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INTRODUCTION

THE announcement of any notable discovery in the

world of applied science is always the signal for
admiralion and astonishment, but once these have
passed, we realise thatl the responsibilities and duties
already shouldered by mankind have been suddenly
increased. Having recognised the existence of a force, -
the nature of which would seem to be beyond human
understanding, we must endeavour to utilise it for a
reasonable and practical purpose. The newly discoo-
.ered scientific means of disseminating knowledge
and informalion and, more particularly, wireless
broadcasting, thus give rise lo urgent problems of
organisation, Broadcasting is developing daily ; tele-.
phony is becoming inter-continental and, very soon,
television will doubtless contribute a new element to
these powerful systems of dissemination.

Like the cinematograph, broadcasting was origin-
ally intended to provide entertainment and recrea-
tion ; but the importance of the réle of these fresh
““ international forces ” that are impressing the
 public more and more forcibly and which cannol be

resirained, is asserling iiself with an ever increasing
insistence from day to day. It must therefore be
controlled and guided into the proper channels.

Broadcasting and the cinematograph are capable
of becoming invaluable auxiliary instruments in the
field of education. This was recognised by the League
of )f Nations when it founded its International Educa-
tional Cinematograph Instilule in Rome, an insti-
tution which has, in its particular sphere, oblained
highly promising results. With regard to the questions
with which we are here concerned, several countries
have, as the result of an enquiry conducted during
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the year by the Rome Instztute, agreed that the
showing of educational films in programmes of a
recreational character should be compulsory.

Further, in pursuance of a decision of the League
of Nations Assembly and on the proposal of the In-
ternational Committee on Intellectual Co-operation,
the International Institute of Intellectual Co-opera-
tion has collected, with the collaboration of the
International Broadcasting Union, voluminous docu-
mentary material on the experiments in school broad-
casting now being carried out in most countries of
the world.

The object of these investigations was to reveal the
advantages and possibilities which broadcasting
offered, either for instructing youth in the aims of
the League of Nations or for the general education
of school children and adults.

With this documentation in ils possession, the
Institute of Intellectual Co-operation will, this year,
be able to consult the educational departments of the
different governments with a view to standardising
methods, in so far as circumstances permitl, and to
giving, beyond the frontiers, the maximum impetus
to this form of instruction which, although only
subsidiary, is full of possibilities that are perhaps
still unsuspecied.

Following out this idea, technical problems to be g
solved by the schools taking broadcast lessons, for '
example : the choice of receivers, the distribution of f
wave-lengths, the arrangement of school time-tables, i
the acoustic properties of classrooms, etc., will this |
year be examined in collaboration with the Inter- }
national Broadcasting Union. —~
This represents, however, only one of the aspects
of the part that broadcasting can play in social life.
If, on the one hand, it can be used in_the service of

T




—7—

cducatzon, it can, on the other, be made to serve the
passzon of political strife, to spread false news and
to become an_instrument of discord ang___gimiff:"—
Bui it may also be developed as one of the most valu-
able auxiliaries at our disposal for the furthering
of ““ moral disarmament *’. It will be readily under-
stood, therefore, that the choice of the means best
calculated to exiract all the advantages from broad-
casting and, at the same lime, to check its baneful
influences, becomes an exiremely delicate problem.
Rules and customs adapted to these new problems
need to be established and agreed upon ; the Moral
Disarmament Committee of the Disarmament Con-
ference examined this aspect of the question in col-
laboration with the Institute of Intellectual Co-
operation.

In a comparative study prepared with the help of
qualified experts, the Institute has examined the
possibilities that broadcasting offers for the rappro-
chement of mations. It is in this field that the question
of the influence exercised by wireless on the mind of
the people comes into play with the greatest force, for
it is an influence which is far more direct, far more
violent, and one that retains a remarkably more
human aspect — and consequently of a nature to
engender bitterness and hatred — than that exercised
by gramophone records or even the cinematograph.

It is obvious that a brief statement mechanically
recorded will have incalculably less persuasive force
than an address delivered before the microphone. On
the other hand, a speaker broadcasting from a studio
becomes endowed with the propaganda force of a
group of orators or of a society. It he speaks on
behalf of an association,apolitical party for example,
the weight of his arguments and suggestions is
multiplied many times over by the broadcasting appa-




— 8 —

ratus. Actual facts have already proved the existence,
not to mention the dangers, of this unseen power.
It is true that, in many countries, the government
exerts a controlling influence on wireless transmitters
and a relalive guarantee of equilibrium is assured;
but, in times of crisis, it should be possible torely on
definite laws and regulations, on codified rules and
on tradition. Therefore, agreemenis of principle
providing for the preventive as well as the posilive
measures to be taken are now receiving the attention
of the governments. -

In connexion with the measures advocated for the
promotion of fNiendly relations between peoples, the
methods of education destined for adult listeners may,
in years to come, constitute an exiremely valuable
broadcasting activity. Very little has so far been
attempted in this sense. It is of paramount importance
that the different countries should devote serious
attention to the organisation of post-school instruc-
tional courses so that broadcasting may, in that field
also, act as a valuable adjuvant and become what has
been called the ' unseen university of the people .

This book, devoted to the utilisation of broadcasting
in primary, secondary and higher education, contains
the studies communicated to the International Insti-
tute of Intellectual Co-operation by educators and by
the organisers of instructional courses in twenty-five
countries;they represent anaccumulation of experience
which will enable all who are interested in school
broadcasting 1o make their own comparative analyses
and to find usejul suggestions.

The general report drawn up by the Institute as
the result of this enquiry furnished the material for
the first part of this volume, in which, while setting
Jorth opinions which at times are conflicting, an
endeavour has been made to stress the fundamental




rules and guiding principles, which, at this stage of
the investigations andinthe present conditionsgovern-
ing the organisation of educational broadcasting,
may be regarded as representing the views held by the

- majority of educators.
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PART 1

THE LEADING PRINCIPLES
OF SCHOOL BROADCASTING

I

The Place of Broadcasting
in Primary and Secondary Education

The opinion at present held by the majority of educators
is that, in virtue of its very nature, broadcasting cannot he
anything more than a subsidiary instrument of education
and that its use is confined to certain limits, This uniform
and more or less mechanised form of instruction dispenses
with the need for personal contact beiween teacher and
pupil and consequently tends to make the latler a too passive
listener, whereas the essential aim of education should be
to develop the individual faculties of pupils in a gradual
process of intellectual training ; this implies the personal
action of the teacher, who is acquainted with the aptitude
of each member of his class, and a call upon the pupils
effectively to participate in his teaching.

These considerations, the importance of which cannot be
ignored, have not escaped the notice of specialists in
school broadcasting. Some of these experts express the
view that these considerations apply more especially to pri-
mary schools : the essential task' of the educalor should
consist in stirring the activity of the child’s mind by encour-
aging him to observe and concentrate his thoughts on
concrele objects. In this field more than in any other, the
age of the pupils demands direct action on the part of
the teacher and fairly frequent repelitions. Broadcasting,
which appeals only to the sense of hearing, the devejop-
ment of which is relatively slow among children, and
which makes-it possible for them to adopt a purely receplive
attitude, should therefore be utilised verv sparingly in
elementary education, and then rather for the purpose of
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recreation. Educational Broadcasting therefore should rather
be confined to secondary schools. o _
Other experts, on the contrary, are of the opinion that
there are greater possibilities for the use of educational
broadcasting in the primary schools, the less advanced
programmes of which can be more easily combined with
the wireless courses, In secondary schools, where the tuition
given ig of a more specialised character, teachers will
sometimes experience serious difficulty in fitting the present
broadcast programmes in their normal time-table and cur-
riculum : this difficulty is mentioned, in particular, in
the report drawn up by the Infernational Commitlee for the
Educational and Social use of Films and Broadcasting.
Fundamentally, this divergence of opinions is more appa-
rent than real, since those who hold the first opinion are
thinking chjefly of the elementary primary schools, while
those in favour of a more general use of broadcasting in
conjunction with primary school education agree that it
can scarcely be expected to produce good results with
children under rx. This is notably the case in England,
where broadcast lessons are regularly taken by 3,343 pri-
mary schools and 323 secondary schools. In Germany,
according to the report prepared by the International
Broadcasting Union, school broadcasts are followed more
generally by pupils between the ages of 12 and 16.
Hlowever this may be, the experts are practically unani-
mous in the view that the réle of broadcasting should be
purely supplementary. -
Broadcasting, therefore, should not be used for the normal
teaching provided for in the school curriculum, the ele-
ments of which can be found in the usual text-books. As
already slaled, broadcasting cannot supplant the teacher
and the direct influence which he exerts upon his pupils.
Its function is to second the teacher in his task and, in a
way, to complete his teaching. It is justified only in so far
as it constitutes a supplementary source of information,
enables the pupils to listen to original instructional talks
given by speciulists, awakens their intellectual curiosity and
conveys new ideas to them by bringing them into contact
with eminent personalities. The aim of these broadcasts
should be, above all, deliberately to depart from the usual
routine of the school lesson and to introduce novel features.
This method of teaching should therefore be resorted to
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only for certain subjects and only in so far as the school
teacher is unable to handle these with the means at his
disposal ; in isolated country schools particularly. By bring-
ing teachers and pupils out of their isolation in this way,
school broadcasts make it possible to introduce greater
variety in the curriculum of these schools and act as a sti-
mulus both to the teacher’s methods of instruction and to
the work of the pupils. . '

An examination of the subjects which best lend them-
selves to this form of education will enable us to define its
polentialities and advantages.

SUBJECTS BEST SUITED TO THESE BROADCASTS

Although the somewhat too limited and, at times, super-
ficial experiments so far carried out do not yet make it
possible to establish any definitely valid classification of -
these subjects or to determine their relative value, it is
nevertheless agreed that broadcasting can be put to the best
use in the following branches of school curricula :
music, literature (national and foreign) ; the teaching of
modern languages (national and foreign) ; history and geo-
graphy ; the hislory of art; natural sciences and hygiene ;
elementary anatomy and physiology.; ethics and cilizen-
ship ; technical and vocational guidance. To these may be
added — outside the field of teaching properly so called —
eye-witness accounts and running commentaries on impor.
tant current events, ‘

As pointed out by the experts, the educational value of
these broadcasts depends partly on their method of presen- .
tation. It would therefore be advisable first to give a general
survey of the methods recommended. We will then
examine, for each of these subjects, the possibilities offered
by broadcasting and the methods of presentation specially
suited to each.

METHODS OF PRESENTATION

Broadcasting is purely auditory 'and, if due care is nol
exercised, it may easily become a cause of faligue and
inattention when used as an instrument of teaching. It
- Jacks the visual impressions required to hold the attention
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of pupils. If attention is to be held, it is imperative that
other means be employed to impress the mind of class-
room pupils. An endeavour should therefore be made to
present a subject vividly and in the form of « word-pictures ».
Instead of delivering a lecture on men and things in gener-
al, the aim should be, whenever possible, to bring them
into relation with reality ; facts and ideas should be used
and referred to in striking language so that the pupils are,
as it were, placed in direct contact with the speaker, Care
must be taken, however, — and the experts also called
special altention to this point — not to make these broad-
casts too sensational, Over-excitement of the pupils’ imagi-
nation resultg in a state of mental tension that disturbs the
normal functioning of their facullies, Instead of awakening
ideas, they are given but fleeting and superficial impres-
sions.

It was on the basis of this principle that the experts
judged the value of the different methods of presentation.
These melhods may take either of the following forms :

The ordinary Lesson. — This method, which is intended
to reproduce the contact established belween teacher and
pupils in normal classroom work, is necessarily of an arti-
ficial character and is, moreover, suitable only for a very
limited number of subjects. The broadcaster asks questions
and indicates certain exercises to be done by the pupils. The
pupils answer aloud either individually or collectively
under the supervision of the teacher. The lecturer may also
ask the class to repeat words, phrases, etc. The method
is suited particularly to broadcasts on speech and for the
teaching of foreign languages. Few broadcast teachers,
however, possess the degree of training required to make
this mcthod a success. It is ot sufficient for them to be
experts in child psychology, they must also have enough
imagination to picture themselves addressing a full class-
room.

To overcome this drawback experimental broadcasts have
been organised in which the lecturer addresses a group of
pupils in the studio ; he is thus confronted with a living
audience and is induced to make his talk a real lesson.
This method, known as the « model lessons » method, can
never amount to anything more than an imitation of the

classroom and, in general, the experts did not regard it as
one {0 be recommended.
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Lectures. — This method is morespecially suited to educa-
tional broadcasts intended for adult listeners., Among school
children, it very easily engenders boredom, fatigue and
passivity. Lectures should therefore be few in number and
listened to only by the senior pupils of the school. They
should be timed to last about 15 minutes, 25 minutes being
considered as a maximum. Certain subjects will be found
for which this method of presentalion is necessary and
offers no difficulties ;: for example, eye-wilness accounts,
travel talks, etc. To make Lhe lecture more vivid, it may
also be presented in dramatised form, in the teaching of
history, for instance. On the other hand, lectures have an
educational value peculiar to them : they teach the pupils
to grasp the main points of a subject, to draw up a
synthesis, thus furnishing them with one of the most
useful exercises in mind training. For the lecture to be
really eflfective, the subject must mesh in with the school
svllabus ; the teacher must prepare his pupils and the
broadcasts must be followed by an open discussion in
which the pupils are invited by their teacher to relrace
the lecturer’s remarks in outline, to extract the salient
features and to judge of their significance. During the
lecture, therefore, the class may take a few notes; this
method should not be overdone, however, as the pupils
are apt to lose the thread of the broadcaster’s remarks.
They should confine themselves to noting a few essential
points that will enable them to recall the outstanding
ideas.

With regard to the lecturer, he should speak slowly and
distinctly, using simple phrases that can be understood by
the large majority of his listeners, It too frequently happens
that the lecturer, if he is also a teacher, has in mind only
the pupils of his own school who are familiar with his
voice and favourite expressions. He is apt to think that,
when broadcasting he will be understood by all his listeners
if he speaks in exactly the same manner as that which he
adopts before his own pupils. The lecturer must, above all,
place himself on the same intellectual level as his audience.
It is generally agreed that a lecture which is well under-
stood by the average pupil, even if it falls below the
standard of comprehension that might justly be expecled
of him, gives better results than a lecture on too academic
a subject.



Talks, or simple expositions. — These are straight forward
talks in which an expert deals with a subject in which he
excels, This method of presentation, which is less rigid
and formal than a lecture, is suited to a large number of
subjects. It is particularly suited for history lessons, but it
may also be usefully adopted for lessons in geography,
literature and, in a certain measure, for the sciences. When
the subject lends itself to such additions, the talks may be
supplemented by songs or music, recitations of passages of
verse or prose, etc.

Dialogue. — Ifit istruethat, when transmitied through the
microphone, ideas and facts should be presented as vividly
as possible, the dialogue, which consists in a conversation
between two or more persons, constitutes an excellent
method of presentation, provided, however, that the dia-
logue is not merely a series of questions and answers.

The dialogue may take the form of a didactic debate. For
example, a scholar or scientist may be invited 1o speak on
a subject in which he is eminently qualified. The interlo-’
cutor will then represent the listeners and he must see that
the debate does not exceed the standard of comprehension
of the pupils ; if necessary, he must bring the erxpert down
to that standard by asking for explanalions, aesking ques-
tions, etc. The interlocutor, therefore, if he is to play his
part with success, must be fairly well informed on the
subject under discussion in order that the conversation
may not unnecessarily depart from the pre-conceived track. .
He should also be thoroughly acquainted with the mentalit
of the pupils and conversant with the methods of teaching
most suited to their psychology. This form of dialogue is
emipently suited to the teaching of modern languages.

_Dlaloguea may also take the form of an exchange of
views, in which each of the interlocutors contributes his
share in throwing light on new aspects of the question and
in analysing the subject in greater detail ; this method has
been used with marked success in broadcast history lessons.

In dialogues which are in the nature of debates, the
different points of view should be set forth ; truth should
be made to appear from this very conflict of views. This
argumentative form of discussion, however, with its expo-
sition of pros and cons gives rise to a certain tension of
mind ; it should be adopted preterably for subjects of gener-
al interest that have no direct connection with classroom
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subjects, when it is wished either to furnish the pupils
with an objective survey of the major problems of everyday
life, or to supply material for subsequent discussions, as is
done in the Anglo-Saxon countries.

Teachers who have organised discussions between groups
of their pupils know how difficult it is for the latter to find
suitable subjects for debate, Furthermore, they have liltle
opportunity of hearing good model speeches. To meet this
need, the Brilish Broadcasting Corporation recently organ-
ised a series of « unfinished debates ». A speaker opens
from the studio and states his views on a given queslion,
after which another replies, The broadcast is then sus-
pended and the pupils are left to continue the discussion or
to make any other use they wish of what they have heard.
These debates may be used with advantage in training
pupils to study the style or argumentation of the speakers,
to analyse the weight of their arguments, etc. As a rule,
teachers prefer to use these broadcasts as introductions to
discussions that are taken up by their pupils. To be of a real
value these debates have to be carried on under the guid-
ance of group leaders especially trained for this purpose,
Those introduclory discussions are more particularly suited
to secondary school pupils.

Dramalisation. — This method is, in fact, merely a more
complete application of the general principle which, in the
unanimous opinion of the experts, should govern the dil-
ferent methods of presenlation, namely : the subject should
be presented impressively and vividly, in a manner that
appeals to the imagination of the listener and arouses his
creative aclivity. The method consists essentially in evoking,
in picturesque language, certain episodes, either by mak-
ing them the background for a central theme, which
gives, in a way, the radio-drama, or by evoking in freeer
fashion a succession of scenes relaling to one and the same
subject. In these broadcasts, it is of paramount importance
that the pupils should be brought into direct touch with
the subject matter, thus creating the right atmosphere ;
with a little imagination, they will picture themselves
witnessing, or taking part in, the scenes depicted. These
dramatic reconstructions of history may also be introduced
in a talk, for the space of ten minutes say, by way of illus-

tration.
Closely related as they are to the radio-drama, to a point
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in fact that they may at times appear identical, these dra-
malisations distinguish themselves by their object, which
is above all didactic, This form of presentation — and we
shall have occasion to refer to it later — is particularly
useful as a means of illustrating history lessons. It may
also serve to illustrate certain geography lessons ; for
example, the broadcast may reconstruct an expedition to
the North Pole, imaginary explorers being invited to take
part, It has also been found that the sciences lend them- .
selves to this method of scenic description more than is
generally thought Pupils can, for example, listen in to
the discovery of X-rays by Roentgen, to the major mani-
festations of Nalure, elc.

. Story.—This method, which is particularly adapted to
the psychology of children, is always highly successful,
whether the subject derives from fiction or from fact, or
whether the broadcast consists of anecdotes on the lives of
famous men. When stories based on legends and folklore
are being told, care should be taken to preserve the original
poetic and naive expressions. In a short introductory
address, the announcer should endeavour to acquaint
listeners with the subject of the talk and thus transport
them in thought to the scene of action. '

Educational running Commentaries. — This method,
which differs from the usual commentary or eye-witness
account in that it not only provides pupils with entertain-
ment but also tends to give them a vivid lesson with the aid
of means which are not available to the school teacher,
constitules a first-rate intellectual stimulant, especially in
th? case of isolated rural schools. It makes it possible to
bring the pupils into immediate contact with current events,
to follow the various developments in the economic, social
and political life of the present day world, The réle of the
commentator consists in keeping constantly on the alert,
ready to transmit his impressions in picturesque and
colqurful lapguage, in short to portray in words the scene
which he is witnessing. Some of the experts have no
hesitation in placing these broadcasts first in the list of
methods of presentation. This is particularly true when we

consider not so much the method itself as the principle
underlying it.
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SUBJECT MATTER AND POTENTIALITIES OF THIS MEDIUM
OF EDUCATION

Having thus defined the methods which can be adopted,
we can now turn io the question of their application, exam-
ining them concurrently with a more delailed study of
each of the subjects that can be chosen for these school
broadcasts. Strictly speaking, school broadcasting is not a
means of instruction proper: its supplemental réle does
not consist in compleling, by a new mode of teaching, the
elements of knowledge acquired in the classroom, but
rather in illustrating that instruction and in enriching it
by opening up new horizons in such a way that the intel-
lectual curiosity of the pupils is aroused. This also explains
the preference shown by the experts for those methods of
presentalion which forcibly impress the imagination. Such
are the principles which emerge from the considerations
put forward by the experts regarding the different subjects,
which now remain to be examined separately.

Music.—The primary aim of these lessons should be to
train the musical sense of the pupils by teaching them
how to appreciate the works of great composers ; to develop
their taste for and practice of melody and rhythm by
presenling them as the natural expression of human
feelings, thus compleling the tuition given by the school
music teacher, Certain experts consider that these broad-
cast lessons may elso be used to teach pupils to read a
simple melody, to compose elementary tunes and to acquire
practice in group singing. These singing exercises are very
popular in Great Britain. :

In these courses of musical training, an endeavour should
be made 1o include in each of the concerts or recitals,
examples of the simplest classical worka. For these 1o be
fully grasped by the pupils, it will be necessary to repeat
them several times. The school teacher should therefore
provide himself with records of the chief passages of these
works and play them before and afier the broadcast. Each
of the performers in the studio orchestra should be made
to play his instrument in turn in order that the listeners
may realise the part it plays in the score. Each concert, to
give good results, should be accompanied by a commen-
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tary given in the form of an informal talk. To render a
given work more comprehensible, the pupils should be
told something about the composer’s life, the ideal at
which he aimed, and, in so far as possible, the manner in
which he interpreted human feelings.

These musical broadcasts accompanied by comments will
naturally vary in character according to the class of pupils
for which they are designed. It is also indispensable that
the listeners should have the written music before them for
reference. Pamphlets should therefore be published in
advance and distributed to the class, giving the words of
songs and even certain passages of the music to be played,
notes on the object and scope of each lesson, a list of the
records to be provided and illustrations of the various ins-
trumenis in the orchestra, with an indication of their
respectives rdles, etc. '

Some of the broadcasts might also be devoted to the
singing of songs and the playing of short pieces of music
composed by the pupils themselves during the year. Broad-
casts of this kind might be given as the final lesson of the
series for that year.

National and foreign Literature. — The supplemental
r8le of broadcasting will here consist in allowing scholars
to give an outline sketch of the evolution of a literary style,
to analyse its principal examples, to call atlention to the
beauty of certain masterpieces and to trace their influence
on nationa] and foreign literature. Far from supplanting
ordinary classroom work, these syntheses should serve to -
illustrale and complete it.

Thanks to wireless broadcasting, it is also possible to
hear certain passages from the works of great masters
rendered by first-rate artistes. In choosing these passages,
preference should be given 1o scenes in which only a small
number of characters figure. It has been found that after
these partial revelations of works by judiciously selected
excerpts, pupils read the entire work. So, instead of acting
as a deterrent to reading, these broadcasts are an incentive,
Here also, with systematically planned programmes, an-
nounced well in advance, the broadcasting of properly
selecled works recited by competent artistes will advantage-
ously illustrale the literature lessons given in the class-
room. .

Another method, which has proved very popular, is to



arrange for a literary crilic to deliver a series of talks on
certain books and to stress the reasons why they should be
admired. The critic should avoid conveying the impression
that there is any idea of compulsion as regards the reading
of these books. Lists of the works analysed in the course of
these talks, with the names of the publishers and the price
of popular editions should be handed to the pupils, These
lists might also be communicated beforehand to the local
libraries so that they may obtain copies of the books re-
commended or place them at the disposal of the schools,

It will be realised that these talks are specially suitable
for secondary school children, When addressed to the sen-
ior classes, they might be delivered in the form of & lec-
ture, They should be given in logical order and announced
well in advance, so that the teachers may make a selection
according to the literary ability’ of their pupils. The
pamphlets announcing the subject matter should contain
a brief analysis of each of the talks, with the text of the
passages to be broadcast.

. Some of the experts are of the opinion that these broad-
casts might be used to teach pupils to express their ideas in
writing. The setting of essays on abstract subjects should
be avoided (theses on progress, etc. or imaginary dialogues
between characters of classic drama). They should rather
be taught to describe what they have actually seen, scenes
of every day life, and to write on concrele subjects with
which they are familiar, These lessons in composition and
style as an expression of personality require constant colla-
boration between teacher and pupils. The latler are asked
by the broadcast lecturer to write an essay on a given
subject. The essays are then read and criticised by the
tcacher in the classrom. The lecturer, for his part, follows
the work done each week by a certain class, whose papers
he corrects himself. In this way, he is able to call attention
to the more common examples of faulty composition, to
correct them and to indicate the qualities of essays of spe-
cial merit. This method enables the broadcaster to win the
confidence of his listeners and even to exercise a certain
measure of authority over them, Afier selecling a few papers
forwarded to him from other schools, he criticises these
also, giving the name of the school or even the names of
the pupils which have submitted the best, thus keeping up
a spirit of healthy competition among his listeners. From
time to time, prizes may be awarded for the best efforts.
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Modern Languages. — These broadcasts should consist of
exercises in conversation whereby the pupils may augment
their vocabulary and, by listening to lively conversalions
held in the studio, to learn the construction of phrases,
pronunciation and rhythm — knowledge which they some-
times acquire with much difficullty when obliged to rely
on dictionaries and text-books, The experts take generally
the view that grammar and syntax should be approached
in these broadcast lessons with considerable caution. These
subjects should rather be leit to the normal classroom rou-
line as they require concentration and uninterrupted atten-
tion and a form of teaching in which the children’s ima-
ginalion plays no part.

For primary schools, the practical courses should prefer-
ably consist of lessons in the mother tongue of the pupils.
They should be used for the broadcasting of models of
expressive speech and good pronunciation, to teach the
pupils to express themselves correctly and to rid themselves
of faully pronunciation which they may have inherited
from local dialect or custom. In the course of these lessons,
the broadcaster may also explain a few principles regarding
the formation of sounds and speech, with practical demons-
trations. The teacher who realises the defects of local pro-
nunciation should make a point of applying this practical
form of instruction to the special needs of his pupils. He
should provide himself with the pamphlets giving the differ-
ent subjects of these lessons and the exercises to be done
by the pupils during the week.

It is in the secondary schools that broadcasting as a
means of teaching foreign languages is found to be parti-
cularly useful. The lessons, which are given by foreign
wstructors familiar with the mentality of the pupils of the
country, should be given entirely in the foreign language
80 that the children may grow accustomed to the sounds
and pronunciation peculiar to that language. Translations,
it has_been found, relard this ear training.
ci ]tircgmners c](_)urses should consist of lgssons in prenun-

]a ion, a reading follqwed by explanations, conversation
ra;il‘l;i‘:gzﬁl\;;llh a reading or recitalion. The subject of the
_ ¢ that of the reading in order that the pupils

may dispense with a text and concentrate on listening. The
vocabulary and expressions used in the conversations
between foreign instructors should be of the simplest
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character ; the conversations should introduce short anec-
dotes, proverbs and common phrases adapted to the de-
scription of scenes of daily life.

The text of the readings, songs and poems, and the
subject of the lessons should be distributed beforehand to
enable the teachers to prepare their pupils. The latier should
be induced to take an active part in the lessons, The
instructor speaking to them from the studio should, from
time to time, ask them to repeat certain words and simple
sentences and to join in the singing. The classroom teacher
should write the more difficult words on the blackboard
as and when they occur in the broadcast.

The broadcasting of talks in a foreign language is
valuable only to pupils who are already fairly conversant
with that language ; it is of little use for others, for imme-
diately they hear a word theyv do not understand the effort
made to grasp its meaning causes them to miss what fol-
lows, wiih the result that the broadcaster seems to be
speaking too rapidly for them,

In order that these lessons may not prove too greal a
strain, it is a good plan to introduce, by way of relaxation,
an interlude of group singing, the songs being chosen from
among the folk songs of the country whose language is
being studied.

Readings and conversations between foreizn instiructors
are better suited to advanced pupils. The subject of theae .
talks may be the customs and the social life of the country
whose language is being taught, also the main features of
its civilisation, its literature, art, etc. The pupils will thus
not only have an opportunity of hearing the living and
sponianeous speech of a given nation, they will also grow
accustomed to hearing it spoken by qualified represenia-
tives of the country.

To ensure the success of these talks, an educator belonging
to the same country as the pupils may also be inviled to
take part. The rdle of this expert should be to keep the
level of the talk within the range of the listeners. The
conversation may even be in the form of a dialogue be-
tween the foreign instructor and the expert. VWhen he
deems it necessary, the latter should ask the lecturer certain
questions suggested to him by the difficulties: probably -
experienced by the pupils. Listeners then have the impres-
sion that they are taking part in the conversation. Further,
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this educational expert should be the pedagogical adviser ;
he should assist the foreign instructor to choose his subjects,
collaborale with him in the preparation of the pamphlet,
etc. We have here a practical example of bi-national co-
operation between educators that is of the highest impor-
tance,

The booklet containing a summary of the conversations
and a glossary of the more difficult words and expressions
should be distributed to the pupils in advance. These notes
should be used exclusively for the preparation of the class
and should not be referred to during the broadcast. When
listening to readings, the recitation of poetry, etc. the
pupils may have the text before them,

Anolher equally effective method is to organise, as a
conclusion to the broadcast, a recital of one of the works of
a master, composer of the country whose language is being
studied, or, as an alternative, a conversation on that sub-
ject, The vividness of the impressions produced by the
musical rendering will impart such spontaneity to the
conversation that jdeas will, as it were, burst forth automa-
tically and the conversation will appear 1o be quite
impromptu. This form of presentation will strike the
listeners as being more human and more natural than a
dialogue, which, if not carefully planned, will very easily
give the pupils the impression that they are listening to an
arlificial and inert conversation, -

The Use of Broadcasting and Gramophone Records. —
These considerations furnish us with an opportunity of
defining the rdle of gramophone records and broadcasting
in this form of education. Certain teachers of modern
languages are of the opinion that records are more suitable
for these practical lessons.

The record has certain indisputable advantages : it can
be used at any time ; a programme can be planned to suit
the needs of the moment ; certain texts can be repeated as
often as desired and heard without the slightest variation.
On the other hand, the use of records compels the pupils to
listen continually to the same works, reproduced mechanic-
ally and, in a way, lifelessly. When a repertory has to be
renewed, records cost far more in the long run than
wireless.

Broadcasting, on the contrary, makes it far more possible
to give listeners the impression that they are hearing a living



— 31 —

and natural conversation, expressing, as it were, the very
trend of thought, They feel that the broadcasters are
speaking to them individually. Moreover, broadcasting
alone can provide pupils with talks on the customs and
peculiarities of the differcnt peoples and teach them both
their language and their civilisation.

In reality, broadcasting and records supplement one
another in the teaching of languages. Records are used more
for phonetic exercises on texts prepared ed hoc and for
model recitalions ; wireless gives pupils an opporlunily of
hearing spontaneous and living speech and the manner in
which a nalion expresses its thoughts. This conclusion is
confirmed by the investigations carried out by the Inter-
national DBroadcasting Union. It is now even possible to
combine the advaniages of the gramophone and ol the
radio-eleclric receiver in one instrument : the radiogramo-
phone,

Nalional and World History. — llcre, as in the other
branches of wireless instruction, the aim is nol to {each in
the strict sense of the expression or to supplant the lessons
given by the classroom teacher, but to illustrate these les-
sons by crealing the atmosphere in which hislorical events
occurrced ; to enable highly qualified historiuns to present
synthetic sketches and to give the pupils a general survey of
the evolution and linking up of ideas and facls from which
modern civilisation emerﬂed The experts were careful to
point out that these historical sketches and reconstructions
presuppose 1hat the pupils have already a very fair
knowledge of history ; the classroom lessons help them to
place these historical dramatisations in their proper
sequence, while the broadcasts serve to illustrate the history
lessons as given by the teacher.

In these talks, which may last about 20 minutes, the lec-
turer, in retracing the outstanding events in hislory, should
present his ideas suggeslively in a manner to stimulate ima-
gination. If he were content to make a simple didactic expo-
sition of his subject, the results would be far less satisfactory
than those obtained by the school teacher.

Several experls are of the opinion that it is chiefly for
these evocations and reconstructions of historical events
that the dramatised form of presentation should be em-
ployed. A certain ingenuity should thercfore be exercised
in grouping the elements of the subject around a charac-
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teristic incident, to introduce certain characters incarnating,
as it were, the movement of ideas and events of a period,
thereby emphasising the principles in the portrayal of
concrele actiops and facts. In doing this, historical details
should nol be laboured, neither should any attempt be made
to present a rigorously faithful reconstruction cf a scene
in history but rather to adapt it to the degree of knowledge
and intelleclual development of the pupils. For example,
these dramatisations may have as their subject : the life of
a schoolboy in the middle ages ; an Olympian festival ; an
election scene in ancient Rome, etc., care being taken to
place the action in a suggestive and concrete setting ; a
barber’s shop in Rome where pupils would hear a conver-
sation between one of Cicero’s partisans and one of Catili-
na’s confederates ; a school attached to a bishop’s palace,
in a cathedral close, etc. For the lessons in local history,
the personalities to whom statues have been erected in the
town may be brought back to life. If well devised and pre-
sented, these historical scenes can render the life of past
cenluries so familiar to the pupils that, in their imagina-
tion, they will draw comparisons with their own life of
to-day, a mental exercise that is invaluable for fixing these
dala in their memory. .

Several experts observed that these reconstructions of
history may at times appear somewhat artificial ; in any
case, they require a good measure of imagination. Although
currently adopted in the Germanic and Anglo-Saxon coun-
tries, they do not seem to have met with any great favour
in Latin countries. The latter generally prefer to present
hislorical events in anecdole form illustrating the lives of
famous men, or the economie, social and political situation
nf a period.

Whatever be the case, these synthetic expositions, recons-
lructions or didactic dramatisations are particularly well
suited to pupils of secondary schools or to those in the cor-
responding classes of the higher primary schools.

Geography. — TIn this field also, broadcasting cannot
claim to play anything more than a supplementary rodle.
It will be sufficient to recall the experiment made in this
connection in Great Brilain, At the oulset, an attempt was
made lo give, in addition to travel talks, a series of lectures
comprising geography lessons proper. It was, however,
soon realised that lessons of this kind were undesirable as
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nobody was betler qualified to give them than the school
teacher himsell, It was therefore decided to confine the
broadcasts to travel talks.

Under this head, school broadcasting can render invalu-
able, not to say unique services. It enables children to
hear the voice of travellers wlio have actually experienced
what they are relating and, consequently, to be brought
into touch with facts and new lights very different from the
information to be obtained from the ordinary text-book.
For example, an explorer can be invit