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A REVIEW OF EDUCATION IN INDIA DURING 194849
INTRODUCTORY REMARKS:

Our report to the 11th International Conference on Public Fducation .
contained a brief record of work done in the various fields of Education
since the attaimment of independence. Of the many tasks which faced
free Indis, parﬁnps the foremost was that of providing Education to her
teeming millions. Tts magnitude may be realized when we remember that
the percentage of literacy in pre-Independence India was not even fifteen.
Her colossal poverty matched and was the result of her colosssl illiteracy.
Any 1mprovement of material conditions therefore dernanded eradication of
ignorance and its accompanying inertia. It was rightly felt that this could
be daene only through s vast programme of Educational re- construction.

Our report last year has indicated some ‘of the steps econtemplated fo
fight illiteracy on two fronts. It was necessary to provide facilities for
upiversal compulsory education for all children of school-going age. 1t
was equally necessary to remove the burden of ignorsnce and illiteracy
which weighed down the majority of the adult population of the land.
If education of children is important for the future welfare of the State,
educatian of adults js esgential for the very existence of a democracy.
Further, the scope of Adult Education had to be extended not only to
provide literacy but to foster mental development which will énable
adults to take an intelligent interest in the affairs of the country and the
world. To mark this change, it was decided to describe the programme
as one of “Bocial”’ rathér than “‘Adult” Education.

‘The post-war development plans prepared in 1944 had prescribed a
period of forty years for carrying out the programme of universal compul-
sory education for children. After attainmen$ of freedom, it was felt
that the period must be considerably reduced, and the content of Educa-
tion altered to suit the chauged needs of the day. The difficulties to be
overcome were many. There was a shortage of trained teachers. Building
materials were scarce and the cost of school-house construction seemed
prohibitive. General funds for running the educational programmes had
also to be adjusted to the economic resourtes of the land:

An Expert Committee, with the Hon 'bie ‘[,r B. @. Kher, Education
Minister of Bombay as its Chairmén, was sppointed to suggest ways and
means of finaneing Basic Eduecation. This Committee recommended that
universal compulsory basic educatiog should be introduced within a period



Information and Broadeasting, Labour and Agriculture, and are ingorporat-
ed in the pamphlet Basic and Social Education issued by the Ministry of
Educstion.

PROVINCES
Asiam:

The Assam Prinary Education Act of 1947, introducing Primary Eduea-
tion on & compulsory basis, has now been brought into force. Compulsion
has been introduced in thirty arens sinee the first of February this _year,
thug bringing one-fifth of the entire province: with a population of 150,007
children of: sehool-gqiné age under compulsion. The number of Primary
Sehnols brought wuder the Schéme is about ¥,150.

An interesting innovation is the introduction pf a modified scheme of
Bagic Fducation among some of the tribal people in the North-Eastern
Frontier Agency covering an area of nearly 40,000 sq. miles of mountains;
hill, rivers and forest country. Here, the indigenoug people have no script
and hardly any developed language. A simplified form of the Assamese
Script has been introduced in these areas. The first school was started in
1946, but the euthusiasm created has been so great that it is now propesed
to start 50 schools by the end of 1949 in only the Mishmi Hill Distriet
of the Agency.

Bihar:

Compulsory primary cducution on basic lines has beanr introduced in 86
villages around Brindabon inh Champaran District, in January 1949 and
necessary legislation passed to enforce attendance of pupils of six to four-
teen years of age. - During 1948-49, the number of Primary Schools in
Bihar has increased from 20,260 to 20,850.

Bombay:-

The Bombay Primary Education Act of 1947 was brought into force in
Apnl 1949, and applies also to the partially excluded areas of the Pro-
vince. Fifty three existing schools have been converted into Senior and
Junior Basic Schools and the number of pupils in such Schools has in-
creased appreciably. It is proposed te convert all the 32,000 existing
elementary schools in the Province into Basic, Schools in due course.
[minediate introduction of compulsory education of basic type for children
between the ages of 6 and 11 in the five Adibashi {aboriginal) talukhas
of 'Thana District has been recommended by a Committee appointed by
Bombay Government. Every ten .village schoqls or gramshalas will have
a kendrashala or Central school which will be safull-grade school with an
agefcultural bias and & farm and a hostel attached to i, .
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Eighty compact areas have been selected for the organisation of Social
Fdueation in rural areas. Io addition, the city of Bombay has launched
2 Social Education programme which has already met with considerable
success. Bimilar classes have a'so been started at Labour Welfare Centres
in Ahmedabad, Sholapur, Khandesh and Hubli. The Government are also
appointing District and City Committees for Social Education. Speecial
officers have been appointed to organise Social Education in their respec-
tive regions to carry on educational programines and supervise the classes
and issue certificates to adults wha become literate” On an average, cach
special officer is expected to make a thousand people literate every year.

C. P. and Berar:

Seventy-four Middle Schools maintamed by Local Bedies hdve been
taken over by the Government and are being gradually converted to Basic
Schools.

The main emphasis in the Province has, however, been on the spread
of adult (Social) education. "During the period under review, 451 Social
Education Camps were organized which issued certificates to 41,274 men
and 20,924 women. Social Education (‘amps were also organized where,
voluntary workers as well as village school teachers were given special
training. The C. P. Government now propose to grant to village teachers
who conduct classes of 20 adults, with an average attendance of 15, a
remuneration of Rs. 5 p.m. during the monsoon and winter courses and
an award of Rs. 2 for each man and Rs. 5 for each woman who secures the
Adult Education Certificate. The Government have also made arrange-
ments for the supply of radios to about one thousands villages in the Pro-
vinge at a total cost of about Rs. 1 lakh.

East Punjab;

The Province of East Punjab has not yet fully recovered -from the
after-effects of partition. A beginning has, however, been made and many
of the old schools restored and new schools founded, Inerensed grants
were paid to Local Bodies for improving existing primary and middle
schools, and to District Boards for maintaining model schools and8tarting
agricultural farms and garden plots in the School; During the year 1949-

50, it is proposed to start 500 schools for introduring Basic, Bdueation in
the Provincs.

Madras;

‘Out of the 70 lakhs of children of school-guing age -in the Madras
Province, 35 lakhs are already attending elementary Schools. The remain-
ing 85 lakhs will be brought under conmpulsory education by two five-
year plans. The Government has decided to make ‘elementary eduaation
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compulsory throughout the Province and, as a first_step, provide within
a period of the next three years, schools for every village with a population
f 500 or more.

For provision” of Secondary education, the Government dépends pri-
marily on Iocal bodies and-private agencies. " In September 19048, therec
existed 1,100 Sevondmy Schools which were expected to increase to 1,400
by the end of 1049. Gove.rnment have instituted s genercus system of
grants-in-aid to encoumge the establishment of such schools.

As regards Adult Fduecation, a Scheme of C:txzenshlp Training has been
drawn trp.  The Government lave sanctioned the openmg of six rural
Collegeq and one hundred Citizenship Schools for adult education. Six
traiing centres; two each in Tamil and Telegu speaking areas, and one
each for Malayalam and Kanarese areas, have also been sanctioned for
training the staff in ddult literaéy work, The method followed will'be the
Laubach method assisted by magic lanterns, community singing and

village library movement
Orissa:

The Government have taken over the management of all primary
schools from local bodies. Primary schools and Middle schools have been
improved in respect of buildings and equipment at a cost of over Rs. 5 laes.
Special monthly ‘stipends have been sanctioned for pupils from the
Scheduled Casteg and the Hill-Tribes.

U. P.:

The Goverpment: sanetioned the introduction of compulsory primaty
education for boys in 43 Municipal Boards during the-year 1048-49. -The
introduction of P:Ompulsory'prirﬁary edugation for bovs in the other muni-
cipal arens has also been sanctioned recently. The Government have
further acceélerated ther programme of providing a school for each village.
Accorduw to the original q(,heme, 2,200 Schools were to be started each
Fear &o that the 22,000 addit'onsl schodls necessary to cover the whole Pro-
vince would be established in the course of ten years. Demapd for
educatifh is, however, so great that Government had to revise their plans
and sanction the establishment of 4,400 primary basic schools per vear.
Provision has alse been made for constructing 2,200 school buildings during
1949, at a oost of about Rs. B} lacs recur ring and Rs. 44 laes non-recurring.

Secondury education has been completély re-organised, in accordance
with the recommendations of the.Narendra Deva Committee. The Junior
and Senior Basic Courses branch into four typés of semior Secondary
Schools, viz., the Litrary, the Scientific, the Constructiver and the
Aesthetic.



The Government have also taken steps for an intensive campaign of
Social Education and have for the purpose set up a Specinl Unit. During
the year under review there Were 49,392 persons enrolied in the Govern-
ment Adult Schools, 5, 219 men.in the "Aided Adult Scheols for men and
997 women in 62 Aided Adult Schools for Women.

West Bengal:

It is estimated that there hag been an ®ight per cent. increage’ in
literacy during the ldst seven yesrs. Reform of Becondary Education has
been taken in hand and a Bill to set up & Board of Secondary Education
was introduced in the Assembly in Januafy 1949.

The Education programmae for 1949-50 has made incressed provision
for the salary of primary .schéol teachers. Two training centres for Basic
Education have also been started and @ Scheme of Social Education is
also proposed to be launched,

TRAINING OF TEACHERS, THEIR SALARIES. STATUS. ETC.

I have already stated that one of the greatest obstacies to eaucational
expansion is the absence of an adequate number of trained teachers.
The oxtremely low scales of pay paid to teachers make it more difficult. to
overcome this obstacle. This is, however, a problem which is not peculiar
to India. Society proclaims that the teacher’s calling i one of the noblest
-and yet places it among the lowest paid professions. At the last General
Couference of UNESCO, there was, therefore, a suggestionn that thers
should be a Teachers” Charter to guarantee minimum rights to them.

In India, as perhaps elsewhere, the inadequate salaries make it diffi-
cult to attract and retain the right type of persons in the profession. It
‘has, therefore, been one of the objectives of the Government of India to
work for an improvement in their salaries. Simuitaneously, the Govern-
men$ have also attempted to improve their quality by providing facilitie es
for better tram;ng The introduction of Basic Education has made such
training even more necessary. © The norgal length of training for a Basie
Teacher in nost of the Provinces is two years, but-in view of the great
shortage of teachers and the urgent necessmy of enlarging the supply, the
Central Advisory Board of Education at its meeting in January, 1949,
recommended that as an emergency measure, the course may be reduced
to one year. The Central Advisory Board ‘also recommended that seales
of teachers should be improved.

In the areas directly under the Centre, the revision of salaries has
been givén effect to and scafes approved by tBe Board enforced. The
salary scales approved in Bombay are comparable with those recommended
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by the Board. In spiteof some improvement, the position is still un-
satisfactory in most of the other provinces. ., The main difficulty is finanecial,
as even small increases have imposed a heavy burden on the budgets of
Bihar, Madras, the United Provinces and West Bengal. A solution musé,
however, be found; as a-continuation of the present discontent among
teachers is fraught with grave social, economic and political risks.

A brief account of the facilities for training provided during. the eurrent
year is given below:—

Centrally-Administered Areas:

Reference has aiready been made to the arrangemeut for short-térm
refresher courses organised at 'Jami.j; Millia, Delhi. Two Basic Training'
Institutions were started during the year for training of Basic Teachers,
one for men at Ajmer with a provision for turning out 150 teachers per year
and oune for women at Delhi with an annual intake of a hundred, A
Training lnstitute is also to be opened in Coorg shortly. The Government
of India have organised at Viswa-Bharati, Santiniketan, a Basic Training
Institute, where training will he given in arts and crafts, music and
dancing as well as basic crafts for rural schools. '

Assam:

Six Bast Treining Centres have been opened since November 1948,
: Three of them are for men and one for women while two are co-educational.
A centre Tor training basic teachers from the tribal areas iz also being
established in the Nega Hills. Fifteen Training Institutions have also been
established in the fifteen plains Sub-divisions, in Yebruary 1949 in order to
help in the gradual cohversion of elementary schools into basic schools.
It is prpposed to 6pen a College in Gauhati for training the staff needed
for the training c:talm"!!aL

Bihar:

Four Training Institutions were added in 1948 to- the three Basic
Institutions already in existence. 424 men and 43 women received training
during 1948. In addition, eight more were deputed t6 the Basic Training
Ingtitute at Sevagram. It is now proposed to establish one Basic Training
College and to convert all training institutions of the older type into basie
training ins$itutions,

Bonmbhay:

Beven Training Colleges were esablished in addition to the three already
existing. Short-term courses in spinning and weaving were sleo, organised
in a1l districts of the Province. 1,997 Primary Teachers, were trained in
spinning, 883 in weaving, 192 in agrioulture, 231 in card-board modelling



and 22 in carpentry. The Bombay Government plans to turn out every
year 3,000 trained teachers from the various institutions -within the
Provinee.

. P. and Berar:

There are three t]ipldma training institutions where 37 sfudents oub
of a total of 79 have offered the basic craft.ofepinning and weaving as their
optional subjeets during the first year
Madras:

Seven. Institutions for trairi_ing teacners in Basic Education have been:
started during the year. The Institution at Perianayakksn Parayam is-
being utilised to train the staff for the training centres.

Orissa:
Three Institutions were started in addition to two already exisfing.

Some Graduate teachers have also been sent to Sevagram after preliminary
training at a provineial training school.

u.p

_ Six centres were started for women . teachers withi aceommodation for
30 candidates at eagch centre. The Government of U. P. have also given
a grant of Rs. 13,000 to the Banaras University to train sixty students at
the Teachers Training College. The Government have also introduced a
scheme of mobile training squads by which teachers locally recoruited ave:
given a short course of intensive training in the centres where they are
working. A new Central Pedoagogical Institute was started in July 1948
for preparation of Syllabuses, testing themn in selected schools and fixing
eriterin for text-Books, and ‘research on 1ethods and techniques of
teaching.

. Home teachers have been deputed tc Wardha for training in Busic
Edu'réi-ion. On their raturn, they will bs' placed on the staff of the two
training institutions which have beeh recently started.

SCHOOL ADMINISTRATION, ORGANISATION AND CURRICULA

There has been little change in the educational structure since our last
report. One change worth noticing is the establishment of Post-Basic
Schools iri certain Provinces. They are meant to replace the usual type
of, academiz high schools and foliow a curriculum in which the productive
activity is direetly re’ated to the vocation chosen by the pupil.

In Bombay, the Government have arranged for the provision of a more-
diversified course at the secondary stage. In addition to the schools of
one uniform pattern, the Government are now running four Agricultural
High Schools, two Technical High Sehools and two - Commercial. High
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Schoold. One Technical High School and nine Commercial High Schools
conducted by private bodies are slso receiving Government aid.  The
Government propose to open ten more Technical High Schools and two
more Agricultural High Schoeols during the next five years. Some variety
has been introduced in the curriculum of even the ordinary schools. Thus
spinning and weaving have been introduced in 743 schools, kitchen garden-
ing and agriculture in 85 schools and cardboard modelling in 11 schools.

The Madras Government algo propose to introduce bifurcated courses
at the secondary stage by including in the curficulum. preliminary work
in Secretanal Training, engineering, agriculture, drawing and painting,
-domestic science and cooklery. Music and Dancing are being introduced
from Form IV to Form VI. TFifty selected schools have each been
permitted to introduce any one of the above technical or practical courses.
Reference hasg already been made jo the four typessof secondary schools
introduced in the United Provinces in accordance with the recommenda-
tious of the Narendra Deva Committee.

There huas also been a tendency _fdr the Government to take over
‘Secondary- Schosls. In Assam, schools started by private enterprise—
usually called Venture Schools—are being gradually taken over by the
*Government.  Similur process of more governmental aid and control is
noticesble ir Madras as well.  In the centrally administered areas,
fourteen schools were token ower from the Delhi Municipality, and pro-
vincialised.  The Government of India have also recently decided to
give grunts to aided schools to cover 90 per cent. of their approved deficit.

In spite of the changes noticed in respect of Bombay, Madras and the
Unrited Provinces, there has not yet been much change®in the currieulum
of secondary schools, Hindustani js one of the new subjects which is
being introduced in High ScFools, particularly 'in South Indis. In this
counection, mention may also be made of the increasing emphasis o graft
at the primary stages of education, either by the establishment of Basic
Schools or by giving a craft bias to the ordinary primary schools.

The spréad of Basic Education has enhanced the necessity for ‘provic'ling
zreater diversy at the secondary stage. The gradual eiimination of
"English snd its replacement by Indian languages has aJso creat-ed new
probleros.  In & copptry so vast as India, maintenance of uniformity of
standards was difficult even when the medium of instruction was the smne
throughout the country. With the adoption of differemt languages as
media of ingtruetion, this probletn has become even more acute.. The
growing emphasis on science and technology also demands a re-orientation
of secoendary education. In order to enquire into all these problems amd
prepsre a programmge of secondary -educaticn, suited to the needs of the
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country, the Government of India -have recently -decided -to. appoint &
Secondary Education Commission. It is expected that the Commission
will stort functioning before the end of the current vear.

SCHOOL FINANCE

The following tab'e gives gome idea of rchool finance in India up to the
end of 1948.

Direct Expenditure from
Type of Sehool T . - : l
: Govt. Funds Board Funds Fees Other Rources Total -
+ Rs. Ra. Rs. Ra. Re.

'ﬁﬁmury 10,67,20,939 | 5,73,51,467 87.08,176 [ 1,07,22,000 | 18,05,05,582
Mi-ddle 1,01,87,803 68,47,049 1;09,'85,162 16,38,660 3:,26,53.680
High 2,60,63,963 31,44,i’l22 l &.52,43,8851 1,23,18,399 ] 9,07,70,267
Professional & i _— 7

Others " §16,07,87,5683 ] 6,81,49,636 | 7.56,15,013 | 3,48,57,489 33,94,10,581

£1'=Rs. 13-6-0 approximately

NEW SCHOOLS
I bhave referred to the demand for new schools at all sﬁages'and in all
areas. Neither the Central nor the Provincial ‘Governments have been

able to meet that demand in full.. The following table will, however; show
the increase in the wumber of schools during 1948:

Year
“Type of Béhool - Now  schools
1945 At the end of If48 | opened during the

’ . year.
Primary 34,861 1,39,500 J8es
Middle £,266 8,533 - 267

High 3,633 3,898 265
Other Profemional 8% 10,241 532
Total " AR 430 1,62,1' 2 5713




TECHNICAL EDUCATION

Facilities far Technical Education within the country have till now been
very inadequate. “This hns been one of the factors pritharily responsible
for the poverty of the country. Provision of inereased Iacilities for Techm-
cal Fducation, therefore, became _oné of the main concerps of this Ministry
after attainment of independence. A separate Division for lodking after
Technica! Education was istituted in the then,Department of Education
during the latter part of the Second World War. An All-India Couneil for

Technical Edueation was ‘also set up to assist $he Technical Division in
its work.

With the attainment of independence, vast programmes of expansion- in
mdustr_}, .agriculture and commerce were planned in order o raise the
people’s standard of life. LRe-organisation and development of existing
facilities for Technical Education, therefore, became imperative. Two
Committees—the Selentifie Man-Power Committee and the Overseas
Scho'arships Comunittee—were set up to examine the problem. The Boy
Committee (Overseas Scholarships Committee) has recommended that (i)
scholars should be sent abroad-for training only in subjects for which
sufficient facilities do pot exist within the country and (ii) steps should be
taken for strengthening the existing technical institutions and fbunding new
ones so that the need for such deputation abroad is continually dimnished.
The Scientific Man-Power Committee has also recommended special grants
for further expansion in facilities for scientific and technical education
within the country. The Government of India have generally accepted
thesg recommendations and provided a sum of Rs. 50 lacs in the budget
for 1949-50 for post-graduate training and research in seientific and techni-
cal subjects, mdustrial training of engineers and invitation to .foreign
scientists. ‘A sum of Rs. 60 lacs has slso been provided for improvement
and expansion of Technical Education by sirengthening the existing techni-
eal institutions in pursuance of the recommendations of the All-India
Couneil for Technical Education. Under this head, Rs. 25 lacs were paid
‘to nine out of the 14 selected institutions during the g}ear 1048.49. A

revised scheme of Overseas Scholarships is also to be instituted scon in
accordance with the recommendations of the Roy Committee.

In dur report., last year, we stated that four Higher Teehno'ogical
Institutions are to be founded in accordance with the recommendations of
the All-India Council for Technical Education. Further progress has been
made towards the establishment of the Eastern Higher Technologicsl
Tnstitute at Hijli near Calcutta. The Director of the Institute has been
selected and Heads of Departments in sdme of the important subjects
appointed.
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1u nddition to what the Centre is doing in the field of Tachnical
Fducation, considerable work has also been done by the Provinclal Govern-
ments for the improvement and expansion of Technical Bducstion withn
their respective areas. A brief account is given below:—

Assam.
(1) Establishment of two*junior: technical sehools.
(2) Establishment of the Assam Civil Engineering School.
(8) Provision of ubout Rs. T4 laea for advanced technical studies abroad.

Bombay:
(1) Three industrial schools at Satara, Hubli and Bijapur.
(2) Establishment of an_additional Engineering College ‘at Ahmedabad.

{3) Re-organisation of the R. C. Techuical Institute, Ahmedabad,
and

(4) Special provision for industrial and technical education of - artisans
and craftsmen. '

Bihar:
{1} Establishment of & Mechanical Hangineering College st Sindri,
Eyuipment of over Rs. 54 lacs has already been provided.

(2) Trovision of Rs. 1} ldes for the award of scholarchips for Technical
Education abroad.

C. P, & Berar:

(1} Establishment of three Junior Téchnical Schools at Itaipur, Nagpw
"and Akola:

(2} Establishment of a Provincial Engineering College at Jubbulpore,

(8) Expansion of the Government Engineering School at Nagpur by
the introduction of art, architecture and electrical engineering.

Madras:

(1) Establishment of Annamalai University College of Engineering anc
Techno'ogy.

{2) An Engineering College at Apantpur.-
(8) The Madras University. A. C. Colleze of Technology.
U. P

(1) Expansion of the Government Polytechnic Institute.

(2) Award of foreign scholarships for the study of Aleohol Technology
Tauring and Leather Chemistry, Glass and Cerapties. Oils, and Autc
mobile Engineering.



West Bengal:
(1) Grantt to the Col'ege of Engineering and Technology at Jaduvpur
(2) lmprovement of the Electrical Engineering College.

UNIVERSITY EDUCATION

The most important évent in the field of University Education in India
during the eurrent year bas been the -appointment of the Indian Univer-
sities Commission. For many years, the need of an exhaustive survey of
Indian universities in order to examine how far they meet our require-
ments has been felt. The [nter-University Board as well as the Central
Advisory Board of Education made recommendations to the Government
of India to the same effeet. Accordingly, the Indian Universities Comi-
mission (1948) was appointed with Prof. S. Radhakrishnan as i#ts Chsirman
and distinguished Edueationists from the Ubpited States, the [nited
Kingdom and India as its Members. It started functioning on the Hth
of December 1948, snd has already visited all the Universities in the
Union, It is now engaged in drafting its report and expects to submit it
by September this year.

The year under review has also seen considerable expansion in
University Education., The Universities of Poona snd of Jammu and
Kashmir are among those which were started during the year. The
Universities of Karnataka, Gujrat and Ahmedabad are shortly to be:
established.

The:Univers_it'y Grants Comrmittee was set up in 1945 to look after the
requirements of the three centrally administered Universities of Aligarh,
Benares and Delhi. During 1847 the Committee was re-constituted with
expanded functions and since 1048 it has been allotted the task of ensuring
co-ordinated development of scientific and technical education: at the
University stage for the entire country.

EDUCATION OF THE HANDICAPPED

The Special Unit sterted in the Ministry of Education for dealing with
the education and welfare of the blind has considerably expanded its
uctivities during the year under review. It now deals with the problems
of three different types of physically handicapped persons, namely, the
blind, the deaf-mute and the crippled.

As stated in our last report: a uniform Indian Braille was evolved and
it has now been introduced in a majority of institutions for the blind.
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At the suggestion of the Uovernment of India, the Unesco propose %o -
inciude in their programme far 1950 a preposal to evo've a Uniferm World -
Braille,

The Governmept’s programme to establish- at Dehra Dun a National
Centre for the Blind has made further progress. It will have three main
branches, (1).A Braille Printing Press, (2) A Truining Centre for the Aduls
Blind, (3) A Middle School for b'ind children with a Central Teachers’
.Praining deparfment. The Blind Centre will provide education and train-
ing for about 120 adult blind, 100 blind children and 20 teachers of the
blind, in addition to supplying embossed literature ‘in Indian labnguages at
reduced rates.

T further the education of the deat and dumby, the Lady Noyce School
for-the Deaf and Dumb, New I_)e‘.hi, has recently been taken over by

Government. It has also been decided to modernize and develop the five
existing teachers’ truining departments in the country. = If is alsc proposed
to set up an organisation for speech correction.

The Government of India has also.recently taken up the question of
dealing with juvenile delinquency and are attempting to provide facilities
for the soeially handicapped by setting up children’s homes, juvenile
courts, remand homes and homes for the mentally defective.

SCHOLARSHIPS AND OTHER FACILITIES

I have already referred to the absénce of adequate facilities for
Technical Education within the country. In order to make up for the
shortage of trained industrial personnel required for the post-war develop-
ment projects, the Government of India instituted a scheme of Centra’
and Provincial scholarships in 1945. A Committee under the Chairman.
ship of Dr. B. C. Roy, the Premier of West Bengal, was, ‘as already
stated above, appointed to examine the working of the scheme and sugges!
improvements. In accordance with the recommendations of this Com:
mittee as well as the interim recommendations of the Scientific Man
Power Committee, the Government of India have decided that scholar:
should in future generally be persons who have already had some experi
ence of research in their subjects. Tt has also been decided that they wil
be seni abroad for study and research only in subjects for which adequats
facilities are not available withig the eountry.

Apart ‘from the Overseas Scholarships, § sysvem or- 1nverna: scnolax
ships has been instituted for -assisting the comparatively backwar
sections of the Indian peeple. In 1944 the Government had approved
gran$ of. Rs. 3 Tace 8 vear for a pericd of five vears for mcholarshins ¢
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studenta belonging to scheduled castes. The following statement shows
the progress of the scheme during the last quinquennium;

1

Year No. of Fresh Scholarships |, Total No. | Expenditure
Scholarsbipsa Renowed of Awards _
194446 114 ‘ . 114 47,607
1945.46 | 216 ' 76 202 3,11,962
texcluding 22 over. | )
eeud scholarshipa) )
19468.47 311 : 216 527 4,70,397
194748 412 243 655 5,839,307
194849 295 o as0 845 4,52,317

The Government have now decided to expand the Scheme and extend
it to cover not only the Scheduled Castes but qther backward classes
including peop’e from aboriginal and hill tribes. An annual® provision of
Rs. 10 lacs bhas been made to-provide scholarships to remove the social
and educational bhandicaps from which these people have till now suffered.
“Of the Rs. 10 lacs provided in the scheme, Rs. 4 lacs will be earmprked
“for aid.to aboriginals, hill tribes and other backward c'asses and Rs. 8
lace ko pupils of the Scheduled Castes.

AUDIO-VISUAL EDUCATION

'The programme of Social Education briefly described above has
~compelled a revigion in our ideas of ‘educational equipment. The adult
«an be taught oply if his interest is aroused. Audjo-visual methods have,
therefore, an overriding importance in schemes of social educaton. It is
also heing realised that such audio-visual aids can play a great part in
the education of childven.

In 1947-48, the Ministry of Education started to build a Central Fflm
Library. An initial grant of one lac has been followed by grants in
subsequent years. An ad hoc committee on visual education appointed in
1948 recommended that the Centre should take the initiative in planning,
production and distribution of educational films so that visual education
amay become an integra! part of educadéen in the primary, secondary,
anitersity and adult stages.

During 194849, the film unit of the Ministry of Educetion has main-
tained a Central Library of films, acted as a lending ggency of films and
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aother visyal material to schools and educational institutions #hroughoub
the country and as o clearing house for enquiries regarding visuval educa-
tion,

'‘The Minigtry’s pfogra.mme may be briefly described ae follows:—

(1) To encourmge the use of sudio-visual aids in the class-room and
arrange for the training of, teachers for the purpose. )

(2) To promote the establishment of regional and local film
libraries ;

(8) To promate the preparation of regional .catalogues by Provincial
and State Governmerts and to prepare and maintain a Union
catalogue on a national scale at the Centre.

(4) To promote and encourage the production of Indian educational
films through private agencies by rendering them educational
;i,nd technical advice, and

{5) To co-ordinate the use of audio-visual aids in the neld ot soeial
educatbion.

A brief reference has already been made to the use of audio-visual aids
in the social education programme in Delhi and the Central Provinces,
Madras has adopted a programme for exhibition of films to schools and
colleges by charging an annual fee of one rupee from Middle School pupils,
two rupees from High School pupils and three rupees from College
students. - Bombay's programme includes the exhibition of films at
important educational centres in co-operation with the Headmasters®
Association and the provision of mobile units for Social Education Centres
in*the Province.

MILITARY EDUCATION

The Ministry of Defence maintains ahout 88 inmatitutions alt over the
country for the training of recruits to the Indian Armed Forces. Plans
for the establishment of a National War Academy near Poona to train
officers for the Armed Forces has been finalised. Bince the installation of
the Aeademy will take time, the existing Military Academy at Dehra Dun
has been converted into an Armed Forces Inter-Services Academy. The
most interesting feature of the Academy is that candidates for the Navy,
Army and Air Forces receive joint and common, preliminary traiging for
two years. The syllabus aims at giving them not only professional training
but also 8 broad general educatjon comparable fo the degree standard in
s University. The firat inter-services course began in January, 1049,



Almost all the Universities have made provision for some military train-
ing by maintaining a University Officer Training Corps and some Univer-
sitiek have also an Air Training Corps attached to them.

AUXILIARY AND OUT OF SCHOOL SERVIOES

Auxiliary services are still at a comparatively undeveloped. stage in
India. The Boy Seout and the Girl Guide Movements have till now been
funetioning on ‘s provincial rather than on an all-India seale. Recently
the Govelment of India has initiated a move for,the amalgamation of
the two principal Scout Movements in the country. The Government of
India have also recently sanctioned the establishment of » National Cadet
Corps for the training of young persons in the universities. A proposal is
now on foot for establishing a National 1Tnion of Students in place of
the various All-India Students’ Organisations fupctioning under the negis
of different political parties.

Physical Education is also receiving greater attention at the hands of
both the Central and the Provincial Governments, The Madrag Univer-
sity has recently instituted a diploma in Physical Education. Bombay has
framed an amnbitious programume of physical edueation for the Provinee.
I May, 1948, the Government of Indis set up a Committee to prepare a
scheme for the establishment of a Ceuntral Institute of Physical Educa-
tion. The Committee has also prepared a national progrannne of physical
education and recreation for the country. A sum of Rs. 1 lac has been
provided in the eurrent year's budget for meeting the preliminary expenses
of crganisation. ‘

* An interesting innovation was the institution of a Camp for Adult apd
Social Fducation held in Madras in September, 1948, The camp lasted
for five days when all the principal education officers of the province lived
together and discussed the programume of Citizenship Education formulat-
ed by the Government. I was impreesed by the keenness and enthusiasin
of the parficipants and suggested both to Madras and Bombay that such
éamps should be held nonually, preferably in soine healthy locality in the
hills. 1 also praposed that in addition to the Provincial Camp, there
should be District Camps where men, engaged in actual “field work could
meet and discuss common problems. In  November, 1948, the Head-
msasters’ Assaciation, Bombay, organized abt Mahabaleswar, a well known
health resort, the fitst holiday camp in India for Secondary School teachers,
which was attended by seventy-five teachers from Bombay and suburbs.



CENTRAZL BUREAU OF EDUCATION

Thougil_ the tasi ‘of bringing education to the masses s woe inmediate
tesponsibility of the provinces, the help of the Centre has proved essen-
tiai both for maintaining reasonable uniformity among ‘the provinces and
vreserving the national character of our education. By collection of infor-
mation and comparison of experience in the different units, the Centre can
plin national projects which the provinces can then adapt to their advantage
Central help is also necessary to keep the country as a whole informed
of educational trends and developmente in other countries ‘of the world.
The Government * of India has, for ‘the purpose, maintained y Central
Bureau of Eduecation since 1915, but it is ogly with the attainment of
Tndependence "and the consequent diplomaYic and cultural contaets of India
with other countries that the Bureau has really come into its own.

The Bureau's main functions are:—

(1) Collection and dissemination of edueational. information within
India and outside,

(2) Colleetion, interpretation and disseminabion of educationsl ‘stabis-
tics.

(3) Preparation and printing of occasional and periodical literature on
education,

In the last few months, the Bureuu has published a Directory of Kdu-
cational, Scientific, Literary and Culturgl Organisation in India, a pamphlet
on Basic and Social Education, the first of » Series of Painphlets on
Facilities for Technical Education in Tndia and also the first number of

“The Fducation Quarterly’ . The scecond number is now in the press.

The Bureau has also in Land the following publications:—
(1) Vucilities' for Teachers’ training. in India.

(2) Report on Humanistic Institutions,

(3) Facilities for Physical Education.

{4) A Brochure on Indian Univefsities, and

(5) Audio-Visval Education.

:.l;lle Government of India have ulso accepted the recommendation
of the Central Advisory Board of Fducation ade at its méeting in Janu-

ary. 1949, for taking steps to mfroduca legislation for the  timely collec-
tion of authentic statistics,



UNESCO AND INDIA

An outstanding event of the period under review was the mguguration
of the Interim - Indian National Commission for Co-operation with
JUNESCO. The Commission consists of %3 members of whom 45 repregent
various important cultural, educational and scientific institutions, 15 are
individuals selected by virtue of their pre-eminence in their own fields and
18 represent Central, Provincial and_State Governments. The Commis-
sion was inaugurated by the Hon’ble Pandit Jawsaharlal Nehru,  Prime
Minister of India, on the 9th of April, 1949. The Hon'ble Maulana Abul
Kalam Azad, Minister for Education, was elected Pregident of the Interim
National Commission.

The main functions of the Commission are to serve as a liaison between
UNESCO and such bodies and institutions in India ag #re concerned with
the progress of Science, Edueation and Culture and, secondly, to aet in

an advisory capacity to the Government of India in inatters connected
with UNESCO.

The UNES(O has accepted the invitation of the Government of Indis
{o ho'd its first Asian Seminar in India. The subject of the Sentinar will be
RURAL ADULT EDUCATION which is the most urgent problem facing
Asian countries. All the Member States of UNESCO as well as a number
of other Asian States have been invited to participate in the Seminar, It
is proposed to hold the seminar at Bimla from the 2nd of November 1949,

The United Nations Organisation sllotted to India 12 Fellowships for
studies in Social Welfare, tenable for gix inonths in the United States
and the United Kingdom. Ten of the selected candidates have already
left for the countries concerned. The UNESCO has also offered a Social
Science Fellowship donated by the Govermment of Bélgium to an Indian
national, )

OULTURAL ACTIVITIES AND INTERNATIONAL RELATIONSEHIPS

With the achievement of Indian independence, increasing political con-
tacts have led to a growth of cultural contacts with other countries of the
world. India’s approach to internalional problems has been in a spirit of
friendship and democracy. India has, therefore, alwuys worked for the
elimination of friction in interﬁa_t%nal sphere by eneouraging cultural
exchange. Indian ‘students, scientists and educationists have in the past
travelled” to all parts of the world, and she has now made provision for
the reception of students, echolars and seientists from' abroad.



A scheme which is instinet with great possibilities is the recent decision
to award every vear 40 scholarships to non-Indian students and 30 scholar-
ships to students of Indian origin demiciled abroad. The first batch of -
scholars in this scheme will join Indian Universities and other educational
institutions in July this year. The Government of Australia have offered
three Fellowships and the Government of France 14 Fellowships to Indisn
students. The Parson School of Design, New York, has offered & tuition-
free scholarship to an Indian student for the school-year 1949.50. The
National Research Council of Canada has proposed an award of 40 post-

graduate Fellowships to foreign studenta and invited anpplicabions from
India. |

Our Scientists and Educationists have been deputed 1o attena inver-
national conferences and we have also received in our country cultural
visitors from abroad. Sir Alfred Egerton, Sir Ben Lockspeiser, Prof, P.
M. 8. Blackett, Prof. Vallerta and Prof, Renou are some of the distinguish-
ed Scientists and Educationists who have recently visited India.. A
British Debating Téaw toured India during- the last winter, and participated
in debates at mauny University centres. Othier recent visitors were the

Burmese Education Mission and the Viee-Chancellor of the Kabul
. University. ) ' ’ .

A collection of books was presented to the University Libréry at Peiping.
Books have also been collected for presentation fo Sun Yat Sen University,
Canton snd the Natiunal Roosevelt Library, Chungking. A eollection of
Sanskrit books is to be presented to the Jogjakarta University in Indonesia.
Gifts' have also been mude to universities and educational institutions ig

. Turkey, Mauritius, Tokyo sud the Oriental Institute of Veina.

One of the most interesting functions performed by the Ministry of Edu-
cation during the current year was the orgauisation of the Indian Art
Exhibition in the Government House. It may be remembered that the
British Royal Academy, with the help and co-operation of the Government
of India, organized an Exhibition of Tndian Art in London in the winter
of 1947-48. This Exhibition was perhaps the finest collection of Indian
ark abjects ever made and received very high praise from competent critics
of all countries. Tt came to an end in February 1948, but the Ministry
of Education felt that it would be most unfortunate if the exhibits were
dispersed before the Indian people had a chance of seeing this unique ecol-
lection. Accordinglv, the Ministry organised this Exhibition, which was
opened by H. E. Bhri C. Rajagopalaghariar on November 6th, 1948, Tt

ereated great enthusinsin and was visited by thousands of spectators from
all over the country.



An Exlibition of Indian Art has been organized in eco-operation with
the Ministry of External Affaire and will be held at Kabul at the tl.me of
the Afghan Independence Day Celebrations.

The National Academy of Hindustani Music at Lucknow was establish-
wd in March, 1949, The Central College of Karnataka Music has elso
been organised” and will start funetioning frorn the nexi academic year.
A proposal is also under examingtion for the establishment of an Open-
Air Theatre at a suitable place in Delhi.

Another important work undertaken by the Ministry of Education
during 1948-49 is the preparation of a History of Philosophy which will
give an account of the development of human thought from the earliest
times till today. This work was undertaken as most contemporary His-
tories of Philosophy deal with either European or Indian or Chinese
Phitosophy as isolated movements and do not furnish a complete picture of
the development of human thought. Sixty contributors from difterent
countries have been invited to co-operate in the task which is being carried
out by a Board of Editors with Sir §. Radhakrishnan ss its Chairman.

CONOLUSION

I have attempted only a brief aceount of some of the more salient
developments in the field of education during the year under review.
Before I conelude, I must, however, mention the splendid work done by
voluntary workers and associgtions in different parts of India who have
often stepped in to supplement official efforts. They have rightly earned
“the Nation's gratitude for their services and deserve the highest praise.
A few of them may be mentioned Ly way of example but many who are
doing cqually significant work must remain unnamed.

The Hindustani Talimi Sangh, founded under the inspiration of
Mahatma Gandhi has been the torch bearer in the field of new education.
e indefntignble Secretaries, Shri K. W, Aryam;.yakam and Asha Devi
Arvanaynkam are carrying on and euriching the traditions of basic edusa-
tion und supplying to the Provinces guidance and advice in the light of
experience gnined at Sevagram. The Jamia Millia at Delhi under the
{eudership of Dr. Zakir Husain has also maintained its record of service
in the field of edvueation. Tuagore's University at Santiniketan, the Viswa-
Bharati, has 1 addition to the children’s school, founded over forty years
ago, been carrying out experimments in the field of Social Edueation and
service, in an economically backward area of the country. The Mysore
L'niversity 's scheme of extension lectures in rural areas is also fraught with
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great possibilities. Shri B. R. Patel of Satara has proved what the
enthusiasm agd devotion of a single individual can do. Btarting with only
a handful of boys he has in the course of three decades built up an
organisation which now provides completely free education in 600 Primary
Schools, a large number of Secondary Schools and two Colleges on tha
basis of self-sufficiency and seif-help of the pupils.

This survey can, thergfore, conelude on & note of considered optimism.
The attainment of freedomn led to high hopes of immediate realisation of
our objectives, but experience of two years has shown that great results
cannot be achieved without hard and patient lahour of many years. Evils
which have accumulated through ages cahnot be eradicated by a magic
wand but there is no doubt that a beginning has been made and after
the first flush of enthusiasm, our educators are now settling down to their
tagk with determination and realism. I cannot de better than end with a
quotation from the speech which the Hon’ble Maulans Abul Kalam Azad,
Education Minister of the Government of India, made to the Central
Advisory Board of Education in January this year:—

‘I realige the importance of economy but at the sawe time feel that
education is a matter which cannot brook suspension or even
delay. ... I trust and hope that we in India will rot
allow considerations of financial stringeney to hold up for a day
longer than is absolutely necessary the programme of universal
compulsory and free basic education which is essential for build-
ing up the free and democratic Tndia of our dreams.”

GIPD—L- M of Bd.—37-6-49—1,000
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Ir the course of my tours in Assam this year, | visited the Baaie
Tmmmg Centres at’ Dudhnai, Roha, Nowgong and Titabar near’ Jorhat
1 also saw the Civil Engmeermg School at Gauhati and the Prince ol
Wales Technical School at Jorhat. Last year I had visited the School
for training of Tribal teachers at Chirapunji. This year, I saw the
‘work undertaken in this behalf among ths Abors aud Mismise at Sadiyy
and the Nagas at Kohima. I also mspected the school run by the Assém
01 Co. Digboi, and held discussions with its Welfare Oflicer as‘well as
“the representatives of the Siksha Prachar Samiti, Dighoi. I had - alse
discussions with the Political Officer at Sadiya, Marg,hw ita and Kohima
and later with the Adviser to H.E. the Governor of Assam at Shillong.
In Gauhati I discussed the problems of the University with the Viee-
Cbancellor and at Shillong discussed some of the general problems of
Education in Assam with the Education Secretary, the Director of
Public Instruction and other officers of the Assam G0ven1ment "In all,
I covered about fourteen hundred miles by road and was able- {o seé
somie ‘of the little vigited or known areas of Assam. I am grateful to
the Assam Government who made all arrangements for the tour and
perticularly to Shri - Mahendramchan Chaudhury, Parliamentary
Secretary to the Govt. of Assam, in e.ha.rge of Education and Pu’bhcxty1
who accompanied me throughout my journeys, _ _ .

GAUHATI UNIVERSITY

In my report last year, I had pointed out that there was a certain
lack of co-ordination between the University authorities and the (overn-
ment. T had then suggested the formation of a small coordinating
committee representing the Government and the University. T was glad
to find that this had been accepted in principle and a small committee
consisting of the Education Minister as Chairman, the Vice-Chaneellor,
the Advocate General and one representative of the ILegislature as
members, and the Chiel Engineer as Secretary, has been formed to
supervise the construction of the University buildings, The Govern:
ment of Assam have in this conuection desired that the construction of
University buildings may be finaneed out of its development grants, We
have, at the request of Assam Government, already recommended to the
Cabinet Secretariat that the iuterim bulldmg plans for the University
costing Rs. 41 lakhs be approved for 1948-49, and have also informed tha
Government of Assam tbat we would Tecommend the approval of the
entire programme of Ra. one crore and eighty-six lakbs, if it is forwarded
by the Government of Assam, as part of their five year post-war plan..

" As yet no construction work has beem undertaken at the Tniversity.
gte. Actual work of teaching has been started in the Gauhati Law.
College. the Gauhati Cotton Coliege and other buildings placed at the
dispneal of the University by the Gavt.. of Assam. Professors have Dbeen
wppointed in Mathematics. Commeree,  Arsamese and Botany, while
Reéaders have been appointed in History, Philosophy, Economics, Assamens
énd Kducation, The University has slso opened Cedumeree Classes fron

7Mool Education



the Jntermediate to the M.A, standard. The problem of accommodation
for teachers and students has been partly solved by developing a colony
where houses have been built for the teachers and hostels for the students.

The Vice-Chancellor impressed upon me the necessntv of immediately
takmg in hand the development of the Science Section of the University:
He was particularly keen that the laboratories for Physma and Chemistry
should be built up as early as possible on the University site. [Te was
slsc anxious that these buildings should be pucca and not ‘the Assam ‘type.
He desired that arrangements for at least Chemistry should be taken
immediately in hand, so that M.Sc. elasses in Chemistry could start’ from
next July. Since Jaboratories could not be built during that interval,
he suygested that classes may vow start in temporary premises and hé
transferred to the University site as soon as the Chemistry laboratory is
ready. I am inclined to agree with him and would strongly urge upon
the Assam Government to take in hand the construction of at least the
Chemistry laboratory and necessary lecture rooms, and in the mean-time
make temporary provision so that M.Se. classes 111 Chemistry can be
started as early as possible, :

The question of organising an Engineeting and Medical Faculty in
the University should also be taken mp at an early date. At present
there is a complete lack of facilities for education in these subjects in the
Province. I refrain from any comments about the medium of instruetion
o necessary modifications in syllabuses and courses at the University
stage in view of the 1mpendmg report of the Universitiecs Commission.

BASIC EDUCATION

I had eommented on the absence of facilities for training of teachers
for Basic Schools in my report last year. I am glad to state that this
year six centres for training Basic teachers have been started and I was
able to visit three of them. At the Dudhnai Basic Training Centre, 40
teschers are being trained and two Local Board Lower Primary Schoolz—
one for boys and the other for girls—have been taken over and convertoed
into one Basic practising Sehool with Grade I and Grade IL. The pupils
are Tribals and theugh the school has been working only for about two
months, I was informed that there has been remarkable improvement in
the conduet of the children. Colton spinning is the basic craft. Garden-
ing on a very small scale has been adopted as a subsidiary one and it is
expected to introduce weaving and carpentry from the next session,

The Basic Training Centre at Roha is intended to train women
teachers. There are 25 candidates under training who have come from
different districts, religions and castes, Here aiso, the basic craft is
spinning and the first two grades of the existing Lower Primary School
hnve heen converted into a Basic practising school. There are 37 children:
i the Ist Grade and 22 in the 2nd Grade. The School is still housed in
temperary quarters but new buildinge are in process of construction. T
was impressed by the earnestness and quiet eﬂiclencv of the mstmctom
as well as of the trainees, This School confirms one’s belief that for the



early stages of education, women are better teachers than men, and the.
souner we. can increase the proportion of women teachers in these stagea
the better for the education of the children of the land,

Of the three Basic Training Centres that I saw, ‘Titabar has been
planned on the most ambitious scale.” It is also the oldest, as it was
started in a rented house in Mareh, 1948. As such, it has completed one
year and turned out seven trmnees, five of them men and two women.
The number of trainees this year is ‘37, of whom some are women, and
thirteen places I was informed, have been kept vacant for traineeg to be
deputed from the Naga Hills. The practising school here has Grade
HI in addition to the first two grade. Here also Spinning is the main
eraft, though in addition to cotton spinning, there iz prevision for silk
pinning as well. Arrangements have also been made for agriculture and
bambhoo-work as subsidiary crafts.

All these Training Centres have been started recently. It is, there-
fire, too early yet to expect any appreciable regult on education of the
[—'rovmce as a whole, but in all the Centres that I visited I was impressed
sy the eloge co-operation which these Training Centres are seeking to
wtahlish with the surrounding villages. For this, a good deal of the
rredit must go to Miss Omiya Dass, Honorary Adviser to the Government
if Assam for Basie Eduecation. She is also the Secretary of the Provin.
fial Kasturba Memorial Fund, and with her record of service in the
Jongress, has been able to instil & missionary spirit emong the inmates,
Fhis is extremely hopeful, but care must be taken to see that too great
mphasis on the missionary spirit may not, in course of -time, provoke
my reaction. The spirit of service must in the sphere of education beé
nformed by an stmosphere of happiness, for small children will develop
nost satisfactorily only where they enjoy their duties

The centres are run as community centres where all the work is done
w the inmates themselves, I was informed that in one cr two of the
nstitutions there was at first some opposition to the introduction of the
ommunity kitechens but very soon the opposition, wherever it existed,
lied ont. In the Centre at Roba the community kitchen has worked
rith great suceess from the very beginning.

My general comments on these Training Centres are as follows:—.

1. There is no doubt that the establishment of these Basic Training’
lentres is a step in the right direction. In the past, teachers [rom
«.s88m, who were trained at Sevagram or Jamia Milia, suffered from the
andicap of language in their work at the practising school. This made’
1eir training incomplets for lack of adeguate opportumty of actual
ractice. The establishment of Training Centres in Assam has removed,
18 handieap. Besides, it is desirable that teachers who are going to
sttle down in the villages and become part of the raral eomm'mlty,
1ould thdergo their training in the surroundings which they are gomc
» adopt. ,
2. It is necessary that these Training Centres should ¢» fact reflect the

fo of the community all around. From this point of view, it is necessary
¥ exparid their purpose and seope. The coneentration upon spinning:
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and weaving alome comtdins a danger of threwisp out of focus the test
signiifieance of Basic Education. The essence of Basie Bdueation is that
it should largely consist in the practice of living. Production of yara
and cioth offers children an opportunity to have first-hand scquaintance
with ‘an economic proeess from start to finish. Con~entration on fabries
alone does not, however, reflect the varied processes of rural life, which
it is the purpose of the Bamc Education to recreate in the atmohphere ol
the school. Unless mterest and attention are distributed among & mrtety'
of activities, t.here is a danger that Basic Education may degenerate into
a routine with spinning and weaving. as its main expressions.

3. What has besa said about the need of vatigty of crafts, applios
speeially to Assam. Assam is infimitely rieh in various types of crafts
amd village industries of which some of the most important are eilks of
different types, wood-work, bamboo-work and cane-work. Ii seems -desir-
able that Basic Schools in Assam snould eo-relate their teaching more to
these indigenous crafts. The experience in Kashmir, wheve concentration
of attention on cotton spinning alone led to total stagnation of Basie
Education, shonld warn other Provinces against repetition of a similar,
mistate. It therefore, seems desitable that the Basic Training Centres
m Assam should in addition to cotion spinning and weaving, and agri-.
Lu]fllf‘e introduce silk gpinning 2nd weaving, cane-work, bamboo-work,
wood-work and froit gardemn«r for. all, and perhaps domvst.u, activitics
like caoking and sewing in the (ase ¢f girls.

4. The Centres at Dudhnai and Titabar have been well planned and
there are ample grounds which would permit the trainees to live as a more
or'less self-eontained eommunity. ihe Centre gt Rokm, however, hag inade-
qudte grounds. It suffers from- the additienal defect that while sepamte
quarters have been allotted to imstructors and trainees in the Men's
Training Centres, in the case of Roha, the instructresses are expected to
live along with the trainees. Tt seens desirable that teachers in these
Training Centres—whether men or women—should have their owh
separate quarters. . I pointed this out to Mr. Chaudhviry who agreed to
take up the matter. Tt may also be stated, that the teachers’ quarters #t

Titabar are not very well planned and Mr, Chaidhury promised to have
the plans revised,

PRIMARY EDUCA’!‘ION

15 Trammg jrititutes have been opened in the 13 plaing o¥ division
of the Provinés aifice February this year. Thé Government propose to
convert the existing anary Schools into Basie Schools ds svom a8 possibe,
This would he a move in the right direction. Till, however, this ean be
done, there should be at least svme crafi-bias in these selooks. Pen
instruetors from these fifteen Centres have been gefit for training to the

asic Truining Centres and it is hoped that by the éid of the “etiprént
venr, the process of gradual conversion of. the ofdinary. Primatry Heliooks
ifte Rasic Sehools will be well under way. *

Corapulsion has been introdueced in 30 areas since the Ist of Februnrv-.
thiz tvear, and T was informed that one ﬁﬂh of the entire Pravinies has
thus hetn brought  tdnder compulsion. ' As a result, abomt 1.30.080
children have beeht bm&ght nndér t'om‘pulhoﬁ but the problem df schools



md sthotl buililings still yemaing to be tecklod. One methed of doing
# bze besn 10 encourage what are called ‘‘venture seltools’’, but from
what T suw and heard the °' venture school” does not seem 1o be & desir-
sbiy experiment. The soomer the Govt. cin take over saeh achoola thetiny
selves, the batter. - i i

TECHNICAL EDUCATION

ok

1 visited the Crvil Eitgineering Hchool at Gaubati. At present, this
bas & two years’ evurse for training Overseers. The school has moved
inte new premises but theére must be eonsiderable improvement in both
equipment and accommodation before this can develop into a full fledged
Engineering School. 1 was informed that the Government pl‘(}pﬁat‘d to
have a {ull fledged Engineering College in the University site at an ca 1y
date. '

- The School at Jorhat has greater potentialities. It gives some 1raju-'
itg ih Mechanical and Rlectrical Engineering. Recently, at the invita--
tion of the Government of Assam, we sent Mr. Fairbourne, the Principal
of the Dethi Polytechnic to prepare a complete scheme for the re-organisa.
tion, of this school, His report is still under the eonsideration of the
Governmeént of Assam. The Principal of the School desired thar the:
School should be helped under the Central Government's scheme bl asgis-
tance to technical institutions. T pointed out that such grants are made:
on the recommendations of the All India Couneil of Technical Edneation,:
1 puggested that before the School approached the Council in the matlter,
the Government of Assam should take a decision on the Fairbourne’s:
Report and could go ahead with schemes of development by securing-
whatever equipiment js available from surplus stores. If this were dowe::
the Governmént could put up a good case before the Al India Gmmc:l .
and thére was no reason why the Couneil shonld refuse nelp SRR

-

TRIBAL EDUCATION YL

. Peérhaps the most intéresting part of my tour this year was h) +he
diffcrerit tribal areas. 1 went to Sadiva which is the Hendquarter of the
North Fastern Frontier Agency and saw there the Night School for
adults as well as the Training Centre for teachers. [ also visiterl a:
Tribal Sehool at Bolung—a small forest settlement about eighteen miles,
ftomm Sudiya. 1 was impressed hy the keenness and enthusiasm of the
trihal people who are literally hunpry for education. At the Adult
Training Centre at Badiya, the Tow-paid employees of the Govermment
attend classes mfter their day's work in the office. At Bolung--and 1
was told at all other tribal centres—the school hovnse was built by the
tribal people themgelves at their own coat. The Chief agreed to snpplv.
ant additional hovse as soem as [ rhade the suggestion. [ waz informed
that cqual enthusiaska was in evidenes elsewhere and the.tribal people,
wherever necessary. had built not only the school house, but alse the:
hostels and teachers’ quarters at their own cost. '

A certain amount of sdueation amony the tribal people was carrmd o’ﬂt
in tie past by the missioharies. but they have generally con{med their
aftention to this Khasis, the people of Lwshai ITills aml the Natnrs - Thae.
Norcth-Bastern frontiers inhabited by the Abors and Misimies were lpft,
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almost untouched. . In 1946, one school was opened at Dambuk in thé
Mishmi Hill District with one untrained teacher. 'This created a stir and
from 1247, more schools have had to be opened in this area. At presenty
there are 17 schools opened in the tribal areas in this district in addition
to four non-tribal schools run by the Provincial Government. . .

. The starting of these schools has been marked by great enthusiasm-
and tribal people have not only been pressing for more schools but also:
shown their earnesiness by themselves providing at their own cost
school bouses as well as hostels and houses for the residence of teachers.!
'l'he political officer in Mishmi Hills District informed me that there is &
demand for nine more schools during the current year and for ten more
schools in each of the next two years. This means that the Government
wonld be required to open 50 sehools in the course of the Five-Year Plan
in Mishmi I3ill District alone as against only three provided in that plan..

Part of the great success of the educational drive in this area bas’
been due to the provision of an Education Officer who has combined
initiative with imagination. I was greatly impressed by the work of Mrs.'
Iudizn Miri who, in addition to the organisation of these schools, is;
runbing u training centre at Sadiya. Some idea of the difficulties she’
had to face inay be had from the fact that there is no standard langrage
in this area, and naturslly enough no literature or common seript. Trilal,
dinlects vary f-om zone to zone, She has had to adopt Assamese seript
for the purpose of expressing the sounds of Abor language. The pictorial
method she has used for the purpose may be adopted thh benefit for other
tribal languages in the area which have no seript of their own. I would, how
ever suggest that the script she bas adopted may be further aimpliﬁed.
She Las herself omitted some of the unnecessary vowels in the Assamese
alphabet. Such simplifieation can be carried further by eliminating
letters which represent diphthongs rather than simple vowels,

As for the Naga, Khasi and other Hill Tribes who have alrendy
adopted the Roman Secript, it seems to me desirable that there should be
nu interference with their seript at this stage. A certain amount of
Literature in these languages has already been -printed in Roman, and,
for various reasons, they have accepted the Seript as their own. Any
attempt to replace Roman by Assamese is bound to lead to frietion. Im
view of the importanee of avoiding anything which may cause unrest or
oppesition among the tribal people and also in view of the fact that some
of these tribal people live in territories which continue beyond the from-:
tiers of India, it woyld be impolitic to attempt a change in the seript in
those regions. If, in the course of time, there is an agreement about.s -
uniform Indian seript and increase of contacts between the tribal and
the plain people induces in them an attitude of greater co-operatiou, it
will then be the time to consider whether the Roman Seript should be
replaced.

Ome feature in Tribal Education which specially attracted my notiée
was the possibilitier of the nse of eraft. Tn a sense, Basic Education has
heen anticinated by these Tribal people. Their life is much more organie’
than in the case of more sophisticated societies. Every individual per.
forms a variety of functions which, under division of labour, have beens’
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distributed among different persons in more develuped societies. The
eorrelation of eratt and letters which is the essence of the Basic System
ean lherefore be applied to Tribal education far more easily than lmy
form of purely literary or academic instruction.

Not only so, but more sophisticated societies can, as 1 indicated in
my report last year, learn valuable lessons from ihe practice of these
s;mple peoples One immediate application of a Tribal craft, which in
my opinion, would be of valuable not only to theése areas but 'for eduea-
tional purposes throughout India, is the use of extremely simple Abor
loom. This loom, with slight variations, is used by ahaost all the hill
tribes in Assam. It is so simple that it can be manipulated by a child of
six or seven years of age and yet the most beautiful fabries can be
woven on it. The texture is often ss soon as that of Irish linen while
the colour composition is at times exquisite. At present most Basie
Schoola face the diffieulty that ou account of the elaborate looms in use,
children cannot be taught weaving till they are at least ten or eleven
years old. In consequence, the first three or four years of Basie teaching
is centred on spinning alone. 1t is obvious that spinming, while it is
pimpler, is a more monotonous and uninteresting activity. If, therefore,
weaving could be introduced to small children, it would make for &
definite inerease in the interest of the school work. The Abor loom
scerns to me to be the answer to this problem. '

The educational set up in Kohima is of & more orthodox pattem
Through the work of the missionaries over a number of vears, the Naga
language, especially its Angami dialect, has been considerably developed.
The Janguage has been systematized and a number of bocks printed in
the Roman seript. This places the Naga Hills in a position of compara-
tive advantage, but the earlier start in education has alse had some un-
desirable features, Of these, the first which attracts attention is the
tendency to approximate instruction to the modes prevailing in most
other paris of India. We now recognize that general education in India
requires cousiderable modification and improvement. Tan much emphasis
on literacy has prevented the complete development of personality. Our
scholars are therefore often unable to adapt themselves to the demands
nf life. Tt is unfortunate that in introducing education to the Naga
people. attempts have not been made to eliminate these defeets.

When the Naga people have a natural aptitude for crafts, musie and
dan-iag, it seems a pity that their education should be stereotyvped along
the Hnes of the usnal academic education in other parts of [ndia. One
example would drive home the point T am trying tc make. Inetead of
nsing the Naga loom which, as T have already stated. is very similar to
the Abor loom. I found at the Kohima School an ordinary large lonm
which was beyond the capacity of small children. Tt seoms to me that
introduction of the Naga loom in the school would be a defmite improve-
ment.

I refrain from comments about the school buildings at Kohima as
these are admittedly unsatisfactorv ramshackle strueturer somehow put
fip throngh the efforts of the students themselves after Kohima was des-
troyed by bombing in the latter part of the war. ] was informed that
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the fowudations of the new school buildings had been laid and it wes
expected that construction would be completed by the end of the year.
Till such tinie as the school moves into new premisps, there must be at
least two or three more rooms allotted to the School. Some of the clasnes
#rc 80 congested that children were sitting right under the blackboard.
1s cousequences on the eyesight, especially on the girls sifting in th
first vow cam be easily imagined. I would strongly récommend t.hl’i
waterial-—if necessary by logn from MES—may made available for the
gdditional sccommodation. If the boys of the school with local help havo
Leew able to build up the existing structures, there is no reason to doubt
that they will undertake the construction of additional tewporary 100n}$
umee they ave supplied with the necessary building material,

.. 1ave already referred to the fact that it is proposed to bring trainees
from the Naga Hills to the Centre at Titabar. The services of five Naga
teackers trained at Sevagram are to be utilised for the: purpose. T was
informed that there was a great desire on the part of these teachers ag weHl
as the fribal people in general that a separate training centre should be
opened in the Naga Hills District itself. The Political Officer told me
that the villagers are willing to undertake the construction of such a
ecutre and that building material has already been collected for the
purpose. :

It will eertainly be an advantage to have a training centre right in
the midst of the territory it is intended to serve. The work for the
establishment of the centre in Naga Hills should, therefore, proceed, but
till -1this has been done, it seems to me desirable to attach some of the
teachiers trained at Sevagram to the Kohima School itself. Thus, if out
of the five teachers trained at Sevagram three are attached to Titabar and
two al Kohima, a double purpose would be served. The Naga trainees
at Titubar would get the advantage of instruction from some of their
fellow tribals, while the presence of two basic trained teachers in the
Kohimna High School would help in the transformation of the character
cf, at any rate, its lower classes. This seems to me particularly neces-
sary in-view of the importance of giving a craft bias tn ecarly stages of
educatien where full geale basic education cannot be imirodueed.

T would make another suggestion in this connection. Even when the
Training Centre in the Naga Hills has been established, it wonld be desir-
able to scnd some of the Naca teacher trainees to Titiabar and other training
ceatres in the plains. Simultaneously, there should be provision for
sméing some trainees from the plains to the centre in the Naga Hills.
'Mnere should also be exchange of instruection so that some of the Naga
instructors trained at Sevagram. Jamia or Viswa Bharti mnay teach in
the centres in the plains, while the grerviees of some instructors frowm the
~laing ave utilised by Centres in the Tribal Area. Thus alone can thers
be the necessary cooperation and inter-change between plains and hills
that is vo necessary in the general interest of the province and India:

L}

Thre is a special reason for this suggestion of inter-change hetwam
the peaple of the plains and the hillmen. Men from the plains are st
fhues apt to adopt au attitude of superiority vis-a-viz their fellows from
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the hills, but as T pointed out in my report last year, we have as much to
learn from the hillmen as we can offer fo teach them. Their codes of
conduct, their soeial patterns and their crafts are in their own ways
highly developed, and some of their personal and social values are worthy
‘of emulation by all. Besides, any asswinption of superiority on the part
of plainsmen immediately evokes among hill tribes an attitude of hostility
and suspivicn, while a friendly approach ipects with Iwmediate and
genetous response.  Inter-ehange of teachers aund trainees between centres
in the hills and the plains would make it ¢lear to the hillmen thag there
is nu suggestion of one-way instruction and would contribute te the
improvement of relations,

Home idea of the magnitude of the problem can be formed if we
rveswember that the arca in the North-Eastern Proutier Agency alone
vovers nearly forty thousand sq. miles. The original Educational budget
for this area was estimated at about Rs, 2,10,000 for 1949-30, but it was,
aunder the prevailing drive for economy, cut down to Rs. £3,000. I was
imformed by the Eduecation Officer and the Political Agent at Sadiya
as well as the Adviser to 11.E. the Governor at Shillong that any attempt
at reduction of such sn order would have the most unfortunate Tesuits.
Only a beginning in education has been made during 1948-48. DMere
continuation of the schemes then undertaken would 1equire an amounb
nearer to Rs. 2,16,000 than the fignre now proposed. And it is obvious
that we can be content with mere continuation of what lias been begun.
These areas are under-developed and yet of the utmost importance
because of their Jocation on the frontiers of India. In the past, they
have been neglected and unfortunately in certain cases, absence of con-
tacts has led to indifference, if not antipathy. The pilot work dene til
new hag gone a long way in breaking the barrier. Onee expeectations
have been roused among the tribal people of the Government’s concern
for their welfare and advancement, it would be extretuely unfortunate i
a contrary impression is created by a short-sighfed economy. The salary
bill for 1949.50, on the basis of the cxpenditure incurred Jduring 1948-49,
would itself amount to Rs. 1.18,000 excluding compensatory allowances.
It is also obvious that new schools must be started during the eurrent
vear. The salary bill of teachers and grants-in-aid fo such schools is
expected to amount to Bs. 1,890,000 during 1949-50. This is not ¥ very
hiz amount and yet would represent an extremely valuable investment
in earning the goodwill and friendship of these people on one of the
slmost forgotten frontiers of India. I would very strongly plead with
‘he Ministry of External Affairs that the education budget for this area
—representing the small amount of 2.16 lacs—should not suffer any

‘eduction at _aIl

Feneral

‘At Shillorg I had discussions with the Parliamentary Secretary, the
2dueation Secretary, the D.P.T. and other Officers of the Education
Jepartment on the 18th May regarding general problems of eduealion
n the provinee. I had commented on the lack of co-ordination last wear
mi found that there was still’ absence of complete co-ordination in the
Yepartmenf. The D.P.I. complained that he was not yet fully posted

287Mof Education
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with Government’s plans and programmes for- Basic Eduecation. 'This
scems to me an extremely unfortunate state of affairs. The Director of
Kducation should be the Government’s principal adviser in matters relat-
ing to education. Basic Hdueation is intended to cover the major por-
ten of the population who may never get beyond that stage. Secondary
and University education would also in the end depend upon the type
and quality of education provided im the early stages. 1If the D.P.L
reruiaing out of touch with developments in Basic Education, it is bound
to lead to confusion and wastage in the educationsl programmes of the
provinee. I would repeat my recommendation of last year that the
Adviger in Basic Education should be given the status of an Assistant or
Deputy Director of Education and asked to work in ¢lose contaet with
the D.P.L,

There was also some discussion about the organisation and super-
visinn of technical edueation in the province. In view of the growing
importance of technical education, there should be a competent officer
to deal with the problems of technical edueation in the province. As I~
have already indieated, facilities for technical education in the provinee
ave extremely meagre. In the nature of the case there must be consi-
derable expansion. This requires that there should be eareful planning
in order to avoid unnecessary duplication or wastage, and determine
the scope and nature of the development. 1 was informed that the
Government of Assam take advice on technical matters on an ad hoe
basis, as and when occasions arise. Even the Goverument’s representa.
tives on technical bodies outsides, for example, on the Governing Rody
of ile Indian Science Institute at Bangalore, are not necessarily technieal
officers. In view of the importance of technical education in a province
like Assam, I would suggest the creation of a post of Assistant or Deputy
Diirector of Technical Eduecation, if necessary on a temporary basis,

The Education Secretary of the Assam Government informed me thas
their plans for Social Eduecation were waiting for additional grants from
the (Government of India. His plea was that in view of the multiplicity
of languages in the province and the variety of culture and eivilisation
of the different peoples inhabiting it, the problem of Social Edncation in
the Province was more difficult and complicated than in other parts of
Tndia. Even more decisive was the faet of lack of adequate communi-
cations. There were areas which were virgin forests. In any case the
eombingtion of rivers, forests and hills made the organisation of eduea- -
tion of any type a more expensive affair for Assam than in other Indian .
provinees. 1 assured him that these considerations would be given their
proper weight, but 4ill the Government of India had faken a decision as

whether the additional grants are to be made available to provinces
: special difficulties it was not possible to make any commifment.

T alse discussed the guestion of continuation of scholarships to certain
disp'aced students from East Bengal. I pointed out that this was an
ohlirgtion which the other partitioned provinces had accepled. Assam
by its refusal to continue scholarships to such non-Muslim students from
Sylbet was earning an unenviable distinetion. The number of such
scholars was very small. So far only two cases had been referred to the
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Assain Government involving the Provincial Government in an expendi-
ture of only Rs. 1tX){- per month. It was therefore sl the more unforin-
nate that Assam should decline to help these scholars for the remaining
perlm_l of their course. Mr. Chandhuri, the Parliamentary Seeretary,
promised to re-open the question and said that he wounld give his personal
aitenilon to it and hoped for a favourable decision,

_ Bince my return from Assam, I have scen fresh receipts in the
Ministry that Assam has also refrained from offering appointments to
refugee teachers. The Government of India’s general policy is to give
preference to refugees from Pakistan for all classes of appointments.
All Provincial Governments have fallen in line. The Government of
Tudia have also recommeanded that refugee teachers should, as far as
possible; be employed on salaries eommensurate with what they were
drawing before they were forced to migrate from Pakistan. On a refer-
ence 16 Assam Qovernment about the scales of pay olfered to refugee
teachers, we have received the reply that the question does not arise as
1.0 retugee teachers have been employed. At the same time, we have
1eceived complaints that advertisements have beea issued for fresh
recruitment while refugee teachers have been left unabsorbed. As this
information was not in my hand at the time I visited Assam, I could not
take it up with the Assam Government in order to Hnd out’if the com-
plaints were justified and, if so, what measures may be adopted to deal
with the sitnation. In any ease, I would very strongly urge upon them
the necessity of adopting towards refugees the same generous attitude
wliich other provinces have adopted.

The last question discussed with Mr, (haundhori was the vexed oue
of medium of instruction in the early stages of education. Mr.
Chaudhuri had himself attended the last meeting of the Central Advisory
Beoard of Education and contributed to its decision. It was then re-
commended that the mother tongue would be the medium of instruction
for the junior basic stage and that arrangements for teaching throngh
thes mother tongue wouid be made wherever there were at least 3¢ pupils
in such a school. The regional language may be introduced not earlier
than Class 1II and not later than the end of the junior basic stage and
shoild become the medivm of instruction at the end of that siage. Even
then the children whose mother tongue is other than the regiomal langu-
aze should be given the option of answering in their mother tongue for
the next two or three years in order to facilifate the switch over to the
regional language. It is only at the secondary stage, ie. after the eom-
pletion of the 14th year of the pupils that the instruction should be only
in the regional language, hut here also the C‘entral Advisory Board of
Edueation recommended thst provided a sufficient” numher of pupils
were available to run av iudependent school. such schools using a language
other than the regional language may continue.

Mr. Chaudhuri assured me that the Assam Government was prepared
to secept this policy in its entirety and that so far as the Government
was concerned, this was their direction to their officers.

T welcomed this assnrapee of Mr. Chandburi and said that if the
Amam Coverrment followed a generous policy in the matter. 1t was



ecrtain to be reciproecated and lead to better relations between peoples
speaking different languages in the province. It was a matter of special
impertance to a province Hke Assam which have o many different langu-
uges at so many different stages of development,

Sinee my return from tour, I have, however, seen complaints from
representatives in Dhubri that Local Boards in the Distriet of Goalpera
have stopped granis to Primary Sechools which did net agree to adopt
Agsamese as the medium of dmstruction. The Ilon’ble Premier of Assam
had issued orders that Assamese may be taught as a second compulsory
language where it is not the medium of instruction, but it seems that the
Local Bodies have gone a step further and attempted to enforec Assamese
as the medium itself. Though Liecal Bodies have auwtonomy in certain
niatters, it is donbtful if sueh autonomy can be stretehed to the point of
going against the declared policy of the Central and Provincial Govern-
ments.  Since the Government of Assam have aceepted the poliey re-
commended by the Central Advisory Board of Ilducatien, the Assam
(foverument should obviously take steps to see that this policy is enforeed,
as far as practicable, in all sehools within its jurisdiction. The guestion
of practical difficulty has already been considered by the Central Advi-
sory Doard of Education in fixing a limit of 30 pupils in a schiool a3 the
minimnm which weuld entitle such ehildren to the right of being taught
in their mother tongue.

During onr journey to Dibrugarh, Mr. Chaudhuri and T visited the
Vishnu Dole at Jayasazar. This was built to eommenorate the sufferings
of Queen Jayamafi of Assam and is maintained uonder the Ancient
Monuments Preservation Act. We, however, found that the stage of
preservation left mueh room for improvement. Grass amd weed had
grown on the done itsell and the gronnds were also i a gtage of neglect.
Mr, Chaudhuri requested that we should take steps to improve the stage
or maintenanee and promised that he would also move the Provineial
Government to do whatever was possible in the matter. 1 have aceording-
ly written to the Director-General of Archwmology to ask his regional
ofticers to visit the place and take steps for its proper maintenance,

I also discussed with Mr. Chaudhuri as well as the representatives
of the &ikhsa Prachar Samiti, Dighoi, about the functions of voluntary
organisations for the spread of education in the provinee. T suggested
that sneh societies eould Lelp the Government in two ways. They should
act as a kind of advance-guard and make preliminary surveys of areas
and start the first education centres there. Once this preliminary or-
eanisation has been completed and schools started, these Societies should
hand over the scheols to the Government and move into & new area where
the process eould be repeated. In this way the Societies woeuld conti-
nually expand the activitics of the Government and help in the advance-
ment of the education in the province. They could render a secondary
service by supplementing  the activities of the (Government whersver
necessary, but for this ther should be in elose eontact with the Toeal
educational officers of the Covernment and always act in eo-opcration
with them.
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My suggestions and recomwmendations may, therefore be briefly
summarised as follows :—

(1) We would recommend to the Cabinet Secretariat the approval
of the programme of one erere and eighty six lacs for the total building
progrumme of the Gauhati University if it is forwarded by the Govern-
ment of Assam to tue Cabinet Secretariat as part of their five-year ost-
War Development Plan.

{2) The Government of Assam should undertake the construction
of at least the Chemistry Laboratory at the University site as early as
possible, and pending the construction of this building should provide
facilities to the University to start M.Se. elasses in Chemistry in tem-
perary premises.

{3} The Government of Assam should take advantage of the preli-
minary work done by the University in preparing plans for the buildings
by a competent architect and utilise his drawings and suggestions as far
as practicabla, 8o far as the Science Laboratories are coicerned, the
Gevernment should seriously consider the questions of cost, durability
and suitability before deeiding for the Assam type of structure.

(4) The Asgam Government have taken a right step in opening hasie
trainivg centres in rural areas and should follow this up by providing
more sich ceutres in order to meet Assam’s requirements for basic
tegehers. The Government should aim at converting all the ordinary
training schools to such hasie training centres as early as possible.  As
many as possible of such .centres should be either training centres for
women or at least provide facilities for women teachers, as experience
all aver the world indicated ihat women prove more suceessful as teachers
in the first stages of education.

(5) The quarters provided for Imstructors at these training centres
gronld be improved. The present anomaly of providing guarters only
for men teachers should be removed and married and unmarried quarters
provided for women teachers, wherever necessary.

(8) In most of these centres, cotton spinning iz the hasic craft. In
order to reflect the life of the community more truly, additiomal erafts,
especially those which are indigenous to Assam, should be introdueed.
In particular, silk spinning and weaving, eane-work, hamboo-work, wood-
work, clay-modelling, fruit-gardening as well as agricultnre, and perhaps
domestic aetivities like cooking and sewing in the case of girls should be
encoutaged,

(7) Advantage shonld be taken of the existence of the ‘Abor and Naga
looms in order to Introduce weaving at an earlier stage than is possible
with the standard loom. Weaving is intrinsically & more intcresting
process than spinning and this would introduce childrea to weaving at a
much earlier age.

{8) As the process of converting the prelimirary schools inte basie
schools will take sometime. immediate steps should he taken to introduce
g craft-bias in the ordinary schools.
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(9} The experience of ‘Venture Schools’ has not been entirely.
sutisfactory and Government should take them over as quickly us possible.

(10) Steps should be taken to improve the equipment at the Gauhati
Civil Engineering School and the Jorkat Technieal School by sceuring.
Heeessary  equipment as  early as possible from Disposals. The
GGuverument of India weuld give as much help as possible in securing
such material provided the requiterients of the schiools are sent to the
2iuistry immediately.

(11) The Government of Assam should take a decision on the Irair-
bourne Report for the development of the Jorhat Schoul as early as possi-
tle aud approach the All-India Council of Technical Education for
developing the institution along the lines suggested in that Report.

. (12) The educational programme for the tribal areas should not be
curiniled or suspended and both the Provineinl Government and the
Ministry of External Affairs & Commonwealth Relations should try to
ensure that this programme is gecclerated. T have already recommended
very strongly to the External Affairs Ministry to restore proposed cats
in the educaticnal budget for 1849-50.

(}3) The Pictorial Method adopted for teaching the alphabet to
Abo and Mishmi tribals shenld be extended to other tribal areas a<
quickly as circumstances permit.

(14) A simplified Assamese Seript should be intreduced for these
tribal languages whieh have no seript of their own but tribal languages
which have already adoptrd Roman should continue to use it and shonld
not be disturbed.

(15) The education in the tribal areas would, in the nature of the
ease, be hasic in character and should be built up round the crafts which
have a living tradition among the tribal people,

(16) Ordinary types of schools like the one at Rohima should be
given at least a craft-bias. Of the five Nara teachers trained at Seva-
gram, two may be seconded to the Kohima High School in order to gne
& basic bias, at least in its primary classes,

(17) At least two rooms should be added to the existing Kohima
Scheol pending the construction of a mew school house,

(18} A basic training centre for tribal people should be opened in
the Naga Hills as early as possible. Pending the establishment of the
ecntre, teachers from the Naga areas should be trained at the hasic train-
ing centres in different parts of Assam and selected teachers may be
sent for training to Sevagram, Jamia Milia and Viswa-Bhartl.

(19) Even when basic training centres have been established in the
hills, there should he inter.change of Instructors and Trainees between
the tribesmen and plains-people.
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(20) There should be improvement in the co-ordination of edueation
at dJiflcrent stages and the U.P.1 should be brought meye clusely into
the picture in respect of basic education.

(21} The Adviser for Basic Edueation should be given the status ot
the Assistant or Deputy Director of Education and assked to work in
eluse co-operation with the Director of Public Instruetion.

(22) In order to help in the planning and supervision of technical
cducaticn, the post of an Assistant or Deputy Direetor of Technical
¥ducation, if necessary on a temporary basis, should he created at an
early date. ~

(23) The Government of Assam should adopt towards all refugees
the same pgenerous attitude which other provinees have adopted and,
in particular, deal with the problem of scholars and teachers who werc
forced to migrate from Sylhet more sympathetically.

(24) The Government of Assam should not only themselves conform
to the recommendations of the Central Advisory Board of Edueation in
respect of the medium of instruction in the early stages of edueation, but
also ensure that the Local Bodies in the Province do the same,

(25) There should be more active co-operation between the Central
and the Provineial Government for the maintenance of the ancient monu-
ment: “tuated within the province.

(26) The Government of Assam should utilise the services of volun-
tary organizations like the Siksha Prachar Samiti at Dighoi in works of
preliminary survey and organisation for educational campaigns and for
supplementing the Government programme.

h28TMe{Educat’ on~—200—18.11.50--GITY
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THE PROPOSED GANDHI MEMORIAL COLLEGE
IN EAST AFRICA

Indians in East Africa have, for some years, been agitated over the question
of their education in the context of a changing world. Recent developments
in Asia and Africa have enhanced their concern while the attainment of inde-
pendence by India has acted as both a challenge and & promise. The system
which {s in existence now is a compromise dating in the main from the last
10-year period before the declaration of war in 1939. It provides a system of
primary education with an eight-year course, with a further stage of secondary
education for those who wish to take it. Though theoretically universal, 1t
18 not 5o in fact. Compulsory (but not free) for boys (but not for girls) hetween
the ages of 7—15 in the three towns of Nairobi, Mombasa and Kisumu, a large
number of Indian children are still out of school. Of those who attend schools,
about half the children are in Government schools and half in aided primary
schools. Government iz almost entirely responsible for secondary education
which is of a purely academic character. According to figures available, only
about 5 per cent of the children in the primary schools proceed to the secondary
stage and the number of those who go for higher edueation is still less.

During the latter half of the war, plans were made for the future develop-
ment of the territories. Indians were naturally concerned to know what their
position in the future set-up would be. Their anxiety was the greater as they
had before them the example of Seuth Africa. Indians had the unfortunate
experience of helping to open up and develop that country only to be treated
almost as pariahs in the end. The intelligent among East African Indians could,
not, therefore, help reflecting upon the general situation. It may be mentioned
here that different regions of Africa were showing markedly different characteris-
tics in the trend of their development. While South Africe was emphasising
mare and more the difference between races and seeking to concentrate all power
in the hands of Europeans, in West Africa there was a tendency to transfer
greater powers to the Africans. The future in Eest Africa wus less definite, and
while certain areas were trying to developa composite culture in which the
African, the Asian and -the European could play equally important parts.
Some of the high officials, with whom we had the privilege of discussing th(
sitnation, were strong suppo‘.{‘ters of such & eomposite culture.

It was obvious that if Indians were to have an effective voize i the future
development of East Africa and contribute to its progress, the educational
system which provided for only primary education and rather poor primary
education at that, should be overhauled. Some important members of the
Government Indian High School Committee in Nairobi waited in a deputation
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on the Director of Education in Decemuer 1944 and requested that the Govern-
ment of Kenya should invite a distingnished Indian educationist to come
and survey the educational situation in East Africa and advise the Government
on future policy of education for Indisns. Accordingly, Mr. A. A. Kazimi
from Bihar was deputed to East Afriea and he submitted a report of which the
main features are as follows:—

{1y A majority of Indians in East Africa are either small traders or
employees in subordinate positions and many of them have
failed to appreciate fully the need of higher education.

{2) Tt is, therefore, not surprising that there is no provision for colleges.
for Indisns in East Afrieca. What is regrettable is that even
the standard of school education is very low and there is tremen-
dous wastage. In Kenya, of nearly 14.000 children in the first
eight classes, only B0} are in the last three classes,

(3} This is due to various factors of which special mention may be made
of vvercrowding in the schools and the low quality of teachers,
some of whom are slmost illiterate.

{4) The knowledge of English is essential and is likely to continue to
bhe so for employment under Government or advencement in
trade and commerce.

{5) This fact as well as the composition of the population require that
English should be the medium of instruction in the High School
stage. Teaching can, however, be effective only if the right type
of teachers are selected, This can be done by recruiting trained
graduates on short-term contracts through the Government of
India, though ultimately Kenva must make arrangements for
training her own teachers in England.

{6) The standard of teaching for Indian languages should be improved.

{7) There should be a good secondary school for Indians. Its Principal
should be an Indian with British academic qualifications, com-
parable to those of the Head of a European School.

{8} There should be an Indian Education Officer or Chief Inspector of
Schools, and if necessary, the Government of India may be request.-
ed to depute a senior officer for the purpose.

{9) Suitable women teachers should be recruited through the Government
of India; and

(10) The Government of India should create scholarships and reserve

seats in professional and technical colleges in India for Iadians
from East Africa.

Mr. Kazimi's report was of value in that it pointed out the inadequacies
«f the existing educational system in Fast Africa. By drawing attention tc
the fact that Indisns were ineligible for higher positions under the Governmen
and had few openings in industry or big business or export-import or benkin
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:and insuranece and its deterrent effect on Indian education, the report raised
-directly before the Government the question of their future attitude to Indiane
in the development of East Africa.

The Kenya Gouvernment appointed in October 1947 o Committee uuder
the chairmanship of 8ir Bertrand Glsncy to enguire into and report on the -
expenditure incurred on the education of Eurvpeans and Asians and advise the
Government on the _poiicy to be followed. TIts chief recommendations were:

(1) Expenditure on education should not be less than 7% per cont of
the total revenue of the Colony.

{2) This amount should be divided in the proportion of 40 per cent. for
the education of Africans and 30 per cent each for that of Buro-
peans and Asians.

{3} Of the Asian quota, 10 per cent, was to be spent for Arabs, 5 per cent,
for Goans and 85 per cent. for Indians.

:(4) As the amount so provided would not suffice for the education of
the increasing numbers of scheol children, the Committee recom-
mended that each commurity should bridge the gap between
the cost of educational facilities congidered essential by the com-
munity and the allotment from general revenues by special taxes.

(3) The Committee also recommended that there should be an inerease
in the school fees so that the volume of this gap may be lessened.

One of the members of the Committee, Mr. Chanan Singh, did not sign
“the report but submitted a minority report in which he protested against the
principle of racial taxation for a necessary social service. He pointed out that
the allotment of equal amounts to Europeans and Asians wonld result in finther -
increasing the disparity in educational facilities available to the children of
those communities, He quoted from 1946 figures to show that the acceptance
.of the Glancy Committee’s recommendations would raise the expenditure on
3,219 European children from £74,444 to £85,816, while the cxpenditure of £82,096
-on 18,008 Asian children would remain congtant. Mr. Chanan Singh suggested
that the situation should be met by increasing both school fees and the percentage
of revenue spent by Kenya Government on edueation.

There was great opposition to the proposals of the Glaney Committee by
‘the entire Indian community and some important Europeans. Particular
mention may be made of Archdeacon Beecher who, in his evidence, insisted that
“capacity to pay should be the determining factor in assessing the liability
to taxation ; therefore, education along with other so-called ‘soctal services’
.afforded by Government shonld be in accordance with need”. He alsc pointed
out that experience with the Hospital Rating for Europeans had proved the
wiasatisfactory miture of spezial forms of taxation of this kind.



In view of these differences, the Kenya Government decided to review the
whole question, and appointed in 1949 a Select Committee, under the Chair-
manship of Mr. Hartwell, to enquire and report upon the general condition of”
Indian educstion and advise the Government on the policy to be followed.
Mr. A. B. Pant, Indian Commissioner in East Africa, who was invited to give
evidence before this Committee, pointed out that Indians can play & much
larger part in the development and prosperity of the Colony than was suggested
in Mr. Kazimi’s report. He referred to the distinction between education and.
mere literacy and insisted on the need of emotional and psvchological training
and adjustment to prepare Indians and other inhabitants of the Colony to play
their proper part as citizens of the area. He also pleaded strongly for improve-
ment in the tacilities for teacher training, if necessry, at State cost and suggested.
that help might be secured from India. The last point he emphasised was the
need to establish a technical institute tn Nairobi, as without improvement in
technical education, the economic and, industrial development of the Colony
would be retarded.

The Hartwell Committee, after considering the reporls of the carlier com..
mittees and the evidence of the Indian Commissioner and others, stated cate.-
gorically that it could not agree with Mr. Kazimi's estimate of the situation,
Mr. Kazimi had visited “‘the Colony at the beginning of & period of rapid change
and development much of which could hardly have been foreseen at the time
hix report was written®’. His opinion that there was no opening in Kenya for
highty educated Indians was rejected by the Hartwell Committee who held that
“the assistanve of the Indian community will ke required in the professions on
a steadily increasing scale”, and “'the Colony must make the best possible use
of all sections of its people and the Indian educational system must be designed
to fit Indians to make the full contribution, of which they are capakle, to the
success of the development plans and to the needs of the country”.

The Committee also recognised the overcrowding in schools mm Kenya and
pointed out that Government schools alone are short of 6,000 places in permanent
buldings.  According to the Committee’s estimation, there are ahont 20.6G00
Indian children in schools and this number is expected to rise to 40.000 by 1935,
New Government schools can provide for an increase of 9,500 places and new
aided schools for another 2,560 but even then. there will be a large number of
children for whom there will be no provision in the existing set-up. The Com-
mittee pointed out that at present the net cost per head in Government Indian
schools is about £21 a year, while in aided schools it is about £7. The aided
schoole must be materially improved and required increased grants-in-aid,
while even the Government schools were not fully setisfectory. At any rate,
a standard lower thean that in Goverument Schools could not be contemplated.
Hence even if no imprm‘elﬁcnts were cffected in present educationzal standards,
the gross cost to Government for providing accommodation in schools upto
the Government standerd to these 40,000 children would be something like
£850,000 which iz about 908/ of the total education budget of Kenya and about
4%, of the Colony’s total budget.
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There was, in addition, the need to provide for secondary and higher
education, all of which would require additional funds. The Government could
not in the opinion of the Committee provide the entire amount for primary
education and the Committee recommended that the deficit must be made up
from the rescurces of the community, This vould not be done through school
fees, as further increases in fees would not lead to an appreciable increase in
income. The total amount of fees remitted had in fact inereased substantially
-after the fees were raised at the beginning of 1948.

The Committee, therefore, recommended that the cost of education should
-be shared between Government and the community concerned. Government
should meet all capital costs, ineluding capital grants to aided schools, the cost
of teachers’ training the cost of secondary schools, technical institutions and
trade training, higher education, including bursaries for education abroad of
promising pupils and central administration and inspectorate. The respon-
sibility for primary education should be that of the community and, for the
purpose, an Education Authority consisting of the Director of lducation as
*Chairman and one of the members of the Finance Department, five Indian
-elected members of the legislative Council and nine others who would normally
:be Indians to be nominated by the Governor, should be set up with advisory
powers in all fields of education and executive powers in the planning and
management of primary schools. It should derive its revenues from an educa-
tional cess raised from the community in addition to a minimum annual grant
which will be paid by the Government to the Authority for atleast the first three
_years. According to the estimate of the Committee, the education tax should
.not exceed £10 per head of the population by 1955,

According to the Committee’s estimate about 100 to 150 new teachers
will be required annually. Provision should be made by strengthening train-
‘ing institutions, and especially the women’s Training Centres. The status
-of the teachers should be improved by abolishing the distinction between the
“terms of service of teachers in Government schoals and in aided schools and
‘introducing a contributory pension scheme.

The primary school course should be of 7 years. The normal age of entry
should be seven, but children may be udmitted at the age of six. Children who
reached the age of 15 should not he allowed to remain at school, unless they were

-eonsidered fit 10 go forward to a secondary or training course.

The question of compulsion for girls should be settled by the Education
Authority when set up, but the syllabus for girls should provide for vourses in
mothercraft, housewifery, cooking and laundry.

The Committee felt that a strong secondary section was essential if the
educational status of the Indian community was to be improved. At present
only 5 % of the Indian school children o to the secondary stage but this per-

-centage should be raised to at least 15 by 1955. Half of them should be in
“technical schools and the other half in academic schools. The Cominittee felt
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that some foundation of practical instruction should be given in the last twer
years of primary schco) in order to erable pupils to benefit by admisgicn tor
technical institutions, The Committee also stressed the need for a technical
institution in Nairobi and pointed out that *“technical instructicn is required at
two main levels: )
(1) The trade school, the purpose of which is to train artisans and
craftsmen, and
(2) The technical institute, the purpese of which is to provide candidates
with professional or semi-professional qualifications, e.g.,in Electri-
cal, Civil and Mechanical Engineering”. :

The Committee also pointed out that in the interests of the Colony and
in particular of the Indian community, there should be adequate opportunities.
for suitable Indians to obtain training at Universily level but for this it was
neceseary that the gap before the University stage must ke filled up as soom
as possible. '

While Government were engaged in considering these new proposals, an
interesting development took place on the initiative of the Indian community.
The Indian community in East Africa desired to set up a Gandhi Memorial and
proposed that it should take the form of an educational institution which would
provide adequate facilitics for the edueation of Indian as well as African children.
One proposal was to start a college for giving instruetion in Engineering and.
Medicine to Indians, Africans and others but this appears to have been dropped:

subsequently.

There was, however, some difference of opinion between the Indians in
Nairobi and those im Uganda on this question. Indian opinion in Uganda
pressed for institutions of primary and secondary education, while Indians in
Nairobi wanted at least an intermediate college affiliated to an Indian Univer-
sitv. The Indian Commission in Kast Africa requested the Government of
India to depute some educationists from here to visit the Colony. examine the
alternative proposals and advise the loeal Indian community on the most suit-
able course of action. The Government of India accepted this suggestion and
it was as a result of thiz decision that Prof. Nirmal Kumar Sidbanta and T
vigited East Afriea in the first week of December 1949,

We reached Nairobi on the 3rd December and left on the 10th December..
Immediately after arrival, we met the members of the Gandhi Memorial College-
Committee at Nairohi and found that they were extremely keen to go ahead with.
the proposal of a college. We also met Mr. Patrick, the Director of Education,
Nairobi, and Mr. Miller, who is in charge of the Indian education in Nairobi.
We visited the Kutchi Gujrati Girls” School, the Government Indian Primary
School, Government Indian S8econdary School, the Training Centre and Pumwane
African School. We had discussions with Mr. Thomby, Deputy Chief Secretary
and Menber-in-charge of Education in Kenyva and also an audience with H.E..
8ir Philip Mitchell, the Governor of Kenya. |
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I may briefly indicate our reading of the situation in Kenya after our dis-
cussions with representative Indians sz well as high Government officials, and
some leading Africans:

(1) Among the Indians, there is a general desite for providing facilities
for higher education in theterritory iteelf. tut a strcrg mircrity were doubtful
if the conditions in the Colony would offer scope of employment to a sufficient
number of educated Indians.

(2) The members of the Indian community were also divided as to what
form higher education should take. While all agreed that it should be profes-
sional, there was some difference of opinion as to whether it should be technical
in the sense of engineering and medical edueation, or commercial in the sense of
instruction in book-keeping, accountancy, typing and shorthand, etc. There
was a feeling that liberal education was not necessary in the immediate future.

{3) There was also gsome difference of opinion among the lndiane as to
what shape the proposed institution for higher education should take. As the
majority of Indians in Kast Africa come from Western India, there was a natural
desire to have the institution affiliated to the Bombay University. Indians
from other parts were, however, a little averse to this, especially as the question
of the future policy of Indian Universities was not clear to them. The pro-
posed use of the regional language as the mediuvm of instruction in the future
would obviously make it difficult for those whose mother tongue was not
Gujarati.

(4) There was also a feeling among the Indians that the dethroning of
English in Indian Universities would lead to a lowering of standard of teaching
in that language. While this may have no adverse effect in India, the conse-
guences to Indians in East Africa would be serious as the language of Govern-
ment, industry, commerce and communication in that ares was English and
was likely to continue to be Englieh for many years.

(3} Some of the officials were a little hesitant in welcoming a proposal

to establish an institution affiliated to an Indian University. The Colonial

' Government could not be expected to welcome a move which was likely to

diminish British intellectual and moral influence in the ares, make Indians

iook more and more to India for intellectval inspiration and attract Africans
also towards India.

(6) Some of the officials were also apprehensive that an institute of higher
education may be a source of spreading unrest and discentent, especially in
view of the possibility of increasing the numter of educated vnemployed. The
fact that such an institution would be established under Indisn auspices added
to these apprehensions.

During our visit to Uganda, we heard criticiems of the proposal from
an opposite point of view. The Gandhi Memorial Committee in Kampala was
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strongly opposed to the establishment of a college or an institution of higher
education on the following grounds :

(1) A university or even a college would prove beyond the capacity o
the Indians in East Africa. Even if capital to found a college
wag somehow collected—which members in Uganda seemed to
doubt—the institution would prove too expensive to run.

(2} The products of such an institution would be unemployed, as the
conditions in East Africa did not offer any hope of industrial
development on a sufficiently large scale and scope of employ-
ment under Government was limited.

{3} The condition of primary and secondary education was s0 unsatis-
factory that it would be sheer waste of money to embark on
a scheme of higher education without first attending to them.

(4) It would be more economic to send abroad the relatively small
number of suitable Indian students for higher education instead
of starting a college in the territories.

(6) Even if the college were thrown open to Africans and Europesns, it
was unlikely that they would come in eufficient numbers.
Europeans would not like to study in an Indian institution while
Africans, for sometime to come, would find their needs fully met
by the Makerere College. especially after its recent re-organization,

{6) The Government had decided to establish a technieal institute in
Nairobi and this would suffice to meet the requirements of the
Indian community for many years.

Taking all facts into consideration, we have come to the following con.
clusions:

{1} The great changes which have recently taken place in the infer.
national political situation and the emergence of India as an
independent State have completely altered the background
againet which Mr. Kazimis report was prepared. Whatever
may have been the attitude of the U. K, Government and people
of British origin in East Africa hefore the war, the changed cir.
cumstances have convinced the more politically conscious among
them that co-operation of India is essential not only to develop
fully the economic and other resources of these territories but
also to preserve Great Britain's strategic and ecunomic interests,
The improvement in the position of Indians in East Africa has
become still clearer after the collapse of the old regime in China.
Reasons of security in Asia demand that the U. K. {and also TSA)
should secure the friendship and co-operation of India. Against
this background, it is inevitable that the British Government
would, in every way, help to win the goodwill of Indians in East’
Afrien.
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(2) Indians must also help in th~ process of building uvp East Africa by
identifying themselves with the land and aecepting without any
mental reservations the fact that they are East African nationals
of Indian origin and owe it their first loyalty.

{2) The immense potential resources of Bast Africa have been only
partially exploited. There is a growing consciousness among hoth
official and non-official Europeans that the co-operation of Asians
and Africans is essential for fully developing them. The Hart-
well Committee have in their report explicitly recognized this
changing sitnation.

{4} If Indians are to play their proper part in developing East Africa, it
is essential that there should be u good system of education
which would enable them to contribute not only to the techni-
eal and industrial but also the social and political development
of East Africa. .

{5) It is necessary that the educational system should provide opportu-
nities in which Europeans, Asians and Africans ean study and live
together so that they can develop a sense of common loyalty to
the country of which they have now become the nationals.

{6) Since instruction in the primary stage is through the mother tongue,
it would be difficult, if not impossible to arrange for the common
teaching of children of all the ecommunities. There would be no
such difficulties in the secondary wschools and post-secondary
stages of education where the medinm of instruction must, from
the nature of the case, be English.

{7} The fact that the development of East Africa demand. the co-opera-
tion of Africans, Asiang and Europeans, makes it necessary to sef
up secondary and post-secondary educational institutions where
students of all communities can study together. Only through
living and studying together in these impressionable years can
they develop a sense of common loyalty and corporate nationality.

{8) Another factor which has to be remembered is that the absence of
secopdary and post-gsecondary institutions of education in East
Africa has had two adverse effects on the life of the community:

{a) It has deprived able children coming from comparatively poorer
families of the opportunities of higher studies .
or  (b) The fortunate few who have gone abroad for higher studies
have lived in sortal surroundings which were completely  diff-
erent from those prevailing in East Africa. They have,
therefore, on their return required alperiod of reconditioning
and re-adjustment and, in some cases, fajled to adapt them-
selves to their own country. Tt is universally recognised
that, as far as possible, education should be mmparted in
conditinns similar to those in which the students will later
have to live.
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(9) We regret that it has not been possible for us to arrive at accurate
figures about the number of students who will be avaijlable for
post-secondary education, There are certain discrepancies
which we have not been able to reconcile. Mr. Kazimi shows the
number of Indian school children in Xenya in 18486 as 15,452 on
page 15, but 14,276 on page 61. The Hartwell Committee estimate
the number of Indian children of school age to be 20,600 on page 5,
but Appendices la, 1b and le add up to about 23,000.

Subject to these remarks, the information at our disposal shows that the
number of students in the Sceondary Schools in 1948 was as follows:

ZANZIBAR . . - . 695 (Asians and Africans)
TANGANYIKA . . . . 0446 Do.

KENYA . . . . . 7209 Do.

UGANDA (1947) . . . . 861 ({only Indians).

In addition there were27 European children in Tanganyika and 1306 i
Kenya. The figures for Zanzibar and Ugande are not available.

The number of candidates who appeared at the Cambridge School Certi-
ficate Examination in 1949 is give nas (i) 607 in Kenya and {ii) 100 in Tanganyika.
In Zanzibar 58 appeared in 1948, Other figures were not available to us.

The number of Asian and African students who went abroad in 1948 is
shown ax 24 for Zanzibar, 71 for Tanganyika and [44 for Kenya. The number
of European studentz was 98 from Kenya and 3 from Tanganyika. Other
figures were not available.

According to our inforwmation, the total number of students in secondary
schools is, thercfore. about 16,500, This number is increasing and is in itself
sufficient to justify the provision of facilities fur higher education. If we take
into account the total number in schools of all typey, the need to provide for
facilities for higher education beeomes even more clear, According to the
figures given to us, the number of children in all schools is 6,252 in Zanzibar,
1.89,300 in Tanganvika and 2,91,230 in Kenya. Normally, 20 per cent. of the
pupily in primary schools go for secondary education and about 10 per cent. of
those in secondary schools go up for post-secondary education.  On this basis,
the number of pupils in sceondary schools ought to be in the neighbourbood of’
# hopdroed thousand and in pust-secondary institutions about 10,000, Even on
the lasis of existing figures for secondary schools, over !,500 students should
be available for post-sccondary education of some type. This figure would
obviously justify the expansion of facilities in the tervitories.

{10} As already mentioned, some of the Indians in Uganda thought that the
Makerere College could mcet the demand. This College has, however, at presont
accommodation for only about 200 pupils and is unable to accommodate the
total number of African students who apply for admission. The demand for
higher education among Africans is increasing, and with a total population of
about 17 millions, they would themaselves need additional inetitutions. If we
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add to this the requirements of Asians and Europeans, it scems extremely un-
likel y that Makerere College will be able to satisfy the needs of the three com-
munities in Bast Africa. '

Tosum up. The educational system of East Africa requires re-organisation
in the interests of Indian and other nationals of the territories. There must be a
good system of primary education as this is basic to any further education—
whether technical, liberal, scientific or professional. Primary education by
itself cannot, however, meet the reguirements of the communities in East Africa
and must be supplemonted by a good system of secondary education and faci-
lities for higher education for those who have the necessary ability. Besides,
there can be no improvement in primary education without good teachers.
One of the essential conditions for securing good teachers iz a system of secondary
and higher education which will give the intending teachers a broad foundation
of gencral knowledge. Teacher training also depends on the guality of the
Tmstructors in such training institutions. For all these roasons it is necessary
to strengthen the seecondary system of education and provide facilities for
higher education as well. There should be provision for higher education
both ifi Science and Arts subjects for general pnrposes as well as technical educa-
tion in Agriculture, Medicine and different types of Kngineering. The Hartwell
Committee’s recommendation that there should he some bias towards hand-work
and handicraft in primary schools and pre-vocational and technical training in
the later stages of secondary school is a move in the right direction. The dis-
tinction between technical and trade schools which has bheen drawn is also an
important one. The trade schools will train artisans while the technical insti.
tutions wil turn out students with seientific or professional qualifications, parti-
cularly in different types of Engineering. '

The question now arises what part the Indian community can play in the
provision of the additional edueational services necessary for East Africa. We
have referred to the difference of opinion hetwesn Indiansin Kenya and Uganda
on this question and the insistence of the Indians in Uganda that whatever
money is collected by the Gandhi Memorial Trust should be utilised in streng-
thening primary and recondary eclucation, We have given our fullest considera-
tion to their views, but for the following reasons, we are of the opinion that the
most desirable course would be to start with an Intermediate College teaching
both Science and Arts subjects so that students after completion of the courses
may either go to professional colleges ‘of engineering and medicine or take to.
higher studies in Arts and Science :

(1) It seems to us improbable that any Trust or private organisation can
cater to the needs of primary education in a growing community. Conservative
estimates place the figure of probable Indian school-going children at 40,000 in
1955 against an estimated figure of about 23,000 at present. Even if there be
no increase in the emoluments of teachers or any reduction in the size of classes,
the existing type of primary education would cost over eight hundred thousand
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pounds a year if the children are taught in Government schools and a sum of about
£300,000 if all the children are taught in aided schools of the present standard.
It seems to us that neither the Indian nor any other community in East Africa
could at present create a Trust yielding an income of even £ 30.000 a year.
In fact, the entire corpus of the fund is not in any case likely to excead four or
five bundred thousand pounds yielding an income of about £20,000. This
figure is insufficient even for supplementing Government expenditure. We
must also remember that education in the primary stages must be through
the mother tongue and would require separate schools for the different commu-
nities. Ewven if feasible, such a scheme would, therefore, benefit only Indians
and be of no advantage to either Africans or HEuropeans. The European
community may not need such help from the Asians, but Africans who have
fewer opportunities and greater needs would certainly benefit by sach services.

We would, therefore. on these two considerations, namely, that (i) the amount
would be totally inadequate, and (4} there would be no benefit to Africans and
Europeans, advise against the use of the funds of the Gandhi Memorial Trust
for the purposes of primary education.

(2) With some modifications, the same objection would apply to the pro-
posal to provide for secondary education of the Indian community ont of these
fimds,  The uumber of Indian ehildren alone in secondary schools, is according
to figures supplied to us, 324 in Zanzibar, 2,000 in Tanganyika, 1,306 in Kenya,
961 in Uganda or 4,491 in all .As pointed out by the Hartwell Committee, only
about 1%, of the children go to the secondary schools and the fizure must be
raised to at least 159, by 1955. 1t would, therefore, be necessary to provide
secondary education to about 13,500 Indian children alone. If only a half of
them go to school and even if we estimate the gross cost to be about £30 per
head per year, this would mean a cost of about £3,27,500 a year, It is obvious
that there is hardly any possibility of building up a fund whose interest would
give such an annual income. What has been said above about restricting the
use of such a fund for providing primary education to the Indian community
alone, would apply with even greater force to secondary education. Besides,
it would not be desirable. from both educational and other considerations, to
segregate Indian children in separate schools in the secondury stage. We would
also refer to the recommendations of the Hartwell Committee that it shonid he
for the Government to provide for secondary education on an  enlarged seale.

(3) Considerations of finance, as well as the fact that the Government
have decided to set up a Technieal Institution at Nairobi, should, in our opinion,
dissuade the Gandhi Memorial Trust from using its funds for the purpose. We
may give some indication of the cost of a Medical or an Engineering College.
According to estimates prepared in India, a Medical College, with an admission
of 75 students a year and a hospital of the requisite size would mean a capital
cost of about Rs. 2 crores {approximately £1.500,000), and a recurring expen-
diture of about Rs. 20 lakhs (approximately £150,000). An Engineering
College with an admission of 30 students each year to each course of @ivil,
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Mochanical and Electrical Engineering would mean a capital cost of abou
Rs. 54 lakhs (Rs. 30 lakhs Equipment ; and Buildings with fittings and servi.
ces—Rs. 24 lakbs~—(apyroximately £400,C0) and a recuning expenditure of
well over Rs. 7 lakhs (approximately £60,000).

{4) There remains then the’ provision of University education in East Afri-
can territories for all nationals, irrespective of race. We are aware that Maker-
ere College is providing collegiate education and there is u proposal to expand it,
and open it to non-Africans. This, however, is likely to take some time and, in
any case, it seems 10 us improbable that one College could satisfy the entire needs.
of the country in the matter of collegiate education. We have already indicated
that the number of students who are likely to go up for higher education, whether
technical or professional if facilities are available locally, would be in the neigh-
bourhood of one thousand. Under no scheme of expansion can the Makerere
College, therefore, meet the entire demand of the area.

It may also be pointed out that it is proposed to open Degree classes in the
Makerere College ag from 1950-51 and allow students to sit for the London Uni-
versity Degree. The provision of Degree classes requires at least duplication of
teaching facilities at the Intermediate or pre.Degree stage immediately. All
the Committees which have considered this question have pointed out that there
is & gap between the end of the secondary stage of education and the University
gtage, which must be filled up if there is to be satisfactory educational progress
in Kast Africa. We are, therefore, of the opinion that the Gandhi Memorial
Trust may best serve East Africa by establishing an Intermediate College which
may, in course of time. develop into a Degree College and serve along with
Makerere College as one of the units of the proposed East African University.

In recommending the establishment of an Intermediate College, we have
borne in mind the two directive principles which were enunciated by Hon'ble
the Prime Minister :

(i) Any institution for the higher education of Indians in these areas must
start on a comparatively modest scale and be gradually developed.
The dangers of trying to establish a University without adequate
preparation are obvious and the best procedure would be to start
with an Intermediate College.

{(7#) The institution must provide for education in the light of the re-
quirements of the local community. It must, therefore, cater not
only for Indians but also for other communities in East Africa and
thus serve as a means for bringing the three East African commu-
nities nearer one another instead of becoming a fresh agency for
the segregation of Indians.

It is not necessary for us to establish the needs of an Institution of higher
education of this type. We found universal agreement that education, even

in the primary stages, cannot be improved unless there were better teachers, and
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better teachers could be provided only if there was an improvement in secon-
dary and post-secondary education. We also found general agreement that the
provision of such facilities in the locality itself would have a two-fold advantage
in that (1) it would provide better facilities to a large number, and (2} by n-
parting education in the environment in which students would have to iiv
completion of their edueation, fit them better to serve their coun--

We "would, therefore, make the following recommendations :—

() Taking all the circumstances into consideratior, the best use of the
funde of the Gandhi Memorial Trust would be to start an Intermediate College,
teaching Science, Arts, Commerce and Agriculture, so that students after com-
pletion of the course may either go to professional colleges of Engineering,
Medicine or Agriculture, or take to higher studies in Art and Seience or take up
the profession of Agriculture or Commerce or find employment in Government
Or private concerns.

(i) We have carefully considered the proposal to affiliate the College to an
Indiap University but have found ourselves unable to agree for the following
reasons :—

(a) 'The Tndian University Commission have recently recommended a tho-
rough overhaunl of University Education in India. It is possible that as a result
of these recommendations there will be no Intermediate classes in any Indian
University. In view of this uncertainty, it seems undesirable to affiliate a new,

institution to any of them.

(6) There is a strong probability that the medium of instruction in Indian
Universities will be a regional Langnage. In the circuunstances of East Afriea,
it seemsa to us inevitable that English must continue to be the medium of ins-
truction at least for a long time to come. Since the proposed college is intended
to serve Africans and Evropeans, in addition to Indians, the oase for its medium
of instruction being Epglish becomes stronger atill. '

Taking all facts into eonsideration, we are therefore of the opinion that it
should, in first instance, be affiliated to the London University but should be
planned with a view to serve as one of the units of the future East African Tni-
versity. (iandhi Memorial College and Makerere College may, in our opinion,
form the nucleus of the proposed University.

{i#d) A strong Commiittee consisting of representatives of the four territories
should immediately set up, with perhaps the President of the High Commission
as its Patron, in order to collect necessary funds for the College. The aim should
be to collect £300,000 and ask from the Government for an equal amount, in
addition to a free gite in Kenya or Uganda, preferably within five miles of a town.

{(3v) The College must, from the nature of the case, cater for Africans and
Europeans in addition to Asians. It does not seem necessary to fix any quota
but a convention may be established by which about 509, of the pupils will
be Indians, and the rest distributed among the other oommumt:es‘
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(v) The first Principal should be a man of established reputation and rec-
ruited either from the U. K. or India on a contract of 5 years. I seems to usto
be an advantage to have the first Principal from one of the British Universities,
and appoint a suitable Indian as Vice-Principal, who could take up the Principal.
ghip after a period of 5 years.

{vi} ¥ the site allotted to the College is within reasonable dirtance of an
‘important tawn, there may be provision for a percentage of day scholars. Other-
‘wige, the College will have to be fully residential.

{vii) Tt sesms necessary also to provide for residential accommodation
for members of the staff. If the site is at a distance from an important town,
this would be essential. Even if the site is in or near a town, the quality of
‘the College would improve if the teachers live on the premisss.

We now come to detailed proposals about the College.
1. SIZE OF THE COLLEGE.

From the information available to us, it seems that the strengih of the

‘College should, in the first instance, be about 400 students, distributed as
follows :—

First Year Arts (Including Commerce} . . . . . . 106
First Year Science (Including Agrioulture) . . . . . . 100
S Tetal. . . . . 200

‘When the Second Year is started, the number will be doubled. Later on, the
number may be increasod if there is demand. When degres classes are added,
the strength of the College will be about 600.

II. COURSES AND CURRICULA.

Arts including Commerce: —English, (lassics, Modern Language, Logioc,
Psychology, Eeonowics, Anthropelogy, Civies, Science, Book-
keeping, Accountancy, Stenography, Type-writing, Commercial
Correspondence, otc. .

Science including Agriculture --—Mathematios, Physios, Chemistry,
Biology and  Geology. Since the Institution will be affiliated
to the London University, the curricula will naturally be in
conforinity with its directions.

[TI. NUMBER, QUALIFICATIONS AND EMOLUMENTS OF TEACHERS.

1 Primcipal . . . ... 1,§oo — 2,300
2, Vice-Principal . . . . . . . 1,000 — 1,500
3. Professor of English . . . . . . . 800 — 1,250
4. Aassociate Prof. of English . . . . . . 700 — 1,000
5. Prof. of History . . . . . . . . 80 — 1,250
6. Prof. of Logic and Peychology . . . . . 800 — 1,250
7. Professor of Civiee . . . e - 800 — 1,250
8. Prof. of Geography . . . L. . 800 — 1,250
9, Prof. of Mathematics . . . . 800 — 1,250
10. Associate Prof. of Mathematica . [ J—

1,000
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11. Prof. of Physics . . . . . . . . Sf)() - 1,2;:0
12, Prof. of Chemistry . . . . . . . B0 — 1,250
13. Prof. of Biology . . . . . . . 800 — 1,250
14. Associate Prof. of A.nthropology . . . . . T~ 1,000
16. Assotiate Professor of Hindi . . . . . 00 — 1,600
16. Lecturer in Agriculture . . . . . . 600 — 800
17. Lecturer in Cornmerce . . . . . . . 606 — 900
I8. Inateactor in Stenography . . 500 — , 700

At least in the initial stages, it will be necessary to arrange for the teaching
of subjects like classics, or, modern languages by allotting the work to one
of the regular teachers in some other subject. Qualifications will be as
prescribed by the London University. Teachers should generally be

persons with a good Honours IDlegree and teaching experience.
IV. CAPITAL COST FOR COLLEGE.
{a)} Land :—About 150 acres, which it is hoped will be donated by

the Government.

(b) Clost of Building :—Since the Institution is meant for 400 students,.
the cost of the building is likely to be £120,000 at 150 sq. ft. per
student, at the rate of £2 per sq. fi., inclusive of fittings. (In
India we estimate an expenditure of Rs. 20 per sq. ft., inclusive
of fittings.) _

(¢} Cost of Equipment for Laboralories-—We may estimate at the rate of
£300 per student for those using Laboratories, and about £50-
for these who will not use Laboratories, giving a total of ap-
proxi mately £70,000, as follows -

For Sctence students . . . . . . . . . . £60,000
For others . . . . . . . . . . . £10,000
Total . . . . . £70,000

V. CAPITAL COST FOR HOSTELS AND QUARTERS.

(@) If the College is near a city, about 2539, of the students may be day-scho-
lars, while if it is further away, all the students will be in residence. We may
allow about 125 sq. ft. per student ; 400 students would require a building of
50,000 sq. ft. and 300 studentsof 37,500 sq. ft. The cost of construction of
residential accommodation for 400 students would be about £100,000 and for
300 students, £75000. The Hostel may, however, be built in blocks, with
accommodation for 100 students in each block. Each block would then
cost £25,000.

(b} We have already indieated the need of providing for residential
acccommodation for members of the staff. The following specifications may
gerve as an indication of staff requirements :

{1) Principal’s quarters . . . 3,600 sq. ft.
(2) Vice-Principal™s quarters . . 3,000 aq, ft.
(3) 9 Professors™ quarters . . 2,800 sq. ft. each

(4) 7 quarters for Associate Profe‘x-,ors.
ete. . . . . . . 2,400 sq. ft. each
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This would give a total of less than 50,000 sq. ft. and at & cost of £2 per
8q. ft. the capital cost would be about £100,000. If the finances do not per-
niit the setting up of all the houses simultaneously, a beginning may be
made with quarters for the Principal, the Vice-Prineipal, and some of the
Profeasors who would be in direct charge of the students.

We have not provided any funds for the maintenance, repairs and other

. recurring cxpenses for the quarters, as the rents to be charged should suffice
to meet such costs. '

VI. RECURRING COST.

Btaff salaries oconstitute about 669, of the total annual recurring expen-
diture. If all teachors are recruited at initial salary, the total salary bill is
£14,200. Hence the total recurring expenditure would be about £21,300 or
£22,000 in round figures. When the maximum is recached by all incumbents,
the asalary bill would be £21,2560 or £22,000 in round figures. The total
recurring expenditure would, therefore, be about £33,000. We may add to
this the cost of board and lodging of 400 students at £1235 per head per year
or £50,000. The total ultimate recurring cost would, therefors, be £83,000
_ approximately. In the tirst yoar, it should be much less, about £47,000 made
up of £22,000 on, tho College and £25,000 as hostel expenses of 200 students.

VIIL. PROBABLE INCOME OF THE INSTITUTION.

The annual fees, inclusive of board and residence may be fixed at £250
for Science students; and at £200 for students in Art subjects. This would
give an income of £00,000 when the College is at full strength. If we allow
for ten per cent of the students to enjoy concessions at full rates—this will in
fact allow a larger number to enjoy the privilege, as many will be getting half or
guarter freeships—the net income is likely to bo of about £80,000. We may,
therefors, expect an income of about £40,000 in the very first year.

VIII. CONDITIONS OF ADMISSION AND RELATION WITH EXISTING
SECONDARY SCHOOLS.

Since the College will be affiliated to the London University, the conditions
for admission will be governed by the rules of that University. It may be de-
girable to have an ‘Entrance Examination’ conducted by the Collcge itself so
that the best pupils may be selected out of those who have passed the
Secondary School Leaving Certificate Examination.

FINANCIAL SUMMARY.
The total financial implication for the College is, therefore, 88 follows:—
Capital.—

(i) Fot College buildings, Labotatories and Equipment Approx. £200,000
{#) For 4 Units of Hostel,with accommodation of 100 in each  £100,000

{#ii} For teachers' Quarters . . . . . . £100,000
Recurring.— )
(¥} Maintendnoce of College . . . . . . £22,000 — £33,000

() Maintenance of Hoatel . . . . . . - £50,000
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As agninst & maximum recurring expenditure of £85,000, there will be an
expected income of £80,000, cr to be on the safe side, of £75,000 when the
Collage is at full strength. The income and expenditure in the first year may
be expacted fo be about £40,000 and £ 47,000 respectively so that the defieit
would be about £7,000. It would, therefore, suffice if we provide for a de.
ficit of £10,000 a vear. If this is capitalised at 59, the College will be self-
supporting from the ver}_? ontset if it has an Endowment Fund of £200,000 in
addition to its own land and buildings. Since buildings, laboratories, etc. would
eost about £400.000 while land would be free, the corpus of the fund required
would be in all £1800,000, of which the Government may be expected to contri.
bute at least half.

One way of raising this Fund seems to be that while the College will be called
Gandlii Memorial College, the Laboratories, Libraries or even Class Rooms, may
be named after individual donors.  Similarly, Professorships may also be named
after a donor who gives a capital out of whose interest the salary of the Professor
may he paid.  As the maximum of the salary suggested for a Professor is
£1.250, a donation of £25,000 should, in this scheme, entitle a donorto have the
Profossorship named after him. Similarly, the cost of a Laboratory for 50
students, if we allow 30 sq. ft. per student and £2 per sq. ft., would be appro-
ximately 50 x 30 % 2 or £ 3,000 for building and 50 x £300 or £15,000 for Equip-
ment. A donor of about £ 20,000 should. therefore, be entitled to have a Labo-
ratory named after him,

Our discussiona with the President of the High Commission were extremely
intercsting and profitable. He welcomes the scheme and expressed his strong
personal support for a handsome Government grant, if an Intermediate College
affiliated to London University was established to serve Africans, Asians and
Europears jointly. He also expressed his sympathy with the request that the
Government should give a free grant of land in the highlands of about 150 acres.
Sir Phillip also made an extremely practical and helpful suggestion that he
woulil yrant a Charter to the Institution and press for a generous donation from
the Colonial Government as soon as the members of the Gandhi National
Memorial Committee had made a collection of £50,000 or more.

We wonld conclude by expressing our warm thanks to H.E. Sir Phillip
Mitehel. the Officials whom we met in Kenya and Upanda and reprosentatives
of the Tndian Connnunity for the courtesy and considerations extended to us.
Lt but not least. we must express our appreciation of the skill and ability
with which the Tadian Commissioner handled all matters concerned with our
visit to East Africa.  But for his tact, energy and goodwill, it would have been
upassible to arouse so much enthusiasm or achieve so large an agreement bet-
ween different Sections of Indians, and between Indiana, Africans and Europeans,
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APPENDIX Y

Scheme of an Intermediate College to be later developed into aunit of the East
African University, to be named Gendhi Memorial College.

(1) Seope of the Institution :—A two year Intermediate Course in Arts, Science, Commerce
and Agricalture,

(2) Afilintion :—To he affiliated to the London University.

(3) Strength of the Inatitution :—100 in each year of the Science (including Agriculture),
and Arts {including Cornmerce) elasses . . . 400 ’

(4) Number of Admissions in the Firat Tear.—

Seience . . . . . . . . . 100
and thereafter—each year . . . . . . 200
(5) Subjects 1—

Arts and Commerce.—English, Classics, Modern language, Logic, Psyehology, .
Mathematics, History, Geography, Anthropology, Civics, Science.

Science and Agriculiure.—~Mathematies, Physies, Chemistry, Biology and Geoclogy.
(8) Teaching Staff and Cost . —

£ £
1. Principal . . . . . . . . 1,500 — 2,000
2. Vice-Principal . . . . . . . . 1,000 — 1,500
3. Professor of English . . . . . . . 800 — 1,260
4. Associate Prof. of English . . . . . 700 — 1,000
5. Prof. of History . . . . . . . 800 — 1,250
8. Prof. of Logic and Psychology . . . . . 800 — 1,250
7. Prof. of Civics . . . . . . . . 800 — 1,250
8. Prof. of Geography . . . . . . . 800 — 1,250
9. Prof. of Mathematics . . . . . . 800 — 1,250
10. Associate Prof. of Mathematics . . . : . 700 — 1,000
1. Prof. of Physics . . . . . . . 800 — 1,250
12. Prof. of Chemistry . . . . . . . 800 — 1,250
13. Prof. of Biology . R . . . . 800 — 1,250
14. Asgoriate Prof. of Anthropologv R . . . 700 — 1,000
15, Associnte Prof. in Hindi . . . . . . 700 — 1,000
16. Lecturer in Agriculture . . . . . . 600 —- 200
17. Lecturer in Coromerce . . . . . . 800 — 900
18. Instructor in Stenography . . . . . 500 . — ol
Tatal Approximately . . . . 14,200 — 21,250
(Maximnum)
(7} Cost of College Buildings
Yor 400 stucents. 150 sq. ft. per student @ £20 per aq. ft. . ) 120,000
(8) Cost of Fquipment :
For students using Laboratories @ £300 per student . . . 80,0060
For students not using Laboratories @ £50 per atudent . . . 10,000
(9 Cost of Hostels :
For each unit ot block of 100 each @ £25,000 per block . . . 100,000
(10) Cost of teachers’ Quarters . . . . 100,000

Total Approximate]y . . 390,000
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APPENDIX II

ITINERARY

Reached Nairobi.

Attended Mwveting of the Gandhi Memorial Com-
mittee where the following members participated in
the discussion ;

1. Mr, Chanan Singh

2. Dr. Adlaja

3. Mr. Gathani

4. Mr. Nazareth

5, Mr. Byramjee

6. Mr. Moghjibhai Shah
7. Mr. Kirpal Singh, and
8, Mr. Puri,

Met Mr. Patrick, Director of Eduecation, and Mr. Larby,
Assistant Director of Education.

Called on Mr. Patrick, Director of Education, and
had discussions with him and Mr. Miller, in charge
of Indian Education.

Visited Cutchi Gujarati Girls School, Government
Indian Primary 8chool, Government Indian
Secondary School, Training Centre, Pumwani

_ African School, ete.

Discussions with Mr. Thornley, Deputy Chief Sec-
retary aud Member for Education.

Buffet Dinner and discussions with :

1. Hon'ble Mr. Ibrahim Nathoo, Member of
Council and Chief Administrator of Eduocation
Council of H. H. the Aga Khan.

2. Mr. Wadley, Deputy lirector of Educsation.

8. Mr, Richards, Secretary of the Bureau of Li-

terature. .

4. Mr. Dstoo, former President of the Indian
Chamber of Commerce. :

5. Mr. Tom Mbotela, Vice-President of Kenyna
African Union, and

6. Mr. Kaitithi, Secretary of Kenya African Union,

Discussions with Hon'ble Mr. Patel, Member of
Exeoutive Council (without portfolio),

Interview with His Excellenoy the Governor of Kenya
{Sir Phillip Mitchaell),

Pross Conference.

Discussions with Rev, Archdeacon Beacher.

Discussions with Hon'ble Mr. Ibrahim Nathoo and
Mr, Eboo Pirbhai.

Discussiona with Hon’ble Mr. A. N. Maini of Kam-
pala,
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Loft for Kampala,

Attanded meeting of the Gandhi Memorial Com-
mittee, Uganda, where the following members part-
cipated in the discussion :
i. Mr R. 3. Shah
2. Mr. Marphatia
3. Mr, A. G. Mehta
+. Mr, Jaswant Singh
7 Mr. 8. C Desai
6. Mr. B. D. Guptu
7. Mrs. Hirn,
R, Mr. Ishwurbhai Patel
. Mr, Jayantilal Madhwani
Lo, Mr. Muljibhai P. Madhwani
11, Mr, Tribedi
12. Mr. R. L. Patel.

Visit to Makerere College; discussions with Mr. De
Buneen and other mermbers of the College staff.

Visited King’s College, Budo.

Met His Highness the Kabake; His Highness the
Nabagirike ; Mr. Verghi and Major Deen.

Left for Nairabi,

Vieisted Training (entre at Guthsengori.

Meeting with Gandhi Memorial Committee, Kenys.

Addregsed Public Meeting organised by East Airican
Congress.

Discussions with §ir Reginald Robins.

Leaft for Cairo.

GIPD— M ~10'M of Educatiot.. ~ 4.8-6¢{. - 1,600,
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ITINERARY
Bsaturday Reached Nairobi.
3rd Decembaer
1849,
Sunday . . 2.30PM. Attended Mocting of the Gandhi Memorial Com.-
4th December, mittee where the following membere participatod in
the discussion :
1. Mr, Chanan Singh
2. Dr. Adlaja
3. Mr. Gathani
4. Mr, Nazareth
5. Mr. Byramjee
6. Mr. Meghjibhai Shah
7. Mr. Kirpal Singh, and
8, Mr, Puri,
éunday . . 5-00F.M. Met Mr. Patrick, Director of Fducation, and Mr. Larby,
4th December Assistant Director of FKducation,
Monday . 10-00 AM, Called on Mr. Patrick, Director of Education, and
5th December bad diseussions with him and Mr. Miller, in charge
of Indiun Education.
»» 11-30 AM. Vinited Cutchi Gujarati Girls School, Government
Indien Primary School, Government Indian
Secondary School, Training Cemtre, Pumwani
. Adrican School, ete.
" 3-00 P.M, Discussions with Mz. Thornley, Deputy Chief Sec-
retary snd Member for Education,
" 7-30 P.M. Buffet Dinner and discussions with :
1. Hon’ble Mr. lbrahim Nathoo, Member of
Council aud Chief Administrator of Education
Council of H. H. the Aga Khan.
2. Mr. Wadley, Deputy Director of Education,
8. Mr. Richards, Secretary of the Bureau of Li-
terature.
4. Mr. Datpo, former President of the Indian
~ Chember of Commerce.
« b, Mr, Tom Mbotela, Vice-Fresident of Kenya
African Union, and
€. Mr, Kaitithi, Secretary of Kenya African Union,
Tuseday . . 800 PM, Discussions with Hon’ble Mr. Patel, Member of
Oth December Executive Council (without portfolio).
" 9.30 P.M, Interview with His Excellency the Governor of Kenya
(8ir Phillip Mitchell),
»” 10-30 AM. Pross Conference.
Oth Decembar . 3-00 P.M. Discuasions with Rev, Archdescon Beacher.
” 6-00 P.M, Disoussions with Hon'ble Mr. Ibrahim Nathoo and
Mr, Eboo Pirbhsi.
7-30 PAL Disoussions with Hon'ble Mr. A. N, Maizi of Eam-

pals.
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Left for Kempala.

Attonded meeting of the Gandhi Memorial Com-
mittee, Uganda, where tha following members part
cipated in the diseussion :
i. Mr. R. S. Shah
Mr, Marphatia
Mr. A. G, Mehta
Mr. Jaswant Singh
Mr, 8. C. Desai
Mr. B. D. Gupta
Mrs. Hira.
8, Mr, Ishwarbhai Patel
Y. Mr. Jayantilal Madhwani
v, Mr. Muljibhiai P. Madhwani
11. Mr. Tribedi
12, Mr. R, L, Patel.

oW N

R

Visiv to Makerere College; discussions with Mr. De
Bunsen and other members of the College staff.

Visited King’s College, Budo.

Met Hie Highnesa the Kabaka; His Highnesa the
Nabagirika ; Mr, Vershi and Major Deen. .

Left for Nairobi.

Vigisted Training Centre at Guthsengori.

Meeting with Gandhi Memorial Committee, Kenya,

Addressed Public Meeting organised by Eust Airican
Congreas.

Discussions with Sir Reginald Robins.

Left for Cairo,



