Supplementary Volume No. IV-F

EVIDENCE LED BEFORE THE
EDUCATION COMMISSION

TEACHER EDUCATION AND TEACHERS
STATUS

EDUCATION COMMISSION
University Grants Commission Building
Bahadur Shah Zafar Marg

New Delhi

1966



SUPPLEMEN TARY VOLUME NO. VIIE- -

EVIDENCE LED BEFCRE THE
 EDUCATION COMMISSION

TEACHER EDUCATION & TEACHERS'S STATUS

EDUCATION COMMISSION
UNIVERSITY GR/NTS CCQMMISSICN BUILDING
BJHADUR SHAH ZAFAR MARG
NEW DELHT -

1966



EDUCATION COMMISSION

4L consolidated report based on thé |
repiies received to (1) DiScuséion Paper on Teécher
Education and Teachers! Status (1ii) Replies to
Section V of the General Queétionnaire(iii) Viewél |
éxpressed in the Memorands and.(iv)ZEvideﬁqefSubmittéd
to the Education Commission in the States visited by
1t ' | | o

Task Force on Teacher Education and Teachers! Status,



) ~13 Primary: Teachers—necruitment Selection.and

Pre=-service and in-Samvise Trainlngo

I-A.Qualifications. . |
_ I-B. Selection and recrultmen*' | Lo
I-C Programme of Pre-service Trainlng
. I-C(a)Objectives and pattern.
I-G(b)Curriculum "
I»-C( c)staf f .

I-C (d)Equipment and other requirements.

I-D Tralning backlog.of untrained tedchers.

" I-E  IneService Training

II Secorxiary Teachers-Recmitment
Selection and Pre-service and
In-service Training.

II-A Qualifications

II-B Selection and Recyuitment

II-C Programme of Pre-service Training

II-C(a) Pattern and objectives?~

II-C(b) Curriculum

II-C(c) staff

11-C(d) Equipment and other requirements

II-D Training backlog of untrained teachers

II-B In~Service Training

II-F Post=Graduate Education and Professional

preparation of Teacher Educatce ..

I1X Common Problems

1-17

Aut
4-6
' 7~370

10-13

13-14

14-15

1617
18-51,

24-27
2742
27-30
30-41

SN
41

41-42
42-44
44-46
46-61

52-62

III-4A Size of a Training Institution-Comprehensive

Training Colleges.

III-B National Council for Teacher Education
III-C Universities amd Teacher Education

52-54
55-67
57-59



III-D
III-E
v

IV-A
IV-B
IV-C
IV-D

ViI

(1)

. Administrative: and financial

arrangements

. 59-60

suggestlons for- meeting shortage of 60—62

teachers =

Salary scales and conditions.of
service and work.- S

Salary scales

Conditlons of Service

) conditions of work

. Professional growth of teachers '

Miscellane ous

’ i
i

The rights and duties of teachers '

,The Role of Teachers Associations ;%

.~ 63=75

.:?63-68
| 68=70
7172
_:%3-75
_ :;?5"'79
. 80-83
" ga-s6



i P PRIMARY TEACHER

-uallflcation‘ for new entrants to the
professicn -~ T U Lol

(A)
1t 48 tHe’ genera" Vlew that ssm/Matricula-»
' -tion should be the mi nd mum qualification for a d”'
"primary ﬂchool teacher and also that such an .
examlnatlon shouhd have been passed in the first
_or Second Iavislon. Scome feel that for teachers
of the middle scnool classes the minimum
quali’icatlon should be raised to the Intermediate/;-
P.U.C./Higher Sec ondary letel. A few others hold
the viev hat ultimately a degree should be"" |
prescerived as the m1nimum qualification for entrance
to the pv-of'e~s:;.c‘n° For heads of Elementary schools |

- the minimum acauemlc qualification suggested by SOme :

i :l.S adtbreeg ’ '_ ’ L S '

CI has been sugges*ed that where candidatqs
with éuch cualifications are not easily available '
such qual-' fications could be temporarily 1owered,
particularly in the case of scheduled castes and -
scheduled tribes and 1n the case of women teachers o
in the r:ral anG backward areas. such a 1owering.
of qualifications is recommended only as a

" transitory measuxe ‘as it is bound to affect

standards.. o B

Same, hosever,vfeel that uhder no circumstances
should +he qualiflcations be relaxed even as a
temporarv measure. Incentlves such as hlgher

salaries cr the offer. of fringe benefits 1like
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special allowances, residential accomnodation,
free medical help, free education to children,
ete, maj attrect-tetter'taient and more people
to meet the needs of rural areas.
It is also felt that when there is.so
»much,unemploiment aﬁong the educated, it is
_ not the dearth of gqualified people but their
reluctance to joiﬂ the profession that causes
the shortage,. : .
. It has, therefore, been suggested that
.loans and scholarships may be offered to students
studying ip the secondary classes, 1f they sign
.+ a bond to serve as teachers for a certain period,
.. Itis generally agreed that where teachers
| with lower quallflcatlons have been recruited
speclal provisions should be made and facilities
previded for enabling them to raise their
.- qualifications within a specified period, i.e.
-within.3 to. 5 years. Correspondence courses,
~ condensed courSes,~refiesher courses, summer
- .courses, seminars and all forms of inservice
‘training, have beeﬁ suggested for raising the
qualifications of teachers in service. The setting
up of a coaching institute or a mobile training squad
has also been Sﬁggested by somes |
(Bj -Selection & Recruitment
| Fegarding the question of recruiting teachers
_, ‘before or after'trainihg two opposing views have been
»eXpressed, Some have stated that candidates should
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be . recruited as teachers first and“then
arrangements made to train them after they have“
worked as teachers for two or three yearsrn They -
““feel” that this would relieve the shortage of
teachers, give the entrants valuable experience
before training and also facilitate the weeding
out of the unsuitable before they join the '
training course. “Othérs: hold the view that only
trained teachers should be recruited and appointed
as teachers. They think that the appointment oi‘ |
untrained teachers in schools~will affeet the k
interests of children and- may also reduce the
benefits of training for they feel that it'will
be difficult for ‘such’ teachers to relinquish rule of
thumb *{ills and methads “of teaching and pick up
new ones. - However, it has been. suggested that as
temporary measure ‘both’ methods can be used depending
on the need for teachers, The majority is of the
view that ultimately only trained'teachers should
be appointed. ' | - o

CAs regards ‘the’ criteria and procedure for
selection of teacher trainees, the general View is
that reliance should not be placed merely on
results of e xamination ‘but other factors like
aptitude, zeal for work, hobbies and cocurricular
work should be given due consideration. n small '
Connittee comprising officials of the Education

Department and representative of the teaching
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profession may'be formed to aSSist'in'selection of
teacher tralnees. FRegarding the mode of selection,
the’ following suggestions are offered'-.
. 1y Consideration of academic qualifications,
QS_Cumulative record, s

-3) Pre-admiséion examination to test specific
‘ knowledge and understanding.

4) Interview;

5) Group discussion;
_oﬁ'Intelligegce‘Test;
-7) Aptit.ude 'ﬂ_..‘est;

8) Personality Test;.

9) Proficiency in Games, Cocurricular activities,
""""- - etcs - . ) . ..

Each technique in itself may not be an adequate :
tool to judge ‘the candidatés fitness for the pro*e551ona
Henoe; a combination of all or some of these techniques
has ‘been suggested. Since many of the tests (ioee,

\ointelligenoe, aptitude and personality tests) have not
Yet been standardised they may be used oniy as
supplementary devices. . o

“Tan OpinioﬂAis.expressed byhsome that for rural
areas teachers with & rural background shOUld be giVen
preference if they are otherwise qualifiede )
It is strongly felt that for pre—primary and
primary classes more women teachers should be

recruited. .

(C) Erogramme of pre-service Trai g

rC (a) bjectiVe :

The overall objective of a‘training programns
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- should be to prepare teachers adequately for the

\

“-tasks and 51tuations tth wiil be expected to

lhandle in schools. Several suggestions have been
““nade in this regard the 1mportant ones being.-,

1) To 1mpart a thorough grounding in the,
content of some school subjects,

2) To train‘nn the Methodology of teaching
these subjects, particularly in the context of
recent advances in the principles and methods of -
learning, '

3) To impart knowledge of the principles
and psychology of education. ' '

4) To make them understand the emotional,
socidl, psychological and intellectual needs of
children, .

5) To give practical knowledge in ciass
management and school administration.

6) To acquaint them-with techniqnes of -
evaluation based on educational objectives.

7) To develop competencies and skills in
“handling instructional material and teaching aids,

8) To train in arts;vcraft andrco-curricular
activities.

9) To lead them to study the Community and
the enviromment in which the school functions,

10) To develop certain attitudes, values and
interests necessary for effective teaching and other
professional duties of a teacher.’

Emphasis has generally been laid on a
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_content.cum-method course.:;
' It has been suggested that the. training
* should be Qf two years for those who have passed |
the. S.S.C. examinations; A few have ‘Tecommended
that thq training period should be increased to

-three years._'
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1c(b) CUE'BICUI'.LJ_M'

In’'rezord tn the curriculum of primary teacher.
training 1nstitutions,it is generally felt that it
- should be a content-cum-methodAcourse,built around
" three broad areass N " sy

(a) study of academic subjects or general
education, (b) Educational theory and practice and
(c) Practical work. Several suggestions have been
made in regard to the essentials of the training
programme in each of these areas,

(a) hcademic or Generalgg;ucatiOn -

| Inten31ve study of academic subjects and .*
language which the teacher‘w111 be required to
teachy The study of English 1ts phonetics, spelling
and handwriting is emphasised by many, Similarly the
s~ 2clal study of new subjects - such aS»General R
Science, Social Studies, etc. has also been
emphasised, _ - N
(b) Eﬁuc§tiona1 Theory and Practice
Theory should comprise- Principles of Eaucation,

Child Psychology, Class Management, School
Administration, Methods of Teaching, Community
Service, and Fundamental principlesbf Physical Health

and Hyglene,
Practices Preparation of lesson}plans y teaching
practice, observation of pupils and lessons, criticism

lessons, etce.
(c) Practical work
Preparation and use of - instructional material

and teaching aldss
study of 4irts and crafts;
Many have stressed the importance of training

in oreganisation and co-curricular
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activities --litera®y, social and cultural and community

work. id Fo ) ‘
Physical tralning 1nc1ud1ng games and sports.

<

Other Suggestlons": s n]); | |
| Bulldlng of attltudes and values and profess1onal

ethlcs.

o Some addltlonal~act1v1t1es/sub3ects suggested are

b

‘‘‘‘‘‘

of evaluation, mus1c and dramatlcs and nursery educa-7
tion. - ,." ey -. w' | _ |
. Welghtage suggested for the various 1tems of “the

o currlculum varles much but it is generally felt that -

all aspects should be sultably _utevr ced - It is-ulso stated

e . . P Tt
v._ % 5 ey ‘_‘. )

(3

that there should be coordlnatlon between theory and practice

and an overemphas1s on theory to the neglect of practlce

'

should be avoided. X o ﬁVf”~fw;

Method -of Instructlon*".v.__ . o
It is felt that the tradltlonal lecture ‘method
should be supplemented by tutorlals and self study on
e the part of the tralnees. lerary readlng, ass1gnments,
proaects, laboratory work, group dlscusslon and semlnars

have also been suggested.

EVALUATIOV

Dissatisfaction has been expressed in, regard to

the’ formal system of examinatlons usually held at the

PRI

‘ conclusion of the course. It is felt that tests/
examinations may be ‘held perlodlcally and*lnternal

ot assessment made on - the ba31s of day—to-day work, both

- [
\ .



aoadenic, prectical and co— c“rrlcular. SCbre Cémud
" and ratlng Scales may be used and ohservatlon/cumulativeA
renords maintained for the purpose.

Both internal and external_assessment.haVe been
considered important for theory and practice but |
opinions differ regarding the weightage to be given to
‘each. Some feel that equal weightage should be given
while.others attach greater importance to one orfther
other.r | “

As regards the- type of examlnations it has been
suggested that the present essay—type examlnatlons may
be supplemented by objectlve-typeAtests, and v;va-voce.
“For assessment of co-curricular.activities;reeor&s may
be maintained and students asked to fill up participa-
tion schedules. Marks may be awarded after diseussion
with a Committee of staff'members who hape been in glose;
touch with co-curriculer activities. |

Defects in Exlstlnv Pre-Serv1ce Training Programme

In regard to the programme of pre-serv1ce trainlng,
it is generally felt that there is little coord;natlon
between theory and practice and what is learnt during .

_ training is not functionally useful .in the wtual class
room situation. Some of the other defects pointed out
are as under:- _

i) The programmes are generally out-dated and
do not take into consideration the present position
or the needs of the schools. Coordination between

different items of the syllabus is also lacking.
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~1o-
11) The staff of these institutions is not

hlghly quallfied and there are few spe01alists at

‘-- v—'.. - T . " ¥

KN cl A
i b":.“»""r..,

111) The period of tralnlng is insuff1c1ent.
iv) More emphaS1s is lald on theory and praotlce-

: teaching 1s inadequateh | '

W) Tralning in content is 1nadequate.

ir#ift Magorlty of instructors are ‘not well-versed

,in evaluatlon—technlques._' | |

| v11) Inetltutlons, by and large, do not keep in

" touch w1th past trainees and hence further guldance

. dn eolving;actual class room probiems is not available.

”viii)craﬁts_are.taught, either'by-untrained .

.u:instructors'or»by‘teeohers;lQChing in adequate craft

: skille. In eithergcase_theﬁteeohing-tends to be |

.»inadequate.. n | | |

- ix) ‘Lack of facilities for teaching special

..¢suhjectshlike»0raft, Art, Music etc. | |

x) Lack of_éuitable building provision and other
| equipmentuSuoh.as‘;ihrery;i}eboratory, etc.d‘

T (c)(c) Stagf -

Pupll-teacher ratlo o

 The Karachl meetlng of the representatlves of
.A51an Member States of UNESCO recommended the teacher-
: pupll ratio of 1:15 in prlmary teacher tralnlng
1nst1tutlons. Whlle some cons1der the ratio uneco-
nomlc others have accepted 1t and have offered
suggestlons for the deployment of a staff of 10 in o

an 1nstitutlon of 150(on the ba51s of the ratlo of 1:15).



wlle

It has been suggested that for all purposes student
_teachers should be d1V1ded Anto small grOups in such

T a way that ‘each groap is guided by s teacher educa*o*

-;,1n rotatlon. _ Besides this, the organlsation of tutor1a1

.olasses with small groups has been suggested. The staff
. 6f 10 may be selected as under:-
I) Subject fields

.Professional course .

" Cultural work.
. Craft

. Art & Music
Phys1cal Educatlon

f}dljd SIS IRSRC B

or

. II) Headmaster for Admlnlstrat10n7=

Assistant for Pr1n01p1es of
L -teaching 5
woo " Psychology
" " Methods of ‘
teachlng Regional Languagev}~
" " ‘English - -
" - " Maths-

Assistant for Methods of Teaohlng
- Science

" ~'".' " Social Studies -
" %o be 1n charge of Library

" to be in charge of hostel -
and extra-curricular activities

As regards the time to be devoted to supervision

:‘F‘FJPJ 1141444 o

W

of practice teaohing;work, diffeient opinions have been
offered. It has been suggested.that about three to five
months "in a course of one: years':duration should be devot-
ed to.practice;teaching;and 25 to 70% of the teacher-
educatofsf'timetma§‘be,devoted:to.supervision,guidance

and checking of lesson notes. Besides; the teachers in
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‘the practising schools may also assist, in preparation

-of lesson plans and by offering constructive criticism
ahd‘advice. The pmpil-teachers nay also be helped to
develop competence in malntalnlng useful records and
;in carryong on other duties of’a teacher. '

:Separate staff for Special Sub1ects'

7 As regards the employment of extra’ teachlng

_staff for special subaects, such as music,drawing,
craft, etc. it is generally felt ( with a few exceptions;
that the workload will hardly Justlfy individual
speciallsts 1n each tralnlng centre. It 1s suggested
that with the exceptlon of a few: crafts that require
some degree of craftsmanshlp these subJects may form
part of extra—currlcular activities of the essential
teaching staff - 1tse1f. 'For theése subjects the teacher
pupil ratlo suggested rarles from 1: 20 to 1:50.

Qual;flcatlons of teacher Educators
{Fcr.primary‘teacher training'institutions a

B. Ed.'or'B T. degree aftervgraduation is sﬁggested,

as the minimum quallflcatlon for their staff. For

. Basic 1nstitutions, trained graduates w1th speclallsa-

.tlon in Basic Education have been considered su:.tableo
Some’ teachlng experlence of prlmary classes has also
“been cons1dered desirable. |

' It is also felt that the teacher educators

(especially the Principal) should be encouraged to

,_.'acquire an M.Ed. degree ‘with ‘Specialisation in the

problems‘of primary‘educationr '
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Only a few have recommended ‘that there should be
separate course for teacher educators of prlmary teacher
trainlng instltutlons. Many feel that a separate tralnlng
: programme may not be adv1sab1e or necessary and that
1nstead the ex1sting tralnlng programme under wh1ch a
trainee takes the BT/B. Ed. degree may- be strengthened
by 1nclud1ng additlonal courses in methods of teachlng,
organlsatlon and supervision of primary classes, and .
training in communlty living and minor crafts.

Separate cadre and scale of salaries-

It is considered de51rable that there'should be
a separate cadre and separate salary scales for the‘
-staff of prlmary teacher trainlng 1nstitut10ns. To |
attract better teachers, the1r scales of pay should
‘be @omewhat. hlgher than those of teachers in higher _v
secondary schools. . . ‘ .

Another view expressed by a few is that salaries".
should depend on the quallflcatlons and not on. the level
at which a person is teachlng. Only then’ Wlll 1t be
possible to have teachers of hlgh calibre.

IC(d) Eguipment and Other Regulrements

The importance of a well-equlpped primary trainlng
institution has been generally recognlsed. ‘The follow1ng "
requirements have been 1ndicated in . th1s regard

i) Separate rooms for each subject have been
suggested. The- need for a common room for studeants and
a staff room for teachers nas been pointed out. There
should also be a-separate hostel building for trainees

and staff gquarters for teachers.
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tlme trained librarlan and an attendaat. It should have
sultable seating arrangements for at least 50 per cent
of the students at a time. It should have the latest
" books on pedagogical subgects, periodicals, magazines,
‘newspapers ‘and reference material. The open-shelf system

may be followed.'
1i1) Fully equipped laboratories for Science and
deoéraon&:érernecessary.' :
wOrkshops must contain all equipment for the prepara-
.”fion of teaching ajds. The audio—riSualfequipmen@ may
include the following:- -
| Pro;ector, ep1di3scope, fllm-strlps maglc lantern,
tape recorder, flannel graph board, silk screen,
. printlng equlpment, photographlc camera W1th equlpment
for developlng and fixlng. Audio-v1sual alds for teachlng
of English have also been suggested.
iv) I’lax Ground
~ One ‘big play field with arrangement for outdoor
gamesdand‘physioal training. |
f)dWhile most of the respondents have recommended the

provision of a demonstration school on the campus, Some

of them do not consider it very urgent.
ID Training the'bacilOg of untrained teachers
‘Some have expressed, the view that by and largeeven

five to ten years of teaohing ﬁork has not improved

teachers regarding their knon;egge,of content of subjects
_or the methods of teaching them. Hence they feel that some
training is necessary irrespective of the durstion_of teach-

ing experienoe. Opinions differ in regard.to tne'type and
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duration of tralnlng for partlcular age-groups. For
teachers of . 35 “to 50 years ©f age with a service of

at least % years a short term 1n—service training course
is recommended and for teachers under 35 a full-time

' tralnlng course has been suggested.

"The follow1ng arrangements have been suggested for
tra1n1ng untrained teachers in service:

i) Short term training courses in-existing colleges
by opening extra sections.
ii) Iatensive summer courses or condensed courses.

~ 1ii) Vacation courses which may be,completed in 3 to
: 4 vacations. ‘
) ivg Lvening courses. - ’
v) Evening lectures or extension legtures during vacatlons.

vi) Correspondence courses.

It is generally felt. that correspondence courses will not
be effective unless prov131on is made’'for practlcal work,‘
practice teaching and superv1s10n.‘It is also~p01nted out

that correspondence courses can at_best: be considered as
a supplement and nqt as.a substitute for regular training
programmes.

It has been suggested that the tra1n1ng of untrained
teachers should be fac111tated by deputing "them for training
with leave on full pay.

IE In-Service Train1ng .
A regular’ programme of in—serv1ce tralnlng is considered

essential to keep teachers anreast of the latest development,
in their subject of teaching and - in the field of education;

to acqu1an+ them with new techniques of solving educational
problems and to help them develop some chosen skills. Atten~
dance in such courses may be made obllgatory after every

three to five years.
In-service training may. be 1mparted through the folloW1ng.

i) Periodical seminars and. workshops.‘
iig Summer Iustitutes
iii) Provision of literature’ presentlng new developments.
iv) Forming of Teachers'. Forums and Study circles -
v) Refresher courses in content and teaching methods
vig Travel and visits to other 1nstitutlons where good
work is being done.
The following agencies may have a part to play in
organising in-service training programmes:
i)Teacher Training Institutions and States Institutes
of Education may organise summer institutes and seminars
and help to produce the necessary literature.
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'11) The State-Institutes of Education may
also revise the syllabus in the light
of new advances in Pedagogy.

11i) Teachers association can stimulate
: interest in organising Teachers Forums
and Study Circles or Seminars,
'iv) Thé Department‘of Education’may associgte
- itself with the deputation of trainczes

“and see to the financial aspect of the
. training programme. -

v) Universities‘- througﬁ summer institutes.
It has been suggested that there should be a

sgpafate;wing‘in the Primérj Teaéher Training
rInstiﬁutions for.condﬁdting inservice training
prog;ammés onvthe 1ihes of the extension service
_Departmehté;in Training Colleges.
‘Fingneigl Arrgngements - |

The following suggestions have been made:-,

1) Teachers deputed for training should be
entitled to full salary. \

ii)'fréSh trainees should be given stipends
of substantial amount, . o

© 1i1) -Special allowances, stipends, TA and DA
‘ should be paid to teachers for attending
seminars/workshops. ~

iv) Teacher educators who put in additional
work in this connection should be paid
extra allowances,

v) There should be provision for extra.
establishment and office expenses and
for extra-equipment and teaching aids.

'vi) State should sanction additional financial
ald to the institutions which ‘organise

_ in-service training,
Incentives _ . _ .
It is generally felt that special incentives

are necessary to make a success of in-service
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_ training programmes. Thege could ‘be, in the
form of certificates of merit, advancement_
increments in pay for courses of longer A
-~duration, promotions to hlgher grades and .
: allowances durinv trainlng perlod

o It has been pointed out that inservice
training programmes Wlll be 1ncreasing1y |
useful if there is propez planning, super-_3-

v1sion and follou up.
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II, Secondar Teachérs - -Recruitment
and Selection ‘ - i

A. (a) Qualifications -
it}is‘generally-éccepted‘thgt for
teachers £or,the High School skage, the minfmun

quélificatipnﬁnfor entrance to the training
college should be the first degree,. For the
top twﬁ'ciaSSes of_fhe Higher Seéondary_Sch@ols
a teacher with a Master's degree would be |
necessary.

| Opinions differ in regard to the
question whether previous teaching experience
would be necessary for admission to a training
college. - Those in favour of it feel that
teaching experience for a brief period gives
one confidence in facing a class, helps him
attain a certain degree of responsibility and
understanding and makes him‘aware of the |
problems of téaching and school organisation.
It would also ensure the cdntinuity of his
staying in the teaching profession and

sincerity in applying himself to the training
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course.;AOthers‘are 6f5theivieﬁ-that ﬁreVious
:teaching experience should not be a reQuirement
before training. They hold that an untrained.
teacher will lower the standards of workhin'the
school where he teaches and during the period of
,professional training, he w1ll flnd it difficult
to discard teaching habits already acquired and
to plck up the correct techniques of teaching.

The qualifications of a secondary teacher
must require a study at the first degree level '
of the sub}ects which he will be called upon to
'teach in .the school. He must also have studied
it as a speelal method in the Training College. f' rh;e',
heducational manuals/rules should include such : |
Specific requirements: but exceptions w111 haVe to .
be made in many caSes, taklng into con51deration
the present gourses available for the first degree.
fh general, candidates should be asked to Speciallze,
prior to. the training period, in subjects taken for
the first degree. . But where facilities for study
of subgects such as General Sc1ence or Soc1a1 Studies
are, not available in Universities, the candidate may
be permitted to offer the subject if he takes a short
course in content before admission or offers an |
additional paper in knowledge content along with the o
methodology of teaching.

Regarding the number of subjects a trainee

should be required to specialize in, different
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opinions here.heen expressed. It is generally felt
that specialization should be in two subjects,”only
one of which nay be a language. Somefpersons ere,
hOWever, of the view that Specialization in one
'subaect is enough and that the other aspects of the-
programme should be considere& more important than
Speciallzation in a second subaect. |

A®) MMW--
| It is generally felt that graduates in _
Philosophy, Sociology, Political Sciencey etc.
should not be considered’ 1neliglb1e Tor the teaching
profession eSpecially in view of’ the shortage of

trained teachers.» Although such candidates did not
originally in%énd'tbfbeébmé'feééﬁérsg yet they have
Vacquired'e;hroadAeducationeltbeckground which gives
them'certainvédventages."The'generel view is that
such graduates can teach Bnglish competently and
also soclal Studies if they have specialised in
Subjects such;as Political Science3 Economics ete.
To enable such éraﬂnates to teach one or two school
subaects with competence it has been suggested that
' special arrangements may be made by the training
‘3colleges or universities to organize condensed
cduréesiin the subjects they will teach in the High

School and award them a diploma after the successful

completion of the course,



- A(e) Shortage in'certéin'sugjegt”areas .

In secondary'schOOIS’there"is shortage Oif"
"teachers in special subaects such as English Science,
Mathematics and Geography and also in vocational

subjects, ' To overcome this shortage, the following

) ‘.'?,',

suggestions have been mades ) SO
(i) the iastitution of a scheme of special
educational concessions, loans and scholarships to‘
induce meritorious students offering these subaects
for their first degree to enter the teaching
profession, When such | financial ald is given, the =
recipients should enter into a written agreement to 'tt
serve as teachers. ! “ - ln.i‘m
(ii) Provision of Special training facilities, ;
such as‘week-end training courses, evening and _'I
vacation courses, condensed contont courses organised
in summer institutes and the awarding of a Diploma on.
successful completion of the course.- These courses f?*
may be taken up. by teachers already in service..i .
- (111) PrOVision of incentives by way of stipends
to teachers taking special courSes. - “
(iv) Offer of advance increments to those who
successfully complete the course in these subjects.
(v) PTOVlSion.Of concurrent>instruction in
these subjects along_with»pedegogx during training

period as in the Regional Colleges of Education.,

(vi) Provision of correspondence courses

supplemented by workshops and seminars.
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(vii) Matriculate teachers may be given

training in vocational subjects and then appointed
as teachers for vocat10na1 subjects. |

(viii) Openlng of special 1nst1tutions
offering 1ntegrated courses for English, Science,
Mathematics and Vocat10nal subJects.

In regarq to the new method of programmed .
instruction on learning, it is felt that teachers will
ndt be- able to use this method effectively under
vcondltions that exist today. - '

It is generally felt that in these days of
expanding emplqyment,oppqrtunlties, the best students
are liekly toqgrnwd into.the‘more'renuneratiye
profesSions andnonly second grade candidates will
‘be comingnfbrth as teachers.. 4n effor} shouldy
therefdfe, be made to educate.further-the average
arts and science student who takes to the teaching
profession. , _ o '.

IT A(d) Uperading mialifications

. Several suggestions hnve been made for

enabling graduate feachers already in service, to
acquire higher qualifications. Some of these have
already been included in the.foregoing section, Other

suggestions aré: .

(1) Provision for existing graduate teachers

to appear for the M.A./M.Sc. examinagtion privately.
For sclence practicals arrangements may be made with

university or college laboratories during evenings.
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and vacatlons._, '

(i1) In the Teacherc Colleges an 1ntegrated
- eourse in content and profe551onal educatlon may be
_provided at the Master's degree 1eve1. Thls course
may be of two years' duratlon and open to graduates
only. The degree awarded may be called M.A. in
Science'teaching; M.A.;in Geography‘teaching, ete.

-(iit) Provis1on of .Condensed Diploma Courses
in Science subjects as have already been started in
some univer51t1es and startlng of academic courses :
in Regional Colleges of Education. : ' '

(1v) Starting of correSpondence courSes and ‘
part-time evening courSes extending over 3 years to |
enable graduate teachers to study and appear ‘for a |
Mester's degree. ' . . t

. - Some have, however, felt that ‘the present
courses for the Masters degree are too advanced end
acedemic and hardly relevant to what 1is being taught |
at the X/XI standard. A short term or Diploma course
in content, oriented to the needs of the hlgher
secondary level is con51dered more suitable,

ITT. Division Groduste Teachérs .

It is generally seen.that the majority of
teachers.working in secofidary schools are IIIrd
Division graduates, In regard to the question
whether, it would be possible for teachers! training

colleges to enhance their academic achievement



) it B 24 S~
because of the purposefulness of their learning,

" geveral opinions have been expressed, It is
felt by some that although First and Second - -
Division‘candidateSNWill know their subject well,y
theyineed notVnecessarily.hakefbétﬁer teachers
than third class graduates. The latter are.
,likely to improve their academic achievements
~‘during the course of traiﬁingfand teaching if
suitable’Oppoftunities are'giveﬁ;td tﬁem and
ﬁ'adequate"incentiVes'are~proyidédﬁ They feel
‘that the ‘academic competence of III division/.
'Class”graduatesican be improved5by 1ntroduéing
" content courses in the training programme.
II'B.- Sélécfibn égd Becruitﬁént
The gqneral op}nion is phap'canQidates

for professional traiﬁipg.should be selected on
. the basis of examination .results, interviews,
qptitudeutests aﬁd proficiency .in. curricular

- and co—curriéular activities.. The suggestions

- regarding relative weightage are as followssz= -

1. Examination results. ....60%
2, Interviews - 208
3. Aptitude Tests 20%

- Or
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l;:Academic Record S .t.SQ% ,
_ziélnterview R 25%
| 3.‘Inte11igenee Test‘: ' ‘),5%'
4. Aptitude Test :' | "':5%,*t
5. Pyeficiencé_intgames ’ “.-5% 3
.6, Proficicney in - AR 5%
co-curricular D
activities _
7. Intérest in hobbles = 5’%~
‘..Qr | |

1. Academic quali fieetions 50%

2, Profes&ional 1;_4‘1 20%
~ qualifications o -
3. Interview =~ 7 '.20%'

4, Proficiency. in games and 10%
co-curricular"activities' '

Other tests suggested include a test in
English (for those who take this language as a
method subject) a test in the. knowledge of contents
of subaects, a test in General Khowledge and a
Personality Test. | -

In regard to the question whether there

should be a uniform procedure for selection of
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candidates for admission to Training Colleges and

for appointment as teachera diffe'rent views have been
expressed, One view is ‘that uniform frocedure would
. neither be desirable nor pract1cab1e, cons1der ing
| the fact that Training Colleges and Schools are run
by different agencies and also that conditions differ
from State to state.' Such selection procedures should
be determlned with special reference to the aims,
objectives and requirements of, each:_type of college
and each;area. Pec;pie. ho]rdf_itn‘g;.-,t'hi_s:.wigefw feel that a
common Selection Committ’eé."wil‘].. n"b"t ‘serve the purpose,
The other view’ is that g unifOrm' pr_o-ced,ure shoUid be
evolved on the followmg basis",:-f e
i) Every teacher, who is deputed by the management

of the school in which he ‘is working' and is promised
substantial- finanéial assistance, should be granted
admission automatically. ' R

11) Theré should be @ Selection Committee for
admissmn to a Training College comnrlsing the Head of
the Instituj:ign, a senior member of the staff, experienced
educationists, including Headmasters and senior officers
of the Education Department, |

- For the appointment of teachers there should
be a common' selectibq cormittee at the District level
for all types of Institutions for which selections are
made, a representative of the nanagement, senior
officials of the Education Department and representa-

tives of Teachers Associations,
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Some have suggested that such a Committee should

only prepare a list of suitable teachers and the
final selection may be left to each management from
the list so drawn up, Others have suggested the

settlng up of an 'Education Serv1ce Commiss1on L or
| '"Teaching SerV1ce Commission' on the lines of the
'Public Service Commissions' at the National and State
1evels. They hold. that it should be obligatory‘for
all types of managements to recruit teachers through

such Comm1531ons only,:

II C Eg_ggamm of E:g-seryigg aig g
IT C(a) Pattegg, - |

In regard to the pattern of pre-serV1ce tralnlng

varying opimons have been expressedt

C) It is not advisable to have oply-one»g;ttern
of teacher education,.’ Institutions must have the ;
freedom to initiate and develop practices and experi-
ments to suit local needs and variations,

-11) Based on the experlence of the four Regional
Colleges of Education, it is necessary.to promote fonr
year B,Ed, courses in more colleges,

1i(a) In reggrd to Regional Colleges of Education,
1t was feit by some that the integrated course was
too s pecialised in nature and it was difficult for a
person completing 1t to £ind any eaployment outside the
teaching profession, It was also.pointeg out that the
traineces who conplete the fOﬁn~year integrated course
are not appointed as senior teachers in Higher

Sacondary Schools. because thei# acadenic qualifications
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are not recognised as equivalent to the M,A,/M,Se,

degree, Tt was suggested that steps should be

taken to provide for such teachers an’ sdditional
‘years' course in their special subjects so as to
Hrmake them qualified for appointment as senior

[

) teachers.

~.

iii) All teachers should undergo a course of

- training for three years e.fter Higher Secondary.

:In the tm-ee-year colleges, there should be
provision for Optionals 1ike pre-orimary, primary
‘ _Jand secondary” and trainees may- specialise-in any
one of them. After training all teachers must be
treated ‘at. par and be eliglble for the same grades
and conditions of servme. Ly reat g

.. 4v) There shonld be a B.A. /8, Sc. degreé in
Eduction i which both academic and professional
‘courses are: mtegrated Such a B, A,/B.S¢, degree
._should be considered at par w‘lth ordinary Bachelor s
degree and’ should enable acandidate ‘to-go infer .
the Masters"degree or for any competitive examina-
_tion. | o . '
.. V) The duration of the present B Ed, /BT,

degree course may be extended to two years 1nstead

of the present one year. k. ; ‘ .
| | vi) At ‘the post-graduate 1eve1, there is no

need for making any distinction between the trad itional
and basm training colleges. Reorientatlon is called
for in both ‘the courses 1n the former by laylng a
little more emphasis on the practical side and in
| the latter on the theoretical s:.de. | '
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DURATION: OF TRAINING -(Secondary Teachers)

The g'eneral"Opinion is that the dux"ation of,_.ith‘e |

" training course which, ef present, is.ordinarii& about nine
months should beflengthened.IﬁItiles,beeﬁ'suggeeted 5y

~ some that about two monthsfiﬁe'couldAbe'éained without
any susbtantial increase in exbehditure‘bj making
admissiéns early in June, by curtailing fhe hoiidays

in October and hav1ng the final examlnatlons at the end |

of Apr 11,

It has also been suggested by some others that there -
~is noneed to 1engthen the trainlnv course but 1nstead
the working hours each day ‘hay be'. 1ncreased so that the\ -
total work put in is much more than at present |

A few have suggested that the ‘B Ed /B T degree

course:may be extended to two years.-

Objectives of the Training Programme’

The main'objecfive'oftthe Teacher Traihing'programme
sheuld be to prepare teachers for their vaTied
Fesponsibilities especially by improving 'theix"'knowledge
and skills, The suggestion.~is that what is learnt in
theory should be such as can be implemented in practica;
situation, The various aims and objectives of.teacher
education suggested, are as given below := .
(1) To acquaint teacher trainees w1th the
philosop hical, paychological and soclological basis

of education and to provide an insight into the

physical, intellectual and emotional needs of children
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and to famiiiarise trainees With problems of school
administration and superV1sion. |

) To develop in tralnees the knowledge, skllls
and understanding. in the use of the best methods and
méterials of instruction, and evaluation,

(3) To givé an~6rieqtétion to subject-matter
through content courses. ]
(4) To. develop an ability to organise co-curricular
~activities, ' .
| (5) To enabie.the trainees to understand and
accept the objedtive&df education in a democratic
socialistic pattern of soc1ety. '

(6) To provide an experience of life in a
community,

(7) To promote a high sense of professional~

ethics and responsibility.j

1T C (b) Programme of Teacher Tralnlng C'vrriculum

The following broad areas have been suggested as
essentials of the pre-service course 3

(a) Educational theory and practice,

(b) practical wofk, and |

(e) sﬁecial fields,

. (a) Educational Theory and Practice

Theory
(i) Philosophieal, Soc1olog1ca1 and Hlstorical

Foundations of Educatlon°

(ii) Educational Psychology and Statistics,
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(iiiy ﬁdueetional té;;nistration.and School
organisation, ' s | ‘
(iv) Methods of Teachlng L& subaects)
(v) Current problems of Indian Educatlon.f
. (vi) Evaluatlon and guldance. |
.Bractlcg ' “
(i) Practice-teachlng, observatlon and
.superv:Ls:Lon. | ) | |
(i1) Practical work in Theory papers.in the form
of written asslgnments. i .e.hhn" =fyji“ﬁﬂ“ SN
(111) Plannlng and’ use of recent’ technlques of-"
teachlng. - L |
(i) Training in administer ing intelligense and

PRI TR

'achievement tests.

(b) Practical wOrk T T

«

(1) . Preparatlon of audio-v1sual alds and otner:
instructional materials.- . “ |
'§ii) Training in arts and crafts. ] ' |
(iii) Training in Organisation of co-currlcular
activities and. communlty workss - ) '
(1v) Tralnlng in organisation of student clubs..

(v) Phy51ca1 Training,

(c) Spec1a1 or. Optional Subjects .

(i) Basic Education, -~

(11) Measurement and EValuatlon.
(1ii) Educational and vocational gu1dance.

(iv) Comparative education,

(v) Curriculum construction,



(vi) Child Guldance. ;

(vii) BEducation of excoptlonal chlldren.

(viii) Soc1a13Edu9at10n.’_,g~

;(’7) School.Library organisationa

(x). dud 10-Visual education, |
(x1) Physlcal education, .
Some have suggested that a study of content of

two subjects. shouldbe included in the currlculum. It
has been suggested that content—courses 1n ‘subjects
- such-as General 801ence and Social Studles should be
included in the training programme, The indlusion of
subjects such as Health Education, Ethlcs, Cultural
.hlstory, contemporary Indian thought and basic tenets of
Indian philosophy and culture have also be'en suggested,
In regard to. prov1slon of content courses in- subJects
.whlch were mtudled at the Un1vers1ty levél there is
difference of opinion, Some feel that within a short
tlme avallable to a Tralnlng College not much could
be attempted by way of Content Courses. Others are
of the view that since there was a gap between the
subgects studled at the College level and the subject
to be taught in Secondary Schools, Trdlnlng Colleges

should devote some attention to linking up the two,

t

It wee pointed out by some-that students waeted

too much time in preparlng teachlng alds such as -
maps, charts, etc, Such tralnlng is consldered essentlal
but it would be helpful if some industry could be set up
to pro\ﬁoe\uthO'date teachlng equipment, . ‘
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W1th reference to the question of strengthenlng
the- knowledge of. contents of selected school subjects
in Training Colleges, it has been suggested by some

that ~there should be closer collaboratlon in thls
_matter between the Tra1n1np Colleges and the
unlversitles/Arts -and Science Colleges,’ hxperts in
subaects 1ike Econonics, Sociology, H1story, Geography, ‘
SC1ence, Exper imental Psychology, could be 1nV1ted to
deliver 1ectures in these. various subaects to
strengthen the trainees in their knOWledge content .
of these subjects, -;

on the other hand, some“others haye exbresSed

that collaboratlon with Arts and Science Colleges

will ne1ther be p0551ble from the practical point of
- view nor desirable,’ - If the tra1n1ng college is to |
maintain its prest1ge, content courses must be
provided by the steff of the traznlng instltutlon '
itself and .only occas1onal lectures by outslde

experts need be_arranged

‘hethods of Instruction .

It has been suggested- that the methods of instruction
and study sould lay stress on offerlng guldance and .
direction,and on stimulating self-reliance on the part '
of trainees, The following suggestions have been made |

in. this regard :

(1) Class lectures.may be reinforced by the

"¢rganisation of tutorial classes in
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.'small groups and thus provide opportunities
‘to hold discussions and exchange views on

matters of mutual 1nterest

(1i) Indi.idual 1ibrary work and further
' i‘reading oh tOplCS discussed in regular

‘Llectures.

(iii) Preparatlon of reports, essays and
.? ‘,other asslgnments on selected topics°
. (iv) oOrganisation of seminars and symposia
.. ..on lmportant topics, .
(v) Case Study/research-stﬁdy‘uﬁder'the
'E‘guﬁdance of aipqofeesof,,
*”(viFKPlaCihg'adequate emphasisjdh.demonetration
'lessons}‘ t
(vil) Integratlon of Theory and Practice
through group work and progects.'

(vill) Practlce in the preparatlon of 31mple
' audlo'visual aids to supplement lecture

wark._..
©"(ix) Visits and tours to places of educational
~ interest, ’
It has‘been‘suggested that in order to perform all
activities in an integrated way each trainiﬁg'

'institutjon must have a total plane of work to be
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evolved by the Staff Counc1l of the 1nst1tut1Jr

It is felt'that the theory- should be taught from the
point of V1ew of how. the astual practlces in the

-school.could be 1mproved.

Oppcrtunities for appljiﬂg theoreﬁical knowledgé may
best be done, it is felt, by observing the life
of children and actual parficipétion in schbol N
_life through intefnship or bIQCk_practiQe tgacﬁing.
During'such.a period of.infernShip.a tréineefshould
_involvé himself fully in all the sctivities of the
, school, Observatlon .of -children 1n the playfleld and

in the class is also cons1dered necessary.b

ORGANISATION AND SUPERVISION QF
.PRACTICE TEACHING :

Tt haélbeen‘suggegted:ﬁhatgthe~pfogréﬁme
should begin\with observafion by student=-teachers
of lessons delivered in dlfferent subjects by
trained teachers on the staff of practlslng
schools and of Training Colleges, This should be

followed by practlce tea ching.

It has been sugﬂested that lessons should be
planned beforehand and discussed with the Vethod
Master, These shculd be superv1sed by the Training
College staff or the senior teachers of the
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practising school and their merits and demerits
discussed. Practice in schools should include
partlc ipation of the teacher-tralnee in all school
act1v1t1es such as plannmg and assessment of the
school time‘table and the school programme of
curricular and co*curricular ectivities, discussiou
of iessons taught, correction of note-books,
“evaluation of students' work, guidance to students,
-visits to places of educat1ona1 interest and
~ extra- curricular act1v1t1es.' In all these act1V1t1es,
- it has been suggested that the tralnee be guided and
!ass1 sted by. experlenced teachers of the practlsmg
' school. Such teachers may be recognlsed as superv1sors
of practice teachlng and they may be pa1d an additional
allowance, | | |

It ‘has been suggested that there should be
actlve cooper:a.tlon_ between schools and trammg
colleges to enable the latter to have more
realistic training programmes. The mportance
of the school as a laboratory not onJ.y for
practice teaching but for all experimental work
and action research by the staff, has been
emphasized, It has been pointed out that
effective cooperation between the school and the
training COllege will depend on the 'rapport!’
established between the traiping college staff
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and the school staff. - .

ADVANTAGES ‘ AND DISADVANTAGES OF ISOLAT™™
LESSONS, BLOCK-TEaCHING AND IN TERNSHIP

Isolated Lessons

- The main adVantages mentioned are
(a) Isolated lessons are Spread over a longer
period thereby enabling a trainee to prepare
thoroughly; ' | R
(b) They give ‘an opportunity to the staff to‘ ‘
scrutinise notes of 1essons, -and discuss with
' students their merits snd demerits snd
enable the trainees to oorrect'the errors pointed
out and fo imprové their’ technique.-." ’
The main disadVantages mentioned are.
(a) They dé not permit .students: to plan units of
lessons and to evaluate them,
(b) students are unable to participate in sctool
activities 1ncluding school routines, and '
(c) . there 1s no opportunity for observing pupils"
in their environment -

(11) Block Teachigg '
It . 1s oointed out that a period of block-teaching_

- enables a trainee to plan units of 1essons in.
sequence, .and makes evaluation possible,

(111) Internship: _ |
- The.main adVantages mentioned ares

(a). Practice 1in planning units of lessons and

thelir integration with other subjects 1s made

possible,
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(b) It provides opportunities to

trainees to partlcipate in all
:the_schqqls@agtiyltieﬁ.Aﬁ_
(c}JEnables student'teachers'to:observe pupils
closely. CoTT T o
(a) -A friendly relationship between teacher
| and pupils becomes possible.
(e) Evaluation is possible. ‘
The diSadVantages mentioned are.-v
(a) Extra work for school teachers. N
(b) LaCk of accommodation for student
teachers in the schools.. : )
Internship is generally considered more
aGVantageous than the other two methods but it
1s pointed out that this is likely to raise

adminiStrative and orgenisational problems,

A =.<EV£LUATI€Nr
In regard to the relative welghtage to be

given to internsl and external assessment in
evaluating the performance of the ‘tralnees, it has
been suggested that equal ueightage should.be_given?
to both, il.e, 50% for each. The internal asseésment
should cover both theory and practice. Each of the
major items of-the entire programme may be Split‘into
Several minor items and the entire staff involved
in such sn- assessment. "Alongfwith academic work such
activities as .craft, comnunity 1life and co-curricular

work.should be evaluated, AS regards the assessment
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of tituors ﬁnu inoole<‘" doveloped in the
r'trainees, it moy be done through the maintenance of
anectodal records, interGSt inventories, queooiunnelios,
'ruting scoles etc. B ‘

It hes been suggesteo thot the written essey-
“type examlnetion should be supplemented by obaective
tcsts and viVa voce,

EffectiVeness of Treining

. It is felt thot the trpining programme in
existing colleges is not quite adequate ns it
hardly makes an dttempt to impnrt a knowledge of
content. It doesy however, develop to a certein
degree?'professionﬂl competence, proper attitudes
and interests but there is’ more to be - desired if
training is to become truly effective. o

It is generally felt thet the results of |

*eining are carried over into school work only to a
limited cxtent. Very often teechers dre obliged
to chnnge their method of ppproach due to o |
prncticel difficulties rrising from (i) the 1arge
size of the clpss, (11) volume of WOrk to be '
completed, (iii) the inelpstic time-t ble, (iv) lack
of facilities and equipment aVaileble in school
~nd (v) lack of encoursgement on the pnrt of the
Herd of the school or senior members of the staff,
It hes been'pointed out bjhsome that some good
techniques, such as the use of the Black Board,

questioning, pre-planning of lessons, encouraging

pupils! activities are, however, carried over into
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the school situation. S

To enable tea chers to ma ke an effective
use of the training recelved in training colleges,
the following conditions sre considered necessary'

i) The training programme should be capable
of being implemented in ordinary school conditions,

ii) Schools should have manageable class slze.

iii) The school curriculum should te suited to

.he needs and cepecities of the pupils,

iv) There should be’ nt le°5t the minimum
physical facilities ~nd audio-visual aids needed for
good teeching. ' -

v) The training colleges should underteke
'effective follow up programmes to stimulate an easy
. carry over of trﬁining college practices into ‘
‘school situations. . .,

o They may also keep in touch with their
ex-stidents ‘through the Department of Extension
.Services.

vi) Efficient supervision snd guidence is
necessary;' The InSpectornte should be re-oriented
'With regard to their new role as guides and helpers

in the process of learning. The training ‘college

- Staff may nlso bé associnted With Supervision of

) schools, to énable them to orient the training
programme to normal school conditions and =lso

”.At° enable teachers to discuss their practical
difficulties, |



-4l g= . |
In order-that. teachers get continuouslguidance
'pnd“opportunities SLor. improving their teqchin it
‘hes been suggested thet necessary leedership may be
proVided by the hendmesters through staff meetings,
Subject committee meetings, etc.‘ Opportunities may"
iielso be- given to teachers to try. out new methods nnd

to undertake action-research.~.“7'

I c( ¢) Staff

e For secondery trsining colleges A teacher- |
student ratio of l-10 is. considered desirable._!

In regnrd to the dep’oyment of staff it hos been‘
suggented thet there should be one lecturer for |
each method subgect pnd one teacher each for
professional subaects, arid | pert-time teachers for
craft and prts and physical training. ' |

II c(d) Eguigment ‘and_other Reguirements
o The following suggCStious have been made

_in‘this regsrd‘ O L '
1,:' Buildings' This should include'subject-rooms;e\
lecture rooms, auditorium, office, Principal's roon,
Steff room #nd Seper ate common rooms for boys and
girls. Residential quarters for staff may also be
provided. » T ‘ .
2. Librwrz. There should be a 1ibrqry and reeding

' room with open shelf system. The library should have
books on general acrdenic ‘=nd professionel subjects,
magazines, Journals of Reserrch and reference materiel
end focilitles should be evnilpble for study during
holideys, :
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3. ﬂborﬁtories'mehefe should be fully equipped

laboratories fcr Science and P=wchology and a
Workshop,. a Creft room and n art room,

Audlo VISual PidS should include projectors,
epldiasscope,’ filmstrips, flannel greaph’ board, silk
screen, printing materisls, camera, tape, recorders,
'.redio, television sets, etc. - M

'4. " Play f;elds-a There should be - separate field

for each major outdoon game, hall for indoor gmames,
‘hh&siEal instructbrs' room and dispensary equipment.
for field events and gqmes should also be avallable,

_5; Demonstration School A demonstretion school

,must be pttpched with each tr"ining college. The
school- should have fncilities fbr conducting demonstra-

tions, experiments'and research.

II D Training Becklog of untrained teachers
| The following measures have been suggested
for training the backlog of untrained teaehers.

1) Teachers above 35/40 years hnving more
than § yearst experience may be required to undergo
a. short-term. treining course =nd those below 35/40
years may. be required to undergo a full-course of
training. '

ii) Short-term training courses may-be_
’provided in existing training eo;leges by openiﬁg
extra sections’or by the Department of Exteneion
Services, . | |

,111) Vacatlon courses sprend over three to four

vacations may be introdﬁced.
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. iv) Evening courses mey be arranged.
v) It should be obligetory on the pert of

managements to depute at 1east one untrained teacher

., for treining eech term, - Expenditure thus” incurred

during trﬂining should ‘be met by the GOVernment.

vi) Mobile trpining squads may be established.
| vii) Every teacher who has some teoching experichc
-should be allowed to take a correSpondence course in . )
theoretical subjects. o -

- It -has been suggested thnt all theSe courses
should be followed by an external examinetion. In tﬁe,
crse of correspondence courses periodic contect with f‘»
teacher-educators is consldered.necesSgry,'and should.be
provided for. o | | p | |

‘ Doubt has been expressed 1n regnrd to the efficlency
of correspondence courses, It hns been. pointce out that
they may be lacking in so far as forming of required |
attitudes in teachers is concerned, Hence it 1s suggested
" thet in the first instance, they should. be used as an
interim mensure nnd for tcachers who have already put
in at lerst three yeers of eervice. )

It is =lso’ felt that the 10ad of work for a.tercher
of Primnary and Secondary schools'is so heavy_ that it is.
doubtful whether he or she would have time to" prepare '
assignments sct as pcrt of the course, Moreover personal
guidance and Contqct with lecturers is considered essentiel
for n course in tescher education, It is =lso likely that

correspondence courses will be esn expensive orgenlsation snd

will not serve the needs of meny teachers, Such courses
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would, hOWeVer, be worthWhile trying for clearing the
backlog of untrained teacher.

ITI E - InService-Tralning |

It 1s. generally suggested thpt in-service training
~ should be given through reguler courses, summer schools,
'workshops, conferences and seminers.
" In regard to the purpose of 1nservice4tréining
programmes, it is felt ‘that this.should be determined
by the needs of individurl teachers or teacher eduCators.
-The'following types of progrémmes'may.be;
organised: - .
1) AdVEnced‘courses in contént and
methodology. | A e
11) éeminars on latest»trends and researches in
education, | | :
111) Courses in guldance, counselling =nd in
maintenance of records,-
iv) Courses in diegnostic ~nd remedial
teﬂching. ' -
V) Preparation of neﬁ tools of evaluation,
vi) Plrnning rnd executing action resenrch
projects and improving school practices;
vil) Publication of literature on topics of
- educ»tional interest by'Ministries end Depr~rtments
' of EducPtion,_

viii) ‘&rranging educational tours and exhibitions
in other States, |
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Incentivesv ’

- ka

' It has been suggested that to popularize
inservice training programmes due recognition
) should be glven to teechers who have attended
‘theSe programmes.: This may be done by aWarding
of certificates after completion of the course -
end meking suitable entries in the service record;
Other suggestions include trenting the period
of treining as 'on duty! with' full Salary,
proviSion of special allowances, Speciel leave,
‘extra increments, preference in promotions and-
meking the crossing mf efficiency bar dependent
on completion of inservice training.‘n .

It has been suggested that inService training
should be made obligatory for teachcrs afte" cvery'
3 to 5 years, . '," | L o

It has been_suggested‘tnat‘inservice training .
programmes may be Organised'by'Extension'Service ; |
Departments in Teacher Treining colleges, State
Institutes of Education, Departments-of_EduCation3
State Borrds of Secondary Education, Tenchers
assoclations and.other voluntnary agencies. Coordi-‘ E
nation betweenltheSe rarious agencles can be |
brought about througn periodlcal meetlings for;‘j

planning programmes,
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II (F) Post-Graduate Fducation and Professional
preparation of Teacher Educators
. ': * T

The following aims and objectives have ge'nerally'been
suggested for the educational course at the Master's level:-
:l) To ena'ble students to understand a.nd apprecla.te
the soc1010gica1 a.nd pmlosophical bases of education,
11) To enable then to understand the _psychologi cal
 bases of educatzon. ) .
111) To famillanze them with the methodology of
research.
:Lv) 'l‘c rpremotve 1ea'derehip in edp.catiorl at all levels -
pre-primery, rrima_ry; seconda_.ry- and higher, |
' v). To prepare. comiaetent teacher-educai_:ors.
_vi). .To produce educatlona.l th;)kers.
| vii) To develop competence to ‘work in any of the following .
specific areas' .
. (a) Adva.nced Educa.tmnal Psychology
(b) Current problems of education
(o) Advanced Educafional Sociology
(a) Advanced Educatior;al philosophy
(.e) Measurement and Evaluation
(f) Educational Administration
() Pxperimental education .
(‘.‘h) Ourricdlmn construction
(1) Comparative education
(3) Schoolicounselling and guidance
Others have suggested that instead of specialization

a higher grade of general competence in educational matters

should be aimed at, at the Master's level and there should be
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consxderable ﬂexlblllty in the progranme of ‘work at this

level,

TOCTORATE IN EDUCATION

'The.aim of Doctorate in Bducation should 5é that of ‘“‘t
'specieiisation based upon origiﬁal work, Post-graduate work
at this level will prepare ne*sonnel for advanced research ‘
work tralned research guldes and educatlonal

adm1nlstrators.
Outline of the M.Fd course

t,

- The general suggestlon is tbat the M.Ed course should have
three parts (a) comnulsory papers, (b) ontlonal paners and
(c) dlssertat1on. The follow1ng suggestlons have been made

in regard to the subjects to be 1ncluded under each part.

,(a) Co ulsorvApapers-' e 'Q'
1) Phllosophlcal and SOClOlOglcal bases of educatlon.
11) Advanced educatlonal psychology.

111) Methodology of Educatlonal Research and Statistlcs.

() ODtlonal Sub*ects* (Any two to be selected) -;
i) History of. Educatlonal Thought both Eastern and
Western. » - |
- 11) Adm1nistrat10n and f1nanc1ng of educatlon at
-different levels; | o
" 111) Comparative edncation..
-'ii){Educational Administration.
v) Guidance and counselling..
vi) Experimentsl'edccstion{ -
7 vii) cuiriéuioo'édﬁét;ﬁéfionf"~n~
viii)-Teacher Educatlon |

ix) Advanced Educational statlstics.
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x) Evaluation and Measurement. .

xi) Physical Education.

xii) Audio-visual education,
xiii) Educatien of exceptionsl children
xiv) Psychometrics

xv) Problems of Indian Education

(¢) Dissertation - On any subject in the area of
specialisation. - _.

In g,a.ditiop to ’yﬁat.‘l:nee. ai.rea'dy been suégesfed it ri‘s
coﬁeidered imﬁoftant te train the M.Ed stﬁdents in the
conduct of seminars,' symposia, discussions and in supervision
of research and‘ in field work.. | |

in regard to the question whether the B.Ed degree
. should be necessary for the M.Ed course or there svhog]‘.d be
a two-year integrated 'co-urse after B.A., or B. Sc, 6pinione
are divided, Some feel that the B.Ed degree is neant to be
",‘professviona_,l que,lifi cation and M.E;i degree to be'e- _higher,
specializea_profre‘seional prepara.tion. .I_n view of this
distinetion, the B.EQ degree i-s necessary fo.r admiesion to
the M,Eq course, Q'_thers are in favvour o-f_ having two types
of courses - a one year M.Ed course after B.Ed for teacher
.edueatqr's and a twq year integrated coursea.fter BA/ B.Sc ’
for those who wz.mt to work ae Educational Administrators
~ or Research wox'kere. | |

The following qualifications have been generally

considered necessary for the staff of teacher tz’-aining

colleges: -
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i,.2t leéast.a II,r%fgss’Msster'.s degred in -an ‘academio
- sitbject, b
-ii). Dipluma/degree in Education preferably M.Ed,
C1ii) At '1ea,st=~5 _years, experience of teaching in a
-secondary school, A
.. Tt has been emphasised that at least one membér of the
staff should be a Ph.D. in education to orient the staff and
trainees towards research and guiding individual research -
projects. |
. It is also considered desirable to inv1te sj)‘e"ciellists
in.philosophy and sociology to- give QGeesionai Tectures in "
the field of foundatidris of education;-"'It ﬁould, ‘however, "
be preferable if these spec:.ahsts also had a background

.
~'n

of education as = dlsoipllne. :

" Special professional traj.ning for teacher educators’
_ It is felt.that there ma'yi'be"--s.};short-'teﬁn ‘intensive.
traininé in specific areas such.as:= f-il S | |
1) Supervision.of praetice tea_ching. _
1i) Problems of human relationms.'. |
1i1) Oreanisation of communi.ty'v'l.ife- in the institution,
- 1iv)-Plamnning end implementation of. ex'perimeut:ali:
projects, extension work and other school activities.
. v) Orientation in"guiding research worke

Facilities formaking the® v.'ork of* teacher educators more
effective:

Stress has been laid on ra131ng the genera,l status

-,
o $20

of the teacher educator. A better pay—sca.le, sttractive

amenities, such as free resmentlal quarters, medlcal ca.re,

fac1lit1es for travel, pronsmn for sabbatwal leave, etc.

have been suggested. Other suggestlons offered, for improving



the standard of Teacher educéggrs‘are as followst~
i) Free interchange of lectures_in‘Yhe traininig college
-with selected headrastersland inspectors of the education
Department so that they become familiar with actual school

cdnditions. o | :

11) .Thé Extension Service'Wings attached to Training
; ~ce11eges should organise special advanced in-service education
programmes for teacher educstors. They may also sponsor
research programmes. |

111) There should be a separate cadre for the staff of
training colleges; Special reservations should be made for
-them in the State's educatlon cadre and the proposed-All India
Educatlonal Serv1ce. . . '

ivﬁ leeralogrants, scholarshlps, fellow-ships, and: study

1eave, should be provlded for research work or higher educa%lon.

v) Adequate grant-lnraid may be prov1ded for personal

R »,

ve e

libraries and’othér equ1pment;
) Provis1on of phys1ca1 fa0111t1es such as accommodatlon,

typlng and secretarlal ase1stance, stationery, library, ete.
is necessary for undertaking research projects. -

'vii) Promotions may be made on the basis of outstanding
research work, _ |

viii) In each State there sbould'be some_Central Agency
to coordinate research carr1eng; dlfferent organlsatlons.
The Department of Education or the State Instltute of”
.Educatlon may undertake thls work.~i

ix) J01nt conn01ls for educational research may be

established\on zonal basis.to plan and coordinate cooperative

researchs ThY Council should comprise representatives of
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teacher training institutions and of education
departments, un1vers1ty professors, research
workers and renowned educators. o
| " x) A National Research.Board nmy be L
%created at the national level or the N. C.E.R.T.
may be- expanded to enable it to coordinate
research done in various research organisations
all over the country.; The N.C E.R T may S |
publicise a wide-range of topics for research ‘r
without - excluding individual proposals, » )
xi) Facilities should be proVided for |
publishing research papers prepared by individual
teachers’ and for reading papers at profes51onal'i.
meetings., The cost incurred may be met by the fﬁi

Governnment .
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III, QﬂngIONS coMMON_TO TmACHmRS/TRAINED‘
AT ALL LEVELS

A, Comprehensive Training Colleges:

The S:udy Group on the education of
secondary teachers that 'met towards the end
of 1963 pointed out thet one of the main
weeknesses of Training Colieges is their small '
‘eize. The Group recommended the establishmentg-
of Comprehensive Colleges of: education on the
ground that (a) they will-be more econonical
because facllltles such as llbrarles,
laboratories, ete, could .be utlllsed by a
larger.nunber of students; (b) the teachers of
| allrthejsubjects and at ali- levels will be
~brought together enhancing the academnic

atmosPhere-»(c) Spe01alists -on the staff would..

bring to bear their expert knowledge and'~
experience on all training and (d) with |
demonstration schools at all levels, pre-
primary, Primary and secondary, attached to
‘comprehensive training colleges identification

and solution of problems would be casier and
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approach would be p0531b1e. While many of the respondents

have welcomed ‘the 1dea of ssttlng up Comprehensnre 'I’ra.l*ﬁ ng
Instltutlons in view of the advantages mentioned above, .some |
of them have polnted out the follomng dlfficult:.es. |
_ .1) In & large 1nst1tution of this type a loss of personal |
contact between teachers and students and among students |
themselves is 11ke1y to result. Consequently, the scope of
indlvldual care and attent:.on to tralnees mll lessen gradually.
and there is a likehhood of the" tralmng gettlng mechanlcal.
. 11) Whether comprehensive colleges will be economical
- or'not will depend on J.ocal condltions a.nd how " they are organised.
If the medium of instruction at the prlmary and seoondary level
-of" trainln;z is dlfferent, one 11brarv a.nd one set of bonks w111 .
. .not- be a.dequate a.nd will not therefore, be a means of saw.ng.

111) The admimstratlve pattern 1n such an instltutlon w111
haye . to be devised carefully.. W1th the loss of persona.l |
contacts, .the setting up of varlous departments caterlng to all
types of teachers, a.nd with long commumcatlon 11nes wh1ch '
are .very often blocked the advantages may not be as a.nt1c1pated.
So proper care has to be _taken_1n dew‘slng'a schem_e'of devolution
of respoosib111t1es for each pos:.tion.

iv) The complex structure of a comprehensive tra1n1ng

college will g-lve rise to a hierarchical order in the teach:mg

' staff, Teachers_cf,va.r:ed grades, and verled pnw.leges, will
-work in the same j,ns:titution.f .Tbis.may. give rise to varions
complexes in the teachers which may strike at the._very root
of what might otherwise be a contented proi"essional life of

teachers and trainees as well,



v) It 1s felt that a sve01alist in one partlcular level
of training w111 not be able to .do justice to the other levels
.1f he is entrusted tq: teach the other levels,

A v1) Proper trainlng of teachers of any particular level
of education is already very complex, as it involves, several.
subjects, and bringing together teachers of all types may not
lead to greater efflciency.

v11) It w111 be difficult to find a suitable location
| for a comprehens1ve college, a place where educational institutions
‘ﬂof all levels, pre-primary, prlmary and secondary, are also
1ocated. Such colleges may, therefore, be started on a regional
basis;- : | '
| It is also_felt that the scheme of Comprehensive Training
r‘Collbées may not be practicable in this Gountry because the staff
fand tralnees at the pre-school, prlmary and secondary levels are

so w1dely different that their coordination is not possible.~

- waever, 1t has been suggested that a start may be made by

-establishing»such an 1nst1tut10n, as a pilot prOJect.

| chers have p01nted out that‘some comprehensive colleges
;oi Education are already in existence and that they have overcome
.the difficulties of organisation and administration and have
0r€an1sed thelr work in such a manner that personal contacts have
been made possible and all the ‘advantages of bringing teacher -
programme at all levels under one roof have been fully realized.
The.atmosphere:in these}institutions is typically orofessional
and the opportunities that students of one level have of mixing
with thevothers have proved to be of great value in developing

a truly professional sense,.



IIT—B{ NATIONAL AND STATE: COUNCILS FOR* TFACHER-EP"”’”ION

In regard to the establlshmenu of State and Natlcnal"

Counc¢ils of Teacher Education w1de1v divergent views have'  ‘

been’ expressed. "Whlle many are in favour of establishing‘

" such Counclls for 1ay1ng down national policies, settlng

standards and suggestlng svllabl, etc., others are of the{

v1ew that-

1) The esteblishment of such Comncild will interfere

'with the autohomy~ofAthe’universities;,d

11) There is no need tc have a Separate organlsatlon

for teacher education. The exlstlng State Inst1tutes of

"'Eﬂucatlon in collahoration w1th exlstlng teacher education

1nst1tutions at all 1eve1s can take ‘care of the qualltatxve ai

'umprovement of teacher educatlon at the State 1eve1..,Théif“_

¢

N, C.E.R.T., in: collaboratlon w1th other a111ed 1nst1tut10ns,'

' can dlscharge this functlon at the natlonal level.

1 .
.

ili)A Natlonal Counc11 of teacher educatlon may 1ead
to too much of centrallzatlon and r1g1d unlformlty. It is

felt that initiative and freedom must “be given 1o the

‘States to develop the1r om treinlng programmes according to 1

their tradltions and needs.. .
iv) Such’ Councils should be.adtisorf and recommendatory
bod{es only. o |
v) At the dlementary level the nedimm of
instruction is generally the regional language

and even at the secondary stage, practice

teaching and some of the other work has to be
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done through the‘medium of the regional language. The
universities are already taking care to control
standards of these Training institutions. It is,
therefore, not consiaered necessary to set up State
and Natlonal Councils of Teacher Education, Those who
favour the setting up of such councils have suggested
the following composition and plan of works.-

CompositiOn of the Councils The'Councils nay consist

of' representatlves of the Department .of Education,
unlver51ties,'selected Princlpals of Training Colleges,
Headmasters of schools and well-known educationists.

| It .has been suggested that there should .be
, separate subject commlttees'ohlwhich lange:representa-
tiohishohld‘be,giVen to teachers from_training.t
ihstitutiohsrand secondary schools who teach that subject.

gggtlons o .l_ . ‘

B The maln functions of these Counclls should be to
'prepare programmes for the development of teacher
educatlon and superv1se thelr 1mplementatlon, to set
standards 1n teacher educatlon, to accredit tralnlng
1nst1tut10ns and confer recognltlon on them, to prepare
currlculum and syllabl for tralnlngprogrammes, to conduct
research WOrk° to deal with the various problems of
tralnlng 1nst1tutlons, to prepare rules governlng all
aspects of tralnlng instltu es, andto frame a code of
conduct for teachers.'

Methods of Work

In I'ega:c'cl to the method of work it has been
suggested by some that the meetlngs of the Councils

. should be convened by elected President of the Councils,
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every month, for discu531on of new schemes, preparation

of new plans, evaluation of schemes already 1mp1emented

.......

~and suggesuing Ways and means for follow-up ‘Work.

. The Councils should also organise Seminars and
“Symp051a, v131t trainlng 1ns 1tutions, 1nV1te educators
from training colle es for discu351on and. arrange for

'their advanéed studies in roreign countries.

.,_--

I'I'-I-c ': UNIVERSITI_.S AND TE: CHER EDUCnTION

N The general view 1s that every university should
have a Faculty of Education Whlch should concern
;,itself, among o*her things w1th teacher education
. orogrammes 1n%heir nurisdlction. It has been suggested
. that. the following facilities may be* provided by the
univers1ties :-__«j- ' Lo .“;va--

- i) Corrcspondence courses and courses during.'
:rschool vacations for teachers.ri_ , .
ii)” Centres in UniverSity departments to enable.
‘,ex1st1ng teachers to appear privatelyfor the Master 'S
Degree -in Science and Arts sub;ects. - L
| C1it) Setting up of diploma or degree courses in -
improved nethods of teaching thesubaectx - ._,,;-Jl

- iv)- P“ov1ding facilitics to theUhlver31ty Departments
| of Wducation (a) to undertake rescarch programmes and
publish. the results, (b) to orvanise week—end seminars,.f
refresher courses, sum“er courses, exten31on 1ectures and -
other. forns of inservice training, for teachers. '

v) then51on of Laboratorjand library facilities ta: -
Univcr51ty depa.tments -and”’ colleve ,eachers asplring for

F3

further study or rcsearch work in subaects for: which
facilities do not eAist in their 1nstitutions.



¥1) Granting scholarships and fellowships to
deserving teacher trainees. _
vid) Starting their own 1nstitutions of teacher
‘educatlon and runnlng them as model institutions.
It is generally felt tha+ Teacher Trainlng
\eSpeoially at the hlgher 1eve1, Secondary/w bd /Ph,D.
etc. should continue to be conducted by the un1ver51t1es.
It has been suggested that Teacheis colleges should
come closer to unlversity llfe. \

. It is also felt that university.courses. have
'thelr own objéctives which are ‘often unrelated to. those
of sohools.fﬂwhile schools ‘today have stbjects such as
Genbfai'séiencé,-sdciai Studies3'Rnral-Sciencé; ete.,
-““Uhivetsities-haVé notfﬁadeianfﬁdeqdatefprovision for all
‘these courses, -It'Is recommended. that the latter should
institute degree or diploma courses in thesé:subjects.

'A'tIn'regard to the ocuestison whether institutions for
prepering primary teachers should'be~within=theuourview
‘of the universities, opinions.are divided. ‘Scome feel
'that the'universities, which afe’concentratingutheir
attention on collegiate and Higher Education, will not be
able to do justice to primary teacher training.
institutions, nor will they be able to assess rightly the
'needs”and'difficulties of teachers at the.primary level.

- Others- are ‘of ‘the view tha% teacher training both:'at the
' primdry and secondary ‘level should be the. concern of the
" universities so that there is better coordination between
the-two -levels of training.-l t-is pointed out that some
‘universities are already providing a course’for Diploma

in Education for which the entrance qualification is a
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teaching experience. The

obher advantages mentioned are: (a) the tratining

' pass:in S.8 C.: W1th some

"programme of primary teacher training 1nst1tutions will
;'be toned. up academlcally since there will be a, question
:'-of recognition by other unlver31t1es, (b) a univer31ty
diploma will be more significant from the point of view
'of the tralnee than a certificate from the State
Educatlon Department, (e¢) courses are likely to be’

1mproved and (d)-a highermstatus will.accrue.'~

IIIJD ADMINISTRATIVE AND FINANCIAL ARRANGEMENTS

It has been p01nted out that Teachers colleges_g¢*
do not receive suffic1ent support from State Governments
by way of finance, quallty of personnel employed etc,-v-r
in consonance W1th the status of a profe551ona1 ' |
institutwon i.e. preparing persons for ‘a- professmn,~ .
They are not treated on: par w1th other profess-onal
colleges 1ike Medical and Englneering Colleges.
Government should, therefore, raise the status of
Teachers Colleges and sanctlon substantial financiall
a351stance to them.' In-the case of Leachers Colleges
run by private agencies, 75% grant on the maintenance o
of the: colleges and SpeleiC additional grants .for .

equipment, books, furniture, building, etc. need to be

provided.

Y

Financial Assistance
It has been sugﬂested that financial assistance

may be provided to trainees on thz following basis:

i) Full salary should be aduissible to trainees

who have been deputed by schools where they teach,



ii) The cbllege_must-institute fréeships to .-

meritorious qandidates.
11i) Stipends at about F.75 p.m,-should be provided

.,to at least 25% of the trainees who are deserving,. on-
- the basis of merit-cum-means (excluding those who have
been deputed).. - L : S -

iv) Loans recoverable .n easy. instalments may be
provided tq :trained teachers who wish to go:abroad for
higher studies .or to trainees who wish.to study in

thié country,_

ITI-E 3 SUGGESTIQNS FOR MEETING SHORTAGE OF TEACHERS

‘ With regard to the following crash'prograhme

: 'suggested for meeting shortage of:tréined‘teachers -
(a) Making educaticn a éompuisorytsubject=in the
. last two years of"the.secondafy school and‘ih‘the'first
degree course in thbfﬁhiversity;.

“(b) Making it compulsory for candidates who complete
the sedondéry school course to render compulsory national
- service as teachers for a year, in primary:or adult
literacy schools. ‘

J"ic)rMéking'it“compﬁlsbry for first degree
candidates to render compulsory national service-as
teachers-in secondary schools for a years -

(@) Paying stipends to candidates engaged. in such
national service, the stipends being-smaller. than
salaries paid to professicnal teachers; -
the majority of the respondents have pointed out certain

difficulties,

..
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\a) Lnis measure w1ll not be desirable as other
sthjecté sich as . Science, Mathematics; ete, will be
proportionately neglected 1f ! ducation' is ﬁade a
compulsory subJect in the hlgh school and flrst degree

=

courses. Consequently, there 1s likely to be a fall
in standards. .

It is also felt tha candlddtes prepurlng for
SeS. C would be too 1mmature to derlve benefit from a.
course on education. Moreover not all students w111
have an aptltude for teachlnv "Education, should
therefore, not be a compulsory subaect for the S. 3.C,
or first degree course. . '_’ o

(®) () & (@) ',f'{' PR

Such measures are not feasible ds teaching, like
other professions, requires a high. level .of skill and
competence,‘which young students stralgh out of »
.. schools and colleges Wlll not be abie to acqulre.
.Moreover, such a period of compulsory teachlng will
involve tremendous waste of time and energy of many
talented students who may like to join higher academic
or professional courses. '

It is generally felt that such a cresh’programme

will not succeed in turning out good and efficient

teachers and will, therefore, affect the quality of

education imparted.

Qther suggestions for meeting the shortage of teachers:

i) The plea for incrcasing the supply of
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teachers should be based on an mssessment of the rate of
educational development and the actual requirements of

teachers i.e. there should be a planned programme.

ii) A ‘5:year deg;:ee course in Education may be
' inshituted, but special érran_‘genilerrts: will need to be
magi;‘fo_r-__-p:‘ca;:tice',teaclﬁ.pg. L -
© 111) ‘Attracting talented students. to such. -
,;ﬁsfiﬁtian’é' thmﬁgzi’ stiipehcig, ‘échglarsh'ips, etic. *
iv) Attracting mo;'e wom:erix towt_'ihé Iz)rbi‘;ss.ion
~ by offering §pecia,1 facilities,.
v) I'n:creasing the bapacity of existing-.
,Tra.iﬁjng ;éiiegés and obening new iﬁstthioﬁs. .'
o v- "Suggesttions for meeting shértage of teachers

in specific areas have been included under paragraph ITA(c)



IV, - SALARY SCALES AND CONDITIONS OF SERVICE AND WORL
oA The.criteria. advocated by the UNESCO Expert; Committee
on Teachers! Status'(May 1964) for fixing teachers! salaries,
as indicated below are generally considered realistic and wel~
‘comed, o | o

(a) They should compare favourably with those paid
_in other occupa.t:.ons requinng equlvalént or sm:.lar

r

quahf:.catmns, tralmng and ab:.litles so as. to attract a

satrem

sufficient number of well—quallf:.ed teachers of abllrby.

. (b) They should be :m comparison with the contribu-
: -~t10n nade by the teachers to 5001a1, intellectual and -

. economic hi'e. e e =

(c) They should be such a8, to ensure tea.chers'
rea.sona.ble standards of" life for themselves and their families,
- (d) They should be properly graded so Es to

recoéllse the fact tha.t certa;m posts requlre higher
q_ualifications a.nd carry greater responmblllties z than

othersu
: _ Innr"bhi_s ,'c"cm'lecfion‘it'ha’s'been"sugg'e's'ted that a
'301} veva‘luat.i'on téchr#qﬁe must be evolved and comparative
'!retios for teachers a}xfc_l";thos'e working ‘in othér fields like
- administration, business, ,etc;: should be 1aid “down.
- In regard to the question. of eiacri':mi;he%ion in
- remneration and "c_:ondifhioz'lé' ‘of Se'rvice among teachere
working under different mansgenents, Government, Loosl
Bodies and in private ag'encies: butha.vingthe ‘aame type

of work, widely divergent views have been expressed.
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While a few claim that Govt. teachers should be paid

better on the ground that they have greater responsibilities
and more restrictions imposed on them than teachers under
_.other managements, the majority is of the view that there
is no justification at all for sgdh discimination in
éa.la.ries and. conditions of service.. :

 The.general view is that there should be a common
national minimm scalg‘ of pay for each category of
teachers gepepding_on qualifications and the nature of

the work to be done._

_Bgsisof a Salary Structure - .

Tt is generally felt that in determining scales of
salaries, due cons.ideration should be given not only to .
academic qualifications but also to the professional prepara.-;
tion required for a teacher and the nature of the

" responsibilities involved in the discharge of his work,

Other suggestions made in this regard are as fodlows:=

(1) Teachersl salaries should be a little higher
| than those with sim.lar qualifications servmg in other
wa.lks of life, becanse for teachers prospects of promot:.on
are limited and the work is more emctmg. |
(11) The scales of pay shou.ld be linked
_ appmpriately with the pex\-oapita income in the c;ountry,
cost of living, the pnce index and the national
dividend. ‘
(111) Another suggestion is that there should be
a smgle scale of pay for all primary teachers and another

sulta.'ble scale for secondary tea.chers. ~ The maximum of the



‘ grade should be a.t least tw1ce the sta.rtlng sa.lary. o

| | (iv) Thera should be only one runm.ng scale of

_ pay both for elementary and secondary teachers w:.th a -
suitable minimum and an adequate ma.x:.mum, and teachers
.should start at dlfferent points according to their general ‘

and profess:.onal qua.llflcatlons.‘ For headma.sters also there
should be one runmng scale and ;mmotlon to that post
- should be automatlc ‘based on senlonty and good work.
(v) For trained tea.chers, there should be .a grade
of seleotion posts. The percentage of such select:.on grade
posts may be 15 to 29% of the tota.l number oi‘ posts. : N
(vi) The range of dlfferentiatlon 'between the . ”
scales of pay of the pximary a.nd the seoondary teachers

should not be more tha,n one . and a ha.lf.

SUGGESTIONS REGARDING SCALES OF PAY o

There should be only two bas1c sca.les, one for

_gra.duate teachers and the other for undergradua.tes with
differences based on quallfica.tlons a.nd respons:l.bllz.t:.es.

Those with addltional quallfica.tlons may be g1ven a
. higher start. The Heads of all types of Secondary schools . E
should'get ‘an additional aIlowance'.'i'n"'e,dditian to the basic .
‘ pa'j. There 'is no uniformlty 1n the actual scales of pay suggested
by ‘different respondents. o R .
Inorements

It is generally felt that increments should be
given regularly evers'r yee.r if the work of a tea.cher is
found satisfactory. When, the eff:.c:.ency bar ig reached
an o’baective evaluation of -the teacher's work should be

made by a commlttee consisting of the Educational Inspector,
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the Head of the School and a responsible local educationist

and further increments should depend on suph an assessment,
It has also been suggested that special increments should

-be given for éutsta.nding work as a teacher.

Additional allowances ,

It has been suggested by some that if the scales of
" pay of teachers’ are upgraded there will be no need for the _
.’i;‘eacher ‘to a.ugmént tis incame from the,' various educational
énd social duties u:nderfaken outside school hours, It is the
éeneral opixiibh that ﬁo specia.l‘pa.'y vshould be given for the
. pbrfé}clea;lcé. of the normal duties of a teacher, such as
correction of "éx.ercis'e books," or communify éervicé,-‘ etc.'v
| The 1aea that in future there should not be a general

mcrease in sa.la.nes and that the increase in emoluments
should be sanctioned to teaéhers for the ‘performance of
. speeific duties such as correction of exerc:.ses, commnity
: work, ‘adult. educatlon work, etc. has generally not found

: favour. It is felt that this system would be too confusing
and would give rise 'to>many administrative difficulties.
Moreover allowances for specific éuties would not have the
‘same prestige effect as a general increase in egoluments

It h:as been suggested that a general riée in salaries

would be preferable but additional rémuﬁemtion should be
pald for extra work which does not form an ihtéé'ral part

of the regular work of a teacher, such as adult education.

Private tuitions

1%t is generally felt that if the teachers are given

adequate salaries and if the standard of education is improved
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the need for pmvete tuitions \1"1 be oons:Lderably reduced,

‘
b

The following suggestmns have been mde in thig
re_gardé— ' .

(i) Private tuttlon work now and again may not be |
‘harmﬁJl, but spending excessive amount of time everyday in
:private coaching will have an undes:.rable effect on the ‘
" teachers!" respons:.billties in the schools . I
(ii) Private tultion often results in damping the

: im.t:.a.t:we of the puplls for they tend to lean more and more

. -on teachers rather than think for themselves and cultivate

the habit of study on their own mltlatwe. Pa.rents -and
guardians should engage private tult:.on only on the advice o
of school authont:.es. |

(111) The most common a.nd pernioioue kind of pnnate‘a'
tultion is that of intensive coaching of. students of all grades
for a few weeks before the public ex;mlnatlon. If the method
of examinatlon is transformed ifito one of oonthmous as essment
without undue emphasis on the .flnal performance alone, the - e T
need for pr:.vate tuition Wlll be mmmized.

(:Lv) '.[’he need for private tultions should be: reduced
by reducing the size of the class_, by _1;_np;ox:lng the onrriculun,
by pmviding help’to'-' lve;ckwa.rd pﬁpiié during va,oaﬁions and holidays
and by 1mproving the system of exa.mmations. : '
" (v). Need: for help and guldance in then' study at home
and the desire of well-to-do pax:ents to help their wards can be
met by inclusion in the daily time—table of work in schools
a 'supervised study penod' A

| (vi)Special' classes’.may be arranged for pupils who

wish to devote extra hours for their studies under the guidance



| 9fj3¢hQ°1 teachers and sﬁoh'teachers”ha& he‘given special
pay for their work. |
| (vii) Private tuition is merely the outer sign of a
. disease - an excessive hahkerlng affer a2 pass hy fair or foul
~ means. This does not admih ofvavdrasticfcure but slow
ameliorative ‘measures will need to be-taken.; Better teaching
in schools would minimize hhe necessit& for external help.
 Better pay for teachers would weaken the motlve to. earn extra
' income. Openlng of new avenues for backward students would
'mlnlmlze the value-of a pass. And, it is through the cumulative
lnfluence of'these forces in actlon that the ev11 of private
~‘tuition would be gradually eradlcated.
The 1dea that prlvate tultlon should be institutionalised
" by the schools themselves arrang1ng speclal classes for the
“iglfted children on the one hand and the slow learners on the
other, addrtlonal remuneratlon belng given to teachers in
chargeloffthis sork, has}heeh wk welcomed b& many. A suggestion
has.also been'made thatApruvigion must bevmade for separate

R , o
schools for the‘gifted and retarded children.

IV.B‘ CONDITIONS OF SERVICE FROM THE POINT OF VIEW CF
. ECONOMIC ‘SECURRTY ‘

Security of Tenure - -

To ensure secuiity-of tenure for teachers, it is generally
felt that removal of teachers from service should not be arbitzary.
Under all managements, the ‘teacher should not be discharged,

unless a tribunal consisting of representatives of teachers,

managements and inspectorate makes enquiry into the clarges and
recommendS'PUnishmeﬁﬁ. There should be provision for appeal

. to proper preseribed authorities. Tt has been suggested that
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Education Codes should be 'c-:’“o"red hying down specii‘ic conditions of

| semce of teachers. . It has been suggested ‘by some that the appoint-

ment .1d term:.natlon o,f services of teachers should be w1th the prior

approval of the Vice-Chancellors, Chairmen of Secondary Boards and
'Directorate of Educdtion for Univers:Lty and college teachers, :
secondary and elementary school teachers respeotively. . Prov:.s1on should
g also be made for the- protection of the school management against

unsatisfactory teachers, Some persons have suggested the appointment

of teachers on temire bas1s.

[

Retirement-benefits and Social Secnrity

The Triple-benefit" scheme of pension-cum-provident fund-cum-

.
'--
w3t et

insurance :melemented in some States, like Madras and also recommended

by the Seoondary Education Commissmn has been generally i‘avoured.
Introduotion of, this Scheme in respect ‘of teachers in private schools has
_been emphasized. Other suggestions made in’ this regard are:- A

i) A national - ‘pension scheme irrespeotive of serv:.ce under any type
of management may be introduced, B

11) There should be provident fund, pension and gratuity.

1i1) In the place of the Triple~Benefit Scheme, a ‘pension scheme
such as the ‘one applicable to Govt. servants should be *mtroduced.

1v) Supérannuation age should be fixed at 60 years, and after
retirement fifty percent,of. the pay" should be g:uren as pension. -

Other facilities suggested for teachers :anlude prov:Lsn,on of resim
dential quarters, facilities for free, education of ‘their children in
schools .and institutions of h:x.gher educatlon, railway travel concessions,
provision of liberal grants for researoh .and higher studies, and of holiday
homes and health resorts and uniform service and leave rules.

In regard to measures of social seourity it has. been suggested
that provision should be made for free medical aid, or.the cost of
treatment should be reimbu.rseda mll pay’ dunng maternity leave,
free'medicel aid and leave mlth full pay EEy the case.of employment
injuries, pension, G.P.. Fund and fac:.lities in old age or on

the death of the lo:read. Winner and mvalidity pensions - .
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Mac-hir.l.erY‘. for negotiatlons regarding salary'hnprovernent

| In regard to the Question whethzr there should
be a permanent machinery to. settle all questions
relvatmé' to the remuneration of teachers and its
perlodical revision different opinlons have been

] expressed, Some of the ‘views ares-
. 1) There need not be a separate machinery
~ for teachers alone. A spec ial machinery like the
Pay Commission may be set up for examination and
revision of salarles of all Govt. servants,

1) & permanent mechinery iice: this would .

_fqnsten tly create. pressures for rev.ision.v‘ Bt

Instead of ha“v‘ing: such a rigid set-up, arrange-
‘ments should be made for perlodic revision..in
relation to the hattonal dividend and the price--
l'evel.‘ : o '4 - ""_ | |
| 111) Instead of a permanent machiner'y,
.,commission may be appointed from time to time to
review and revise the remuneration to teachers,

Such Commission may be appointed at the Centre
.. and should include representatives of the State
Governments. o

17) A perxﬁenest machinery at the Central and

Stste levels should be set up 'eonsistiﬁg of represen=-
tatives of” the Central GOVernment State Government |
'. Educational Inspectors, Prlncipals of SGhools and

representatives of the school managements,
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‘IV (C) CONDITIONS OF WORK

Tt is generally accepted that teacher s should
enjoy academic ‘fr eedom and responsibility in the
_'-discharge of their professional duties.,_The
.following suggestions haVe been offered‘in this

| regard--' e L
i) There should be complete freedom to try
_ out new ideas and experi:ments within -the. framework
_of the’ policy of the school‘and in consultation
with the Head of the S’chool. g }

11) The school progre:mme should provide

facilities for action research and implanentation

a
7

‘of new ‘tdess. R Cna
. ‘ iii) Necessary equipment like a Variety of
"aids, books, magazines etc. ,. should be made -
available to enable ‘the . teacher to devise suz.table
methods -of™ teaching.. L .
iv)- The strain of external examinations should'
be reduced and there should be less restrictions '.
in the choice of text—books. 7
v) The, school administration should give
sufficient time and full scope to teachers -to
plan jointly a11 the varied programmes of the school..
vi) The syllabi and curricula may be framed in
consultation with teachers and respresentatiVes of
'Teachers Organisations. ObJectives and troad
framework may be. laid down and teachers left free
to work out the details for achieving the
objectives of the syllabtus,
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Vi1) ‘Teachers should be provided adequate

1ibrary facilities to enable them to prepare in
advance thelr lessons, '

It is felt that the Interngl organisation
of schools 1n- general ﬂo not provide sufficient
scope: to teachers for. putting into effect the
.principles and practices learnt during the period
of tr'aining. It is pointed out that the work of
the teachers‘ 1s handicapped by lack of planning of
school programmes, shor tage of staff equipment and

fbulldings, increasing mumbér s in every class, etc.r

| GUIDANCE & SUPERVISION -
. In regard to guidance and supervision the
role of the Headmaster as the pivot of school
administration has -‘been emphasised.} It has been
:'suggested that he should week the cooperation of
| teachers through periodical staflf meetings and
aSSOCiate than w._ith the framing of ‘the plan and
progranme of",work. _ Senior slibjec t teachers may.
also offer guidance to the junior teachers. |

The pr'esent. system of school inspections
has been generally criticised on the ground that
it 1s too super'ficial and mechanical and 1s _.
ineffective in improving: the quality of teachine. N
| It has been suggested that the Inspectlon of schools,
In so fer as the teachlng part s concerned, should be
done by tne .subjeCt Sp,eCialists'of; the -Deparhnen:t.
It is also felt that the inspectors should act not
‘as "faul.t finders. but as gutdes and help er.s._ ‘
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IVZD | " THE RIGHTS AND DUTIES OF TEACHERS

It.,is generally conceded that the professional

status of teacha's depends largely upon : teachers

”

themselves, their professional skill, thei_r

LN

) acceptance of their reSponsibilities, the part

they play 1n the communlty as a: ‘whols and their
personal qualiflcations, nevertheless, certaln
conditions are considered necessary -to enhance |
their stams and prestlge Jn »society. ‘These steps
1nclude' (a) an increase in emoluments, (b) recogni-
tion of meritorious service atc State and national
1eVels, (c) More f‘reedom and voice 1n the management
of school affanrs- (4)- recognition of teachers
organisations by Gover'nment and consulting them on
educational matters and framlng of syl‘iabi and
(e). adequate representation of teachers on all important
committees- and ‘bodies’ both State and local. o

. -

WORK  LOAD -

s

. In regard ‘to work load of teachers, different

—

suggestions. have been offered Some of these areg-
1) The work Yoad of a teacher should be six
hours a day, 2 hours each for preparation and planning,

PR

for correction. work an é i‘or teaching work. _
- 11) A teacher shodld work for_ 41 hours a week,
of which one half of the time sheul_d be devoted .

to ectual tgaching and the other half. for preparation,

‘planning and correctlon and extra~curr icular

activities.
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111) The work loadv'of teachers either in primary
ot secondary' schools should be 5 hours a day and
for 5—‘= days in a week, , v
“1v)’ The w0r'k load may be flxed on the following
'basis- class teaching-iz perlods, . tutorials and
discussion classes 6 periods, correction of 50
excercises -5 periods, Recreational activitles-3
periods, nd Community work-2 perlods, btringing the
total to 26 periods per week. o
" v) WOrk load of teachers. per week may bes-
& 18 hour's = actual.teaching. |
6 hours - .preparation

3 hours - correction and-guldanc e work

5 ho}xrs = cocurricular activities
S R B

30 hour's peir week.
., SIZE OF.GLASS T

.« It i3 generally 'felt that the optimum size
of .the class. at the primary ‘and middle levels should
be betvg‘een 25 and 30 and at the secondar'y-level
between 30 and'.‘35/40,. In subjects like sCience
and mathexnatics ﬁhere s"orﬁe skill 1s"to be ,t_au_gh‘t»
.or discussion organised smaller classes are-
recommended,

~ METHODS FOR.DEALING WITH LARGE CLASSES

| Since classes are likely to be la rge for a
_considerable period of time special methods for
dealing with them have been recommended, These

. methods dnclude: supervised study, group assignments,
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Special assignmen s, for the backward and
gifted pupils, progrummed learning,~-
monitorial system, associating brighter
pupils in ravision and correction worh,;.’w
use of audio-visual alds, radio, films, etc..ﬁ
'It is felt that some of *hese methods such as
programmes learning, Group assignments, ete.,
are more sui ed to the upper grades of };_fl

J-

secondary schools. '



V. THE ROLE OF TEACHFRS' ASSOCIATIONS

It is gecnerally felt that at:present,
Teachers' Organisations are mainlyldirecting
their efforts towards improving the service
‘conditions of teachers. The other important
functions, particularly improﬁement of
profe331onal standards are genorally not given
due attention. It has ‘been suggested that
Teachers! aSSoclatlons should perforn the
following functlons'-

1. Teachers Assoclations should have

"their representation in the Joint

‘statutory or voluntary machlnery set
up for tho determination of teachers?

salary and conditions of service.“

2. In the joint machinery for disciplinary
matters against teachers, teachers!
associations must have adequate

representation, .
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f Associations should be consulted in all’

‘matters concerning the professional cundict

" of teachers,

4

“B.
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,_8.

Ins'e'rv'i.c.e Training can form an important part
of the ac tivities of these Associations.
Whenever possible they may associate with

the Department of Extension‘Services in
arranging seminars, work shop s, refresher

cour ses, etc. ‘

"Teachers Associations can contribute

) effect:!.vel;sr towards the professional growth

' of teachers by publishing Journals, findings |
"'of eduCational research and other teaching

) materials.

Teachers associations may partici'pate"

‘ actively in formulation of educational policies.» '

The Government may invite these organilsation
to offer their views on various educational
issues. _ L . S
The teachers_ should have a say in currilculum
making, .angi curriculum revision..l Some
-t;a'l“ented teacher masr lae entrusted with

Y

the task of research in curriculum improvement,

Regular experlments may be conduc ted by

these Assoclations In different fields of
aducation, They may also encourage teacher
members to. under take ac tive research and
the result of these researches may be

published by them,
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Associations may try to create g climate

for better examination/evaluation

‘ procedures in schools and colleges.

The present examination systan is

7 generally external, primarily based

10,

11,

: -12.

13.

on distrust of the teacher, Such
) evaluation procedures may be evolved

| in which ‘the, teachers' assessment may

also find a suitable place.

The associations may pr'epare a code of

professional ethlcs for teachers snd

)

enforce its obserVance by the mambers

-of the association.

The assoc iation may act as a forum for

exchange of views regarding teaching

' problems, 1 experiments and ideas and maY'
| _also publish regular newsletters,
They may undertake student welfare
activitios,

They may run libraries, cooperative

societies, etc. for the benefit of

. 1ts member Se

‘1t has been suggested that existing

teachers’ organisations can be vitalised

ir they are recognised by the Government

and their views and opinions duly askked and

'considered by the authorities concerned.

‘Other 'su.g'gestions' made for ralsing their
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. status -Include, .consulting them om all
: matters of gdtl,catioilal policy and planning,
-e_nﬁ_gusting_ them with certain responsibilities
Su_c:h.a.é inserviae _i_m_aihihg programmes, . etc, |
| and helping them" 'fina»ncially in projects
undemtaken by them. |
It is felt that Teachers Assoclatlons
'must keep aloof from pplitics and take
. gceater interest in. academic matter-s.
It has al.so;been suggqst;;gd:t,hat;:phere
' shaglqﬁpgﬁbgllabbrationuand'cqgrg}nat;pn
betusen Tratning Golleges and teachers .
,organisatioﬁé 1n-th"e’ or".ganising /of inser»vice
training programmes, recrulting of teachers
for which Teachers organisations may act
.~ as a llalson agency ar;d: in implementing
programmes or under tak ing proj_ec‘té su.gg,est_:éd :
by. ‘Ira'ining Colleges, In chalking out .

educational research progr'amnes and in

- m e

-

,working out projects such coordination will
be very. helpful.. This collaboratlon can
be achleved-through Extenslon Service

Departments, = -
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VI. PROFESSIONAL GROWTH OF TEAGHERS

,Role of the ']rain:lng Colleges

It is geneir'all},r recognised that training colleges
have a vital role to play in ensuring the professional

growth of teachers. They can keep in touch with the

alumni and organise follow-azp work on g systematic basis

" to make them more effective, in their professions, A
'well planned programme of Conferences, seminars,

symposia and work shops by the Teachers colleges

has =lso been suggested. Such a programme could conve-

“..niently be implemented through the extension services,

' It has been suggested that the Training
":Gollegesrnay publish a periodical newsletter for its

‘r--:alumni. This will also serve as an effective organ

‘T-for the interflow of new ideas and for reporting

| 'findings of experi:ments and researches. ' The setting
.up of an ACtion Research Unit in Training Colleges

has also been considered nec essary.

| It has been suggested that every training

4';institution masr be giVen the responsibility of adminis-
.Itef'ing a gr‘oup of schools in the area to demonstrate the
. success of the methods and practices it advocates,

-:' ROLE OF THE SCHOOL MANAGEMENT AND _ADMINTSTRATION '

B The School management and administrators

can encou.rage teachers to avail themselves of the

opportunities of professional growth provided by

training colleges and other agenc ies, They may



. depute’ teachers to workshops, etc., allow them freedom and
initiative to try out new techniques and,methods o teaching
and the ideas they bring from seminars, workshops, etce provide
facilities for reSearch, and encourage teachers to improve thelr
professional qualifications by granting them study leave and other
necessary ’acilities.
'ROLE OF T’-IE INSPEC'IORA'I‘E

- It has been suggested that the Inspectorate should aid the

teachers by (I) encouraging them to undertake éxperiments in |
class-room teachlng, (ii) carrying to them new practices in teaching
and co-curricular activities developed by. progressive _schools,
(111) suggesting suitable reading materials, (iv) giving -
demonstrations of successful practices, (v) enabling them to make
‘use of recent research finddngs, (v}) solving their Problems
througﬁ systematic;and'freQuent school visits, discussions,
organising of Seminars,'etc. and (vii)*generallvfacting_as a

leader of the group of teachers.

s .
~

It s been recommended ‘that the role o? the Supervisor and

Inspectorate should. be more constructive than it has been hitherto..
IE OF THE DEP&RIMENT QP EDUCATIO S

The' Department of Education may help the proPessional growth
of teachers by (1) allowing them freedom toé;djnst,the szllabus
to the needs‘o"students (ii).’inancing’schemes which are usefull
for teachers, (1i1) prOV1ding financial assistance to them for
improving their qulifications (iv) recommending deserving teachers
Tor prizes, scholarships, advanced increments and merite

certificatesy (v) improving the service conditlons



of teachers, (vi) tahing a helpful attitude in
dGCldlng questions of placement and transfer, and

(vii) organlsing refresher courses.

IMPACT OF EDUCATIONAL R.JS EARCH CARRIED OUT IN
UNIVERSITIES ,

It has been suggested that Educational

Research carried on in universities. and .other places
can have 1mpact on’ school Work if it is. related to
the needs and problems actually faced by schools,
~ such as oroblems of teaching, evaluation, guidance,-
’organ131ng co-curricular activi*ies, maintaining
dlsc1pline, prov1ding suitable courses of study, -
etc.: The flndings of research should be published
 and made available to teachers through publications -
and refresher courses. It is Felt that atvpresent.
'moSt of'the'research'carried on-in universities:and

colleges is unrelated to actual problems, - -

EXAMINAT ION REFBRM ,
it is generally felt that the external

examination at the end of a school stage exercises
a cramping effect on teachers' 1nitiat1ve and |
freedon and fails to secure quality teaching. With
this type of examination taklng place at the end of -
“'the year, 1t becomes 1ncumbent on the teacher to
'.Lcover the syllabus within the prescribed time. It
. has, therefore, been suggested that the system of

internal evaluation may be 1ntroduced'wherebY
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greater flexibility in the planning,ef curriculun
- will be possible, Evaluation of pupil's attain-

ments by teachers, use of cumulative records and

objectlve eests has been recommended It is,

» e w-r -

however, recognlsed that the subaectlve elenent in
internal evaluatlon may lead to unwholesome
practices and a lack of unlformity in assessment.
1t~ has, therefore, been suggested that mlnlmum
pass marks may be fixed for each paper 1n the'

external examination,

CERTIFICATIOV OF TEACHERS

It has been . suggested that some 1icence or
certificatlon system should be 1ntroduced 1n the
teaching profe551on.: The licence may be renewed
every 5 or 10 years ‘and the pover to renew the
licence may be vested in-a Board comprlsing
__representatlves pof the Government “tedcher training '

colleges, and teachers' associations.



VIT.. MISCELLANEOUS SUGGESTIONS

Sevéral suggéstions have'béen made
for the improvement of teacher education.
Some of the-imporfant suggestiohs are as

ibiipws’ -

1. The practice of charging capitation
fees or as "voluntary contribution" for the
development pf.the‘insfitﬁtion at ‘the time"
:'of édmission§ vhich is»prevélent in certain

‘areas should be stopped forthwith.

2. The subject of Education should be brought

under the concurrent list and a national education
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programme might be. chalked out for the greater
interest of the countrye: - . -

3. Since.80%. oP Indla s in the v111ages,

most of -the training institutions should be |
'Tlocated in rural areas where most of prospectlve
teachers haVe to WOrk. " - L |

4, It is suggested that teachers' tmaining
schools may be called."Prlmary Teachers_ "
Colleges™ and training colleges preparlng

- secondary, teachers may be called.“Secondary
Teachers® Colleges“ The teachers 1eav1ng

: ;“Prlmary feadlers CQlleges“ may “be g1Ven a

'Dip, Ed,' W1th Spe01P1cat10ns, ifr: necessary

. wlth1n bnqckets, and those leaving “Seowndary
..Teachers COIleges“ may be: given a "B Ed.
Qegree..Theﬂhigher degrees-may contitine to -

be: called MM,Ed,", JPLDs' etcs -

5, Some Special tmainihg for the prepapation
of Headmasters should be deV1Sed. The course

"may include 8
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| 1; The‘Phiiosophyv of Indian_.Educati_o,n.
‘2. History or Indiahv‘Educatioh.
3, Comparative Education.

4, Adolescent Psychology

‘5 Expermental Education and ReSearch
Methodology. - .

6. Genexal Adxninlstzation, and admlnlstration

of Secondary 'S chools .

7. A study of history o*‘ Indlan culture,

»

) philosophy and 11terature. s O

It has been polnted out. that. although some
‘such: tralning 1s prOV1ded at M.Ed. leVel, 1t is
of a ivery generel characters:

8.._ Some Teacher Tra1n1ng umts are attached to
H1gh/H1gher Sem ndary Schools to meet the ) _
urgent problem o*‘ trained teachers. This is not_ _
a. healthy practice as these unlts are ‘Hot, properly
equipped and sta“fed and canno Ly therefore) g1ve
due attention to the development ‘of sultable
teachers. It is suggested that this practice may
be stopped. ST D e

9.. It has been suggested that frequent transfers

of teachers shoulgd- be avoideds This dlsturbs :

nomal work particularly if it 1s the o
middle of a session and if substitutes are _not provided.
10. Teaching of English was generally poor in

Schools, Some special training for this subject

is considereg necessary.



