RURAL
HIGHER EDUCATION
ANNUAL

MINISTRY OF EDUCATION
GOVERNMENT OF INDIA
1958



Ed. 212
1,000

Publication Ne. 367

Price Rs. 3°50 nP.
or 3sh. 6d.

PRINTED BY THE GENERAL MANAGER, GOVERNMENT OF INDIA PRESS, (PARLIAMENTARY
WING) NEW DELHI AND PUBLISHED 8Y THE MANAGER OF PUBLICATIONS,
GOVERNMENT OF INDIA, DELHI-8



FOREWORD

Three years back the Ministry decided to develop a few institu-
tions inte Rural Institutes.  In many ways this was a new departure
from the existing pattern of Higher education. Since the Institu-
tes are situated in different parts of the country, it is necessary that
there should be frequent opportunities for exchange of views
and experience. Itis only in this manner that the Institutes can
develop a common social purpose and a common philosophy even
though thev may retain their individuality-.

I am glad that the Ministry has decided to publish an annual
journal which will provide a forum tor discussion of problems
connected with Higher education in rural areas and will establish
closer ties between the workers who are interested in this ex-
periment. I hope the journal will be of use not only to the Rural
Institutes but also to other institutions of higher learning.

K. L. SHRIMALI
NEw DELHI; Minister for Education,
July 25, 1958. Government of India.
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K. L. Shrimali

Rural Institutes for Rural Service

URAL  Institutes have been
established to  serve the rural
soctety.  The Institutes must
continuously remind  themselves  that
there is no  justihcation for thew
separate existence unless they identify
themselves with the life of the people
and become instrumental in  raising
their standards. It should be  the
constant endeavour of these Institutes
to understand the needs  of the rural
people and to build up programmes of
education which would enable them to
improve their living conditions and
bring greater joy in their life.  The
rural  youth who come to these
Instituies must go back to  their com-

munities for social service,

The real malady from which Higher
education suffers today is lack of social
consciousness.  Acquisition  of know-
ledge and learning is meaningless un-
less man can also put them to social use
and thereby promote the cause of civi-
lization. The vouth in our country go
to the college 10 acquire knowledge but
thev do not know what use they can
make of it and how it can help them
in serving the people.  Knowledge s

considered useful only w  the extent

that it helps them 1n finding sunable
careers and in improving their mate-
rial prospects so that they can rise
higher in the social Jadder. Knowledge
is used for promoting selfish individua.

lism and not lor the service of society.

Academic standards are necessary but
more important than the maintenance
of standards is the development of
social consciousness among  the youth,
The atmosphicre of the Institutes
should inspire and stimulate the youth
guing out of the Institutes to give a
real part of their intellect, energy and
time to the service of the rural com-
munity.  Whatever occupation  they
choose, they must dedicate themselves
to the task of ameliorating the condi-
tions of rural life and of bringing in-
creased prosperity  and happiness to
the homes of villagers. Rural Institutes
wil] give full opportunities to  the in-
dividuals to develop their professional
competence according to their abilities
but they will them-
selves with the rural community and

will subordinate their personal

abways identify

inter-
ests to the welfare of the community.
The Institutes will train  engineers,
doctors, teachers and social workers hut



they will always act for the comumon
zood.  There are two dangers against
which the Institutes must guard.

In the first place, when money is
made readily available, sometimes the
Institunions lose  the spirit of service
which mspired  their tounders and
which has been their distinctive  char-
If this happens, the Rural

Institutes will become ivory towers and

acteristic,

will lose the confidence of the people
whom they wish to serve. The danger
is all the greater when the insti-
tutions grow rapudly and are swamped
by young and ummaware teachers who
do not understand their ideology. Most
ot the youny teachers are products of
old institutions and through sheer
to Te-

pattern.  The
against this 1en.

force of hahit have a tendency
vert to the traditional
Jostitures must fight
dency continuously and keep the spirit
of service alive. It 1s a happy sign that
the Government have recognised the
valuc and importance of these Institu-
tes and are giving financial assistance
but this should not deaden the spirit
of the workers.

Secondly, the Institutes must guard
against the tendency to impose their
ideas of rural reconstruction  on the
villagers.
dered in response to public  demands

The service should be rten-
and needs. It 15 the duty of the Tuosti-
tutes to make knowledge available
the people but if it 1s thrust on  them
without their realising the need for it,
it will kil all initiative and ulti-
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mately create  distaste  and aversion

among the people against new ideas.
Villagers are conservative atel do net
change rapidly. Rural Institutes should
not accelerate the pace of change to the
extent of killing the initiative of the
people alingether. They should cert-
ainly anticiparte the needs of the rural
people but at every stage they should
win the cooperation of the people  in

the excoution of the plans.

The main  philosophy underlying

Rural Institutes 1s their devonon  to

human  welfare.  This  philosophy
shouid be exemplified in the life of
the staff and students, in

research and extension

instruction,
Rural

Institutes emphasize professional  edu-

work,

cation because the individual can make
his best contribution to social progress
through his profession. Liberal edu-
cation is not ruled out of these Insti-
tutes but is not purely academic and
remote from the life of the people but
it is something which affects people’s
life and work, Liberal education is also
useful education.  Study of knowledge
for the sake of knowledge mav have its
usetulness but in the Rural Institutes
it 15 ruled out.  Similarly in the held
ol research, the Rural Institutes will
try to establish a balance between pure
and applied research.  Research  will
be linked up with practical problems,
and tundamental research will be pur-
sued to the extent that it helps in the
solution of  practical  problems.  The
main purpose of scientific research in

the Rural Institutes will be to ameho-



rate the conditions of rural lite and o
bring increased prosperity and  happi-
ness to the homes of the rurat people.
Sinmiilarly the extension will aim at the
cducational and cultural advancement
ot the people. It will go beyond co-

operative  extension  which includes

asriculture, home  economics and

veterinary medicine. It will serve as a
theeting place tor men and women of
different professions, besides being  a

for Social  Edu-
Gram  Sevaky and

ceiitre oi education
Caron  organisers,
Cram  Sevikas, Health
It will serve people of all

workers and
teachers.
kinds and classes and will aim at im-
parting not merely skills and  techni-

ques but in developing democratic atti-

tudes and values. The purpose  of ex-
tension is to take knowledge and skill
to the door of the villages as well as
the social ideals of the Institutes.

Rural Insticutes mn this way will be-

come centres  of social  service  and

powertul instrients of rural  recouns
truction,  Thev will try 1o revive 1he
spirit of service and  sacrifice  which
characterised the struggle for indepen-
has recently s
appeared from our life. Rural Insti-

wutes will make a new attempt to link

dence and  which

ap cducation with service and in this
way curb selfish individualism and pro-
vide a suitable atmosphere for the deve-

lopment of social individuals.



Sham Naravan

The Concept of Rural Higher Education

DUCATION has a deep relation
with the life of a society as a
whole and, as such, the type ot

education will vary  from society to
society according to the divergence in
its social and cultural structures.  The
suggestion that education is a cause of
social change s as true as its converse
that cducational  changes are evolved
out of social changes. Ideas sometimes
originate trom the minds of men, and
new inventions and new theories are
propounded which bring a deep impact
on the lile  of a soctety;  but on the
contrary, to help originate these ideas
and theories, the educattonist has to
play an umportant part. The educator
wha 1s to lay down the pattern of edu-
catton has a twin task to pertorm. He
has 10 evaluate and assess a society with
a view to suggesting a pattern of edu-
cation, and also o reconstruct  the
society in the light of s own philo-
Mr. M. C. V. Jeffreys

“as nothing other

sophy of lile.
regards education
thau the whole life of the society viewed
from the particular standpoint of learn-
ing to live thar hite”,

r
[n}

The task of the Indian educator is

doubly dithcule.  He has not only  to

evaluate the society as such. but also to
consider the fact cthat for centuries to-
gether the rural community remained
in a dismal abyss of ignorance being
deprived of any access to an organised
In the middle
ages, this society remained cut off trom

system of cducation.

the seats of learning that were invari-
ably located near places of metropolitan
importance. During the British regime
the educational system centred in urban
arcas only to suit the needs of the
regime. Thus at no time in the history
of India was any organised education
available to people in rural areas. They,
therefore, remained ignorant and sta-
tic. Any educational system for them
should take into view their intcllectual
starvation, way of life and their future.

The Radhakrishnan Commission Re-
port observes that “in the course of
world history seldom the greatness of
a nation long survived the disintegra-
tion of its rural life.  For untold ages
man by nature has been a villager and
has not long survived in any other en-
every study ol
the subject which has been made in

vitonment.  Almost
Europe and America, has revealed that
as a rule. city families survive only

a few generations. Cities grow and



thrive only as they are constantly re-
plenished from the rural population.
So long as a nation’s rural life 15 vigo-
rous, it possesses ot life and power.
When, for a long time cities draw the
cream of life and culture from the
villages returning almost nothing, as
has been the case in India during the
last two centuries, the current village
vesources of culture and energies  be-
come depleted, and the strength of the

nation is reduced”.

In India, as elsewhere, the city life
has prospered at the cost of rural
people. The constant drift of talented
rural youth to cities in quest of know-
ledge has quite perceptibly impoverish-
ed the countryside of its resources  in
talent.  Such of the abler persons as
could afford the expenses ol costly edu-
cation in the cities were so transformed
in their way of life, attitudes and values
that they never returned to  their
parent community. This depletion ol
resources has resulted in the complete
fossilisation of the rural society.

India i1s a land of villages. As rve-
ported by the 1951 census, there are
about 3,58,089 villages where 82.797 of
the Indian population live. A popular
government which is committed o a
socialistic pattern of society has 1o con-
sider the reconstruction of this sociery
as a necessary condition for the preser-
vation of 1ts hard won independence

and for the realisation of this goal

*Education and Democracy

Rural people have to be made  cons-
cious of their role in a democratic set-
up. They have not only to be edu-
cated for democracy, but, as Prof.
Dewey points out, “they have to be
irained also in democracy”™*. The rural
educator has to play an important role.
On the one hand he has to realise the
present possibilities and on the other
to make the society fit to cope with
future requirements. FEducation, it s
said, 1s a process of growth. The pattern
of education has, therefore, to take into
consideration the evaluation ot the
present and the possibilities of utilising
the present for current advancement
and to take care of the future which
erows out of it. The present as well
as the future is very imporant as the
future may turn out to be different
from the present. The rural society has
now shed its lethargic past, and is pul-
sating with new aspirations. The edu-
cation may begin with the present but
shall grow with the growth of the
society to cope with the future. Thus,
the critic who considers the present
scheme of Rural Higher education as
something cphemeral, 1s nustaken m
helieving that the pattern of education
will not change with the growth of the

society.

Now let us evaluate the socicty of
the present day. It is a mass of hwna-
nity leading a life of destitution, disease
and ignorance. [t continues to live in

mud-houses in the most unhygienic and



insanitary  conditions.  without  anv
modern amenities, Yet it has its way
of life, a rich culture and some vestiges
of past greatness. Prof.  Riechmond
compares the life wvalues of the oty
people with these of rural people 1n

the following weords:

"It can hardly be denied that the
men and women  who  live  mos:
closely related to the rhythm of the
natural world possess a greater  in-
tegration among themselves than s
common among those in cities. [hey
are more serene and mwardly  pois-
ed. less susceptible to fluctuations in
spiritual moods and  depression  of
material resources”. Further, “in the
great cities. relations tend to he epi-
sodic, kaleidoscopic, as  in a cinema
film: in the village they continue in
an enduring setting as in a saga”, and
“the countryman finds his  food for
thought in his own experience of
life rather than in literature or views
from the outside world. The <oun-
tryman may not  be a philosopher,

hut he is a moratisc’.

In days gone by the entire village
society lived as one tamily actively par-
ticipating in the joys and sorrows ol
cach other.  Attached 10 the village
larmer. was the tamily  fperohit who
hesides serving the  farmer’s spiritual
needs was a family doctor, an intimate
counscllor in his family aftairs, such s,
marriages of children cte. Besides. a vil-
lage carpenter, a barber, a smith, a

waterman. and a weaver gave their ser-
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vices to him and all of them received in
return, a present, a fixed amount  of
money, on ceremonial occasions.  The
amount was fixed so that the rich and
poor could afford it. This corporate,
simple and unostentatious life was re-
gulated by a strong village Panchayaf.
which was just, prompt and impartial
in the dispensation ot justice.  Fach
elderly man in the village regarded the
honour and repure of the village as his
owi. and had no hesitation in taking
any defaulter, to whatsoever family he
belonged. o task. Rich or poor, all
lived alike.

This way of lite and this precious
culture had survived the force of
modern changes and the simplicity of
rural life, 1ts  awtudes  and  values
continued to persist and kept the rural
folk at a level of spiritual serenity  so
much so, as Havel says. the Western
scientist could sit at their feet for years
together to learn the lessons of a mora!
life. Dut now the impact of mcreasing
industrialisation is drawing these sim-
ple. unsophisticated people, away from
their serene moorings. To  the extent
this change is unwholesome, it is neces-
sary to preserve wherever possible, those
clements i carlier rarval life that con-
tributed 1o a fuller and more satisfying
existence.  This does  not necessarily
imply that the villagers should be kept
ount of the realm ol the scientific world,
burt whart 1s needed 1s 1o retam this sim-
phicity and the divine faith which gives
strength to every nation. To  recapi-
tlate, the pattern of  eduwcation  will



aim at making democracy a  success
through equal opportunities of educa-
tion, and a judicious preservation of
their culture in the process of training
them in the democratic way of life. In
cffect, the process of  democratisation
should not disrupe the society, or jerti-
son its exXisting strong points that have

stood the test of me.

The critic might ask:  “Whar ex-
actly do you mean by retaining the sim-
plicity and culture of these rural folk?
[s it the idea to keep these people con-
tented with their poverty? Do vou want
to set up different standards, one  for
the urban and another for the rural
areas? The warning 15 also given that
it you thrust a special type of edu-
catton upon raral people, it would
be resented by them: and il the  pre-
sent  pattern of  education 15 some-
thing good for them why not adope it
for the urban people as well? Why dil-
ferentiate between these twor”

It has carlier been stated that edu
cation depends on the total way of life
of a society and changes with  the
arowth of that society. To answer the
above questions, therefore, one might
ask “what is the educarion for?” And
question.

“what i1s life for?” The answer to this

this might Icad to another

question is the answer to the objection
why a separate pattern of cducation 1s
two societies, rtural
Mahatma

necessary for the
and urban. According to
Gandhi, “FEducation should aim at rais-

ing not the living but the life”. In the

wider sense, the pattern of educadion
aims at raising lite as a whole. In the
narrower sense. it has to be interpretecd
m terims of the dual function that edu-
catton has to perform which  corres-
ponds o the dual role of a person o
as an individual, and as a
It has to take

whole

his lile
member of the society.
inw consileration  the social
milieu, the prevailing efhos ot ihe
society around  its present and futare
needs.  Mr, Orrewav, theretore, rightly
savs that “if education depends on rhe
total wav of lite ot a soclety, then the
kind of education provided wili be
ditferent in ditterent hinds ol society.
The study of these differences is the
field of comparative education.  Fach
soviety has ity own type of men, or cul-
tural heroes for the voung men to emu-
late and accordingly the development
of personality will vary from one per-

son to another”.

It is important to note that each
nation has two socicties, one urban and
the other rural, where the people in-
variably differ in size, dress, way of life,
tastes, atticucdes and values. This dil-
erence  has, in some countries, bheen
reduced to the

continuous diffusion on

minimum through
account  of
rapid industrialisation. But in India no
such miracle can be emvisaged in the
near future. Even in a country like
Russia where the industrial — develop-

ment  has reached a very advanced

stage. the urban and rural societies
continue to exist in their own way.

India, tor a long time to cowe, has to
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remain - predominantly rural, and,
therefore, the proposed pattern  of edu-
cation will continne to be useful for a
pretty long time. though its growth will

correspond to the growth of the society.

Before describing the pattern of edu-
cation, it is necessary to enumerate its
aim in the words of the authors of
the Report on Rural Higher Education.

which are as follows:—

“(a; It shonld on the one hand
aimn at developing the personal qua-
licies and talents of the individual

and on the other it should inspire

youth with a sense ot social  res-
ponsibility.

(b)y The youth of the country
should bhe educated not merely in
the structure and processes of demo-
cratic Government but should cleaily
understand the ethical vaiue and the
philosophy of human relatons upon

which democracy is based.

(¢) It should give the rural youth
that training and skill which would
make them effective leaders of the

COMIMuUNity.

{dy It should bave due vegard to
the occupational needs of the students,
and help in bridging the gull which
unfortunately exists in our country
between culture and work, between
the humanities and technology and
between the practical and the ideal.

(e} The concept of rural educa-
tion should be so broadened as to in-
clude a

general  responsibility  for

extension work in the area—to pro-
vide a link between the community
and the Institure.

(fy [t should direct application ot
planned intelligence to  attack  the
problems of rural life and rural deve-
lopwent in a practical way. The
Rural Institute must maintain a two-
way channel ol communication bet-
ween the rural population and the re-

search lahoratory.”

The above statement can be synthe-
sised and put in a simple torm—"how
to secure for the conntrymen economic
opportunities and social  amenities
which the townsmen enjoy, without dis-
turbing. at the same time, all the advan-
tages which accrue from the rural set-
Prof. Riech-

mond puts this  question in  another

ring of lite and labour™.

torm asking whether a way ¢an be found
“to make the best of both the worlds—
to accept the largesse of an industrial
civilisation while retaining the impon-
derable virtues of rural culture”™. The
reply was given by Rousseau long be-
fore the question was asked and i is:
“hack to nature”, But we may improve
on this answer by asking whether it is
not possible for the industrial marvels
to coexist with the bounties of nature.
Some of the existing Rural Institutes
have provided the answer where cosmos
has been fashioned with the process of
industrial civilisation by blending the
rural charm and simplicity with the
dtilitarianism of the urban economy.



The Government of India have un-
dertaken a colossal programme of com-
munity development in all spheres of
rural life. Newer techniques of farm-
ing, improved seeds, artificial and chemi-
cal manuring have been introduced.
Roads are being set, modern methods of
communication have been introduced;
means of irnigation are being improved;
wells, tanks are

canals, being dug:

Water Trescrvolrs, constructed. The
countrystele 15 being  clectrified.  Ths
colossal programme needs all resources
in labour and talent, but nothing 1s
more conducive to the achievement of
targets than the enthusiasm and coope-
ration of the people themselves. Yet
the leadership in all spheres has gone to
the share of the urbanished trained per-
sonnel whao, by the very nature of their
training, are at a very disadvantageous
position in winning over the confidence
Chester

experience

of the rural

people.  Mr.
Bowles narrates  the sad
of the rural officer who was told by the
villagers that “we have had only two
kinds of visitors before, those who came
to ¢ollect revenues and those who came
to beat us; which are you?” In such
an atmosphere of distrust, it is a hard
job for the development workers to pro-
duce better  results. The remedy is to
produce leadership from the rural area
itself.  This is another aim of the Rural

Institures.

[ should take up the second point
again—why the existing system of Uni-

versity education does not meet the re-

quirements of the village people. It
may be stated that the existing Univer-
sity  education has been continuously
criticised as a system of educavon which
is unrelated to life, is bookish and exa-
mination-ridden. It has been assailed
for us rigid curriculum and a faulty
examination system. If tlis has been
considered as unsuitable for the city
people, it is more so for the rural
people.  The aim of the western type
of education, according to the minutes
of Lord Macaulay, was to produce a
class of persons, “Indian in blood and
colour, but English in taste, vpinions.
morals and i intellect’.  This educa-
tion has produced a class of “educated
proletariat’ which drew its inspiration
earlier from its alien masters and after
their departure tend to fill up the
vacuunt. It will be a grievous mistake
to set up Institutes in rural arcas with
this pattern of education. It is also not
desirable to first effect a total reform in
the existing University education and
then to apply the reformed pattern to
the rural areas. Prof. Huxley said that
“atl new truths begin as heresys, and
end as superstitions”. The old system of
education has undoubtedly a hold of a
superstition on our body-politic, and 1t
is better to sct up Institutes on an expe-
rimental basis with a specially designed
pattern which 1is closely related to the
life of the people and which answers
their total needs than to try wholesale
reform. In evolving, therefore, this pat-
tern. the idea was kept in  view that
these [nstitutes should not  only offer

9



liberal education but provide an inte-
grated system, blending classwork with
rescarch and extension activioes,  and
should also ehiminate all the existing
flaws in the University education. The
external curriculum  should  be  less

rigid, and the examination should
place adequate emphasis on the asses-
smene of the student  throughour his
period of stay mothe Rural  Insticuee,
The external examinations  should be
more objective and  take note of the
cumulative record of the stucdent.  Fur-
ther, these Institutes will work 1 the
rural arcas as centres of planning and
development ol the entire community,
Their students will have an intimate
touch with the rural  people, live in
their problems and find  solution for
theni.  This will eliminate much of the
criticism which goes against the present
day University educarion. The aim,
therefore. is to take the best of the exist-
ing cducational systems.  without any
afliliations, and to adapt them o the

conditions of rural India.

Another drawback in our present
Unmiversity education is a free elective
system whicl gives the student of a libe-
ral arts college an unrestricted choice
to select various unrelated and unallied
subjects.  This has been described by
Mr. Dongerkery as a  factor which
turns the liberal arts college nto an
‘mtellectual catetena’, where there is no
cuarantee that the students  would re-
cenve a balanced education. Prof, GG, N,

Morrison also described the elective syvs

10

tem “as the greatest crime of the cen-
tury agaimnst  the yowth'. This  dis
acdlvantage of the svstem has been realis-
ed by the authors of the Rural Higher
education, and the curriculum set for
the  Three-Year Diplmna {lourse,
restricts the cholee to a group out of
eight which comprises two related and
allied subjects, which not only offer full
scope for liberal education up to Uni-
versity standard. but also tend to specia-
lise the gradeate ina particular vocaton
in dife. T hus, a student in Three-Year
Diplema Course has te study hive core
sunjects, one of them bemg “Introduc
tion to Rural Problems™ and select one
gronp comprising two University sub
jerts.  The education is not, theretore,
lopssided bur & balanced one.

Similarly, we have introduced Agrn
culture and Engineering courses. It
may he stated that the principles ol
engineering and agriculture remain the
same everywhere. That s so. but  the
emphasis in the Rural Institute is on
educanve held work. rural background
and integration of classroom activities
with extension and research work, The
graduate will not, therefore, be an offi-
cer for the desk job, as is the criticism
agaiust the present output of the Agri-
culture and Engineering colleges, but
an active participant in the rural life
In the Engincering course also note has
been taken of the requirements of the
development schemes. At the moment
what is required is a  primarily civil
overscer with a working knowledge of

clecurical and mechanical  engineering



whao should be able to coordinate acti-
vities in all fields of development. The
aim of the Rural Institute is to produce
such an overseer, while the duty of pro-
ducing specialists in all spheres is lelt
to the existing nstitutions.  Te  will,
thevefore, be seen how the new pattern

of education ditters [rom the old one,
and how 1t is required to meet the needs
of the existing society. The pattern is
not a rigid one, but holds out a promise
of improvement through experience
and in the light of the growth of the
society.
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Clyde B. Myers

Rural Education in the United States

I'TH more than 80 per cent of
India’s  population in  the
villages and the literacy rate

low there, Indian  ofhcials may feel
overwhelmed  with the  problem of
bringing adcquate education to these
rural folk.  India is in the cwenteth
century and  the complex of  interna-
tional  ftorves  demands  fast  action.
America as it was developing its edu-
cational system enjoved physical isola-
tion. The world was small then: so the
task could be accomplished with delibe-
ration and relative calmness. However,
India can take courage from the history
of rural educational  progress  in the
United States because  the real trans

formation occurred 11 the last 23 vears,

The first setclers sceking largely reli-
gious {recdom and economic opportu-
nity had among them many well edu-
catedd persons. Several private colleges
were founded carly.  Education was for
the elite and gifted.  Private common
Flementary education slipped backward.
In the hard life of the pioneer. muscle
and endurance and a very practical set
of skills not then available in schools
were what were needed. The formalistic
education of the day was heavily weight-

ed with veligious and moral teaching;
it did not meet the needs and gradually
fell into disfavour. Growing illiteracy
was widespread for a oome and was not
considered much of a handicap.

However as the Frontiers became
more settled the need to be able to read
and write and do simple arithmetic in
order to carry on trade became evident,
At fArst. the school effort was by the
church but soon it became a matter of
general concern and the public Elemen-
tary school was devised supported by

taxes.

For one hundred and ffty years pro-
gress was slow.  In most States parents
had to pay some tuition fees but about
the nnddle of the nineteenth century
public Flementary education became. in
full fact. free schools for everyone in
most ol the United States.

The fact that should be noted is that
theie were, in most States, no depart-
ments of education concerned with pub-
lic Elementary education. Statistics and
financial reporting were handled by the
other  departmenis  of  government.

Even the supervision of these Elemen-



tary schools was done by the regularly
clected township otheers.

Thus it can be seen that public edu-
cation started ar the rural level and
gradually developed upward to higher
levels. Elementary education came first
and expanded upwards. Likewise as it
developed focal school supervisors were
elected who lhad teaching experience
and so the beginning of professional
cducation can be said to have evolved,
State Deparunents of Education came a
bit later.

At hrst. the goal was to make possi-
ble for all rural children eight grades
ot education. At the close ot the nine-
teenth centwry, compulsory attendance
laws were enacted requiring attendance
up to the age of 12 but they were no
enforced very well, It was  common
practice for older boys not to commence
school until the harvest was  gathered
and to leave school when sprmg work
bezan. This meant that they attended
school about four o five months out of
the seven months’ schooi year. The
quaiity and quantity of cducation was
not coad,  This Elementary education

was largely terminal.

From the middle of ninecteenth cen-
tury, a rather elaborate system ol private
and semi-private Secondary  academies
(le\'elopcd which., among other things,
served as teachers training institittions,
As a consequence. the level of teaching

improved.

At the opening of the twentieth cen-
tury, the concept that High school edu-
cation could and should be public edu-
cation had caught the public imagina-
before-mentioned

tion. The private

academies were rapidly  turned mnto
public free High schools.  Some Rural
High sciiools were established in small
villages. Soon  the  watchword  was
that all children were entutled o High
school education at public expense but

progress in this direction was slow.

Participation it the first World War
pushed America out of its isolation and
violently inte the curbulent stream  of
mternational affans. The educational

achievement of every soldier was tested.

(Scientific  tests  and  measurements
movement  was just  getting  under
way).  The statistics ot the level

ot eduacarional achievement of the Ame-
rican soldier in 1918 shocked America
into social action, The level ot educa-
nonal achievement of the yural cinzen:
soldier was particularly distressing, It
was sell-cvident that neither 1echmeal
progress nor national solidarity  were
possible with public education as it was
especially in the rural areas.

The slowest to awaken to this reali-
zation were the farmer {olk of America
but when they did capture the viston
they moved fast.  Part of this slowness
to act was because the farmer was a very
practical person and he was not satis-
fied with the Kind of urban High school
education he saw. These tiigh schoals

were largely college preparation insti-
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tutions heavily weighted with foreign
language, mathematics etc. He saw his
boys and girls, educated in these High
schools, go off to the cities seldom to
return to the rural community from
which they sprang. He wanted his
children to have all kinds of opportuni-
ties but he vaguely felt that the oppor-
tunities of rural life were  not being
presented to his children in their forral
education.  He recognized also that his
children did not see any close connec
tion between their classroom learning
and the problems ol the farmer and the
tarmer’s home. Consequently he gave
tittle enthusiasm to cthis largely urban

public High school movement.

Out of this feeling of rural dissatis-
factton multiplied many times through-
out the narion was born the Multipur
pose High school—in the United States
often called the Comprehensive High
scheol. The boy or girl, who because
ol certain ambitions. wanted college
training could still prepare for college.
The boy who wanted to continue on his
father's farm now found an opportunity
to study  scientific  agriculture  and
throngh a project managed by him on
his father’s farm could prove it out. He
came to feel that there were many good
things in the farmer’s way of life. The
girl who also liked rural life  could
study home-making slanted toward the
problems of the housewife in rural
There were shops for the

‘There 1were

conditions.
mechanically  inchined.
commercial courses  including secreta-

rial work for those inclined to business.
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The farmer and his son could now see a
real connection between classroom ins-
truction and the affairs of real life on
the tarm. They now backed this type
of High school earnestly. The move
ment really gathered momentum in the
1920s,

There was also an economic reason
for the development of the Multipur-
pose High school in the rural areas. In
cities with large enrolments there
could be special High school tor trades.
for commercial work and  for other
applied types of High school training
but in the rural areas, it was simply too
expensive to  do  this. Hence the
various phases of vocational training and
the college  preparation had to be
tollowed  together in one house and
placed under one administration to cut
Vocational laborato-
Hence  they

down expenses.
ries are very expensive.
should have the fullest use possible. A
shop might serve for farm mechanics
training and for basic  training for
mechanical trades. Fxamples of this

type of economy can be multiplied.

In rural America when we speak of
the Multipurpose High school, we are
talking about the six grade High schaol
or the combined junior High school and
the senior High school. It represents
grades 7 through 12. In the smaller
cities a Multipurpose High scliool often
means the senior High school or grades
9 through 12, Fceonomy and efhciency
are the determining factors. A rough

standard of 700 students as a desirable



minimunt for efficient operation of
cither types of organization has  been
established by research.

To have a minimum pupil popula-
twon of 7000 a svstem ol schookowned
buses is necessary to  ansport pupils
trom thar homes to the central Mula-
purpose  High school.  The  rough
standard here is that a student should
not be on the bus more than an how
n the moinime or in the afternoon. 1t
is evideni at once thar faivly good roads
are a necessity for both rapid and safc
[FanSpPoOTE.

Because this central school s ar a
long distance {rom the homes ol the
students, provision for hanch must be
wade by the school.  Self-service cafe-
tervias were  developed to satisly chis
need.  Here students can buy hot meats
at prices which represent cost of  the
food  wholesale. Most  schools  iIn
America now have caleterias. In the big
cities, it may be a convenience but in
the rural areas, it is an absolute neces-

sity.

Because it would be too custly to pro-
vide the space to leed large numbers of
students at the same time, the “stag-
zered” lunch period has been devised.
Perhaps one third of the students have
lunch at one class period, another third
at another class period and a final third
at still another class period. Thus for
cach of these lunch periods, two thirds
of the students are in their classes. The
school s in continuous operation from

the time the school opens until it closes
i the alternoon. The library and study
halls provide suitable places in which
the student can study when he does not

have a scheduled class.

Because in the rural sections the social
atilities are meagre. such  as. library.
asseinbly facilities. meeting places  for
clubs and business organizatious, various
sports etc., the central school s thrown
apen at nightt and on Saturdays tor these
purposes. As a vesult some part of and
many thmes almost the enure building
is i use nearly every night in the week.
The school Dbecomes the community
centre in a watal sense. It is a hub
of commumnity Jife.  The school stafl
recognize this as a service that they must

[oster.

After the Multipurpose High school
had been operating for a time it was
found that an important socializing pro-
cess was going on.  The college prepa-
ratory student found our that the boy
that was studying agriculture was his
equal or nearly his equal in ability.
The secretarial student learned by per-
sonal comtact that  the girl  studying
home-making was quite her equal men-
tally and socially,  This tolerance and
appreciation of each other was  good

training for citizenship.

T'he device in the Multipurpose High
school that does much  to accomplish
these social ends is the core subjects like
social  studies,  language (vernacular),

general science. biology, general mathe
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matics cte.. taken by all students. In
these classes students with very different
ultimate objectives. study and recite
together. They get the measure of each
other. Close association in social events
and sports are further means of reinfore-

ing this mutual understanding.

The outstanding fact to remember 1s
that the transiormation has largely hap-
pened in the past 25 years. It could
happen in India also. Compulsory edu-
cation is now enforced up to 16 years
in rural areas. Roughly speaking before
the first World War only one in  ten
entering the first grade graduated from
the High school in the rural arcas.
Today nearly six out of ten have some
High school training and four out of

ten zradoate.

It seems signiticant also to recall that
the great advance in Elementary and
Secondary education in both city and
country parallels the tremendous indus-
trial upsurge in America. It is some-
what hard 1o determine which was the
chicken and which the egg but it is per-
fectdy obvious that neither would not

have progressed if they had not gone

ig

lorward hand in hand.  As far as rural
transtormation is concerned. certainly
Elementary education widely dispersed
came {first. It seems sate to say that it
was fairly good education that made it
possible for the American workman to
apply to the job the technology that
wide scale mechanization of indusiry
required. T'he great evolution that
scientific agriculture brought required

a hugh level ot education.

These hard facts have implications
for India as to where the chief training
emphasis must be

placed  especially

when funds for education are in short
supply.

on the critical arcas it is  possible 1o

But if the emphasis is placed

transform the national life in a rela-
tively short period of time.

The opening statement of the chap-
ter on Education in the Outline of
Secomd Five-Year Plan 1s a FUNDA-
MENTAI TRUTH:
the system of education in a country

"The nature of

has a determining infuence on the rate
at which cconomic progress is achieved
and the benefits that can be derived

from 1t.”



(. Ramachandran

Rural Institutes

(Talk grven by St G. Ramachandyan. Divector, Gandhigram at the
All India Radio. Madras on 28-9-1957)

HE very idea of Rural Institutes
appears as something new and
strange to many people today.

But. is not that itsetf something very
strange 1n a country with the immemo-
tial educational traditions of  Indiat
When we look back at the panorama of
the history of our country, we see the
Gurukulas, the great hermitages of  the
scholars and  philosophers and  also
Universities  like those of Nalanda
and Taxila. The tradition of what
we now  call  the Rural  Institute
was thus in the blood and bone of the
history of India. And, vet the very idea
of a Rural Institute has now become
something strange and even fantastic
to many of us. Is not this another
proof of the perversion of Indian
history in the last few centuries? The
ancient Indian idea that Higher educa-
fion should bhe made available to all
young aspirants. whether rich or poor,
in peacetul surroundings far away from
the bustle and noise of the cities and
linked to productive and useful bodily
labour has run like a polden  thread
through the history of education in
India. And are not these among the

essential characteristics of a Rural Ins-

titute? But, under British rule and
perhaps even earlier, the rural areas
becamre more and more neglected and
emphasis shifted w a few hundred
towns and cities.  What went on during
this period was a relentless process ol
sucking up into the towns and the
cities all that was of value in material
and human resources in the villages.
Like every other gsood thing, Higher
education also migrated from rural to
urban areas so that a time came when
parents of village boys and girls had o
sell their lands and property to keep
their young folk at colleges in the
This was a terrible
ment and full of far reaching conse-

cities. predica-

quences in the life of the people.
Among the consequences was the one
under which all Higher education be-
came the prerogative of a small fraction
of the fortunate few and it clearly went
out of the reach of milhions of those who
needed it and for whom it was nothing
less than their birthright. Under British
rule most of the external and inner
symbols of culture and higher life were
stowlv plucked out from the rural soil
and replanted in urban ground. The
universities and colleges were all in the



cities,  so much so, the city  and  the
Higher  cducation  became  hopelessly
linked together in the minds  of  dhe

common people.

[t took a long nme far any healthy
veaction to reassert itsell against  such
a taral ude. But reaction did come. It
started fivst o a small trickle and then
gathered speed and sweep and we are
all vet in the grip of it. We have cer-
tainly not seen its bnal stage. In  the
first and carly tide of healthy reaction.
we see the emergence of the Gurukula
University ac Flaridwar established by
the Arya  Samajists, the  Visva-Bharan
University  at Shanuniketan  establish-
ed by the great poer and phitosopher.
Rabindranath  Tagore, the National
Umversity at Adyar founded by Dr.
Amnie Besant and a few other similay
instututions.  And  then  some  thirty
vears ago came o be  ostablished  the
great Vidvapecths when  Mahatma
Gandhi swept the country with  the
fivst greac Satvagraha Movement and ot
these, three at least remain today, and
have carned a great name  ftor  them-
selves.  These are the Vidvapeeths of
Gujrat, Bihar and the Jamia Millia, the
last ol which is so intimately connected
with the name of Dr. Zakir  Hussain,
one of the greatest  educationists in

India today.

[ wish to pick owt specially the Visva-

Bharati  Universuey at Shantniketan
for a very bnief analysis ro throw light
on the characteristics of a2 Rural U'ni-
versitv.  T'he  Shantinikctan  ideal  of

education was not merely the transplan-
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ting of city educauon in a rural  area.
It was someching much more and  in-
volved the deeper process of ruralising
cducation so that it hecame on the onc
hand part of the peacetul rural hack.
zround and on the other sought ity
synthests with the main challenges  of
cducation  in modern  tmes.  Shanti-
niketan proved that the highest edu-
catton  can be  conduweed  in the
micst of Nature and far away from the
cittes and under conditions of - simple,
clean and truly artiscic living.  Open-
alr classes and bovs and girls growing
up in harmony with the rhythm and
cadences ol Nature are at the centre of
the  Shantiniketan  experimene  and
these would have been impossible m a
city seeeing,  Poet Tagore also instsredd
from the verv beginning on whae  has
just now become fashionable o our
country symbolically ar least  in the
universities and  colleges,  namely,
bodily labour to produce bodily needs.
Training in handicralts thus bhecame g
vital corollary in the process of ruralis-
ing Higher education. The great poet
also made 1t clear bevond any  doubt
that there were great values of Truth,
Beauty and Goodness embedded i the
ancient rural cultwre of  India  which
must be vediscovered and  renourished
Rural

University. He, at the same time,

as part of the foundation of a

peinted to the urgent need to cffect a
genuine synthests between the ancient
values and the great values created by
modern civilisation.  The contribution
of Shantiniketan at this point has yet



to be fully studied and appreciated by
those in charge of educational recons-
truction in independent India.

In recent vyears, it is the University
Commission generally known as the
Radhakrishnan  Commission  which
brought out conspicuously once again
the idea of Rural Universities. But,
sumehow, the report of that Commis-
ston has been put on the shelf and
some ol its splendid and excellent ideas
ihave not been taken out for experimen
another

school of thought has strongly taken the

tation, In the meantime,
view that there should be no division
of umversities mmto  urban and rural
ones and that there should be establish-
ed a chain of universities in the rural
areas to be known as National Univer-
sities. This is only a battle over names.
After all, do we not draw distinctions
between industries and village indus-
tries, city health work and rural health
work, city projects and village projects,
and city housing and rural housing etc?
When it is remembered that even today
more than 80 per cent of the people
still live in rural areas, that their villa-
ges are many centuries old and that
we are cngaged at many levels in rural
reconstruction, there appears to be no
need at all to labour under an inferio-
rity complex when using such an ex
pression as 'Rural Universities’. Every
Rural UUniversity will be a National
University, because it will be rooted in
national realities and reach out to

fulfil national needs.

It is certainly necessary to analyse
the positive contents of a Rural Insti-
tute and its fundamental characteris-
tics. This subject can only be very
briefly touched upon in a single talk
like the present one. The following
ten points will, however, be relevant in
any such consideration:

(I A Rural

founded ideologically on the conviction

Institute should be

that there are certain material, mental
and spiritual values in the ancient rural
civilisation and culture of India which
require to be
nourished and that not necessarily, in

rediscovered and re-

conflict with the values of the scientific
and technological developments in the
modern world,

2y Among the values of a rural
culture would be peacefulness of daily
life in place of restlessness and the
fret and the fury coming from such
restlessness:  cooperation  and  adjuse-
ments in place of competition and strife
order: decentralisa-
tion of political and economic power

and resources in order to reach out to

in the economic

hundreds ol thousands of villages: ihe
proper balancing of the material and
moral claims of life and above all, a
deeper and functioning artistry per-
meating the common life of the people.
There will be no question of setting
aside modern science or technology, but
their application on a more broadbased
human and humane manner will have
ta be truthlully accomplished.

(3) A Rural Institute should take
Higher education to the doors of the
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people where they live close to the
soil and  with agriculture as their
main occupation.  Therefore. inevitably
much of Higher education in rural
areas will be in and through agricul-

ure.

(1) Closely
would be the place of village industries

allied o agriculture
and handicrafts. Rural Higher educa-
tion will thus be, in a measure at least.
woven around village induosiries and
handicratts.

{5 A Rural Institute should neither
be too big nor centralised. Ir should he
compatatively smaller than the wurban
university but at the same time it
should

LY I'(:'}l(l ot s MOLTAIIING
e

through extension methods.

(6 A Rural Institute should depend
more and more on local resources both
human and matenal and aim at a
large measure of selt-sufhciency through
the productive work of its own teachers
and students.

(7) T'wo languages at least will be
compulsory, namely, the mother tongue
or regional language and Hindi,  the
national language. Any other language
like English may be added to these two,
but there should be no subtraction from

these two.

(8) There should be no steam-roll-
ing to produce identical pateerns every-
where, hut local colour, tones and tradi-
tions must be allowed to come in freely
without loss 10 certain general stand-
ards and attainments.
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{4y While providing for a measure
of specialisation in techniques, a Rural
Instituce will aim ar the development
of integrated personality in men and
women so that the [uture citizen will
kitow how to lead a balanced life. The
economic, social and spiritual  claims
must be reconciled in the character and

outlook of the growing generation.

(10y The Rural Institute must revi-
talise a whole rural area in which it is
sitnated. Life inside the campus should
illuminate and reflect itselt tully in the
mcreased  education,  prosperity  and
happiness of the people in the rural
area. -That certainly would be a real

test.

Mahatma Gandhi was the first great
teacher in the modern days in India to
point the way to the rebuilding of lite
in rural areas. For him  ruaral recons-
truction was without a doubt national
reconstruction. Educated India, before
the coming of Gandhi, had forgotten
even the rudimentary arithmetic that
cighty per cent of the people in the
rural areas represented the nation far
more truly than the twenty per cent in
the cities. Educated India had hypno-
tiscd itself into the beliel that  twenry
per cent of the people in the cities must
looked

after accordingly than the eighty per

be taken more seriously and

cent in the villages. It took many years
for Mahatma Gandhi to educate the
educated people in the country to
understand this simple arithmetic. The

result has been nothing less chan



explosive. For the first time in many
centuries, we now not only know, but
we wish to plan on the knowledge, that
what matters most in national recons-
truction is rural reconstruction. It is
this knowledge that must point the way
today to the establishment ol a net-
work of Rural Institutes in every part
of India. Rural Institutes, if and when
established and Keeping enshrined in
themselves the ten fundamental charac-
teristics clucidated  above, can trans-
form the entire face and character of
our country. It that 1s true, what
grcater task can there be in educational
reconstruction than the establishmietit
of such Institutes, quickly and without

delay?

But the Central and State Govern-
ments are as yet only on the threshold
of such a programme. The Govern
ment of India through its Ministry of
Fducatien has recently sponsored the
establishment of ten Instituees of Rural
Higher Education.  But it has set
about this work very hesitantly.  What
should, however, hearten those con-
cerned is that a step in the right direc
tion has been taken. These Institutes
of Rural Higher Education may well
pave the way for the Rural Universitics
of the future. LFven as it is, some non-
governmental educational bodies have
already stolen the show in this regard
and in two or three places at least
Rural Universities have already appear-
ed on the scene. These are in  Seva-
gram and Anand in Gujrat. There s,
however, neither clear agreement nor

understanding vet concerning the con-
cept of a Rural University and how it
should be built up and developed. It
would be a good thing tor educationists
interested in this matter to meet toge-
ther, study the whole question carefully
and arrive ar certain basic conclusions
to guicte the growth of Rural Higher

education in India,

Gandhigram which has been given
one of the new Institutes of Rural
Higher Eduacation has started the work
uncer all the present limitations and
hesitations, Gandhigram was greatly
blessed im that  the  Rashtrapati, Dr.
Rajendra Prasad himself very gractously
inaugurated irs Rural Insotute ol

Higher Education on the 17th ol

August, 1956. It is our hope
that  after a  few  years  this
experiment  will lead Gandhi-

gram to the establishiment ot a full-
Hedged Rural University. A small bhand
of dedicated workers has taken upon it-
difficult  rask, but they
undying

self  this
have the f{faith that the
Gandhi  will
guide them as they go forward on

spirit  of Mahatma

the grear quest. There can be no
failure in such an undertaking. The
objective conditions in India call out
for such a consummation. We need
clear vision, sustained eftorts. and  the
readiness to admit and correct every
mistake. May these be granted to all
those in different parts of India  who
will from now on labour hard to build
up the structure and content of Rural

Higher education.
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Integration of Theory

K. Paul

and Practice in

Rural Weltare Training

UMAN knowledege is the result
ot practical experience direct
and indirect. It cannot be

separated from prac-
Importance of
integration of )
theory and prac- 1t
tice and integri- like this
ty of workers

tce. An old saying
Malavalam goes
that if we
want to catch fish,
we should be prepared to get our
hands wet. To train fishers of men is
a more intricate job. Theory divore-
ed from practice has no place in the
modern world of science. It is impe-
the field of
social welfare that  the

rative, particularly in
theoretical
aspect should be a gquide to social
action. To learn to administer rural
services without practical training will
be equal to a  struggle of  learning
swimming in the drawing room by a
correspondence  course.  In fact, a

person having practical experience,
even though no academic qualification,
is likely to be a more suitable rural
worker than a bookish intellectual.
The right man to do this job is, of
course, one who has a professional
training plus genuine aptitude to work

for the welfare of rural people.

Fducation for rural services under-
taken by Rural Institutes is basically

a liberal-cum-professional  education.
It is based on the fact that there is in
this field a growing body of scientific
knowledge which could be
through a regular course of instruc-

tion, bhoth theoretical and practical.

imparted

While stating the “aims and object-
ives” of Rural Institutes, the SHRI-
MALI COMMITTEE  REPORT

emphasizes the need of mtegration o
theory and practice. In this connec-
tion, it is important to note the fol-
lowing words: “The objective should
he the enriching of the life of the indi-
vidual and of the community and not
necessarily or only giving a professor
a chance to lecture in his
subject. .. .”

OwWn pet
It continues: “Though
the students in these Institutes will be
engaged continuously in some form of
practical activity, it should be fatal for
them to neglect scrious and thorough
academic  study. Theoretical  seudy
may tend to arise from practical situa-
tions and from facing the problems of
real life but unless the students devote
sutlicient time to studies of the funda-
mentals of science in Rural Institutes,
they will not be able to compete with
attended  fully

equipped and staffed universities and

students who have



might thus be permanently handi-
capped.  We should, however, expect
that the students from Rural Insti-
cutes, from their practical touch with
life and its
achicved an adaptability to all Kinds
of conditions and will prove to be both

competent and practical in the facing

problems, will have

and handling of rural problems”.

In addition to the possession of a
store ol factual krowledge and scien-
tific techniques, rural welfare duties
call for certain constructive attituces
of personality.  Rural welfare workers
should have a belict that it is possible
to help and educate individuals  and
groups to change themselves and  to
maclify their environment so that their
physical, mental and social health may
grow [rom strength to strength.  Shri
V. T. Krishnamachari, speaking about
training of workers for National Exten-
sion Movement pointed out: "As stated
earlier Extension is a continuous pro-
cess designed to make the rural people
aware of their problems and indicat-
ing to them ways and means by which
they can solve them...... It is there-
fore of the highest importance that for
this task personnel of the right type
are obtained who will take to their
work with zeal and enthusiasm. The
qualities required are not only ability
to acquire knowledge but also dedica-
tion to the task of serving the rural
people and the development of a will
to find solution for their problems.”

Rural [Hostitutes  have come  1nwo

existence mainly to meet this need of
preparing personnel of the right type
responsibility  of the
Rural Institutes and
field work agencies.

and it is the
taculty of the

The American institutions of social
work cducation

Field Instruction assign studen:s spe-
--g joint respons

Nt cifically to a social
sibility of Rural

Institutes and SCI‘\'iCC agcucy as a
Field Work agen- general rule. Need
cies

for extreme specia-
lisation and the advantages of  having
well-developed social welfare  agencies
and adequately qualified agency super-
visors to help in supervision, seem to
On the other
hand a number of schools of

be the guiding factor.
soclal
work in Europe and Latin ‘America as
well as some of the University schools
in China bave found it necessary to
orgamise and administer their own

social service agencies or  centres  in

order to give the students  profitable
training experience.
Under our present Indian condi-

tions, particularly in rural areas where
Rural Institutes are opened, there may
not be any dearth of rural welfare
agencies. Speaking from our expe-
rience of Jamia Millia Rural Institute,

wellare work i1s carried on in the sur-

rounding villages by N.E.S.  Block,
Social Welfare Board, Jamia Rural

Centre, Adult Fducation Comumnittee,
the Indian Cooperative Union etc. Of
course, it will be, in the long run, only
beneficial for all of us to cooperate and
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coordinate these wellare programmes
and make it meaningtul to the students
under training. But this should be done
very carefully, even though this may
take time, It is not wise or desirable to
expose the young and fresh students to
all sorts of practices. It will do well to
help in improving the working standard
ol agencies and later work out some
criteria for sclection of  proper field
work agencies and qualified supervisors.
It seems that the hest arrangement to
ensure a high quality of supervision is
by assigning teachers to direct supervi-
sion of swudents and enlisting the
wholehearted cooperation of agency per-
sonne! to share responsibility for stu-
dents’ supervision. Wherever essential
and permissible, by giving a training
allowance or honorarium, regular and
specific services could be expected from

agency staff.

It is very necessary that the teaching
institution should retain control of the
work performed by, and the supervi-
sion provided for the students. The
objectives of practical training and cri-
should
be determined primarily by the teach-
Beyond this, practical
training in rural services should be a
joint responsibility of the Rural Im
stitute and the rural wellare agencies.

teria for evaluation no doubt

ing centre.

The coordination and the correlation
of classroom teaching and field prac-
tice are ultitnatelv based on the strength
understanding
achieved by the agency-school relation-

of  cooperation and
ships. In other countries, where the
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schools use the members of their teach-
ing staft for student supervision or
otlierwise maintain a close relationship
with agency personnel, attain a high
degree  of corrvelation between theory
classes and held practices, since  the
school and agency alike beneht trom
the continuous interchange of thinking,
experience and study.

Some internal factors that will affect
the quality of field work and hence the
integration process are the following:

I.  The standard of practice and

policy ot the field work agen-
cles.

IR}

T'he qualification, practical  ex-

perience and genuine mterest of

the teaching staft and agency
SUPETVISOTS.

5. The content and method of held
instruction.

4. The duration of placement and

the stages olf development of

students in the various agencies.

These points need special considera-
tion, planning and selection.

Though the teaching institute and
the field work agencies recognise that
preparing rural wellare workers is a
joint responsibility, it would be diffi-
cult in many instances to define the
exact responsibility and the contribu-
tion ol either towards effective practicai
training. In all such instances if the
teaching staft of the Rural Institute
maintain a close relationship with the
workers of the agencies, to which the
students are assigned for their practical



work, the problems and needs that arise
from time to time can be discussed co-
operatively and working arrangements
can be arrived at that are mutually
satisfactory; otherwise, this extremely
important aspect of rural welfare edu-
cation 1is left largely to chance and
haphazard development. This is bound
to produce unhappy effects on  the
quality of the finished products turned
out by the Institute.

Practical work should be supervised
so that the student
may learn under
the guidance of experienced personnel.

Field Work
Supervision

Orientation talks before commencing
practical work has been proved very
helptul. In several schools of social
work in the U.S.A., the students are
given continuous preparation through-
out his first semester as well as in several
final orientation sessions on the campus
immediately preceding the students’
appcarance at the agency. This is done
in order to ease the shock of the sudden
shift from protected campus classes to
agency set-up.  During the early weeks
of field work, the agency also plans and
periods.  The
school, the agency and  the student
should know somewhat clearly as  to

provides orientation

what is expected of them separately
and collectively,

The field work instructor’s minimum
responsibility should be to provide time
tor ar lcast one weckly conference with
each student, in addition to the time
devoted for general planning and gui-
dance, concurrent evaluation of field

work records and for field work staft
meeting.

The supervisor's job is not simply
“to get things done”, but to give the
student the proper amount of support
and direction as he develops his own
capacities. There may be a few stud-
ents who present active resistance to
supervision. There may be others  who
expect the supervisors to lead them by
the hand. It is here that the super-
visors have to be very careflul to avoid
over-protection  and  dependency. At
the same time the student needs to feel
accepted and sustained and requires to
he given a chance every day to do his
best. He can do this only if he is
treated as an adult individual. The
importance of the supervisor’s position
in our students’ field work education
15 unequalled, for it is he who cons-
ciously or half consciously imparts  the
work experience and learning
tion which the student
makes his own. By and by, he should
learn and feel confident to shoulder
more and

situa-
absorbs and

more responsibility.  The
American  Association of  Psychiatric
Social Workers believe: “'Field Work is
an cducational process, placing its em-
phasis  upon understanding of the
dynamics of human behaviour and its
conscious use of relationship between
the teacher and learner. particularly in
the supervisory expericnce.”
Wherever  there 15 provision  for
special agency supervisors, the faculty
representative does not act as an addi-

tional supervisor at the agency. He
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focusses his supervisory function on co-
ordinating for the individual student
the knowledge gained in tie classroomn
and that collected from the field. Lowus
Sentaman, a former Field Work Direc-
tor ol a school in West Virginia says:
“Creating a solid integration between
the tdeas ol the theorctical student and
the practical supervisor is a difhicult and
tactful joh of the faculty supervisor be-
cause much of the content of the class-
room teaching has no  immediate
cxpression  in the  field  work
learning of the student or
the student and  supervisor may
appear totally unabie to apply theory to
the current field work situation.” At
this point, it is usual that the student
sticks to his solid books and the admi-
nistrative supervisor to his elastic pages
of files. They may start defending and
arguing from their own impressions,
prejudices and misleading experiences.

Monthly  group meeungs and held

work seminar should
Coordination of

Ficid Work be used as a tech-

nique to help the
groups of students placed in various
villages to coordinate the content and
method  of  field work. The school
supervisor acting as the discussion
leader can utilise the group process as
an additonal medium through which
the student can be heiped to regain his
knowledae, attitude. relationships  and
values.

Students of each group mav clect
their own chairman and secretaries to
conduct the meeting and record the
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minutes respectively. In these group
meetings, they review the past work and
plan for the conung montl: by free dis-
cussion chisel their differences and
come to common agreements., The
Institute supervisor should attend these
mectings in order to correct, guide
and direct the group proceedings and
decisions. The reports of the vanous
groups should be read in the field work
seniinar held for the whole student
body. Junior students who might not
have started village work may attend
as observers. In this ficld  work
seminar, students and teachers will find
an oppor:unity to offer suggestions,
make amendments and submit cons-
tructive criticisms. A friendly helping
tone should prevail to pacify heated
controversy that will crop up now and

then.
The formation of a Field Work

the field work
coordination, field work

Council consisting of
teachers
and exccutive secretaries of village
groups will be advantageous to discuss
and shape policies, finalise programmes.
andd sanction inancial commionents and
approve change in field work arrange-
ments.  In the early stages of organisa-
tion, it may be tried as an advisory
body. Only by such close working
relationship between the Head of the
Field Work
Work student  body
of the Rural Institute efficiency, effect-

Departisent, the Field
Faculty and
iveness and training in  democratic
itving and leadership creation in day to
dav functioning is possible.



K. N. Srivastava

The Idea of Rural Institutes

HE birth of Rural Institutes in
India is an expression of our
belated consciousness of the

educational needs of our rural popula-
tion. I is an attempt to provide facili-
ties for Higher education to the great
mass of our rural population which has
been so far neglected in the mauer of
education.  Our University education
has been primarily meant for urban
areas with its ideal of academic detach-
ment from the realities of life. The
fragmentation of studies in our univer-
sities resulted in a lack of realistic
knowledge and understanding of real
sitnations of hie. This genecrally led
to the maladjustment of our educated
youth in urban areas. Moreover the
cream of the villages migrated to the
urban centres of learning without con-
tributing anything in retwrn to their
reconstruction.  The establishment of
Rural Institutes embodies the principle
that the

development of personal

qualities suited to rtural situations
cannot be left to some courses or
scattered extra-curricular activities; 1t
must become a part of every phase of
college life. With this consideration in
view the Rural Institutes visualize a co-
ordinated scheme of teaching, research
and extension for establishing a two-

way traffic of knowledge and experience

between the educational  institutions
and the community at large. There
cannot be two opinions on the question
of the worthwhileness of the idea of
Rural Institutes, but there are some
controversial issues facing them which
must he considered for a realization of

their objectives.

Some of the questions generally asked
are about the nature and ohjectives of
the courses started 1 the Rural Insti-
tutes. Do the courses in the Rural Ins-
titutes intend to impart professional or
semi-professional  training, requiring
their students to go back to the villages
to establish themselves independently?
Are these courses intended to prepare
our village youth for some service-carcer
in the rural areas? How can the courses
in Rural Services or Civil Engineering
be of much help? What should be the
relative position of vocational training
im Rural Higher education? Should we
emphasize  vocation-biased  education
for rural areas and liberal education for
urban areasr Will educational oppor-
tunity, both quantitative and qualita-
tive, always remain inadequate in rural
areas on account of the geographical
and economic factors?  Should the pro-
graimnmme of Higher education in rural
areas be different from or identical to

the programme of Higher education in



the urban areas? If the nature and kind
of education in both rural and urban
areas were not the same, would the
children of rural arcas remain in any
way handicapped as compared to the
Will there be discri-
mination on the basis of birth in rural

urban children?

areas®> Should the programme of Rural
Higher education be oriented to en-
courage a (wo-way migration of peopic
from rural to urban arcas and vice
versa, in keeping with the right of the
individua! to social and economic
equality? These are some of the perti-
nent questions that must be answered
in order to make the new venture of
It is difhi-

cult to discuss all such questions in

Rural Institutes successful.

derail in a short article like this, bur an
attermpt will be made here to bring out
some salient problems facing the Rural
Institures.

When the Vidya Bhawan Rural Ins.
titute was started in August, 1956 little
publicity could be given to attract a
large number of students from the rural
areas. We, therefore, planned late in
the session to visit the rural areas to
search  for deserving candidates for
session.
We contacted rural High schools and

admission during the current

examined the records of suitable indivi-
dual candidates for admission. Contacts
were also made with students and their
parents.  Meetings were held with the
Collectors and Block Development Offi-
cers of the area with a view to publici-
zing the facilities for Rural Higher edu-
cation provided in the area. At several
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places mcetings of village panchayats
were called to invite suggestions regard-
ing suitable cases for consideration. A
few organisations were also approached
with the same purpose. In all such
meetings and gatherings a battery of
questions  mentioned above was put to
us. Such methods have proved very
helpiul to us in two ways. These have
attracted a larger number of deserving
students from the agriculturist class w
the Rural Inscitute. These contacts
have also provided us with a deeper
insight into the nature and objectives
of the Rural Institutes. We are becom-
ing increasingly convinced of the need
that the Rural Institutes should aim at
preparing  students for rural work,
drawing their candidates from both the
rural and urban areas on the basis of
their aptitudes and learnings.  This is
based on the faith that the products of
the Rural Institutes should be increas-
ingly used in rural work and services.
There should, however, be no bar to
their mobility from rural to urban areas
or wice versa.  Horizontal and vertical
mobility in one’s choice of a career
should be duly recognized in a demo-
cratic set-up. There should also be no
discrimination in the selection of can-
didates for competitive services whether
they were from the Rural Institutes or
the traditional colleges and universi-
ties.  This presupposes the establish-
ment of equivalence of the Diplomas
of the Rural Institutes with those given
The Rural Insu-

tutes should also start as early as possi-

by the universities.



ble post-graduate studies in relevant
areas, specially in the Departments of
Rural Services. Such a step will go a
long way in improving academic stan-
dards even at the Diploma level. This
view 15 substantiated by the history of
the growth and development of Higher
education in India and abroad. We
even visualize at some later stage the
establishment of faculties in the Insti-
tutes of Rural Higher Education to
encourage research of a higher order.
The question of transfer of students
between the Rural Institutes and uni
versities 15 also worth considering with
a view to establishing parity of status
between them. There has been a pres-
sing demand in recent times all over
the world for such parity among all the
cducational institutions catering at  a
particular ftevel in the educational

system.

Therve 1s sufhicient justification in the
beliel that in any new experiment of
Hicher education in India stress should
not be laid on designing courses and
methods of teaching them, on produc-
ing service classes which have largely
contributed to unemployment and frus-
tration among the educated vouth.
This applies much more to the experi-
ment of Ruwral Higher education. In
saving this one should not  minimize
the role of  general education,  espe-
cially for those who can benefit from it
lor various jobs of adminisiration. Un-
fortunately, the courses started in  the
Rural Institutes at the present moment

have a strong direction towards employ-

ment opportunities. What is needed 1n
the designing  of such  courses is  to
enable one to establish oncseli indepen-
dently. This will require further diver-
sification ot courses at this level to suit
the expanding industrial character of
Indian society. A growing democracy
like India should see that opportuni-
ties [or Higher education are provided
to all who deserve it, irrespective ol
the occupation  they engage in. Much
can be done to this end. The son of a
washerman or a farmer or of any other
person who may have a liking for the
profession should have the opportunity
o go for Higher education, if he so
desires. at his own cost or by his own
effort of earning.  Such higher train-
ing. rightly  conceived, should contrt-
bute to a vocational competence by
providing the  hreaddh of vision and
perspective that make the individual a
more cttective worker and a more intel-
ligent member of  society. We should
aim at raising vocational and profes-
sional education to a position of equal
dignity and tmportance with general
education. A programme can be deve-
loped m which the two knds of educa-
tion 1ay be reconciled in suitable pro-
portions. An attempt should be made
to provide diversiied courses  which
can help one to stand on his own legs.
may be, sometimes, with the subsidy
of the Government or the community.
Such extended provision of courses in
the Rural

enhatice the scope of coordination of

Insticutes  will  further

teaching, rescarch and  extension  De-
cause  of the wholeness of the educa-
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tional programme that it tends to
develop. The report of the Committee
on Rural Higher Education which gave
birth to the Rural Institutes has  this
scope and  possibility in  view in a
general way, but fails to make concrete
recommmendations. . The reoricniation
of Higher education in America from
this angle of vision has been responsible
to a large extent in raising the standards
of living in that country.

As a corollary to this, there arises
another guestion as to the suitability
ol candidates for admission to the Rural
institutes.  The top priority should be
given to the students from the rtural
arcas, hbecause they have greater chance
of staying in  the villages  after
their wraining in the Rural Institutes.
The students from the urban areas
should have equal access to these Insti-
tutes of higher learning if they want
to work in rural areas. This is all the
more necessary in the present context
when little opportunities for Secondary
cducation are available in rural areas.
For some years to come the Rural Insti-
tutes will have o rely mainly, if not
exclusively, on the urban and semni-
urban areas. It is a reality that the
training provided i our rural High
schools urbanized students’ mode of
behaviour, dress and outlook. There
are, however, now greater chances of
getting a reasonable number of suitable
Course in

Rural Services as a majority of rural

students for the Diploma

Secondary schools provide  correspond-

ing courses,  Few students, however,
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offer Science and  Agriculture in  the

rural High schools. The Diploma
Courses in
Agriculture may
students from the urban High schools,

It 1s, therelure, imperative that courses

Civil Engincering anc
have to draw their

in  Science and  Agniculture,  corres-
ponding to the admission requirements
ot the Rural
immediately  started in rural  High
schools in the areas where facilities iov

Rural Higher education are provided.

Institutes, should  bhe

The question of financial help to
reaily deserving students at the Rural
[nstitute from rural areas is another
problem deserving our attention. The
Scholarship Scheme of the Ministry  of
Fducation, Government of India has
gone a tong way in solving the difficulty
of the 20 per cent of the towal enrol-
ment. But the more the attempts made
to have a larger proportion of students
from the cruly representative rural
areas, the greater is the difficulty  of
subsidizing their education. Generally
speaking, the poorest students at  our
Institute are those who come from the
agriculturist ¢lass. The enrolment  of
village students at the Rural Institutes
will, therefore, depend upon how far
the Institutes are able to provide remu-
nerative work to the students. In  our
Institute we explored the possibilities
of providing some parttime work to
them under the “Self-Help Scheme”.
There were some diflicuities in  the
beginning on account of traditional
prejudice. But as new traditions began

1o take root, increasing number of re-



quests started coming from the  stu-
dents.  Our students worked two Lhiours
a day in the evenings in our gardens,
offices, hostels, and the Institate build-
ings, cw. ete.  They earmned on an
average Rs. 10 per head per month
by working two hours a day for scven
days in the week. The
stuclents  looked upon the  self-help
scheme with dismay and doubted the
physical

well-to-do

wiility of the time spent in
labour. We undertook some other
schemes of self-help also such as coliec-
ting the annual subscriptions for maga-
zines and journals and helping the Small
Savings Drive which brought  them
some commission, These schemes have
been of some help, but the problem re-
mains largely unsolved. How can
Rural Institates in India provide ade-
quate opportunities to the students in
order to make them parnally or wholly
self-supporting?  Qur  experience 1n
Vidya Bhawan shows that one can earn
about Rs. 10 per month by working

without loss 1o

two hours every day
their studies. This applies to all types
ol productive and  creative activities
We are, thercfore, inclined to believe
that opportunities for earning can sup-
port one up to the extent of only 20 per
cent of one’s total expenses. This 1s
also true that under the present circum-
stances work cannot be provided for all.
To increase the possibilities of work we
are planning to introduce  Amber
Charkha in the near future. But in
this case also earnings for two hours’
daily work would not go beyond Rs. 10

per head per month.

We sometimes compare the working
of American educational institutions,
from this point of view, with that of
A higher per-
centage of earning is possible in America
Lecause of a variety of opportunities for
work and the credit hours system under

which a student can plan his tinungs

our Rural Institutes.

by spreading his course over a longer
period of time. It is easier in that con-
text to double the cdime of study by
taking one half of the full-time lpad
without loss in studies. Qur misfor-
tune is that we persist in maineaining
the sfaluy guo in the design of the
Rural Institutes as far as the load of
To re
hreak

studies per year is concerned.
solve this difliculty we  should
the shackles of tradition in the Rural
Institutes and permit the students to
cover a full-time three-year course in
four or five vears, so that they could
be financially self-supporting.  We have
had a few cases of brilliant swidents
who came to the Institute but were
unable to pay even the admission fee
of Rs. 5.

There is much justification in the
view that Rural Institutes as they exist
today have, relatively speaking, little
attraction for students because of several
weaknesses. It is hoped that with the
pooling of experience and cooperative
effort Rural Institutes will be able to
build up sound traditions to further
the cause of Higher education for rural
communities. It is desirable for this
new venture to have no dogimatic tradi-
tions in order to promote independent

thinking and planning.
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Sham Narayan

Three-Year Diploma Course 1n Rural
Services-Its Significance

HE object of this article s to
acquaint the public at large with
the  essential  features of the

Three-Year Diploma Course: what it

stands lor and how it marks a departure

in approach awl content from the
courses offered at the universities and
how this course wottld serve the purpose

it Is meant for.

India has to choose hetween a de-
centralised economy by maintaining a
widely distributed popuiation 1 more
than five lakhs of villages. or a centra-
lised industrial economy. A strong and
sure  decentralised economy can  be
achieved only by turning villages into
prosperous and calturally rich places to
Hve in. On the other hand, un-
dituted centralisation would mean tur-
ning villages into a vast camp of migra-
ting masses of labourers.  Industriali-
sation of the country s, of course, an
obvious necessity, it India has 1o live
an honourable life in the comity of
advanced nations,  Nevertheless, a vast
country like India will certainly pre-
serve its essential rural character. which

forms the backbone of the country’s

economy. Perhaps a balance could be
struck between total centralisation and
total ruralisation which means selection
of particular areas for centralisation.
and developing the rest of the country
on the basis ot decentralised economy.
In order to achieve this full opportuni-
ues tor pioneering and adventure shall
have to be created in the viliages. The
people have to be made conscious of
the role that they can play in revitalis-
ing the community by preserving their
intellectual resources, developing them
through creative and specially designed
education, and by preserving some of
the old essential ethical and  spiritual
values which have stood the test of
attitudes
Educaton,
therefore, has to play an important tole

time, and also creating new
for material advancement.

in such reconstruction of the rural so-
ciety.

We start from the point that rural
India neceds Higher education as much
as people living in the cities and towns
do and it is the constituiional obliga-
ton on the National Government to
place such  education at  their dis



posal.  Such a problem is not peculiar
to India alone, even the most advanced
countries like America, Fngland and
Denmark had to face it. These coun-
tries have been able to solve this prob-
lem ws a ceriain extent, but in  India
the realisation came very late, and a
constructive  examination of the pro-
blem started only after Independence.
As a result 1t was decided to start in-
stitutes with the Three-Year Diploma
Course as a core progranime. The next
problem was evolving a suitable pauern.
Educauion, if it is to he  creative,
should rake into  account the lelt
nceds of the people, and bear a rela-
The Three-Year

Diploma Course was the vesult of a

tionr to thetr lives.

prolonged careful consideration of the
Government of India, Rural educators
and other entinent educationists.

The Aim of the Cowrse: The aim
of this Course is gencrally (a) to offer
tacilities for liberal education of uni-
versity standard 10 the rural people, (b)
build up competence in the students
for a wide held of rural services, {¢) to
produce persons of broad vision and
culture who should possess ability to
sec the relationship between events and
the way they work on the lives of the
community, ancd face life situations
with integrity and resourcefulness, and
{(dy to help the student keep his rural
background, have sympathy for rural
ideas and ideals, and take pride in its
agelong culture  and simplicity. Al

though the Course is not intended

exclusively for job training, yet the

specialisation  in a particular channel
would accure out of the nature of its
content and  ats organisation  in the

curriculumn:,

Mode of Departure from Traditional
Approach of Universities: The Three-
Year Diploma marks a welcome depar-
ture [rom the old systemm of University
education in approach as well as in
organisation, but 1t s neither a revolt
against nor a repudiation of every
thing that university offers. Rather,
1t s an avcmpt 1o draw the best from
the university and to eliminate all that
militates  against sound  education,
Mr. Margen in his memorandum  pre-
pared for the work of the University
Commission in April, 1949, has vividly
brought out what a reformed university
can do, and what it cannot do by the

torce of its history:—

“Whatever the Indian University
does in the near future, however
new in its details, ic will be chiefly
a refinement  and improvement of
what has been done in rthe past
Except for a few cases, there does not
exist within the University that over
all objectivity which would create an
cducational system  strikingly new
and different from its own pattern.
In our opinion the work of creating
a new India with the Indian village
as its core and controlling element,
must be the work of a new separate
independent institution,  which is
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free to develop its own pattern in its
own wayv. T'hat does not mean that
the new institution shall not  draw

To a

large degree the European Univer-

heavily upon the University.

stty with its offspring institutions in
America and India, is the custodian
of world science and humanities.  Its
services are indispensable, but they
should be the service of consultation,
friendship and advice, and not those
of authority and direction™.

Somehow or other, the  Indian uni-
versities have lailed to do any real ser-
vice to rural India, and are not m a
position even now  t help n ile
transitiona) period of connnunity deve-
lopment.  How many graduates trom
the inception ol the universities to
this day, bave taken to serve the rural
arear Unless an university completely
transforms  itsell o outlook  and
approach, there is no possibility of it
beiny serviceable to the rural people.
So the Rural Institute and the Diploma
Course have come into existence out of
sheer necessity. The authors of  the
syHabus for the Diploma Course were
keen that maximu beneht should  be
taken of the University curriculum, and
the best out of it channelised into pro-
viding the best type of training for the
Rural graduates for community ser-
vice. The traditional approach of
classroom lectures  should be replaced
by a more scientific approach i the
classroom. Accordingly,  research and

extension activities were integrated

with  classtoom  Instructions. The
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student would work with the villagers,
but his outdoor activities would be res-
tricted to cducative and creative  pur-
poses. The research activity is a means
to develop an investigating spirit in the
student. The curricula s designed to
create among the students a faculty of
thinking investigation and expression.
The contents in University subjects may
not differ markedly, but a difference
in approach will make the Rural Insti-
tutes a place for experiments, practical
work, planning and reconstruction, In
organisation also che corriculum  en-
visages the elimination of the evil sys-
tem of {ree choice of unrelated elective
subjects which unfortunately is admis-
sible in the universities, Al present,
the universities provide a wide range
of subjects and the student has to
select whatever subjects he likes whe-
ther related or unrelated. In the Three-
Year Diploma Course, the related  or
atlicd  subjects have been placed in
optional groups, the study of which
specialises the students in a  particular

profession.

New  Opportunities for  Rural
Youth: The programme of community
tremendous
opportunities for the rural youth for
service to his community.

development has created

It was not
possible  for the Government to cover
even a portion of the rural India during
the first Plan period.  Slowly and stea-
dily the entire rural India  has to be
brought within the field of this activity,
and accordingly. an army of rural

administrators, organisers of coopera-



tives, soctal  weltare ofhcers.  socal
education ofhcers and  organisers  of
small scale industries  will be needed.
simultancouslv, the village women nas
also to ive up o the now sitnation and
prepare the family for a new lite. This
overall need of the country has been a
guiding  factor  in designing  ihe
carricalum - for the  Three-Ycar

Diploma Course.

K| New

authors of the scheme envisage that (he

Indin  FVillage:  The
villages 1t new India will be economi-
cally prosperous, and a rich place 1o
live in. The old wastetul  primitive
methods of production will be  ve-
placed by the modern scientific methods
o accelerate production. The  trans-
port system will improve to  bring in
an outler for  village  production  to
well organtsed markets.  Eleciric power
will he mroduced in villages which m
turn will heip instal piped watersupply
under pressure, the sewer svstem. teie
phone system. and refrigeration plants.
The dusty and dirty environments of
the villages will give way to  clean
swrrounding. The  wvillage hfe  will
throb with cultural activinies,  If we
have t see Indian villages of this type,
we must have  an armyv of engineers,
health workers, social organisers and so
o, The Diploma Course is designed
to produce a  highlv  qualihed man-

power Tor such services.

Diploma  Conrse—1hat it is:
After having deseribed  the aims  and

objects, it is necessary  to explain the

organisation. content and the approach.
It is a course o three vears’ duraton
after Higher Secondary  examination.
"The content matenai has heen divided
mto core subjects which are essenual
and compuisory. and two related Um-
versity stibjects hesides Fuglish (core
that a student has to select. 'The com-
pulsory core subjects are Fnghish, the
regional language, a2 second  modern
Indian  language. History  of  Civili-
sation and Introduction 1o Rural Prob-
lems. A Few words ol explanatien may

De necessary.

(1) English—Fughsh  as a core sub-
ject will be studied up to B.AL level
with a view to enabling the student to
attain  proficiency in the comprehen-
siont of and expression in the language.
The subject is introduced for its inter-
national value.

(by  Regional Fanguuge:—Since the
sticdents have to work in rural aveas,
thev  should know their language and
understanding,

attain  proficiency  n

writing and conversing  with  village

people in simple and flawless  lan-

suage.

(cv  Modern Indian
The knowledge of one more

Language:—
modern
inclian langnage that mav be an othcal
fanguage in non-Hindi speaking areas,
and some other modern  Indian  lan-
vuage for Hindi speaking areas. has also
been made a core subject for  obvious

TEeAN0IS.

(ly History of Civilisation:—This is
a cultural subject and the purpose, in
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the words of the authors, 1s “to give the
student an understanding of the major
characteristics of a number of most 1m-
portant human cuitures and their con-
tribution to the moral, intellectual and
material progress of mankind, and of
some of the recurrent problems which
man has faced in attempting to civilise
s hife and the different needs in dif-
ferene cobtures in different times”, The
syllabus begins with the origin of the
universe, and goes on to the study ot
evolution of life and socio-cultural as
pects, The curricuhum does not  discuss
events, but centres round universal
movements 1 human evelution. The
studyv of this subject on proper lines,
will create a spira of tolerance  and
avpreciation for cthe views of others.
fndirectdy, it promotes  ethical  values
and tends to make the student a man of
uticlerstanding.

() Introduction of Rwral Prolifems:
This new subject covers all rural prob-
lewms—agriculiural, economic,  soaal,
engineering, health, educational  and
adwministrative. The aim ot this subject
is to give the students an msight into
these problems, and create a sympathe-
tic outlook and respect for rural life.
Lessons are to be given through prac-
tical work, action, research. and lectures
delivered by experts who had worked
in the field and who could present the
results of their survev  and  practices
through iHlustrations from their practi-
cal experience. In order thac the stud-
ents may be able 1o understand the

marterial world he 1s expected to have
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some elementary knowledge about the
fundamental principles of the various
branches of science.  Syllabuses  have.
therefore, been lakl down in each
branch of science, most of which is
expected again w he covered in the
field rather than wn the classroom. This
subject will also strengthen the rural
background ot the students, create in
him a sympathy for rural ways of life,
and enable him to appreciate rural pro-

blemns with a view to solving them.

OQjntional subyects: For reasons stated

earlier. various University subjects
have been placed in groups. Each
student has 1o select one  optional
group which comprises some refated
sibjects out of which he has to
select only two. which by virtue of then
contents specialise the student in par-
ticular professions,  The cutire scheme

ol study is as follows,

Schenie of Study in O ptional Groups:
The following are the groups:--

{ay Public
aim is to produce intellectually compe-
background

Administration: The

tent persons  with a rich
of general knowledge suitable for jobs
as Block Development Ofhcers,  execu-
tive officers in local bodies, or Exten-
sion Officers,  The subjects are:—
1. Political Science, and
2. Any one of the following subjects:
(i) History,
(i) LEconomics,

(iti) Sociology.



by Cooperation: The aim is w pro-
duce competent cooperative organisers,
inspectors,  Extension Ofhcers and so
on.  The subjects of study are:—
i. Economics

2. Cooperation
(&) Secial Work: The object is  to
produce a body of welfare officers for

community uplift  programme. The
stthjects of study are:—

1. Socivlogy

2. Social Work

(dy Social Fducation: The am 15
to produce highly qualificd Secial Eda-
cation Officers. who have a rural back-
sround and are specialists in group and
commmunity organisation.  The subjects
of study are:—

1. Socinlogy
2, Social Education

(e) Geneval Education: 'The group

constitutes a college for arts and  sa-

ence subjects and prepares graduates
with rural afinities and atritudes.

I. Hhemanities Section
Any two of the following:

1. Geography
2. Political Science

3. History

Y

Psychology

1

Mathematics
English

Economics

o

4. Hindi Literawure
9. A classical language
ORrR
. Scienee Section
l. Chemsiry

2. Physics

>

Mathemaucs

-~

foology

Bowany

[ ]

(t; Fine Arets: The aim 15 to produce
rebined artists from ruval areas.
Subjeces: —
I. History of An, and
2. One ol the tollowing: —
(1) Music,
(1) Dance,
(iii) Painting,
{iv) Dramatics,
(v} Sculpture,
{v1) Pottery and clay-modelling.
(g) Home Science: Tt is mainly lor
gitls and deals with food and nutri-

tion, clothing and textiles, housing and

home management, psychology and
human relationship, mother craft and
child welfare, and handicrafts. All these

subjects are applied to rural problems.

(h)y Village Industries:
I. Econoinics

2. Village Industries
Pecultarities in the Syllabus: In grad-

ing svilabuses for the various subjects,

care was taken that the applied portion
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of the subject received its due sharc.

A few instances are:

{a) In Political Science—Paper I,
there is a theory portion: Paper 1T is
a comparative study of Constitutions of
Paper III
covers Indian Constitution and  Admni-

various  countries.  while
nistration with particular reference o
Panchavats, District Boards and  ad-
ministration  of various Departments.
This syllabus also covers the process of
internal  and  externxl  coordination.
working with conterences, statt meet-
ings and special committees and  the
methods of supervision. and social  re

scarch in administration.

(b Feonomics—Paper I covers
theory; Paper 1. money, banking, inter-
national trade. and publiw finance etc..
while Paper I embraces Iwlian agn-
cuttural economics which deals  with
special Indian  rural  problems.  The
standard  evervwhere has been  kept

very high.
{c) In the Coopera-
tion. Paper |

subject  of
covers  history  and
types ot cooperative organisations,  co-
operative societies.  cooperative  move-
ments. credie socicties. rural coopera-
tives, procedure in cooperation as also
administration in cooperation: Paper IT
covers general socielogy so that a per-
sot mayv ateain - prohciency  in the
method of dealing with people: Paper
ITT covers huwman psvehology and dvna-
mics of human  behavieur. The aim
of the syllabus 15 to acquaint the stu-

dent generally with the field of Indian
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rural society at large, and specifically
with its spheres ol disorganisation, The
approach lay cmphasis on the applied
part of sociology. It has been suggest-
ed thar lectures i the dassroornn shonld
be continuously linked to the problems
m the field. At the suggestion ol the
Ministry of - Agriculture,  cooperative
audir. state conrrol audir, and :he audit
of different types of societies, checking
up receipts and vouchers have also heen
introduced with a study ot department-

al set-up and supervision.

(i In Social Education

where the aim 1S

group.
Lo produce a well-
Ofticer. with

a rich background and practical experi-

trained Sacial Education

ence, a student has to study sociology
to be able to understand and deal swith
society, and alse to undergo the training,
for full three vears in the method of
arranging programmes for Social educa-
tion. In fact, the committee on Plan-
ning appointed by the Mimstry of Com-
which  visited

munity - Development,

these Rural Institutes.  expressed the
opinion that this group would serve
as the main source from which trained
personnel for community  development

could be drawn.

{e) Besides  these  specialisation
aroups. there will be one General Edu-
cation group which in other words will
be a replica of the ordinary Arts and
Science college with the simple differ-
ence that the students of chis group
will not undergo a change of mind and

a change i attitude. which usually



He will sull

love his rural society and rural way of

happens in city colleges.

life. because he too, shall have to take
the core subjects compulsorily.

(f) For the women candidates, the

Rural Insttutes offer Home Science

and Fine Arts groups. The Home

Science group will produce graduates
in Home Science competent for work.
Higher

ing in High and Secandary

schools as Home Science teachers,

Small Scale Industries:  The Rural

Institutes  would have neglected a
most tmportant phase of rural develop-
ment, if the group of Small Scale
Industries  had not
The aim of this

Course 15 to give the students train-

and  Village
heen introduced.

ing in some major and minor indus.
tries in rural areas side by side with
liberal  education. The poverty of
rural Indiz can be wiped off by creating
opportunities for creative activities for
them. If the standard of the people is
to be raised, it can be done by raising
their income through local producton
of essential necessities of lite. The cost
of labour will be generally nil as the
village people during thetr non-harvest
days are generally idle. They will uti-
lise this spare time in starting some use-
ful industries where the capital required
Rural

Institute will train students who are

will be the minimum. The

experts not only in the process and
mechanism of these industries, bur also
in organising them and arranging mar-

kets for the products. Apart from the

core  subjects they will study three
papers of Economics up to the B.A. level
and offer another paper in theory part
of the industry which comprises growth
and development of villages in India.

Swadesh:  and  industrial  movement,
industrial cooperation, organising indus-
trial cooperatives, its problemns and solu-
industrial

tion and hnancing of the

cooperatives and  tederations  and co-

ordination  of actuvities  at State and

voluntary level. The major industries
our of which a person can select one

are as tollows:—

1. Khadi, Spinning, Weaving, Hand-
printing—that mean from cotton

to cloth.

2. Carpentry, Wood-work and Black-
smithy.
3. Food Processing like drying, pick-

ling, salting, fruit preservation and

g,
bakery.

4. Tatloring, Knitting and Embraoid-
ery.

5. Cardboard. Book Binding and

Hand-macde Paper.
6. Ceramics, Poultry and Clay-model-
ling.

Flaying. Tanning and manufac-

-1

ture of leather goods.

8. Crushing of oil seeds and Soap-

making.
Apart from these major industries,
there is a number of small industries

out of which a person has to select
two. For instance, Village Match In-
Buatik, Hand-made

dustry, CGhani,
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paper, Poultry,  Brick-making, Rope-
making, Gromaking and so on.
A person trained in a Rural  Inst-

tute in the development of small scale
mdustiies will prove an eflicient Exien-
sion (dlicer or organiser for industries
Three-Year

i the  wvillages.  The

ploma Course  can, therefore, he

interpreted as a combination of various
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colleges, such as, a college for adminis-
tration.  a college  for  cooperatives, a
colleze for social wellare, a college for
fine arts, a college for home science
or a college for small scale mdustries.
The commoen link between them is the
core subjects which  everybody  must
read to become  an enthusiastic rural

worker.



Rural Institutes in Pictures

Rashtrapati lighting the sacred lamp at the inauguration of Gandhigram Rural Institute on 17th August. 1956




Right - Dr. K. 1.
Shrimali and Rajy-
apal Shri Gurmukh
Nihal Singh at the
Foundation Stone
Laving Ceremony
of the Adminis-
trative Building of
Vidya Bhawan Ru-
ral Institute.
Udaipur

Left ©  Siri U. N.
Dhebar at the opening
ceremony of Engineer-
ing Laboratory of Sri
Ramakrishna Mission
Rural Lnstitute in Sep-
tember, 1957

Left - Upa-Rashtrapati inaugurating College

of Rural Higher Education. Sri Ramakrishna

Mission Rural Institute, Coimbatore in July.
1957

Below : Shri M. Bhaktavatsalarn. Minister
of Agriculture, Madras inaugurating Sri
Ramakrishna Mission Rural Institute




A music class is on in Gandhigram
Rural Institute

A classroom in Gandhigram Rural
Institote

An open-air class is on in Sriniketan

Rural Tnstitute . . .
ALPANA—a lesson in art in Gandhigram

‘ : - - £ i .
ol o e o -
S Ty
A - vk e e oam .



Students are at hay-making in
Gandhigram

Students cutting jwars for hay in Lok Bharati
Rural Institute, Sanosara

Lok Bharati Rural Institute Sanosara : Students
at work in their gllotted plots with improved
implements




A class in the field—Gandhigram
Rural Institute

An agricuiture class—
Sriniketan Rural
Institute

Students emptying compost pit—Sanos.ra
Rural Institute

Students hauling refuge from goshala to compost pit—Sanosara




An apiary class in Gandhigram

Gandhigram studeats at ghani-ail
pressing

Early arrivals
for an important
function at the
Vidva Bhawan
Rural Institute,
LUdaipur




Sriniketan : Chhatra Sammelanee ele tion

1 Gandhigram: Child Welfare in a village camp

Village camp—a road project by Gandhigram students

Righ: and Lefr : Organising Children’s
Clubs by students of Jamia Rural
Institute




Rural Institutes at a Glance

UT of ten Rural Institutes of
Higher Education nine started
functioning in 1956-57 under

the aegis of the National Council for
Rural Higher Education set up by the
Ministry of Education in 1956. The
tenth Institute, viz., Mouni Vidyapeeth,
Gargotl started from November, 1957.
The following pages give a bird's eyc
view ol the activities of nine Institutes.

Shri Shivaji Lok Vidyapith Rural Insti-
tute, Amravati

Situated in a  predominantly rural
area, the Institute started functioning
in July, 1956, with three courses, name-
ly. three-year Diploma Course in Rural
Services, twoyear Certihcate Course in
Agricuitural Science and a Pre-diploma
Course, with an intake of 125 students.
Its object is to turn out students capable
of enriching all aspects of rural life with
a spirit of humility and service. A
three-year Certificate Cowrse in Civil
and Rural Engineering was started
from August, 1957, with an intake of 31
students. Recently an  Extension
Department with various sections, such
as, Agricultural Extension, Rural FEco-
nomics and Cooperation., Social  and
Cultural Activities has been started, in

addition to the Department of Coopera-

tion that has instituted a Consumers'

Cooperative Society.

The Institute’s library that is an ex-
panding organisation has 3500 books
and a separate section for audio-visual
aids. It subscribes to 36 magazines and
10 newspapers.

Janatawadi. abour three furlongs
from the Institute provides an agricul-
tural farm for the practical work of
the students.  Two commodicus build
ings have been built in the Institute
campus for a laboratory, a library, class-

roows, a hostel and an open-air theatre.

Of the camps and seminars organised
by the Institute since 1s inception, men-
tion may be made of Farmers' Leaders’
Training Camp held n
1956, extension camps of the students

December,

and lecturers of seven days’ duration in
an adjoining village named Rewasa and
a Seminar on Community Development
convened at the Institute by the Deputy
Commissioner, Amravati.

Balwant Vidyapeeth Rural Institute,
Bichpuri (Agra)

The Institute forms part of a bigger
organisation, the Balwant Rajput Edu-
cattonal Institute. Situated in the Bich-



purt farm of 433,38 acres near Agra, the
Institute was started in July, 1956 with
a three-year Diploma Course in Rural
Services and a

])rcparamry COWTSE.

An Engineering Course was intro-

duced later in October, 195306,

Against  the  setup  of  the pre
dominantly urban education in India
which produces educated persons with
a distaste for village lite, the Institute
was started with the object of imparting
agricultural  education in a  rural
environment and giving a rural bas o

education.

Since iis establishient, new buildings
for a hostel, two  workshops,  several
classrooms and staff quarters have  been
constructed.  The Institute started with
110 students, while  1ts present  roll

strength is 204,

The Gandhigram Rural Institute of
Higher Education

Gandhigram, exiending over an area
of 350 acres, is placed ideally in an en-
clave of the beaunful Sirumalai  hills,
washed by two mountain streams on the
north and  south and  bounded by
Sirumalai hills on the east and  Kodai
hills on the west. The Gandhigranm
Rural [nstitute of Higher Education is
the sixteenth unit added to the federa-
tion of many-sided teaching and train-
ing institutions,

Having cstablished pre-Basic.  Basic,
post-Basic and Basic Teachers” Train-

ing schools the idea of establishing  a
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Rural University at Gandhigram  was
first mooted in 14954, Tlus udea  and
subsequent consultattons with Shrimal
Committee on Rural Higher Education
led to the establishment of the Enstituate
that was formally inaugurated on  17th
August, 1956, by Rashtrapati, D1

Rajendra Prasad.

To start with, two blocks of  semi-
puccea buildings for a hostel and a tem-
porary dining hall-cum-kitchen  block
were buth m addinion 1o office, class
room and a big building with tour halls
that were rented by Gandhigram.

By now new huildings for a dining
hall-cunm-kitchen, two hostel blocks anc
classroom-cum-office have been construc-
ted. while proposals tor further cons-
truction during the remaining period
ot the Second Five-Year Plan are under
consideration.

In all institutions of  Gandhigram,

Methods of
selection for admission into the Insti-

admission is by selection.

tute are¢ most objective and aim at
selecting the best type of studenis. The
candidates under the direction of the
selectiom  committee. are 0 undergo
the various tests  lasting three days,
practical enough to prove their aca-
demic  ability. capacity to  deal with
village  people, their
physical and  group work,

auitude o
genera)
knowledge and  comprehension  in
English and the regional language. The
Institute started with 91 students while
the present rol strength is 195 of whom

16 are girls.



The syllabuses approved by the
National Council for Rural Higher
Education are followed in the following
courses of study offered by the Insti-
tute: (i) three-year Diploma Course,
(i1) two-year Agriculture Course, and
(iti) one-year Preparatory Course.

In the Diploma Course are offered
Public
Village

five elective groups, namely,
Administration, Cooperation,
Industries, Fine Arts (Musicy and Home
Science. Art group in the preparatory
class is considered as optional and the
following three subjects are offered
under Optional: (11 Elements of Civics
and Economics, (i) Elements of Socio-
logy and Psychology, and (i1i) Home
Science.

The Insttute’s Agricultural  Farm
consists of 10 acres of land bought in
1956-57 that 1s under intensive culti-
vation in addition to 40 acres donated
by Gandhigram where dry crops ave
raised.  Steps are being taken 1o open
an orchard. The present area of agri-
cultural land Dbeing quite inadequate
for the Institute, efforts are aloot to
procure more land. The Instituie’s
Dairy Farm at present consists of 31
animals of graded Sindht and other
bhreeds.  Though these are considered
as training-cuni-production  units, em
phasis is laid on waining. and produc-
ton will nawurally mcrease as training

progresses.

Emphasis is also laid on training in
the Village Industries Court chat s
considered as  training-cum-production

unic and that consises of. five  indus-

tries, namely (i1  Hand-pounding of
Rice, (i)
Hand-made Paper,  (ivy Soap-making,
and (v), Allied Carpentry.  All these
sections are provided with model equip-

Ghani-oil  Pressing.  {1i1)

ment.  According o che revised sylla-
bus for village and small scale indus-
tries drawn up by the National Council
for Rural Hieh Education. the follow-
ing industries are offered in the Diplo-
ma Course to students who take Vil
lage Industries as their  elective sub-

ject:—

1. Major Indusiries: (i) Handmade
paper. cardboard-making and
book-binding:  (ii) oil-press-

ing and soapnaking.
2. Minor Industries: (i) Pouliry;
(ii) Apiary.

Theoretical and practical teaching and

work arc carefully  balanced in  the

courses offered at the Village Indus-
tries Court.
Extension service has been  under-

taken in earnest under the guidance of
a strong staff commiuee. One of the
items on the programme is a  village
camp every three months where a spe-
cial project suitable to rthe village will
be taken up. One such  camp  was
organised in September. 1957, in Ala-
sampattt. a village  six  miles  from
Gandhigranm. where a road, one mile
long. was constructed within a week, in
addition to work in sanitation  and

Adult educarion. The Institute also

51



proposes o participate in the  larger
Extension Service Programme planned
whole.

I Gandhigram as a Every

student of the Institate  compulsorily
participates in the kExtension  Service
and the aim is to see that every student
gets a god grounding in the techniques
and methods of extension work before

he passes out.

Community living has heen the core
principle of Gandhigram for the last
decade.  As in cach  institution  of
Gandhigranm, here 1t s built on  the
twin foundations of self-reliance  and
sell-gov ernment. Community  life
hinds all students and teachers roge-
ther and it comprises common  discip-
line, various items of community work
trom sanitation to cultural programime
and  daily congregational, inter-reli-
gious worship. There are hardly any
paid servants 1o do what 15 ealled
menial work and every student is o
take his or hwer share in such work, A
(Aam Sabha)

functions and an elected Cabinet of

Students”  Parliament
Student Ministers is in charge of every
aspect of community living. The Aam
Sabha gives training in public speaking
and discussions of a high standard in
true parhamentary style. Every  aspect
of community Tiving  is brought into
discussion when  Adam Sabha 15 in
session, where  there  is  hardly  any
distinction between  a teacher and  a
student. Thus  discipline iy evolved
from within.  Discipline  here also
banishes the virus  of  casteism.  com-

munalism or nguism,
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A tatorial system known as  "The
Guruknle Group Svstem™ in the spirit
ot the old Guukufe has been evolved
in the Institute. .\ teacher or Guru is
given charge of one or two groups of
ten students.  Keeping in close touch
with every individual student, he aects
as a guide and friend and helps him
i every aspect ol his living in order to
develop character.

Rural Institute, Jamianagar

In pursuance of the decision of the
Standing Comnmittee of the  National
Council for Rural Higher Education at
1956, the

course in Rural Services at this Insti

its meeting on 20th - NMay,

tute was formally inaugurated on 5th
August, 1956, by Dr. K. L. Shrimali,
Minister for Fducation. 'The Institute
functions under a competent Managing
Committee consisting of seven menibers,
while the Academic Council as well as
Body of the Jamia

Millia performs the general supervisory

the Governing
funcuons. The Institute 15 still housed
i the Jamia College buildings, too
small a place for its classrooms, work-
shops and teachers’ quarters and the

increasing number of students.

To start with, the Institute had two
classes, the Preparatory class and  the
first year Diploma in Rural Services—
with 27 students in each class. Now
the total voll strenath is 127, of which
30 are in the Engineering class started
recently, At fint a wide choice of

optonals was allowed, but now the



optionals offered are Public Administra-
tion, Social Work, Cooperation  and
Fine Arts.

35 bighas ol land werc cultivated by
the students during the first session at
a cost of Rs.

7,593 which  yielded a

return ok Rs. 4,278, Each student was
paid 2 as. per hour and the amount
thus earned is set aside for the weltare
of the students. A record of observa-
tion and field work is maintained by
the students and 1s  regularly checked
by the supervisor.  Under the supervi-
sion of the teachers in charge of field
work, the students of Diploma classes
arc taken out to neighbouring villages
and to do

to study rural problems,

sucial  work., Various groups 1neet

weekly for coordination and  advaunce
planning.  Occasionally all students ot
various groups meet in a conference to
compare notes and discuss  problems,
Stafl members and N.ES. officers also
meet to  explore  the  possibility of
planning the extension progranume 1n
the villages that are selected for field

work.

Shri Mouni Vidyapeeth, Gargoti
Shri - Mouni {Rural
Instituce), Cargoti, was established on

Vidyapeeth
Ist November, 1937,  following  the
intensive development of the original
educational unit founded in 1945, Shri
Mouni Vidvapeeth also  signifies  the
public  trust createcd by the
joint endeavour of three organisa-

tions interesied i rural  educa-

tion.  namely, Govindrao Korgaon-
Kar Dharinadaya Sanstha, Kolhapur,
Prince  Shivaji  Education  Society,

Kolhapur, and  Indian  Institwie  of
Education, Bomhay. By the tme the
Rural Institute started functioning as
niany as 46 schools  comprising Muli-
purpose Rarral High School, Teachers’
Training Centre for Primary teachers,
Primary schools, etc., were established in
addnion wo students’ hostels, a circulat-
ing library for Primary schools, Physical
Child  Wellare
Centre etc. By that time the

Sciences  Laboratory,
workers
of the Vidvapeeth also carried on a good
deal of selfless extension  work in the
neighbouring villages such as construc-
ron of about 40 miles of road, cstab-
lishing cooperative societies aud rural

]'Et‘()llstl'll('[i(lll work.

The Rural Institute started with a
Rural
Services with an iniake ol 17 students,

three-year Diploma Cowse  in

with “Social Edacation’ as an optional
course. It is now proposed to provide
three optional groups in all in this

COWrse,

The main features of the develop-

ment plans of the Institute are:

(1) Rescarch into all walks of rural
life through adequate agencies for
the investication of  educational,

social and economic  problemns of

rural life.

(i) Extensiot activities aiming at

an all-round development of the
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region of the Vidyapeeth com-

prising 93 villages through the
organised cfforts of the staff and
students of  the  Vidvapeeth in

collaboration with village people.

Lok Bharati Rural Institute, Sanosara

Situated on the bank ot a rivalet in
Sanosara, a village on the highway
between Rajkot and  Bhavnagar, Lok
Bharati was alreacdly experimenting in
Rural education unul the Rural Insti-
tute  started  functioning  with  the
courses  prescribed by the  Nauonal
Councit for Rural Higher Education.
The courses introduced are: {a} three-
year Diploma Course in Rural Services;
{by Preparatory Course: and f{¢)  twe-
year Certificate Course in - Agricultural
Science.  The Institute 15 essentially a
students of

residential one  and 87

various courses reside in the four

hostels, one  of which is  exclusively

for girk students.

One important feature of the Insti-
tute is its training in corporate life. A
Mukhya  Grihapati - (Chief Guide)
who is essentially a teacher, assisted by
three junior student guides looks after
all activities. academic and non-acade-
mic. A Students’  Union, an elected
hody with various departiments, namely,
Finance, General Healeh, Kitchen, Lite-
rary  Activitdes, Cooperative  Stores,
community cleanliness ¢re.. s respon-
sible tor all essential services to the
students. Al students are required to
devate wo and a halft hours in useful
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and productive work where they “carn
while they learn”. The Extension
Wing of rhe Instirute  in cooperation
with agencies like National Extension
Service Block, Government Subsidised
Farm, Intensive Area Scheme of All
India Khadi Board and State Educa-
tion Department 1s carrying out activi-
ties like propagation ol Khadi and
village industries,  subsidised farming,
farmers’ courses, fairs and educational
tours, Adult education, ‘eardening’ in

Primary education ete.

Sri Ramnaknishna Mission Rural Insti-
tute, Coimbatore

Sri Ramakrishna Mission Vidyalaya
which 1s the leading institution in Basic
education in the State is situated in a
beauutul rural area of one hundred
and lorty acres about eleven miles from
Commbatore on the Coimbatore—Qota-
camund road. The Vidyalaya’s founda-
tion stonte was laid by Mahatma Gandhi
m 1934 when it was also affiliated 1o the
Iis Silver Jubi-
lee was celebrated in 1955 when

Ramakrishina Mission.
Dr. Rajendra  Prasad delivered the
Silver  Jubilee address. The Vidya-
lava has many educanional institutions,
a High school on public school lines,
a Senior Basie school, a  college  of
Phvsical educanion, a centre lor train-
tng  Socital  Education  Qrganisers, a
Teachers’ College ewc., 1 addition to
Manifold activi-

its Rural  Insatute.

ties in  Extension Services in the
surrounding rural areas

being carried out by the Vidyalaya for

were already



many vears betore the establishment

ol the Rural Insutute,

"Fhe universities in India do not pro-
vide the right type of education suited
to the needs of rural young men. Basic
cducation trains children 1o appreciate,
love and respect work, and since Basic
educarton  has been accepted as the
national system of education, it 1s neces-
sary to apply the ideals of Basic educa-
tion to Higher education. These con-
siderations led to the starting of the
Rural

which was subsequently selected by the

Vidvalaya's Institute  in 1953
Govermuent of India as one of the ten
Rural Institutes under the aegis of the
National Council for Rural Higher
Education. The Institute offers three
courses, (1) a four-year Course in Rural
Services equal to the Bachelor's degree
of a university, (ii) a two-year Course
in Agriculture, and (iii}) a three-year
Course in  Civil Engineering. The
School of Agriculture and the National
Certificate Course in Civil Engineering
were started in 1956 and the College of
Rural Higher Education offering a Dip-
loma Course in  Rural Services was
inaugurated by Dr. S. Radhakrishnan

on 24ch July, 1957.

The outstanding features of the
courses at the Instituze are that Hindi
is included with English and the regio-
nal language so as to develop a national
outlook in the students and the core
subjects include a study of rural pro-
blems with reference to all aspects of
€CONOMICS,

life, namely, agriculture,

health, education and
The College ot Rural Higher Educa-
ton offers subjects such as Cooperation.

CNZINCEring.

Social education and Public Adminis-
tration.  The basic approach to educa-
tion in the Institute is through work,
extension and research.

It is the constant  endeavour of the
authorities of the Institute to put before
the country ideals of selfless service,

selt-help and pride in work.

Sriniketan Rural Institute

Kavigroru Rabindranath ~ T'agore
Department of Rural

Reconstruction  at Sriniketan  as early

founded the

as 1922, with the two-fold objective of
experimenting with the basic principles
ol Rural Reconstruction and to pass on
the knowledge thus gained to the doors
of the villagers. To realire this objec-
tive Rabindranath not only built up a
well-knit  programme  of  Extension
Services, but also a nucleus of Rural
cducation at Sriniketan. He started the
Lok Stksha  Samsad  and the  Siksha
Satre known as the poet's schools so as
to carry knowledge to the doors of the
villagers and to bring villagers to the
seat ol learning. This education
endeavoured 10 give students  full
opportunities to enter into intimate
relationship with the narural and social
environment and to prepare them to
undertake more responsibility in meet-
ing their individuval and community
needs through creative occupation.
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It was, dieretore, natural thac Visva-
Bharati started in 1956 at Sriniketan the
Rural institute under the aegis of the
Rural Higher

following three

National Council for
Education. The

courses are offered at the Institute:
(i)  one-year Course,
(i) two-year  Agricultural

Preparatory
Sciences,
(iii) three-year Rural Service Course.
The present roll-strength is 69.  Theo-
retical classes are held in the existing
buildings at Sriniketan, while for prac-
tical work, advantage of the facilities in
the Dairy Fanm, the Agricultural Farm,
the Cottage Industries Training Insti-
tute, Health

and other sections of

Sriniketan  is taken. New buildings
are proposed to be constructed and for
the time being a rented house in an
adjoining village provides hostel accom-
modation for 29 stadents. A jeep with
a traiter has been purchased for village

field work.

Fach student is to follow the daily
routine of the Institute which starts
with the rising hell at 530 am.
and ends with the silence bell at
10 p.m.  Hours are fixed for morn-
ing ablutions, prayers in the morning
training

amd  evening, programme.

study ete. The training programme
comprises both theoreticals and practi-
cals. while practicals are conducted
through multifarious activities both at
the Institute and in villages. Teaching
in carly stages is problemcentric and
later it develops

joboriented,  while

into analytical discussion.
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The Institute’s library has a collec-
tion of over 1,000 books and subscribes
to about fifty jouwrnals and five daily
newspapers,

While a Students’ Counselling Bureau
is proposed to be set up, at
members ot the stalf hold conterences

present

individually and in groups with the
students of the Institute to help them

the work
A Chhatra
leader-

in adjusting themselves to
and life of the Institute.
Sammelanee works under the
ship of an elected body of the students.
Cultural, reereational and literary acti-
vities, games, sports, medical care etc.
are conducted through the partinidhis
of the Sammelanee guided by staff as-
sociates.

To help poor and needy students
part-tite employment is offered at the
Dairy and Agricultural Farm and a
Students” Labour Cooperative has been
orgamsed. The carnings go to the Stud-
ents” Aid Fund. The students have also
organised a Cooperative Stores and a
Cooperative  Canteen—to  meet  their
basic needs and the profit goes to the
Students” Aid Fund.

Another feature of the Institute is
its Plannimg Forum which holds  dis-
cussions 1o provide opportunities  for
the students to come In close contact
with Development Plans under opera-
tion in the country. This Forum also
organises a few work camps in the vil-

lages.



A Researclh Department is proposed
to be started, where specific research
studies on the multifarious problems of
rural aveas will be undertaken by the
teachers and students. The farmers
and inhabitants of neighbouring areas
will be encouraged to present specific
problems for solution through the Re-

search Department.

Vidya Bhawan Rural Institute, Udaipur

Vidya Bhawan Rural Institute is the
culmination of a long-planned and com-
prehensive educational effort aimed at
the growth of a new social order, of
Vidya Bhawan Society, Udaipur, that
was established as a small progressive
school in 1931 and celebrated its
Silver Jubilee in 1956.
believed  that

From the
heginning the Socicty
social revoludon in this courntry meant
a revolution in the lite of the rural
masses. DBy 15th August, 1936, when
started  the

Society had established a Basic school, a

the Rural Institute was

Teachers' college and a Training Cen-
tre for Social Education Organisers.

The Rural Institute started work in
the new buildings of the Vidya Bhawan
Handicrafts Institute with a  rtoll-
strength of 62 in three courses of study,
namely, Rural Services Diploma,  one-
year Preparatory course leading to the
Diploma Course and National Certifi-
cate in Civil Engineering. Coordina-
tion of academic studies, research and
extension, which should be the charac-
teristic feature of a Rural Institute has

been aimed at from the beginning.

Field work comprising cechnique ol
survey and social investigadon in sub-
jeers like Sociology,  Feonomics,  Geao-
graphy etc. were planned in order to
vitalise academic subjects,  To mention
a few, the Institute helped in the
establishment ol youth groups in pre-
paring a playing feld and running a
Community Centre, planned to work on
a coordinated project on the problem
of water logging for four to six months
in an adjoining village, and decided o
establish at the Institute a Craft Centre
to demonstrate better methods of oil-
crushing, weaving with Amber Char-

khas and soap-making.

Besides being an  extension service
activity, the Cralt Centre is meant for
the realisation of the objective, “earn-
ing while learning.” Further, self-help
scheme that provided opportunities for
work in office, farm  and construction
department of the Society and type-
writing, sweeping, cleaning rooms and
lavatories, was imtroduced. A sales
agency of books and magazines of eight
Publishers was set up. Students were
also appointed as library assistants. In
addition to these, avenues of part em-
ployiment in book-binding, white-wash-
ing. painting and varnishing of furni.
ture are heing explored. The Institute
works under a tutorial system in which
each class is placed under the charge
of a tutor assisted by another teacher
and larger classes are divided into two
tutorial groups. All-round  guidance
to the students, help in their difficulties,

cooperation with parents and guardians
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and maintenance of cumulative indivi-
dual records of the students by tutors
are effected through this system. The
various groups which are family units
in the larger community of the Insti-
tute organise camps, excursions, socials,
literary and culiural activities.

To [ree the students from the slavery
of books the Institute has developed its
library that has 3,700 books and sub-
scribes 1o 33 journals and magazines.

The Institute through 15 mmsistence
on developing love for rural life, simple
living and manual labour strives to im-
part education of the heart so that the
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stidlents may be morally upright and
alive to their social responsihilities,
The Institute’s  daily routine begins
with a non-denominational prayer fol-
lowed by reading from the teachings of
areat prophets, writers and poets.  Spe-
cial programmes are also organised on
the occasion of festivals  like Janm-
ashtami, Holi, Muharrum, Christmas,
Republic Day, Guru Nanak's birthday,

Gandhi Javanti and the like.

Like other Institutes Vidya Bhawan
Rural Institute has also its peculiar as
well as common problems which the
Institute is striving hard to tackle and
solve.
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