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{tatroductary Letter to Volusme 9 of he Series.] ..

To SirG. W. KekewicH, K.CB,
Secretary of the Board of Education.
Sim,
I BAVE the honour to present to you the accompanying
volume of Special Reports on Education in Germany.

‘The reports deal with recent ¢ in secon education
for boys in Prussia: with primary education in ssia. and
Saxony; with school gardens in Germany; with the German
higher schools for gnﬁs, and with certain contrasts between

education for girls in Germany and in England; with
the continuation schools in Berlin; with the growth of the
Technical High Schools; with recent developments of higher
commercial egucat,ion; with the methods of measuring mental
fatigue which have becn adopted by some German students of
- education ; and with the education of feeble-minded children and
the care of neglected children in Germany.

I desire to take this OE[:)ortunity of acknowledging the courtesy
with which the various Governinents converned have permit
English students to visit schools and colleges under their juris-
diction, and of thanking the writers of the different papers, and
not- least! Dr. Bertram, for many years Stadtschulrat of Berlin,
for his account of the Continuation Schools in that city.

It should be added that the writers of ihe varions papers
included in this volume are alone responsible for the opinions
which they express,

I have the honour to be, Sir,
Your obedient Servant,
Micnaerl E. SADLER,
Director of Special Inquiries and Reports.

December, 1001,

5300, Wt 25788 3000—4/02. Wy, &8
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THE UNREST IN SECONDARY EDUCATION,
IN GERMANY AND ELSEWHERE.

SYNOPSIS OF CONTENTS,
INtroBUCTORY NOTE,
CHAFPTER L

IxTrovuCcTION. - The cross-ewrrents in educasional opinion at the preseat
time. Faitly general agreement that England needs much hetter education
und much more education than is provided at present. Marked absence
of agreement as to what would constitute such n “letter education.”
Divergence of opinion (1) as to the atms which should permeate a course
of education preparatory to one of the many forms of business life, and (2)
a4 to the different kinds of commercial education necesmary for- different
kinds of business and for different grades in the business hierarchy,

Increasing prominence of educational gquestions all over the world.
Educational unrest everywhere. The educational problem greatly differs
in different countries aceording (1) to varying power of tradition ; (2) to
differences in the national ideal of education ; some nations having a far
more complex task for which to prepare the rising generation than others
have ; (3) to the va.ryinﬁ powers- of direct control and interference
entrusted to the State. The problem of educational reform in England
more intricate thun elsewhere. Historical and social reasons for this,

The points in which England has dropped behind her rivals in the
educational race. Certain advantages which we bave retained through not
following Continental fushions in_education. Changes in many school
studies - and in -the importance to be assigned to the intellectual elements
in education are being forced upon us by the action of other nations. Any
such change brings with it the risk of losing many traditional elements of
srest educational value. But reform necessary and urgently required.
The full benefit of a large educational reform not completely felt for nearly
thirty years. What England has to do is to readjust her educational system,
wo a8 not only to meet prezent conditions in international life, but to
equip Englishmen for what is likely to be the greater strain of competition
twenty or thirty years hence,

CHAPTER I1.

WoME CAvUsks oF THE PrEseNT UNcERTAINTY IN RecGARD To EDUCA-
TIONAL QUEsTIONs.—Closer study of the seience and art of education,
though it has led to improvements in methods of teaching and in the
hygiene of school life, has revealed more clearly than ever the fact that
certain fundamental aims (about which there is the utmost divergence of
"opinion) reallﬁ govern all educational effort, and even determine m some
measure our choice of methods and what is most appropriate in the condi-
tions of school work and discipline. Some of these underlying questions
stated. Their extreme complexity and dificulty. For example, what kind
of “life” and what form of social order should schools seek, or be required,
to propare different sorts of children and young people for §

SBocial ideals are implicit in educational eontroversy. Hence the heat so
often generated in discussions about educational arrangements, At times
like the present, when economic and other conditions are rapidly chinging,
people interested in educational reform find it more difficult than ever to
Jut their aspirations into words, and are often hampered by the habit of



[ x )

hs'mg forms of argument which refer to bygone conditions, and no longe?
fit their real sympathies, But in spite of the difficulty of finding exact
expression for educational idealn, the latter are still (possibly as much as
ever) in conflict, and the struggle between them, though inarticulate, in
none the less severe. -

A national system of education involves, implicitly or explicitly, a

definite theory as to the right ordering of national ‘ife. The astar)liuhment
of educational unity presupposes general agreement as to national aims,
and as to the best form of social organisation. Where two ideals of
national organisation and of social welfare are in conflict, and those
in sympathy with the one ideal are fairly well balanced by those
in sympathy with the other, there tends to be an educational deadlock =0
far as systematie: unification is concerned,
- But the State cannot cut the knot by severing its connection with every
kind of education. It is committed, and necessarily committed, to bearing
part in educational work, becanse the latter touches ecssential matters of
national welfare, to which the State cannot be indifferent,

The difficulty of educational problems is increased by the fuct that
“education” is an ambiguous term, signifying varions kinds of power
which can heapplied in contrary directions, and made to produce opposite
results. Thix conflict of educational aims illustrated by the controverny as
to roral edueation.

Again, we cannot simplify the problem by cutting up national edncation
into separate compartments, and dealing with each compartment quite
independently. The welfare of each e of national education depens,
directly or indirectly, on the welfare of the rest, and the welfare of the
whole sfst.em of school and college training depends primarily and com-
tinuously on the aims and tone of home hfe, Yet what may appear at
first sight to be the separate fragments of & national system of education
are sometimes portions of two quite distinet systems of edncation, eo-
existing in the same country, but embodying very different traditions and
many different aims. This can be seen in France and in England.

Comparative statistics of educational expenditure are generally incom-
plete and often misleading, because the grades of education are somewhat
differently classified in different eountries ; becanse the sources of educa-
tional income are very various, and not always colpletely enumerated ;
because under the one word “education ” are lnmped conflicting tendencies
and intentionally opposite resulta ; and because there are always doabts as
to what kinds o{ expenditure “national education ” should be rightly heid
to include. No mere school system, however elaborately organised, is

y co-extensive with what is meant by national education. But in
statistica the two are frequently treated as identical.

Different nations attach special value to different results of secondary
education. The German, the American, the French, and the English stand-

int summarised. The English and American tendency is to lay much
ess exclusive stress on the intellectual discipline imparted by achonl
training than is usual with the French and the Germans. The persistence
of the English view that education ought to be more concerned with
physical- and moral training than with intellectnal. Al three aspeets of
education must constantly be taken into account together. But it is a
condition précedent 1o all effective education that we should know what we
are aiming at, and what kind of character and aptitude we want to produce.
The Germans and Americans are, on the whole, very much clearer than
the English aa to the social aims of education. We oucillate between one
theory and another, shrinking from either extreme, but apt to fall into tﬂlld
compromise, which misses much that is good in each alternative. is
half- ess seems to be partly due to a right preference for mnderate
partly to an instinctive feeling that the best solution of all social

measures,
and ethical problems involves some union and harmony of tp‘l_l'mﬂ!v'
opposite trﬂtg:.“ partly 10 an inner deadiock of eonflicting social ideals,

Its effects are specially noticeable in the sphere of educasion.

Our hesitation is also due to a just sense of the complexity of the
nfluences which really eonstitute “education.” FEducational thought all
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over the world is taking much more account of social environment in its
anslysis of the functions of schools in nationa) life. Hence there is much
more sympathy with the customary English view of education. But
“gocial environment.” includes not merely material conditions of domicil
food, clothing, ete., but spiritual, moral, and intellectual surroundings, an
the power of tradition,

Each nation (or, when a people comprises very different types of tempera-
ment, each great element in a nation) seems to bave woven round itself
something like a web of tradition. This is the essential part of national
education. An alien system of schools may cut and injure it, Hence,
when a nation feels itself in danger of succumbing too readily to foreign
influences, or to influences which would weaken what it instinctively feels
to be an essential part of its own self-discipline, it readjusts its sKst.em of
education, often laying special stress on those kinds of tra.ining which will
fortify it against its special forms of weakness. This national development
of education is specially characteristic of the present time, because the
extraordi increase in the number and variety of cheap means of com-
munication made international and cosmopolitan influences stronger
than they ever were before., These influences necessarily affect education.
Attempts are made to balance or counteract them by emphasising the
national elements in education.

But education has not only to concern itself with emvironment. Tts
work is complicated by differences in inherited power. But in any case the
development of this or that out of ma.slw,;i erited aptitudes, and the
degree of encouragement given to particular kinds of ability, &epend in
large measure on environment—if the latter word be used In its widest
-8ense, :

In consequence of the complexity of educational problems, some people
seem inclined to give up all hopes of comprehensive improvement, and to
argue that we should at all costs keep whatever we have got of tested
excellence in education, jealously guarding it from outside interference,
preserving it rather than trying to extend it, disregarding apparent waste
in the process, provided that a few first-rate minds are produced by it.
This view finds increasing support among those who believe that the
tendency of great systems of state-organised education is to promote the
interests of the average boy rather than to develop and encourage excep-

tional ability. But so closely intertwined are the various parts of national
- life and education that it is impossible to keep any section really
ntact from new and disintegrating influences. Mere exclusiveness in
education is not a practicable remedy.

Therefore we are compelled to face the question what we want our
various grades of schools to accomplish, and what, with & view to fulfilling
their part of the common task, secondary schools ought to teach. Some
of the various and conflicting opinjons which have been advanced on thix
subject. They indicate deep-seated unrest,and must be regarded as danger
signals. Little likelihood of any sudden or complete break in the older

ucational tradition. Much latent wisdom in many courses of discipline
and methods of teaching which may be momentarily unpopular. But there
seems to be & growing dislike of many of the old traditions. The discussion
tends more and more to turn on the effect of education on conduct and
character. This raises ethical considerations as well as intellectual.
English schools have paid more attention to the first, Continental achools
to the latter. Each has much to learn from the other in seeking the
proper mean,

CHAPTER IIL.
- The achievements of Prussia in the sphere of educations -
Concerted specialisation the characteristic of intellectual life and of
national organisation in Germany. The initial and underlying cause of
the’scientific greatness of Germany was not orgauisation, but an. intgnse,
and self-sacrificing enthusiasm for truth. S
5390, 4
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The causes that induced Prussia to submit to a form of centralised
control, which has always been resisted in England.

The effects of German science and organisation aa seen in the sphere of
commerce and industry, and in national life, The indirect effects of com-
pulsory military service on German education, and on commercial enter-
prise. The collective German exhibits at the Paris Exhibition, 1900.
The contrast afforded by the British industrial exhibits,

England's place in medical research. Contrast between England and
Germany in regard to organised scientific investigation. The position of
“experts " in the two countries. The different attitude of the two nations
towards questions of social organisation. The sdvantages, and the weak-
nesses, of the German methods.

In Germany, a greater love of abstract knowledge than in England. A
fundamental national difference. Difficulty of producing any rapid change.
Yet the necessity for strengthening the intellectual side both of our educa
tion and of other departmenta of our national life,

Unrest in German secondary education. Its causes. The problemns
especially under discussion. (1) Relation between primary and secondary
education. (2) The future of classical studies in secondary schools.
(3) Secondary schools and preparation for the duties of life. (4) The
danger of an * academic proletariat,” (5) The effect of secondary educa-
tion on character, (6) The need for more freedom of educational experi-
ment, (7) The Frankfurt Curricula, and the postponement of the begin-
nings of Latin teaching.

Summary of the chief features of the present organisation of Prussian
Secondary Schools. {a) The various typea of school. (8 The curricula,
(c) Linguistic discipline. (d) Methods of teaching. (¢) Study of modern
langnages. (f) The intellectual qualifications of the teachern. (g} The
primacy of the Gymnasien; its historical developments; the recent
changes. (h) State control : stages of its growth ; the Abschluse-Priifung :
summary of " privileges.”

Sarvey of recent movementa of opinion and administrative changes in
regard to the problems (1) to (7) above,

Summary, and contrast between Prussian and English secondary edu
cation,

CHAPTER 1V,

Movivents oF OprvioN IN FRANCE AND AMERICA TN EECARD
T0 SrcosparY EDUCATION.

L In France.

The special excellences and defects of French secondary education. Its
diffienities.

Classical education in France. The “ modern sidea.” Movement in
favour of a type of secondary education which will prepare boys for
** practical life.” The report of the French Parliamentary Commission on
Secondary Education. Admiration for certain sides of English publie
school life. The social diffieulty in French secondary education. The
over-stocking of the literary professions.

Desire for increased freedom in secondary schools,

f. In America,

Influence of American ideas on European education. The need for
more efficient schools in view of the commercial struggle between pations.
American regard for individuality in education. .

The differences between the educational development, in colonial days,
in Virginia and in New England. English education comprises the two

-~
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 Declaration of Principles " adopted by the National Educational Asso-
eiation of the United States in 1900. Recent American criticisms on the
schools. Miss Shute's article. .

Tension specially felt in the secondary schools. Sketch of the history
of secondary education in Ameriea: Grammar Schools, Academies, and
High Schools. The conflicé of opinion in regard to direct public manage-
ment of secondary schools.

President Eliot's summary of the chief educational changes in America
during the past fifty years. Report of the * Committee of Ten on Secondary
School Studies.” Quantitative versus qualitative view of school studies.
Report of the ** Committee on the Unification of College Entrance Require-
ments.” Demand for elective courses. American reluctance to approve
the differentiation of types of secondary school with a view to preparation
for different callings. Conflict between the claims of “liberal” and * tech-
nical ¥ education. The views of those interested in engineering eduecation,
Overcrowding of secondary school curricula. The teaching of modern
languages. Classical education.

Professor John Dewey's criticisms of the prevailing tradition: of secondary
education.

CHAPTER V.

ConcLusion.

APPENDICES.

I. Possibility of an Excess of Secondary Education. '
IL The Royal Decree on Secondary Eduecation in Prussia. November

26th, 1900. :
IIL. The New Time Tables for Secondary Schools in Prussia. April 3rd,
1901.
IV, Sp;cia.l .Types of Approved Curricula of Secondary Schools in
russia :—

{A) The Frankfurt Curricula,
(B) Cﬁxiretiiculum of the Oberrealschule with Reform-Realgymnasium
at N
{C) Curriculum of the Berlin Realschulen
V. Limitations on freedom of teaching contemporary French History in
French public secondary schools.
VI. Outline of the organisation of a French secondary school.
VIL Reform of Classical and Modern Secondary Education in Fraace.
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‘“Education is one of the greatest and hardest tasks which it lies on
-each generation of human pociety to fulfil. So great, so difficult, so full
of unexplored and unknown conditions, and opposite and apparently
contradictory requu'ements that buman thought and wisdom are not
wide enough to take in the whole field it presents to them, they stand
perplexed and baffled before many of its important problems.

We come more and more to see how in all ita parts it must be a
-combination of authority and liberty; how essential it is that, with
discipline and control, there should also be frank confidence and trust;
how teacher and scholar act and react on one another; how much
the scholar has to give and teach; how greatly he muat be induced to
contribute to his own education, if it is to be a succeseful one. . .

Education only fulfils half its office, it works with a maimed and
distorted idea, unless it deals with character as ;well as with intellect ;
-unless, again, it opens and enhghtens the mind as well as directs, and

purifies, and fortifies the wil."—Dzax Crcrcn. Pascal and Ot}wr
Sermons, pp. 217-218.
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APPENDIX 1

SUMMARY OF AGENDA OF THE (CONGRESS.
1. The Reading Book in Defective Schouls,— Herr Ehrig, Leipzig ; Herr
Kielhorn, Brunswick
2. Manual Training for Boys.—Herr Basedow, Hanover.

3. Statistics. —Herr Winterman, Bremen.

4. The Pedagogical and Economic Aspects of the Special School.—H
Hanke, Gorlitz.

5. Medical Aspects of Feeble-mindedness.—Dr. Muiller, Augshurg;
essor Stumpf, Wiirzburg.

6. Resolutions of the Congresa—Herr Kielhorn, Brunswick




Education of Feehle-Minded Children.
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ON . THE EDUCATION OF NEGLECTED CHILDREN
IN GERMANY * S

ChildCrime and its Prevention. —The ‘opinion i8 more and
more gaining ground that the most.effective means of combating
crime i8 not in subjecting children to treatment as eriminals. More
' and more it is recognised that the real question is not how to im-
prove youthful eriminals after they have got within the meshes of
the law, but to prevent them from bhecoming eriminals. How
little can be aceomplished by the former method is shown by the
increasing ]uvemle criminality in Germany.

According to the officiul Criminal Statistics for 1896,} in the

German melre in the year 1882, 30,697, and in the year 1896,
43,962, “young persons ’—i.e., between twelve and eighteen
years—were punished for crimes and offences against the laws
of the Empire (all minor offences are excepted). This means
an increase of 43.2 per cent., and in relation to population an
increagse of 22 per cent. "Crimes by adults increased during the
same period only 34.1 per cent., or 16 per cent. relatively to
populatxon A very considerable part of this increase is in con-
victions for dangerous injuries to the person (112.5 per cent.),
for injuries to property (48 per cent) and for using eompu]mon
and threats (about 300 per cent.).
- Neglect and the State.—The new law, which came into force
in Germany on January 1st, 1900, as also the corresponding
Land Laws, were intended to effect a change as to this class of
crime and to adopt, to some extent, new methods. It was assumed
that the right of parents to educate their children was subordinate
to the right of the State to prevent children being ruined through
neglect. If through want of proper education, it was said, the
number of eriminals inereases, the community is”the sufferer.
On this ground, and as the guardian of public morals, the State
possessed a nght and an interest in coneerning itself with education.
The interference on the part of the State in the education of minors
i no longer regarded as a repressive, but as a preventive, measure.
In the preparation of the law special and repeated reference was
made to the experience acquired in England, where the Stale
and private benevolence have taken in hand the eduecation of
juveniles with good results.

The Prussian law of July 2nd, 1900, which came into force on

* Reprinted b permlsalen of the Society of Comparative Leglslanon
from the Jowenal of the Nociaty of Comparative-Legisiatton, New Scries,
No, V11, June, 1901.

t See “Statistik des Deutschea Reiches,” vol. xev. l., P 268
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April 1st, 1901, for the ° ‘ guardisnship education ” of minors
(Fursorge-Erzwhung Minderjihriger) i8 a part of the leg:slatxon
regarding the education of neglected children. In order to cor-
rectly understand and appreciate the new law, a short explanation is
necessary of the previous state of the law on this subject.

Offenders under Twelve.—According to the Imperial Penal Code

(sec. 55), no penal proceedings can be taken against persons who
have not yet completed their twelfth year. They may be placed
in a family,* or in a school or reformatory, if the Judge of the
Court of Ward (not the judge of criminal cases) shall have pre-
.viously satisfied himself as to the commission of the offence, and
declared that it is expedient to place the culprit in a family or re-
formatory. Persons from twelve to eighteen years of age—minors
in the stricter sense of the word—ean be dealt with by the judge
of criminal cases. They are, however, to be released if in the
commisgion of the offence for which they are charged they did
not possess sufficient intelligence to perceive the culpability of the
offence. In such a case the culprit may be either handed over to
a family or sent to a school or reformatory (Penal Cude, sec. 56),
The State, it will be seen, interferes in education only when a punish-
able offence has been committed.

Operation of the Old Law.—Many of the German States bave
availed themselves of the provisions of sec. 55. A Prussian law
of March 13th, 1878, relating to the provision for neglected children
enacts that “ whoever commits a punishable ofience after the
completion of the sixth year and before the completion of their
twelfth year of age may be placed in a family, or sent to a school or
reformatory, if this course i8 necessary, taking into consideration the
nature of the offence, the character of the parents or other guardian
of the children and the other conditions of life, in order to prevent
further neglect.”

In order that the provistons of this law might take effect, two
conditions were necessary—the commission of a punishable offence
and de facto neglect. The right of compulsory education ceased
with the completion of the eighteenth year of age or with a decision
putting an end to compubory education. Children of from six
to twelve years could not, if they were able to understand the
culpability of the offence (and could therefore be dealt with), bLe
sent to a reformatory school. On the other hand, children from
six to twelve years, even when there wasde facto neglect and a clear
necessity of provision being made for them, could not be compul
sorily educated when there was no evidence of a punishable offience
committed by the childt To neglected children who bad not

* Only permissible since January 1st, 1900,
1T1nswaathe principal fault of the Prussian law. See thereon, espe-
peually, Appdius’s book, *Behandlung jugendlicher Verbrecher und
erwabricster Kinder,” Berlin, 1892, p. 115. Other Laws-—for example,
thme of Hesee and Baden—went farther; they ignored the requirement
that the child must have emmmuad apnmshahle offence, and avibhorised
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yet committed any punishable offence, only the provisions of the
Prussian Allgemeines Landrecht of February 5th, 1794 (sec. 86,
Part I, 2), applied: it allowed interference by the State with
the parental right of education, against the will of the parents, but
only when the parents were culpable—that is to say, when they
cruelly maltreated their children, or brought them up in evil ways,
or deprived them of necessary support.

Neglected Children not Criminals—Conditions of State Inter-
vention.—The state of the law which I have described could not
be regarded as satisfactory. The Code of Civil Law which came
into force on January 1st, 1900, applies to such cages. First of
all it leaves the above-mentioned provisions of the Penal Code
unrepealed, and they still apply to all cases where the neglect of
the child results in & punishable offence, the punishment for which
is not inflicted owing to the tender age of the child or to
its being unable to understand the culpability of the offence. The
Civil Cods, however, contains also provisions with regard to neglected
young persons who are not criminals. It permits the public edu-
cation of a child without the latter having committed a punishable
offence when the father or other person acting as parent (the
mother or guardian) is guilty of a neglect of education. Thus,
under sec. 1666 the Court of Ward (not that of Administration)
i8 empowered to take the necessary measures for removing the
danger “ if the mental or bodily well-being of the child is endangered™
(not simply prejudicially affected). “ Endangered ” includes these
cases: (a) where the father abuses his right to take care of the
person of the child; (b) where he neglects the child; or (¢) if
he is guilty of dishonourable or immoral conduct. The measures
which are permitted may especially, though not exclusively, consist
of the child being, for the purposes of education, placed in a suitable
family or in a school or reformatory. An essential econdition,
it will be noted, is some offence by the father or mother, if they
exercise the parental authority ; as, for instance, if the father should
employ the child in criminal or immoral acts; if he should abuse
his right of chastising in such a way as to be dangerous to the
child ; if he should deprive a child a few months old of its mother
without sufficient grounds;® if, owing to his being imprisoned,
he is not in a position to provide for the maintenance and education
of his childt The above-mentioned cases illustrate clause (a);
illustrations of clause (b) will be as follows : neglect to send to school,
insufficient food, elothing and bodily attention ; of (c): alcoholism,
personsal violence, begging, prostitution, procuration of the father

compulsory education even in the case of the moral neglect of the child.
Others again-—as, for instance, those of Saxony and Wurtemburg—
extended the age limit up to which the order for compulsory education
should be permissible to beyond the twelfth year.

* Oberlindesgericht Stuttgart in the * Deutache Juristen Zeitung,”
vol. v, p. 399,

t Kammergericht in the * Rechtaprechung der Oberiandesgerichie,” val. i,
P 286,
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as regards the mother. The conduct of the father in religious or
political ‘matters is not a ground for the intervention of the Court
of Ward ; this has been expressly recognised by the Legislature.

If the child be under the charge of a guardian and there be
reason to fear continued neglect, the judicial authority may place the
the child under compulsory education (sec. 1838), even when the
guardian is in no way responsible for the defective education. If
in this case the care of the person of the child devolves on the father
or the mother, the placing of the child under compulsory education
can be effected only under sec. 1666—i.c., where the parents are
guilty of a neglect of education. With the consent of the father,
and on his application, compulsory education is also permissible
according to the Imperlal law (sec. 1631).

Opposition of Person “ in Loco Parentis.” —Alfter a long parlm-
mentary contest, the principle has been established by legislation
(by the Einfiihrungsgesetz of the Civil Code, Art. 135) that, inde-
pendently of evidence of a fault on the part of the person acting
as parent, the compulsory education of the child may be ordered
even against the expressed wish of such persons “ if it is necessary
in order to prevent complete moral ruin.”

“ Guardianship Education.”—By the law of July 2nd, 1900,
mentioned above, Prussia has availed herself of this right. The
object of this law, which repeals the old Prussian law of March 13,
1878, is interference on the part of the State not only, and not
merely, when the child is already neglected, but also when it displays
evidence of neglect. This ig shown by the altered title of the law
and the alteration in the wording thereof. It is no longer a * com-
pulsory education” which is spoken of, but a “ guardianship
education ” (Fiirsorge-Erzichung), an expression with which the
German language has been enriched through this law; not

“ compulsory,” implying reaction against, but “ guardmmshlp,"
unplymg protection against neglect.  This “ guardianship educa-
tion,” which practically amounts in many cases to a complete
separation of the child from its family, is only to be resorted to if
all other available measures for obtaining a proper educatiou
fail Such other means are religious influence, schooling. the
guardianship of the poor, voluntary charity and aiso the admonish-
ing of the person acting as parent. By law the “ guardianship
education ”* can only be ordered in the case of such minors as have
not yet completed their eighteenth year (sec. 1).

Unlike the pre-existing law of Prussia, the new law does not fix
&8 mintmum age; it thereby considerably increases the number
of those persons to whom the State education may apply. It
i8, however, lmddownthatehﬂdrmnotyetofagetogomwhod
shall only be put under a “ guardianship education” if no other
rueasure can be found to prevent the negleet of the ehild.

In wvhat Cases Permissible —In three different cases the
“ guardianship edueation ” 1 permissible under the law :—

(1) When the prowvisions of the above-mentioned sec. 1666 wr
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1838 of the Civil Code apply, and the “ guardianship education ”
is necessary in order to prevent the neglect of the minor—in other
words, in case of the father or other person acting as parent (except
the guardian) being guilty of a fault of education. It is sufficient
that a danger of neglect, whether of moral, mental, or bodily
kind should exist ; it is not necessary that complete neglect should
exist. Examples are given above.

(2) If the minor has been guilty of a punishable offence for
which, on account of his tender age, the punishment cannot be
inflicted. This applies only to minors under twelve years; hut
the “ guardianship education ” must be ordered only after taking
into consideration the nature of the offence, the character of the
parents, and the other conditions of life, with a view to preventing
further neglect of the minor ; it must, in fact, he applied as under
the former Prussian law, taking into account the whole facts of
the case as affecting the mental and material well-being of the
particular child. Cases 1 and 2 differ in this, that in the latter a
punishable offence (no matter of what kind) committed by the
minor and de facto neglect (the one does not necessarily imply
the other) must exist. The new case is of particular importance,
viz.— .

(3) If “guardianship education” i3 necessary in cases other
than those above mentioned “on account of ihadequate educa-
tional influence of the parents or others responsible for the education
or of the school, with a view to prevent the complete moral ruin
of the minor.”

The novel feature of this Statute, and the great advance which
it makes, is that there may le “ guardianship education ” without
any fault on the part of a minor or of his parents; though, in
order that this may be so, there must be degeneraey of the minor
in a moral sense. This will make it possible to bring under com-
pulsory education children who throw oftf or resist the control
of parents and guardians, who frequent bad company against the
wishes of their elders, and especially females under age who have
given themselves up to professional prostitution, or who are likely
" todoso. The law will apply in the first instance to children of the
poorer classes; but it may he here especially pointed out that
also children of well-to-do and rich parents may be placed under
“ guardianship education,” and especially from the point of view
mentioned under Neo. 3. _

In view of the farreaching effect of this enactment I concur

'in the opinion of a German savent,* who says: “Truly it is a

heavy blow which is hereby directed against the patrie potestas,
but a blow which is necessary.”

How Carried Out—* Suitable Family or Institution.”—The
“guardianship education” will be “under official supervision
and at the public expense” in a suitable family or in an cduca-

* v. Calker in the “ Deutsche Juristen Zeitung,® val. v., p. 56.

5390, ‘ _ QQ
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tional or correctional institution (sec. 2). By this clause the differ-
ence between the compulsory education provided for in the Civil
Code and the “ guardianship education” of the present law is
defined in the first instance in so far as the latier education takes
place at the public expense under the supervision of special Govern-
ment departments In both cases the question whether compulsory
education or “ guardianship education ™ is to apply i to be decided
by the Court of Ward. The latter also decides as to the manner
in which the child i3 to be provided for under compulsory educa-
tion. The manner of providing for the child under “ guardian-
ship education” and the nature of the education itself are left
to the discretion of the Government Board of Management. The
Court decides upon request or ex officio that * guardianship educa-
tion ™ ig to take place ; the class of persons either entitled or bound
t5 make such reguests (everybody is entitled to give notice} is detined
hy sec. 4. If the parents and the legal representative of the minor
can be heard without considerable difficulty, they should be heard,
and the director or teacher of the school at which the minor in
question attends must be heard hefore the Court comes to a decision,
There is a right of appeal against the decision ordering * guardian-
ship education ™ (sec. 4). Minors may be provided for in various
ways, either in 3 suitable family or in an educational or emrectional
establishment. The Legislature has deliberately declined to deter-
mine when education in a family and when education in an insti-
tution is to be made use of. In each separate case there is to be a
decision according to the peculiarities of the pupil, the kind and
the causes of his or her degeneracy and the possibility of finding
suitable families.®* Neither does the Legislature define whether
and when a family is “ suitable ”; it only insista that “the pupil
must be accommodated in-a family of his or her own persuasion
for the time at least during which he or she is liable to attend school '
(sec. 9). As to this matter, rules have been drawn up by the ad-
ministrative authority. The family *“ shall offer guarantees for
a sertous religious and moral education ™ ; it must have a well-
rezulated and sufficiently large home. Families living in the country
or in small towns, where the pupils may have an opportunity
of oecupying themselves with agricultural and garden work, are to be
especially preferred. Families kiving in large towns or densely
populated industrial districts are to be avoided as far as possible,
The family should not live t0o near the present place of ahode of
the pupil, and not more than one pupil should be accommodated
in one family. The * guardianship education” conducted in
the pupil's own family may be allowed onlv subject to the permision
heing revocable (sec. 10), and it shall only be ordered if the con-
ditions which caused degeneracy have been removed. For every
pupil accommodated in a family a “curator” i appointed to
watch over his or her education and maintenance (wec. 11). This

* Compare in this ennnection Aschrott, * Die Zwangu-&iiehung Mindir-
phrizer © (J. Guttentag: Verlagnbuchbandiung, Berlin, 1900), p. 41,
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office, which is honorary, may-be filled by women ; for children
under twelve years of age and for female pupils women are to be
preferred as eurators. As to education in institutions, the pupil
“as far as possible” is to be accommodated in an institution of
his or her own persuasion. In no case may pupils be placed in
workhouses or country almshouses. They may be placed in insti-
tutions for the sick, infirm, lunatie, deaf and dumb, or hlind only so
long as may be required by their physical or mental condition
{sec. 10). Such institutions must offer opportunities for occupy-
ing the pupils out of school hours (the course of instruction to
correspond to that of the primary schools) with work in the field,
garden, and house. They should be arranged to accommodate from
one hundred to one hundred and fifty pupils, and separation of
the sexes must be observed. The education in institutions, however,
shall eontinue so long as is absolutely necessary for making the pupil
used to good order and discipline, and for strengthening him
physically and mentally. When this result has been obtained, the
pupil is, according to the ruleg of the adininistration, to be placed in
a family for his or her education—with the reservation that he
or she will be sent back to the ihstitution if he or she should not
behave in a proper manner:

Termination of “ Guardienship Education.”—* Guardianship
education ” ends when the pupil comes of age (sec. 13}—i.e, after
 the completion of twenty-one years. It may, however, be ter-
minated sooner by a decision of the administrative authority on
his own initiative or upon demand, if the purpose of the ““ guardian-
ship education” has been obtained or the purpose in view has
otherwise bheen secured (sec. 13)}—i.e., if the pupil is under abso-
lutely safe conditions, which malke a relapse into degeneracy, so
to say, impossible. For this purpose it is stipulated by the ad-
ministrative authorities that hefore completion of the time during
which the pupil is liable to attend school, a place of service or an
apprenticeship with trustworthy and experienced persons shall
he provided. The situation must be suitable to his capabilities and
conditions of life and, if possible, in accordance with his inclinations.
The termination of the “ guardianship education ” before its due
course can take place under reserve of revocation; in such
a case the condition will apply that the minor submits to the super-
vision ordered by the adnunistrative authority.

Ezpenses and Accommodation—It is not possible to explain
here in detail the conditions as to expenses and the questions as
to authorities on whom it devolves to find accommodation for
minors, The following remarks may be sufficient: In the first
instance the provineinl associations (Provincialverbinde) are under
the obligation of establishing educational or correctional insti-
tutions. The principal expenses for maintenance and education,
and for providing for discharged pupils, are to be borne by the
communal associations (K ommunalrerbinde) ; the Government con-
tributes two-thirds of these expenses. The communal as ocintions

SaB, yo 2
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have the right to recover from the pupils, or the persons liable
-to maintain the same. The law (sec. 5) provides further for o
* provisional disposal of the minor,” if danger is to be feared. In
these cases also the Court of Ward decides on the matter. Finally,
there is a new penalty clause with the object of securing the carrying
out of the “guardianship eduecation.” This clause threatens—
independently of unlawful deliverance of prisoners punishable by
Imperial law (Penal Code, sec. 120) and of kidnapping (Penal Code
sec. 235)—with imprisonment up to two years, with a fine up
to one thousand marks, or with any one of these penalties, the
person withdrawing any minor respecting whom legal proceedings
have been commenced in order to bring the same under * guardian-
ship education,” or who has been ordered to undergo “ guardian-
ship edueation,” from such said proceedings or such “ guardian-
ship education,” or inducing the same to withdraw from #uch
process or such “ provident education ” or intentionally assisting
him or her in doing so. The attempt also is punishable, Self-with-
drawal, on the other hand, goes without punishment. The law
leaves open the question whether foreigners can be subjected to
“ guardianship education.” The question may be answered in
the affirmative in case a foreigner- according to the laws of his
country requires the care of a guardian and the foreign State,
upon request of the German Court does not undertake such duty.
This is & corollary from the Einfihrungsgesctz of the Civil Code,
Art. 23.

The Aim of the Legislation—The Moral Training of the Young.
—From this short sketch it appears that the leading idea of the
new law is to attempt to prevent the demoralisation of youth hy
a thorough dissemination of moral principles. The law leaves free
play to the activity of guardianship and educational associations
and to charity which seeks to act, not so much by giving monetary
awistance, a3 by the force of moral example and restraint. The
administration of this law in the manner intended by the Legis-
Iature will be the best answer to these words lately uttered by a high
German Government official : “ The law which makes the judge
of the Court of Ward the custodian of youthful persons eontrary
even to the wishes of their parents implies a ferrible accusation

against society.”

FriTZ] RATHENAC.
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Volume 1 of Special Reports (1896-7), contains the
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17.
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following Papers:—

Public Elementary Edueation in Eagland and Wales, 1870-1895,
By Meesrs, M. E. Sadler and J. W. Edwards. ‘
Eunglish Students in Foreign Training Colleges.
By Miss L. Manley, Miss Williams, and Mr. H. L. Withers.
Brush Work ir an Elementary School (with illustrations).
By Mr. Seth Coward,
The A B C of Drawing: an inquiry into tb? princip.es underlymg
elementarimst,ruct,mn in Drawing (zvith illustrations).
By Mr. Ebenezer Cooke.
Domestic Economy Teaching in England.
By Ms, Pillow.
Technical Education for Girls.
By Miss A. J. Cooper. ‘ '
The Secondary Day School attached to the Battersea Polytechnie. London
—san exd.aeriment in the co-education of boys and girls.
By Mr. Sidney H. Wells
The Histoery of the Irish System of Elementary Education
By Mr. M, E. Sadler, '
The National System of Education in Ireland.
By the late Right Hon. C. T. Redington, D.L.
Recent Legislation on Elementary Education in Belgium,
By Mesars. M. E. Sadler and R. L. Morant.
The Housewifery Schools and Classes of Belginm,
. By Miss K. 8. Block and Miss L. Brackenbury.
The French System of Higher Primery Schools.
By Mr. XK. L. Morant. .
The Realschulen in Berlin and their Learing on Modern Secondary und
Commereinl Education.
By Mr. M. E. Sadler,
The Ober-Reslschnlen of Prussia, with special reference to the Ober
Realschule at Charlottenburg. '
By Mr, M, E. Sudler,
The Prussian Elementory School Code.
Translated by Mr. A, E. Twentyman.
The Continuation Schools in Saxony.
By Mr, F. H. Dale,
The School Journey in Germany.
By Miss C. 1. Dodd.
The Teaching of the Mother Tongue in Germany.
By Mr. F. H. Dale. )
Holiday Courses in France and Germany for Instruction in Modern
Languages.
By Messra, F. S8, Marvin and R. L. Morant.
Recent Educational Progress in Denmark (with maps).
By Mr. J, 8. Thornton.
Education in Egypt.
By Mr. P. A. Barnett. . ]
The Education of Girla and Women in Spain.
By Sefior Don Fernando de Arteaa.
The Nativnal Bureau of Education of the United States.
By Mr. R. L. Morant.
The History of the Manitoba School System and the Issues of the Recent
Controversy.
By Mr. It. L. Morant. ] .
Arrangements for the admission of Women to the chief Universities in the
British Empire and in Foreign Countries. .
By Mr. M. E. Sadier, with the help of Mr, J. W. Longsdon.
Appemdix giving a list of the chief officinl papers bearing on Education in
Great Britain and Ireland.
Prepared by Mr. M. E. Badler.

Thia volume (Cd. $447) can be obtained, cither directly or through any Bookselier, from
RYRE AND SPOTTISWUULE, EAST HARDING STREET, FLEET STREERT, E.C.; of
' OLIVER & BOYD, EPINEURGH ; or
E, PONSONBY, 116, GRAFTON STREEY, DUBLIN,

Pricg 33, 4d, ; Post free 35, 10d,
[Out of Print: New Edition in contemplation. ]
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Volume 2 of Special Reports contains the following
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Papers:—

The Welsh Intermediate Education Act, 1889 : Its Origin and Working.
Contributed by the Charity Commissioners for England and Wales.
The London Polytechiic Institates (with illustrations),
By Mr. Sidney Webb.
The London School of Economics and Political Science.
By Mr. W. A. 8. Hewiny,
The Curriculum of & Girls' School.
By Mra. Bryant, Miss Burstall and Miss Aitken,
Physical Eduecation at the Shetlield High School for Girlw,
By Mrs. Woodhouse.

"Games and Athletics in S8econdary Schools for Girls (with illustrations)

By Miss P. Lawrence.
The Organisation of Games out of School for the children attending Pulilic
Elementary Schools.
By Mr. George Sharples.
Phliysical Education under the School Board for Londun {with illastrations).
By Mr. Thomas Chesterton.
Physical Education for Girls and Infants under the London Schwol Board
(with illustrations).
By the late Mrs, Ely Dalas,
Physical Training in Binningham Boeard Schools (with illustrations),
By Mr. Samuel Bott.

. Physical Tminin[i::under the Leeds School Board.

By Mr. R. E. Themas.
The Schoul Gardens at the Boscombe British School (with illustrations).
By Mr. T. G. Rooper.
The b‘fi‘]omluaction between the Puablic Library and the Pullic Elewsentary
school.
By Mr. John J. Ogle.
The Educational Museurn of the Teachers’ Gaild.
) By Mr. John L. Myres,
Thae Haslemere Educational Maseum (with plans). s
By Dr. Jonathan Hutchinson, F.R.5.
School l; 131 }‘atin I:.udp(;‘.reel:.
By Mr. J. fl. Baker-Penoyre.
The Stuyd of Education,
By Mr. 4. J. Findlay.
The Training of Secondary Teachers and Educational Ideals.
By Mr. F. J. K. Hendy.
The Henristic Method of Teaching.
By Dr. Henry Armstrong, F.R.S.
Statisties, &c., of Elementary Eduestion in England aml Wales,
1833-1850.
By Messrs. M. E. Sadler and J. W. Edwards.
List of Pablications on Educational Subjerts imued by the chicf Loeal
Educativnal Authorities in England and Wales,
I’repared by Miss M. 8. Beard.
Les Univervités Francaises.
By Monsieur Louis Liard.
Tue French Universities (a translation of No, 22).
By Mr. J. W. Loogwdon.
TllePPosiLion of Teachers in the State Secondary Schools for Boys in

rance.
By Mr. F. B. Kirkman. )

The French Leaving Centificate—Certificat d’Etades Primaires,
By Sir Joshua Fiteh.

The Teaching of Medern Languages in Belgium aml Holland.
By Miss J. D. Mont .

School Hypriene in Brusel
By Mism J. D. Montgomery.

This viume (Cd. 9043) can be obtained, cither direetly or throwgh sny Bookseller, from
= RBYKE A%D SPOTTISWOODE. EAsy HAXDING BYRERY, FLEET STRRET, L0 . o

OLIVEE & BN D, EDisBRcH; o
E PONSONEY, 1186, GEAFYOX STREXY, DU BLIS.

Price 6. 4. ; Fost free 6a. 8d.
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Volume 3 of Special Reports contains the following

10.

11.

13.

14.

papers:—

‘T'he National Organisution of Education in Switzerland,
By Mr. R. L. Morant.

Problems in Prussiun Secondary Education for Buys, with special
reference to similar questions in England. _

By Mr. M. E. Sadler,

* The Carricula and Programmes of Work for Higher Schools in Prussia.
Translated by Mr. W. G. Lipscomb.

The Higher Schools of the Graid Duchy of Baden.
By Mr. H. E. D. Hammond, )

Sbriiml:lngen auf dem Gebiet des Schul- und Bildungswesens in Deuntscls-
land. -

Von Professor Dr. W. Rein in Jena.

Tengentgen in the Educational Systemns of Germany. (Translation of
0. 8.)

By Mr, F. H. Dale.

The Tenaching of Modern Lavguages in Frankfurt a/M and distriet.
By Mr. Fubian Ware,

The Teaching of Modern Languages in Germany.
By Miss Mary Brebner. -

‘The Teaching of Foreign Languages.
By Professor Dr, Einil Hausknechs,

The Teacher of Modern Languages in Prussian Sécondary Schools for
Boys. His edueation and professional training.

By Mr. Fabian Ware.

Higher Commercial Education in Antwerp, Leipzig, Paris and Havre.
By Mr. M. E. Sadler.

The Present Position of Manual Instiuction in Germany.
By Dr. Ollo W, Beyer. (Translated by Mr. A, E, Twenlyman )

The Secendary Schools of Sweden,
By Dr. Otto Gallander.

Elementary Education in the Grand Duchy of Finland.
By the Baron Dr, Yrji-Koskinen.

This volnme (Cd. 5883) ean be obtained, eithor directly or throngh any Dovkseller from
EYRE ARD SPUTTIEWQODE, EAST HARDING STREFT, FLRET STREEY, EC.; or
OLIVER & BOYD, EDINBURGH ; or
E. PONSONEY, 116, GRAYTON STREER¥T, DUBLIK

Price 35, 8d. : Pust frec 3s. 9.
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Volume 4 of Special Reports contains the following
o papers :i—

A, DoMixiox oF CANADA—

1. Ontario, The System of Education in.
Frepared from official documents suppliel by the Eduealion
Department of Untario.

Quebec, The System of Fdueation in the Province of.
Prepared from official docuinents by Mr. I3. Balfonr.

3. Nova Scotia, The System of Eduecation in.
ScB"'r Mr. A. H. MacKay, Superintendent of Educativn, Nova
otin.

4. New Brunswick, The System of Education in.
By Professor J. Brittain, Instructor in the Provincial Normal
School, Fredericton, New Branswick.

3. Manitola, The Systent of Education in.
Prepared from oflicial documents hy Mr. A. E. Twentyman.

6. North-West Territories, The System of Edneation in the.
Prepared from ofticial documents by Mr. K. Balfour.

7. Diritish Columbia, The System of Edacation in.
Prepared from official docuwents by Mr. R. Balfonr.

8. Prince Edward Island, The System of Edueation io.
By Mr. D. J. Macleoud, Chief SBuperintendent of Edaeation, Prince
Edward Island.

8. Memorandwme on Agricultural Edoealion in Canads,
By Dr. W, Sanndders, Director of Dominion Expcrimental Farma,

10. Note on the Macdonald Manual Training Fund for the development of
masoual and praetical ivstruction in primary schools in Canada.
By Mr. M. E. Sadler.

[

B. NEWFOUXDLAND—

Newfoundland, The System of Education in.
L By the Kev. Canon W. Pilot, I).D., D.(’.L., Soperiatendent of
Church of England Schools in Newfoundland.

1. By the Bev. G, 8. Millizan, M.A., LL.D., Superintendent of
Methodist Schools in Newfoandlanil.

C. WEST INDIES—

1. Jamaica, The System of Eduaeation in.
© Part I. with Appendiecs. i )
By;, the Hen T. Capyper, Soperintending In-pector of Schools,
amaica.

Part 11
Prepared from official documents by Mr. M. E. Sadler.

Bntish Guiara, The System of Edocation in.
By Mr. W. Blair, Chief Inspector of Scbools, British Guiana.
T{:‘e'l'enl;:ingongriaﬂmin Elementary and Higher Schools in the
yest, ies. :
Compiled from official documents by Mr. M. E. Badler.

Trds volume (Cd. 416) can be obtained, either divectly or Uirough any wokecller from
EYRE AXD SPCTTIswW GUuE, Easy HARViNG NYREEY, FLECY STREXT, EU.; W
OLIVER & BOYD, EtM¥BresE [ or
E. PONSUNEY, 116, GRAFIoS STRENY, PUSLIN.

Price te. 9. ; Poet frec 58 2.
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Volume 5 of Special Reports contains the following
papers:—

A. AFRI(.'A—-

1. Cape Colony, The History and Present State of Education in.
Part L., Sections 1-74,
By Mr. (. B. Muir, B.A., of the Department of Public l:.dm.atmn,
Caype Town.
Pari L, becmons 75 to end, 1’axt I1. and Part 1IL
Prepared from official documents by Mr. M. E. Sadler.

2. Natal, The System of Education in.
By Mr, R. Russell, Superintendent of Education, Nutal,

B. COMMUXWEALTH OF AUSTRALIA—

1. New South Wa.lea, The System of Edueation in.
Prepared from official documents supplied by the Department of
Pubhc Instruction for New South Wales.

2, Victoria, The 8 atem of Education in.
By The Hon. A. J. Peacock, late Minister of Public Instruction
Victoria.

3. Queensland, The S{'stem of Education in.
By Mr, J Anderson, M.A.,, Under Secret.a.ry for Public
Instruction, Q‘neeusland.

4. Tasmania, The System of Education in.
Prepared from official documents by Mr. A. E Twem,yman

&, Seuth Au,ut;ra.lm, The Si':t.em of Education in.
By Mr, €. L. itham, Member of the Board of Inspectors of-
Schools, South Australis.

6. Western Australia, The System of Education in,
By Mr, Cyril Jeckson, Inspector General of Sclmols Western
Australia.

C. NEW ZEALAND—
New Zealand, The System of Education in.
Prepared by Mr, M. E. Sadler, from oflicial decuments uupphed
by the Department of Education for New Zealand.
D. CevLoN— -
Ceylon, The bystem of Education in.
B B. Cull, late Director of Public Instruction, and Mr. A.
Van Luylenburg, Innpeetor of Schools, Ceylon,
E Maira-—

Malta, The System of Education in.
By Mr. N. Tagliaferre, Director of Education, Malta.

This volume (Cd. 417) can be obtained, sither directly or throngl
EYKE 4nD SPOTTISWOODE, EAST HARDING B’:Igm. nﬁim““'“' -
OLIVER & BOYD, EDINBURGH ; oF

E. PONSONEY, 118, GRAFTON STREET, Duarix.

Price 4s. 0d. ; Post free 4s. 6d.
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Volume 8 of Special Reports contains the following

1.

]
iy

10.

1L

12,

13.

11

16.

17.

18.

19.

papers :—
Introduction,
By Mr. C. C. Cotterill.

The Masters of a Preparatory School.
By Mr. C. C. Cotterill.

. Preparatory School Equipment.

By Mr. Frank Ritchie.

The Time-table of Work in Preparatory Sichanls.
By Mr. H. Frampton Stallari.

. The Preparatory School Curriculum,

By Mr. G. Gidley Robinson.

. The Place of the Preparatory 8chool for Hoys in Becondary Eduecsiion in

England.

By Mr. M. E. Sadler.

Entrance Scholarships at Public School«, and their Influence on Preparatory
Schools,
By the Rev. the Honourzble Canon E. Lytielton.

. Examinations for Entrance Scholarships at the Public Schools, Their

Character and Effect on the Educational Work of Preparatory Schools.
By Mr. C. C. Lynam.

. The Teaching of Latin and Greek in Preparatory Schools.

By the Rev. C. Eccles Williams, D.D,
The Teaching of the Mother-Tongue in Preparatory Schools,
By Mr. H. C. Tillard.
The Teaching of History in Preparatory Schovks,
By Mr. A. M. Corteis.
The Teaching of Geography in Preparatory Schools.
By the Rev. F. R. Burrows.

The Teaching of Modern Languages in Preparatory Schools.
By Mesers. E. P. Amold and Fabian Ware.

Tle Teaching of Mathematics in Preparatory Scbools.
By the late Mr. C. G. Allum

Natural Science in Preparatory Sehovls.
By Mr. Archer Yamall.

The Teaching of Drawing in Preparatory Schools. .
By Mr. James T. Watia,

Art Teaching in Preparatory Schools,
By Mr. W. Egerton Hine,

The School Workshop.
By Mr. E. D. Mansfield. .

Musiz in Preparatory Schools
) By the Rev. W. Farle, with an Appendix by Mr. W. W, Chesiton.

. Singing in Preparatory Schooks.

Ky Mr, Leonard C. Vemables,



29.

41,
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. Gardening, its Role in Preparatory School Life.

By Mr, A, C. Bartholomew.

. Health and Physical Training

in Preparatory School«,

By the Rev. C. T. Wickham.

. Gaanes in Prepwratory Schools.

By Mr. A. J. C. Dowding.

. The Employment of Leisure Hours in Boys' Boardiny Schoo's.

By Mr. Arthur Rowntree,

. Preparatory School Libraries,

By Mr. W. Douglas.

By Mr. P. 8. Dealtry.

Dowding.

By the Rev. C. Black,

. A Day in a Boy’s Life at a Preparatory Schiool

. School Management in 1’reparatory Schools.
By the Rev. J. H, Wilkinson, with an Appendix by M. A J. G

. Economics of Preparatory Schools.

29. Preparation for the Preparatory School -

By Mr. E. D, Mansfield.

By Mr. C. D. Olive.

. Preparatory Boys' Schools under Lady Principals

The Preparatory Department at Public Schools,

By Mr. A. T. Martin.

By Mr. T. H. Mason.

. The Relations between Public

. The Preparatory Department at a Public School,

and Preparatory Schools.

By the Rev. Herbert Bull.

The Preparatory School Product.
By the Rev, H. A. James, D.D.

. The Preperutory School Product.
By the Rev. the Honourable Canon E. Lyltelton,

. The Preparatory School Product,

By Dr. Hely Hutchinson Almond.

. The Preparatory School Product.

By Mr. Arthur C. Benson.

By Mrs. Frauklin,

The Possibility of Co-education in English Preparatory and other Secondary

Schools.
By Mr. J.H. Badley.

Appendix..

. 'I'he Home Training of Children.

. Notes on a Preparatery School for Girls.

This voleme {('d. 418} can be obtajned, sither directly or through any Bookseller from,
EYRE AND SPOTTISWOUODLE, E.\s'r BARDING STREFT, FLEET STRRET E.C.; or
GLIVEK & BOYD, EVIKBURGH ; oF
E. PONSONBY 118, GRAFTON S'mm. DUBLIXN,

LPrice 28, 34d.; Posl free, 2. Tid,
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Volume 7 of Special Reports contains the following
Papers :.—

1. The Rural Schools of Nortl-West France.
By Mr, Cloudesley Brereton, M. A,, L. &s Lottres,

2. Rural Education in France.
By Mr. Jolin C. Medd, M. A,

Tlda votame (Cd. 834) can he ubtained, either directly or throigh any Bonkseller, from
EYRE AND SPOTTISWOODE, EAST HARDING BTRERY, FLEET HTRERT, E.C. ; Oor
OLIVER & BOYD, EDINBURGH ; or -
E. PONBONBY, 116, QRAFTON #TKEKT, DUBLIN.

Price 1s. 4d,; Posi free 1s. 8.

The Board of Education issued in 1900:—

Report on Technical and Cominercial Education in East Prussis, Poland,
Galicia, Silesia, and Bohemia.
By Mr. James Baker, F.R.G.8.

This volume (Cd. 419) ean be obtained, either directly or threugh sny Bookseller, from
EYEE axd BPOTTIEWOODE, EAST HAEDING STREET, FLEE? Brxrer, E.U.; or
OLIVER & BOYD, EDIXBUEGH ; or
E. PONSONBY, 116, GRAFTOX BTREXT, DUBLIE.

Price 6d. ; Post free, 8.
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Volume 8 of Special Reports contains the following
‘ papers :i— '

L

. The New Law for the Secondary Schools in Norway.
By Dr. Kaud. Mag. Otto Anderssen.
2. Education jin Norway in the year 1900, :

A short summary reprinted from ¥ Norway.” (Official Publication
for the Paris Exhibition, 1900.}

3. Education in Sweden, .

Suinmarised translation of ** Enseignement ef Culture Intellectuelle
en Sukde” issued in connection with the Paris Exhibition, 1900, by
thie Swedish Government.

4. Noteon Children’s Workshops in Sweden.
By Mr. J. G. Legge, and Mr. M. E. Sadler,
5. The Nohel I'onndation and the Nobsl P'rizes.

By Mr. P..J. Hartog,

6. The Traming and Status of Primary and Secondary Tenchers in Switzerland,

By Dr. Alexander Morgan,

7. The Muin Features of the School System of Ziivich,
\ Dr. H. J. Spenser and M. A. J. Pressland.
8. The licoles Maternelles of Paris.
By Miss Mary S. Beard. .
The Bimplilication of French Syntax. Decree of the French Minister for
Publie Instruetion, February 26, 1901,
Translation prepared by Mr. W. G. Lipscomb.
10. Primary Education in the Netherlands. '
By Mr. R, Balfour.
11, Primary and Secondary Instruction in Portugal.
ranslated and abridged from ]iublicat,ions issued in connection with
the Paris Exhibition of 1800 by the Portugeese Government,
12, Technical Instruction in Portugal,
Translated and abridged from publications issued in connection
with the Paris Exhibition of 1900 by the Portugeese Government.
13. Hungarian Education. .
By Miss C. L. Dodd.
14. Public Instruction in Servia.
Snmmarised translation of “ Notice sur Iinstruction publique en
Serbie,” published on the occasion of the Paris Exhibition, 1900, by
the Ministry of Public Instruetion in the Kingdom of Servia.
15 Commercial Educativn in Japan,
By Mr. Zensakn Sano

—

‘e

11,

16, The Study of Arithmetie in Elementary Schools
- By Mr. A. Sonnenschein. .
17. A sugrestion as regards Languages in Secondary Day Schools.
By Mr. S. K. Hart.
18. Newer Methods in the teashing of Latin. .
By Dr. E. A. Sonnenschein. .
19. Three 80{!001 Journeys in Yorkshire,
20. The School Journey (London to Caterham, ete.) made by the Students at
the Westiinster Training College, 1879-1900.
By Mr. Joseph N. Cowham,
21. A plea for a great Agrieultural School. .
. By Mr, James Mortimer. .
22, The Education, enrnings and social condition of Boys engaged in Street
Trading in Manchester.
By Mr. E. T. Campagnae and Mr. C. E. B. Russell.

|43 5

23. Sketch of the History of Educational Work in the late South African
Itepuhiie.
By Mr. Jolin Robinson.
24. The Edncation of Asinties.
By Mr. R. J. Wilkinson.

-

‘This volume {('d. 835) can he obtained, elther directly or through any Yookseller, from
EYRE axb SPOTTISWOODE, EasT HARDING S8TRREET, FLEET STRKET, E, C, ; or
OLIVER & BOYD, EDINBURGH ; or
E. PONBONBY, 116, GRAYTON STREET, DUBLIN.

Prire 3s, 2d, ; Post free 3s, 7d,
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The following Reports from Volumes 2, 3,4 and
6 of Special Reports on Educational Subjects
have been issued as Reprints:—

Special Reports on Intermediate Education in Wales and tlie Organiantion
; of Education in Switzerland. -
{Noa, 1in Vols. 2 and 3 respeetively.) Price 1a. 1d. ; post free, 1a. 34d.
Special Reports on Modern Languaye Teaching.
* {No, 26 in Vol. 2and Nos. 7, 8, 9, 10 in Vol. 3.) Price Bjt{. ; post: free, 8id.

Special Reports on Secondary Education in Prussia.

(Nos. 2 and 3 in Vol. 3.) Price 1s. ; post free, 1a. 34d.
Speeial Iteport on Secondary Schools in Baden. .
{No. 4in Vol. 3.) Prica d)d, ; powt free, 7d.
Bpecial Reports on Education in France. '
{(Nos. 22, 23, 24, 25 in Vol 2.) Price 4d. ; pont free, 5)d.
Kpeeial Report on the Heuristic Method of Teaching,
{No. 19 in Vol. 2.) Price 3d. ; post free, 4d.

Special Repert on the Connection Letween the Pallic Lilrary and the
Public Elementary School.
{No. 13 in Vol. 2.} Price 2)d ; post free, 34d,
Special Report on the System of Edueation in Ontario.
{No. Alin Yol 4) Price 8. ; post free, 1044,
Special Report on the System of Education in the Province of (Jnebee,
{No. A2in Yol. 4.) Price 8. ; post free, 10d.
Special Reports on the Systems of Edacation in Nova Seotis, New Brunswick,
Prince Edward Island and Newifonndland.
(Noa. A 3, 4,8and No. Bin Vol. 4.} Price 84, ; post free, 104
Special Reporta on the Bystems of Edueation in Mabitods, North-West
Te:r-:':?mries and Briti{ab Colnmbia. >
{Nos. A 5,6, 7in Vol. 4) Price 8d. ; post fiee, 11d.
Special Reports on the Systems of Fdacation in the West Indies, and in British
Guiana. .
(Noa. C1,2,3in Yol. 4) . TPriee 8d. 5 post free, 11d.
Special Reports on the Systems of Edacation in Cape Colony and Natal, .
(Nos. A 1,2in Vol. 5.) Price 8d. ; pout free, M1 jd.
Special Report on the System of Edueation in New Sonth Wales,
lel()g'ﬂ. EBlio \yoi. 5.) . P'rice 8. ; post free, 914,
Special Rep-rt on the System of Education in Vietoria. * .
{No. B2in VoL 5.} _ Price 8d. ; post free, 1,
fpecial Report on the System of Edueation in Queensland, ‘
130.33in\%l,5.: Price 8. ; pomt free, 9d.
Special Report on the System of Fducation in Tasmania.
: {No. B4in \yol. B.) _ Priee 8d. ; post free, i,
Special Re on the System of Education in South Anstralia
-pec {,g'l:.Baiin\oLi) - Price 8d. ; posd free, 9id.
Special Report en the Sysiew of Eduration in Western Austmalia
{No. Bt in YVol. 5.) ) Price 8. ; pont free, 9)d.
£pacial Report on the System of Education in New Zealand.
- (No.Cin Vil 2) Frice &d. ; post fres, 1004,
§ peeial Report on the Bysiem of Education in Ceylon.
pee {No. Din V. 3.) . Prive 8d. ; pont free, 9d.
« ¢ peeial Report on the System of Fdueation in Malta.
iNo. Ein Vol. 5.) _ Price 84. ; post free, .

Theme can he ointgined, either dirertly or throngh any hoovkselier, from
EYRE awp SPUTTIAWAODE, EAST HakLisg STERET, FLENT NYRELT. K0 or
NLIVER & BUYD, EMSBURGH | ot
R POXSONEBY, 116, GeANT:3 STREEY, PUNLIS.



