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[Introductory Letter to Volumes 10 and 11 of the Series.]

. To Sir GEoRGE KEKEWICH, 'K-C.B-_,

Secretary of the Board of Education.
SIR,

I 5avE the honour to, present to you the accompanying

volumes of Special Reports on various aspects of education in the
United States of America.

For many reasons, and not least on account of the close rela-
tionship between the English-speaking peoples, American edu-
cation has always been a subject of special interest to English
students. Of recent years this interest has rapidly increased, and.
the educational methods and experiments in the United States
are watched by many English teachers and students with a
marked degree of sympathy and attention. ' T

1 desire to take this opportunity of thanking many of the ehief
educational authorities in the United States for their éolirtésy. in
supplying information for these volumes; and especially Bir. W.
T. Harris, United States Commissionér of Education, not ‘only
for the warm welcome and wise guidance which he willingly
gives to English students of education visiting America, but for
the well-known series of reports issued under his direction. The
latter are, in range of topics, in' mass of information and in the
liberality of their distribution, unrivalled in the world. My
cordial thanks are also due to President Nicholas Murray Butler,
of Columbia University, in the City of New York, for much
valuable information, for help in the revision of some of the
- proofs, and for the assistance derived from the Monographs

on American Education published under his editorship for the
Paris Exhibition of 1900, -

1 beg leave also to express my thanks to Sir Joshua Fitch for

his kindness in-contributing an introductory paper to these
volumes.

To each report is appended the name of its author, and it
should be understood that the latter alone is responsible for the
opintons therein expressed. '

I am, Sh",
Your obedient Servant,
MicHAEL E. SADLER,

Director of Special Inquiries and Reports.
December, 1901.
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APPENDIX A

Tue Fonction oF EpucaTioNn 1N DEMoCRATIC SOCIETY.*

AN Aporess DELIVERED BEFORE THE BROOKLYN INSTITUTE ON
OcroBer 2, 1897. (FroM TEHE “ OUTLOOK.”) .

What the function of education shall be in a democracy will
depend on what is meant by democratic education.

0o many of us think of education for the people as if it meant
on:{ learning to read, write, and cipher. Now, reading, writing,
and simple ciphering are merely the tools by the diligent use of
which a mtionalnelzﬁxcation is to be obtained through years of
well-directed labor. They are not ends in themselves, but means
to the t end of enjoying & rational existence. Under any
civilized form of government, these arts ought to be acquired by
every child by the time it is nine years of age. Competent
teachers, or properly conducted schools, now teach reading,
writing, and spelling simultaneously, so that the child writes
every word it reads, and, of course, in writing spells the word.
Ear, eye,and hand thus work together from the beginning in the
acquisition of the arts of reading and writing. As to ciphering,
most educational experts have become convinced that the amount
of arithmetic which an educated person who is not some sort of
computer needs to make use of is but small, and that real
education should not be delayed or impaired for the sake of
acquiring a skill in ciphering which will be of little use either to
the child or to the adult. ing, writing, and arithmetie, then,
are not the goal of popular education. -

The goal 1n all education, democratic or other, is always reced-
ing before the advancing contestant, as the top of a mountain
seems to retreat before the climber, remoter and higher summits
appearing successively as each apparent summit is reached.
bﬁwerthe ess, the goal of the moment in education is always the
acquisition of knowledge, the training of some permanent
capacity for productiveness or enjoyment, and the development
of character. Democratic education being a very new thing in
the world, its attainable objects are not yet iplly perceived.
Plato taught that the laborious classes in a modern common-
wealth needed no education whatever. That scems an
extraordinary opinion for a great philosopher to -hold; but, while
we wonder at it, let us recall that only one generation ago in

* This essay is reprinted by the kind permission of the anthor from
Educational Reform, Fssays and Adidresses, by Charles William Eliot,
LL.D:, President of Harvard University. New York: The ‘Century Ce.
1898, ’ ’ . .
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562 The Punction of Education in Democratic Society.

some of our Southern States it was a crime ta teach a member
of the laborious class to read. In feudal socicty cducation was
the privilege of some of the nobility and clergy, and was one
source of the power of these two small classes, Universal
education in Germany dates only from the Na]l:oleonic wars; and
its object has been to make intelligent soldiers and subjects,
rather than happy freemen. In Enéund the system of public
instruction is [;)ut, twenty-seven years old. Moreover, the
fundamental object of democratic education—to lift the whole
population to a higher plane of intelligh'cnce, conduct, and
happiness—has not yct been perfectly apprehended even in the
United States. Too many of our people think of popular
education as if it were only a protection against dangerous
superstitions, or a measure of police, or a means of increasing the
national productiveness in the arts and trades. Our gencration
may, thercfore, be excused if it has but an incomplete vision of
the goal of education in a democracy. .

I proceed to describe briefly the main clements of instruction
and discipline in a democratic school. As soon as the easy use of
what I have called the tools of education is acquired, and even
while this familinrity is being gained, the capacities for prodne-
tiveness and enjoyment shouigabegin to be trained through the
progressive acquisition of an elementary knowledge of the external
world. The demoecratic school should begin early—in the ve
first grades—the study of nature; and all its teachers should,
therefore, be capable of teaching the elements of physical
geography, meteorology, botany, and zovlogy, the whole forming
i the child’s mind one harmonious gﬂwh of its complex
environment. This is a function of the primary-school teacher
which our fathers never thought of, but whia; every passing
year brings out more ard more clearly as a prime function of
every instructor of little children. Somewhat later in the child’s
progress toward maturity the great sciences of chemistry and
physics will find place in its course of systematic training. From
the seventh or eighth year, according to the quality and
capacity of the child, plane and solid geometry, the science
of form, should find a place among the achool studics, and some
share of the child’s attention that great subject should claim for
six or seven successive years. The process of making
acquaintance with external nature through the elements of these
various sciences should be interesting and enjoyable for every
child. It should not be painful but [(llgelightful; and throughout
the process the child’'s skill in the arts of reading, writing, and
ciphering should be steadily develo

ere is another part of every child’s environment with which

he should early begin to make acquaintance, namely, the buman
part. The story of the human race should be gradually conveved
to the child's mind from the time he begins to read with
Eleasure. This story should be conveyed quite as much through
iography as through history; and with the deseriptions of facts
and real events should be entwined charmiﬁ and uplifting
products of the imagination. I canoot but think, however, that,



The Function of Education in Democratic Society. 563

the wholly desirable imaginative literature for children remains,
in large measura, to be written. The mythologies, Old Testament
stories, fairy tales, and historical romances on which we ure
accustomed to feed the childish mind contain a great deal that
is perverse, barbarous, or trivial; and to this infiltration into
children’s minds, generation after generation, of immoral, cruel,
or foolish ideas, is probably to be attributed, in part, the slow
ethical progress of the race. The common justification of our
Practice is ﬁlrat children do not apprehend the evil in the mental
pictures with which we so rashly supply them. But what should
we think of a mother who gave her child dirty milk or porridge,
on the theory that the child would not assimilate the dirt?
Should we be less careful of mental and moral food-materials?
It is, however, as undesirable as it is impossible to try to feed the .
minds of children only upon facts of observation or record. The
immense product of the imagination in art and literature is a
concrete tgct with which every educated human being should be
made somewhat familiar, sucK products being a very real part of
every individual’s actual environment.

Into the education of the great majority of children there
enters as an important part their contribution to the daily labor
of the household and the farm, or, at least, of the household. It
is one of the serious eonsequences of the rapid concentration of
population into cities and ?&rge towns, and of the minute division
of lubor which characterizes modern industrics, that this whole-
some part of education is less easily secured than it used to be
when the greater part of the population was engaged in
agriculture.  Organized education must, therefore, supply in~
urban communities a good part of the manual and moral trainin
which the cooperation of children in the work of father an
mother affords in agricultural communities. Hente the great
importance in any urban population of facilities for training
children to accurate hand-work, and for teaching them patience,
forethought, and good judgment in productive labor.

Lastly, the school should teach every child, by precept, by
example, and by every illustration its reading can supply, that
the supreme attainment for any individual is vigor and loveliness
of character. Industry, persistence, veracity in word and act,

entlencss, and disinteérestedness should be made to thrive and
glossum during school life in the hearts of the children who bring
these virtues from their homes well started, and should be
planted and tended in the less fortunate children. Furthermore,
the pupils should be taught that what is virtue ip one human
being is virtue in any group of human beings, large or small—a
village, a city or a nation ; that the ethical principles which should
govern an empire are precisely the same as those which should

overn an individual; and that selfishness, greed, falseness,
Erutality, and ferocity are as hateful and degrading in a
multitude as they are in a single savage.

The education thus outlined is what I think should be meant
by democratic education. It exists to-day only among the most
jntelligent people, or in places singularly fortunate in regard to

6348, . . 282



564 The Function of Education im Democratic Society.

the organization of their schools; but though it be the somewhat
distant ideal of democratic education; it is by no means an
unattainable ideal. It is the reasonable aim of the public school
in a thoufhtful and ambitious democracy. It, of course, demands
a kind of teacher much above the elementary-school teacher of
the present day, and it also requiresa larger expenditure upon the

ublic school than is at all customary as yet in this country.

ut that better kind of teacher and that larger expenditure are
imgeratively called for, if democratic institutions are to prosper,
and to promote continuously the real welfare of the inass of the
people.  The standard of education should not be sct at the now
attained or the now attainable. It is the privilege of public
education to press toward a mark remote.

From the total training during childhood there should result
in the child a taste for interesting and improving reading, which
should direct and inspire its subsequent intellectual life, That
schooling which results in this taste for good reading, however
unsystematic or eccentric the schooling may have , has
achieved 2 main end of elementary education; and that schooling
which does not result in implanting this permsanent taste has
failed. Guided and animated by this impulse to acquire know-
ledge and exercise his imagination through reading, the
individual will continue to educate himself all through life.
Without that deep-rooted impulsion he will soon cease to draw
on the accumulated wisdom of the past and the new resources of
the present, and, as he grows older, he will live in a mental
atmosphere which is always growing thinnerand emptier. Do we
notall know many people who seem to live in a mental vacuum—
to whom,indeed, we havegreat ditficultyin attributing immortality,
because they apparently have so little life except”that of the
body? Fifteen minutes a day of ghood reading would have given
any one of this multitude a really human life. The uplifting of
the democratic masses depends on this implanting at school of
the taste for good rea.dinf.

Another important function of the public school in a
democracy is the discovery and development of the gift or
capacity of each individual child. This discoveryshould be made
at the earliest practicable age, and, once made, should always
influence, and sometimes determine, the education of the
individual. 1t is for the interest of society to make the most of
every useful gift or faculty which any member may fortunately

ssess ; and 1t it is one of the main advan of fluent and mo-

ile democratic society that it is more likely than any other society
to secure the fruition of individual capacities. Tomake the most
of any individual’s peculiar power, it 18 important to discover it
early, and then train it continuously and assiduously. It i.
wonderful what apparently small personal gifts may become the
means of conspicuous service or achievement, if only they get
discovered, trained, and applied. A quick eve for shades of eolor
enables a blacksmith to earn double wages in sharpening drills
for quarrymen. A delicate sense of touch makes the fortune of a
wool-buyer. An extraordinarily perceptive forefinger gives a
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surgeon the advantage over all his competitors. A fine voice,
with good elocution and a strong memory for faces' and parlia- .
_ mentary rules, may give striking political success to a man
otherwise not remarkable. In the ideal democratic school no
two children would follow the same course of study or have the
same tasks, except that they would all need to learn the use of the
elementary tools of education-—reading, writing, and ciphering.
The different children would hardlyhaveanyidentical needs. There
might be a minimum standard of attainment in_every branch of
study, but no maximum. The perception or discovery of the
individual gift or capacity would oftenpbe effected in the elemen-
tary school, but more generally in the secondary ; and the making
of these discoveries should be held one of the most important

rts of the teacher’s work. The vague desire for equality in a

emocracy has worked great mischief in democratic schools.
There is no such thing as equality of gifts, or powers, or faculties,
among either children or :gults. On the contrary, there is the
utmost diversity ; and education and all the experience of life
increase these diversities; because school, and the earning of a
livelihood, and the reaction of the individual upon his surround- -
ings, all tend strongly to magnify innate diversities. The
gretended democratic school with an inflexible programme is
ighting not only against nature, but against the interests of
democratic society. Flexibility of programme should begin in
the elementary school, years before the period of secondary
education is reached. There should be some choice of subjects
of study by ten years of age, and much variet{ by fifteen years
of age. On the other hand, the programmes of elementary as well
as of secondary schools should represent fairly the chief divisions
of knowledge, namely, language and literature, mathematics,
natural science, and history, besides drawing, manual work, and
music. [f school programmes fail to represent the main varieties
of intellectual activity, they will pot afford the means of
discovering the individual gifts and tendencies of the pupils.

As an outcome of successful democratic education, certain
habits of thought should be well established in the minds of all
the children before any of them are obliged to leave school in
order to help in the support of the family. In some small field
each child should acquire a capacity for exact observation, and
as & natural result of this acquirement it should come to admire
and respect exact observation in all fields. Again, in some
small field it should acquire the capacity for exact
description, and a respect for exact description in all fields.
And, lastly, it should attain, within the limited range
of its experience and observation, the power to draw
a justly limited inference from observed facts, I need not
say that this power of just inference is an admirable one, which
many adults never attain as the combined result of their
education in childhood and their experience in after life. Yet
domocratic institutions will not be safe until & great majority of
the population can be trusted not only to observe accurately and
state precisoly the results of observation, but also to draw just
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inferences from those results, The masses of the people will
always be liable to dangerous delusions so long as their schools
fail to teach the difference between a true cause and an ovent
preceding or accompanying a supposed effect. Thus, a year ago
our nation came to the very brink of a terrible disaster because
millions of our people thought the fall in the price of silver during
the past twenty years was the cause of the fuj)l in price of many
other American products; whereas the prime cause of the general
fall of prices, including the price of silver, was the immense
improvement which has taken place since the Civil War in the
manufacture and distribution of mechanical power—~an operating
cause which, in the near future, is going to produce much more
‘striking effects than it has yet proc?uceg.

Any one who has attained to the capacity for exact observation
and exact description, and knows what it is to draw a correct
inference from well-determined premises, will naturally acquire a
resl[:-r:t for these ﬁ)wers when exhibited by others in fields
unknown to him. oreover, any one who has learned how hard
it is to determine a fact, to state it accurately, and to draw from
it the justly limited inference, will be sure that he himself cannot
do these things, except in a very limited field. He will know that
his own personal activity must be limited to a few subjects, if his
capacity 18 to be really excellent in any. He will be sure that
the too common belief that a Yankee can turn his hand to any-
thing is a mischievous delusion. Having, as the result of his
education, some vision of the great ranﬁe of knowledge and
capacity needed in the business of the world, he will respect the
trained capacities which he sees developed in great diversity in
other people. In short, he will come to respect and conﬁ«fz in
the expert in every field of human activity. Confidence in
experts, and willingness to employ them and abide by their
decisions, are among the best signs of intelligence in an etlyurmted
individual or an educated community; and in any democrac
which is to thrive, this respect and confidence must be felt
strongly by the majority of the population. In the conduct of
private and corporation business in the United States the
employment of experts is well recognised as the only rational and
successful method. No one would think of building a bridge or
a dam, or setting up a power-station or a cotton-mill, without
relying absolutely upon the advice of intelligent experts, The
democ must learn, in governmental affairs, whether
municipal, State, or national, to employ experts and abide by
their decisions. Such complicated subjects as taxation, finance,
and public works cannot be wisely managed by popular
assemblies or their committees, or by executive officers who
have no special acquaintance with these most ditlicult subjects.
American experience during the last twenty years demonstrates
that popular assemblies have become ahsolutely incapable of
dealing wisely with any of these great subjects, A legislature or
a Congress can indicate by legislation the object it wishes to
attain; but to devise the means of attaining that object in
taxation, currency, finance, or public works, and to expend the
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money appropriated by the constituted authorities for the
object, must be functions of experts. Legislators and executives
are changed so frequently, under the American system of local
representation, that few gain anything that deserves to be called
experience in legislation or administration; while the few who
serve long terms are apt to be so absorbed in the routine work
of carrying on the government and managing the part
interests, that they ghave no time either for thoroug
research or for invention. Under present conditions, neither
expert knowledge nor intellectual leadership can reasonably be
expectedof them. Democracies will not be safe until the population
has learned that governmental affuirs must be conducted on the -
same principles on which successful private and corporate
business is conducted; and therefore it should be one of the
principal objects of democratic education so to train the minds
of the children, that when they become adult they shall have
within their own experience the grounds of respect for the
attainments ,of experts in every branch of governmental,
industrial, and social activity, and of confidence in their advice,
The next function of education in a democracy should be the
firm planting in every child’s mind of certain great truths which
lie at the foundation of the democratic social theory. The first
of these truths is the intimate dependence of each human
individual on a multitude of other individuals, not in infancy
alone, but at every moment of life—a dependence which increases
with civilization and with the development of urban life. This
sense of mutual dependence among multitudes of human beings -
can be brought home to children during school life so clearly and
strongly that they will never lose it. By merely teaching
children whence come their food, drink, clotking, and mecans of
getting light and heat, and how these materials are supplied
through the labors of many individuals of many races secattered
all over the world, the school may illustrate and enforce this
doctrine of intricate interdependence, which really underlies
modern demoeracy—a doctrine never more clearly expressed than
in these two Christian sentences: “No man liveth to himself”
and “We are every one members one of another” The
dependence of every family, and indeed every person, on the
habitual tidelity of mechanics, purveyors, railroad servants, cooks,
and nurses can easily be brought home to children. Another mode
of implanting this sentiment is to trace in history the obligations
of the present generation to many former generations. These
obligations can be easily pointed out in things material, such as
highways, waterworks, fences, houses, and barns, and, in New
England at least, the stone walls and piles of stone gathered
~ from the arable fields by the li:t‘ie“t labour of predecessors on
the family farm. But it may also be exhibited to the pupils of
secondary schools, and, in some measure, to the pupils of
elementary schools, in the burdens and sufferings which former
generations have borne for the establishment of freedom of
conscience and of speech, and of toleration in religion, and for the
development of the institutions of public justicee Of course
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history is full of examples of the violation of this fundamental
democratic doctrine "of mutual help. Indeed, history, as
commonly written, consists chiefly in the story of hideous
violations of this principle, such as wars and oppressions, and the
selfish struggles of class against class, church against church, and
nation against nation. ut these violations, with the awful
suffeﬁngs that follow from them, may be made to point and
emphasize the truth of the fundamental doctrine; and unless the
teaching of history in our public schools does this, it were better
that the subject should not be taught at all,

Democratic education should also inculeate on every child the

essential unity of a democratic community, in spite of the endless
- diversities ofy function, capacity, and achievement among the
individuals- who compose the community. This is a doctrine
kindred with that just mentioned, but not identical. It is a
doctrine essential to diffused democratic contentment and self-
respect, but materially different from the erdinary conception of
equality of condition as a result of democracy;. for unity is
attainable, while equality of condition is unnatural and
unsattainable,  The freedom and social mobility which
characterize the democratic state permit, and indeed bring about,
striking inequalities of condition ; and if the surface of demoeratic
society should be leveled off any day, inequalities would rea pear
on the morrow, unless individual freedom and social mobility
should be destroyed. The children of a democratic society
should, therefore, be taught at school, with the utmost explicit-
ness, and with vivid illustrations, that inequalities of condition
are a mnecessary resuls of freedom; but that through all
inequalities should flow the constant sense of essential unity in
aim and spirit. This unity in freedom is the social goal of
~ democracy, the supreme good of all ranks of society, of the
- highest no less than of the lowest. :

Another ethical principle which a democracy should teach to
all its children is the familiar Christian doctrine that service
rendered to others is the surest source of one’s own satisfaction
and happiness. This doctrine is a tap-root of private happiness
among all classes and conditions of men ; but in a democracy it is
important to public happiness and well-being. In a democracy
the public functionary is not a master, but a trusted servant,
By excellence of service he earns not only a peeuniary
consideration, but also respect and gratitude, This statement
applies just as well to a letter-carrier, a fireman, or a village
selectman, ]:;s it does to 1? liiigh-slxi:hml)]l teacher, a '?dge, or a

overnor., LDemocracy apples literally the precept, “ 1f any man

%rouid be t amongpgou, let him be l_(Lour servant.’y The
quality of tg}‘:afaithﬁxl service and its rewards should be carefully
taught in school to all children of a dem . The children
should learn that the desire to be of great pubiic service is the
b:ghest of all ambitions; and they should be shown in biography
and in history how the men and women who, as martyrs,teachers,
inventors, legislators, and judges, have rendered great service,
have thereby won enduring gratitude and honor.
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Since it is a fundamental object of a democracy to promote the
happiness and well-Being of the masses of the population, the
demoecratic school should explicitly teach childrento see and utilize
the means of happiness which lie about thein in the beauties and
splendors of nature. The school should be a vehicle of daily
enjoyment, and the teacher should be to the child a minister of
joy. Democratic society has already learned how to provide
itself—at least, in the more intelligent communities—with open
%rounds in cities, and parks in suburbs, and has in these ways

egun to provide directly for the wholesome pleasures of the
population. It should be a recognized function of the democratic
- school to teach the children and their parents how to utilize all
accessible means of innocent enjoyment.

Finally, the democratic school must teach its children what
the democratic nobility is. The well-trained child will read in
history and poetry about patricians, nobles, aristoerats, princes,
kings, and emperors, some of them truly noble, but many vile;
and he will also read with admiring sympathy of the loyalty and
devotion which through all the centuries have been feit by

encrous men and women of humbler condition toward those of

igher. He will see what immense virtues these Fersonal
loyalties have developed, even when the objects of loya tg have -
been unworthy; and he will ask himself, “ What are to be the
corresponding virtues in a demoeracy ?” The answer is, Fidelity-
to all forms of duty which demand courage, self-denial, and zea{
and loyal devotion to the democratic ideals of freedom, serviceable-
ness, unity, toleration, public justice, and public joyfulness. The
children should learn that the democratic nobility exists, and
must exist if democracy is to produce the highest types of
character; but that it will consist only of men and women of
noble character, produced under democratic conditions by the
combined influences of fine inherited qualities, careful education,
and rich experience. They should learn to admire and respect
persons of this quality, and to support them, on occasion, in

reference to the ignoble. They should learn that mere wealth

as no passport to the democratic nobility, and that membership
in it can be transmitted to children only through the transmission
of the sound mental and moral qualities which are its sole
warrant. This membership should be the rightful ambition of
parents for their children, and of children for their future
sclves. Every person of the true quality, no matter what his
station or vocation, is admitted of right to this simple democratic
nolility, which home, church, and school unite in recruiting ; and
there are, consequently, more real nobles under the democratic
torra of governmen®, than under any other.

CuarLes WiLLiam Evor,
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APPENDIX,B.

Bisre REaniNG IN THE PupLic ScBoors or THE UNITED
STaTES.*

EXTRACT PROM THE REPORT 0F PRESIDENT OF CHICAGO WOMAN'S
EpvucaTionar UNiox, 1896-7.

L—Report concerniog Bible reading in the public schools of the United
States, prepared by Elizabeth B. Cook, President Chicago
Woman’s Educational Union.

(1) Origin of the investigation.
{2) Detailed report, by States, of the present practice relative to Bible

reading in the public schools,
(3) Tabulated summary of statements made by school superintendents.
* - L * * - »

In May, 1898, the Chicago Woman's Educational Union requested its
president to prepare a atatistical and historical report concerning Bible
reading in the public schools of the United States, In compliance with tha
request, letters of inquiry were sent to the 45 Stdte superintendents of
schools, all of whieh, with two exceptions, have been answered. Two forms’
of blanks were sent to county and city superintendents of schools,-one
containing the following questions, the other two less :—

Are portions of the Bible read regularly in all the schools of your city 1’
If not, is the Bible read in part of them ¥

If read, for how many years has this been the custom ?

1f not, was it formerly read there

For how many years %r

Is there a rule of your board on this matter

Although many of these blanks reached the superintendents after their
schools were closed for the summer, and many school officers had no
accurate data upon the subject, replies were received in response to these
inquiries from every State of the Union. The earnest and cordial spirit
pervading these returns was noticeable. -

Dividing the United States for convenience inte the North and
South Atlantic, the South and North Central, and the Western portions,
}hﬁir attitude toward Bible reading in the pubiic schools is found to be as

ollows :— .

NORTH ATLANTIC DIVISION.

MaIng.

Hon. W. W. Stetson, State Superintendent of Schools, Augusta, Me.
reports in general as follows :(—

“ T am very happy to be able to report that the opening exercise in mést
of the common schools of this State consists of readmia passage of Serip-
ture l:y the teacher and repeating the Lord's Prayer by the teacher and

upils,
Pu This custom is so general that I think it is unnecessary to attempt to
collect any statistics upon this matter in this State.”

* From the Report of the United States Commissioner of Fdueatjon
1897-98. ——Washington, 1599.
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Reports from superintendents and school officers from nine of the 18
counties in Maine, received since June 17, 1896, state that there is Bible
reading in every school. In the tenth, teachers read or not, as they please.

As soon as the Pilgrims penetrated the wilds of Maine arnd established
schools, the Bible was the Book essential. Through public spirit and
respect for the Government, in whose interest public schools are
administered, daily reading of the Bible has been maintained for two hun-
dred and seventy-one years.

The rule for the opening exercises in the schools of Portland, Maine’s
chief city, is as follows :—

Reuding of select portions of Scripture bxfathe teacher and the repeating
of the Lord’s Prayer in concert by the pupils shall constitute the opening
exercises of the schools.

The practice of the school teachers of Maine is in harmony with the
decision of Justice A{)E]eton, which was concurred in by the entire bench
of seven members of the Supreme Court of Maine (see 38 Maine, 379).

The Maine Court says :—

“Tf the Bible, or any particular version of it, may be excluded from the
schools becanse its teachings may be opposed to the teachings of the
authorities of any churck, the same result may ensue as to any other book,
If any one sect may object, the same right must be granted to others. This
would give the authorities of any sect the right to annul any lation of
the constituted authorities of the State as to the course of study and the
books to be used. It is placing the legislation of the State in matter
of education at once and for ever in subordination to the decrees and
‘teachings of any and all the sects when their members conscientiously
believe such teachings. It at once surrenders the power of the Statetoa
government not emanating from the people nor recognised by the Constitu-
tion, * * * Ag the existence of conscientious scruples as to the reading
of a book can be known only from the assertion of the child, its mere
assertion must suffice for the exclusion of any book in the reading or in the
hearing of which it may allege a wrong to be done to its religions eon-
science, ¥ * % Asa right existing on the part of one child, it is equally
a right belonging to all. As it relates to one book, so it may apply to
another, whether relating to science or morals. * * * Agthe child may
~bject to reading any book, so it may equally object to hearing it read for
the same cause, and thus the power e& selection of books is withdrawn
from those to whom the law intrusts it, and by the right of negation is
transferred to the scholars. The right as claimed undermines the power of
the State. It is that the will of majority shall bow to the enns-ience
of the minority, or to the conscience of one. ¥ ¥ % Nor is thia all.
While the laws are made and established by those of full age, the right of
obstroction, of inwrdiction?'is given to any and all children, of however

immature age or judgment.

Nzw HawpsHIRE
The New Hampshire School Law, Chapter ITL, Sections 15, 17, and 18, is

aa foilows :—

“Spc. 15. No book or tract designed to advocate the tenets of an
particolar sect or party shall be permitted in any of the schiosls, nor s
any sectarian or partisan instruction be given by any teacher iu the same.

carefully instructed to avoid idleness and profanity, and deceit,
and every wicked way and disgraceful practice, and to conduct themscives
inmozvly,wnrteous, and respectfnl manner ; and it shall be the duty
of thchmmﬂn,mfumnaﬁablc,hmagmﬂw
over them in these regards in and out of school, and while going to
the same and retaruing home,
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« Sxc. 18. The morning exercises of all the schools shall commence with
the reading of the Scriptures, followed by the Lord’s Prayer.”

Hon. Fred Gowing, State Superintendent of Schools, Concord, N. H.
writes June 20, 1896 :— .

“1 not_only do not object to using the actual Bible, leaving to the
teachers’ discretion the selection of passages, but encourage it.”

Reports from superintendents or teachers in_all but one of the counties
of New Hampshire have been received. In all the schools of the State,
with a very few exceptions, the Bible is read, and has been since the
schools were first established (about 1623). Many of the school boards
emphasise the State Law for Bible reading with loral rules.

VERMONT.

Hon. Mason S. Stone, State Superintendent of Education, Montpelier,
V., writes (— . . :

“ We encourage Bible reading in our public schools, although we have no
lew requiring it. The Bible is read in nearly every school. The Lord’s
Prayer and Bible verses are quite ge_nera.lly recited.”

Three local reports received show that the general custom from the
earliest existence of the schools has been to have the Bibleread daily. One
of these states that the Bible is not read in the graded schools of the town,
but in the outlying districts only. A second states that it always has been
rﬁd Ln a lspa.rt, of the schools, and the third that it has always been read in
all schonls,”

M ASSACHUSETTS.

Hon. Frank A. Hill, Secretary State Board of 'Educa.t.ioﬁ, Boston, Masa.,
writes June 15, 1898 :—

“So {ar as my knowledge, my observation, and my experieace go, the
schools of Massachusetts read selections from the Bible once a day. The
repetition of the Lord’s Prayer is generally used in connection with the

devotional exercises, and the singing of sacred music, while not universal,
is exceedingly common.”

Toe enthusiasm with which chairmen of school boards and other officers
of schools send in their aflirmative reports (100 received) shows a deep
interest in Bible reading in schools. For two hundred and seventy-six
ears the Bible has been most intelligently read by the people of

assachusetts, )

The State Law upon this subject is as follows :—

“Spc, 32, The achool committee shall require the daily reading in the
public schools of some portion of the Bible without written note or oral
comment, but they sha.ﬁ not require a scholar whoge parent or guardian in-
forms the teacher in writing that he has conacientious seruples against it to
read from any particular version, or to take any personal part in the read-
ing ; nor slm.ﬂ they direct to be purcbased or used in the public schools
schoolhooks caleulated to favor the temets of any partictlar seet of
Christians.”

In the current edition of the State School Laws the following annota
tions are made to this section :— -

“ The achool committee of & town may lawfully pass an order that the
schoots thereof shall be opened each morning with reading from the Bible
snd prayer, and that during the prayer cach scholar shall bow the head
unless his parents request that he shall be excused from doing so; and
ma; iawfuﬁ“; exclude from the room a scholar who refuses to comply with
such order, and whose parents refuse to request that he shall be excused
from doing s0. (12 Allen, 127.)
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“It is the settled policy of the State to require the use of the Bible in
the public schools, and since the passage of the Act of 1855 there have
been but few objections made.

“The dut{l of the committees is Ferformed if they require the Bible to
be read by the teachers as a part of the morning devotional service. The
law does not prescribe, as a rule from which there are to be no deviations,
that every pupil who may be able to read the Bible shall be required to do
80. In this respect a discretion is vested in the committee, Pﬁo sectarian
books are used in the schools.”

b iMany school committees have local rules, some of which we quote
elow :-—

Rule of the City of Cambridge.

“ Morning exercises in all the schools shall begin with reading from the
Scriptures and the Lord’s Prayer.”

Rule of the City of Beverley.

%11, All teachers shall, according to the requirements of the Taws of this
Commonwealth, as set forth in the public statutes, in Chapter 44,
Section 15, exert their best endeavours to impress on the minds of children
and youth committed to their care and instruction the principles of piety
and justice, and a sacred regard to truth ; love of their country, humanity,
and universal benevolence ; sobriety, industry, and frugality ; chastity,
moderation, and temperance, and those other virtues which are the orma-
ment of human society, and the basis upon which a republican constitution
is founded ; and it shall be the duty of such instructors to endeavour to
lead their pupils, as their ages and capacities will admit, into a clear
understanding of the tendency of the above-mentioned virtues, to preserve
and perfect a republican eonstitution, and secure the bleasings of liberty,
as well as to promote their future happiness, and also to point out to them
the evil tendency of the opposite vices.”

“30. The morning session in all the schools shall open with reading

from the Bible.”
The Chelsea School Lasw.

“8pc. 45. In each schoolroom the morning exercises shall commence
with the reading of suitable selections from the Bil:le by the teacher, to he
followed by the audible repetition of the Lord’s Prayer by the teacher
alone, or by the teacher and pupils in concert.

“Szc. 46. Good morals being of the first importance to the pupils, and
essential to their highest progress in useful knowledge, instruction therein
shall be given in each of the schools, in conformity with the provisions of

ublic statutes (Chap. 44, Sec. 15), and the principles of truth and virtue
Faithfully incalcated upon all suitable occanions., The pupils shall be
carefully instructed to avoid idieness, profanity, falsehood, deceit, and every
wicked and disgraceful practice, and to conduct themselves in an orderly
and proper manner ; and it shall be the duty of their instructors so far as
possn%leto exercise a general inspection over them in these regards both
in achool hours and while going to and from school.”

 The Fitchburg Rule.

“ Sec. 3. The beginning of the morning exercises in the school shall in-
clade the reading of some portion of the Bible without comment, but no
scholar shall be required to read therefrom whoee parent or guardian shall
notify tt;e teacher that he or she has conscientious scruples against such

The Salem Requlation.

“ Morning exercizes in all the schools shall comimence with the reading
by the teacher of some portion of the Bible without written note or
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oral comment : but no pupil shalt be required to read from any particular
version whose parent or guardian shall state in writing that he has
conscientions scruples against allowing him to read therefrom.”

New Bedford School Law.
[Chapter XV., Sec. 4, as amended December, 1894.]

“ Opening morning exercises.—A portion of the sacred Scriptures shall
be read wingnout comment to the pnpils by the teacher of each schoot! at the
opening of the morningi sesaion ; also a patriotic selection shall be recited

" or a patriotic song shall be sung by the school ; and the board recommenda
that the Lord’s Prayer be repeateg by the teacher alone, or by the teacher
and pupils in concert.” '

The Newburyport Bule.

“B8zc. 3. The teachers shall open their respective schools in the morning
with reading of the Scriptures and the recitation of the Lord’s Prayer, the
opening exercises not exceeding ten minutes in length ; and it is recom-
mended that the afternoon services close with singing.” ‘

In 1642 an ordinance was passed requiring “chosen men” to take
account of the ability of children “ to read and understand the principles
of religion and the capital laws of this country.” ‘ ,

An ordinance eata.bliishing' grammar schoor]‘; was Nevember 11,

. 1847, in the preambie of which occurred a clause indirectly showing that
our earliest legislators attached importance to a knowledge of the Bible.
The clause iseﬁlﬁa.t beginning] as follows :(— »

“Xt being one of the chief projects of that old deluder, Satan, to keep
men from fhe knowledge of the Seriptures, ete.”

In 1654 an ordinance was passed ‘forbidding the continued employment
of teachers who had manifested themselves * scandalous in their lives, and
not giving due satisfaction according to the rules of Christ.” L

More than one hundred years later, in 1789, an Act was passed making it
the duty of instructors to impress upon their pupils “the principles of
piety, justice, and a sacred regard to truth ; love to their country, humanity,
and universal benevolence; sobriety, industry, and frugality ; chastity
moderation, and temperance, and those virtues which are the ornament qf
human society, and tﬁs basis upon which the Republican Constitution is
structured. L ’

“According to the New England theory of life, it was absolutely
essential that everyone from early childhood should be taught to ‘ read and
understand the Bible and other good and profitable printed books in the
English tongue,’” . .

This feeling strengthened with the passing years, and, as regards Bible
reading in schonls, indefiniteness changed to clearness, and option con-
cerning Bible reading to judicious and careful requirement.

REODE JSLAND.

Under date of June 13, 1896, Hon. Thomas B. Stockwell, State Com-
missioner of Public Schools, Providence, writes :—

“¥ inclose extract from the last edition of our school mannal, which
shows very cleasly the relation of the State to the subject of religious and
moral teaching in the public schools, Twenty years ago I made quite a
careful study of this subject, and embodied it in my annusl report, of which
I am able to send you a copy.*-

“1t is my impression that there has not been much change since then.
If any change, 1t is in the direction of less reading of the Bible.”

* The Ermt. value of this article has lead to its insertion almost as a whole
on the following pages,
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The report states that 10 towns require by rule the reading of the Bible.
That in five it is simply recommended by them ; that in six either the
reading of the Bible or a prayer, generally tiie Lord's Prayer, is required.
In one town some moral or religious exercise is made obligatory. In 12
towns no rule or recommendation upon the specific subject exists.

Passing from rule to practice, Mr. Stockwell found it to be the almoat
universal custom to open the daily session with some form of devotional
exercise, of which the reading of the Scriptures formed an important part.

Beturns received directly from 11 towns and cities in Rhode mand
ratify, so far as their localities are concerned, Mr. Stockwell's report. The
show ail) that the use of the Bible is recommended fo teachers ; (2} that it
has always been the custom in the school; (3) six of the 11 cities and
towns report that the Bible is read in every school. The management in
onc city and in one town have adopted rules requiring Bible-reading, In
the rest Bible-readin§ is optional, but universal in four of the remaining
nine localities, and almost universally read in two more, and read in some
of the schools of the remaining three. One of these is Providence, the
largest city in the State. .. )

Mr. Stockwell’s report contains the following on—

Moral Culture.

“While we acknowledge fully the labors of the teachers in this branch
of their work, we cannot also fail to recognise the existence of a lower moral
tone in the commurity than formerly prevailed. For various reasons some
inseparable from our condition, and others the result of onr own negligence,
we have fallen upon a period when the public morals are at a low state. In
this condition of affairs there is devolved upon the schools the greater
necessity for lending all the aid in their power to the work of elevation,

“School officers in their selection of teachers ghould exercive a wide
discretion, and seek for those individuals who can be relied on as efficient
and faithful instructors in virtue. Teachers are called upon to throw more
of devotion into their work, and to labor for the adueation of the heart as
well as of the head. They must not be satisfied with keeping the letter of
the law, but must live up to its apirit with a heartiness that shall carry
before it all oppaosition and indifference.

“The accompanying special report to the general assembly was prepared,
as ita tenor indicates, mn mse to 8 resolution passed by that honorable
body at the May Session. i have thought it best to incorporate it in this
report in order that it might take a more permanent form, regarding it as
of some future vaine, at least a8 showing the present statos of our schools
in reference to this great question.

“ To the Honorable the General Assembly :

“{ have the honor to present the following reggt in response to a
resolution adopted by your honorable body at the May Seasion, 1476, to
wit :

“t Resolved (the Senate comewrring), That the Commissioner of Public
Schools be instructed to report to the (jemeral Assembly, at the next
January Session, whether any and what means are used in the public
schools “to implant and cultivate in the minds of all children therein the
principles of morality and virtue,” as provided in Section 6 of Chapter 54
of the general statutes.’

“The chapter of the general statutes from which the quotation in the
above resolntion is made is the one which refers mainly to teachers, the
conditions of their service, and their duties. The whole section neferred to
reads as follows : Every teacher shall aim to implant and cultivate in the
minds of all children committed to his care the principles of morality and
virtie,

“ From the tenor of this chapter, and especially of this section, enupled
with the fact that the subject 0} morals is nowhere else alluded to in the
laws relating to schools, and that guch has always been the fact since the
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first enactment of the law, I have always supposed it to have been the pux-
pose of the General Assembly to place the subject of moral instruction
chiefly in the hands of the individual teachers in preference to. those of any
official or body of officials. ' . : :
‘“In accordance, therefore, with these facts, we cannot expsct to find
that well-defined system or comprehensive plan of instruction in this
. deﬁxartment. that we should in reference to these subjects which are specifi-
cally placed under the control and direction of the school autherities, It
needs, however, but a survey of the various reports of the school committees
of the several cities and towns in the State for the lasi few- years, and
especially for the past year, to show conclusively that the school authorities
thronghout the State are deeply alive to the importance of the subject,
that they are ready and anxious to take as advanced ground in the matter
as the sentiment of their respective constituencies will permit, and that
they are now exerting a constant influence-in all directions upon both
teacher and pupil in order to bring them up to a higher moral law.

“Of the means used to secure moral and virtuous development, we
naturally consider the Bible first. As a result of my inquiries on the
subject, I have received information frum all but two of the 36 cities and
towne in the State. I find that in 10 towns the-readin% of the Bible is
required by a rule of the committee ; that in five it is gimply-recommended
by them ; that insix either the mu{ing of the Bible ora prayer, generally
the Lord's Prayer, is required, while in one town ‘some moral or religions
exercise’ is made obligatory. In the other 12 towns no rule or recom-
mendation upon this specific subject exists, R . )

“ Pagsing now from rule to practice, I find from the testimony of the
nevers] town superintendents that not only in those towns where there is
a specific rule or recommendation, but also in all of the others it is almost
the universal custom to open the daily session with some form of devotional
exercises, of which the reading of the Scriptures forms generally an import-
ant part, and often the whole. As a result of my own observation I have
noticed that it is now much more common than formerly for the teacher to
read the Scripture selection alone, instead of making the exercise a concert
or responsive one, This course Ie,be]jeve to be the best calculated to pro-
duce the desired impression upon the minds and hearts of the pupils. It
will thus be seen that there are but few schools in our State wherein the
pupils are not brought into daily contact with the Scriptures, the fountain
of all truth, the sowrce of all virtue, the essence of all morality. * * *

* As pvery school is, in a certain sense, o miniature government and the
same principles underlie its existence and control its life as in the case of
the nation, 1t is, of course, both the duty and the pnnl_efe of the teacher
to call the attention of his pupils to these fundamental ideas and toimpress
them upon them as the mainspring of their actions, * * *

“A reference to the ‘rules and regulations’ adopted by the several
school committees will, in nearly all cases, I think, reveal the presence of
-one or more provisions upon the matter of morals and behaviour, and
referring to both teacher and pupil. In illustration of this influence T have
the pleasure of quoting one rule from each of the recent reports for two
towns, situated quite remote from each other, and thus fairly representing

“the State as a whole. )
“The first: ‘It shall be the duty of the teachers to use their best
endeavors to impress upon the minds of the youth committed to their
care and instruction the principles of piety, justice, and a sacred regard for
truth ; love to their country, humarity, and universal benevolence ;
sobriety, industry, frugality, chastity, moderation, temperance, and those
other virtues which are the ornament of human society and the basis upon
which a republican constitution is founded ; and they shall endeavor to
lead their pupils, as their ages and capacities will allow into & clear under-
standing of the tendencies of those virtues, to preserve am‘iauperfect a
republican constitution and secure the blessings of liberty as well as pro-
mote their own happiness, and also to point out t¢ them the evil tendency
of the opposite vices.’ ) 0T i

“ The second : ‘Good morals being of the first importance, and essential

to their progress in useful knowl -pupils are enjoined to avoid all
6343. . 2T
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vulgarity and profanity, falsechood and deceit, and every wicked and dis-
graceful practice. They will be expected to conduct themselves in an
orderly manner both in and out of school ; to be diligent and attentive to
their studies ; to treat each other kindly and politely in all their inter-
course ; to respect and obey their teachers, and to be punctual in their
attendance.’

“ From what precedes it will be seen, I think, that the main force to be
relied upon for the promotion of moral cuiture 18 not 80 much a system of
ethics or a well-organised Tﬁlan of instruction as the /ife which the tencher
lives before his pllllfzils. e most effective means for implanting the seeds
of virtue and inculcating a sound morality are often the almost unconscious
words and acts of the sincere and faithful teacher, which are, as it were,
the spontaneous overflow of his own pure character. * * *#

“In recognition of this tmth, and also of the consequent responsibility
resting upon them, I am glad to be able to report that the school autho-
rities of vartous towns are adopting more and more stringent rules in
reference to the moral qualifications of their teachers. I hope the standard
will be raised still higher, and they shall Le sought for not merely the
negative grace of a character without reproach, but the positive virtue of
an aggreasive morality.”

From “Instruction to Teachers,” in the last school manual of Rhode
Island, Mr. Stockwell sends the following :—

“ Moral instruction should by all means be inculcated by the teacher,
but vet 80 as to avoid all sectarian comment or bias,

* The rule as laid down in the law of the State of Massachusetin (see text
of law under ‘Massachnsetts’), while it points out and inculcates the duty
of the teacher to give moral instruetion, is carefully drawn to avoid givin
countenance to any attempt to impart sectarian instruction, and may we
be followed in this Commonwealth. [And adopted by it and every other
Commonwealth in the United States.—Ep.}”

Here iollows extract from Massachusetts statutes, as quoted under
“ Massachusetta ” in “ Rule of the City of Beverly.”

Mr. Stockwell continaes :—

“ Reading the Bible and praying tn schools.—The constitution and laws
of the State give no Eower to a school committee, nor is there any authority
in the State by which the reading of the Bible or praying in school, either
at the opening or at the close, can be commanded and enforced, OUn the
other hand, the nﬂ'airit of the constitution and the neglect of the law 10
specify any penalty for so opening or closing a school, or to appouint or
allow any officer to take notice of s1ch an act, do as clearly show that
there can be no compulisory exclusion of such reading and praying from

our public schools The whole matter must be regulated by the con-
- sciences of the teachers and inhabitants of the district, and by the ral
consent of the community. Statute law and school committees’ tions
can enforce neither the use nor disnee of such devotional exercisex.  School
committees may recommend, but they can go no further.

“It ia believed to be the general s ntiment of the penple of Rhode
Island that this matter shall be left to the conscience of the teacher, and it
is expected that if he read the Bible as an opening exercise, he shall read
such parts as are not eontroverted or disputed, but such as are purely or
chiefly devotional ; and if he pray at the opening of his school, he shall be
very brief, and conform as nearly to the model of the Lord's Prayer as the
nature of the case will admit. And in all this be is bound to respect the
conscientious scruples of the parenta of the children before him, as he
would have his own conscientions seruples respected by them in retumn ;
always, of couree, taking care that in the means he uses to show his respect
for the consciences of others he does mot violate the law of his own
conscience,

“1n regard to the use of the Bible in schools, two observations eccur
here.  If the committee prescribes, or the teacher wishes to have the Bible
read in achool, it should not be forced upon any children whowe nts

ave any objections whatever to its use. In most cases the teacher will
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have no difficulty with the parents on this subject if he conducts with
proper kindness and courtesy.”

CoNNECTICUT.

Charles D. Hine, secretary of the state board of Education, Hartford,
Conun,, under date of July 17, 1896, writes :—

“In most schools of the State the Bible is read, or some partof the
Bible recited ; often it is a portion of the Psalter. There is, however, no
uniform practice. In most of the best schools the only opening exercise is
the Lord's Prayer, or some devotional exercise, with nsingin%.1 As I have
said, kowever, in most schools the Bible is read, and always has been read.
(lenerally there is no objection to it.”

Hartford, Connecticut's largest city, has a rule for Bible reading, which,
it may be unnecessary to say, is ocbserved.

. Bridgeport and Meriden (with a population of 48,856 and 21,230 respec-
tively), have each a carefully observed rule requiring Bible reading,
Although left to the teachers diseretion, so far aas the reports received
show, in the other cities of the State, Bible reading is carefully observed
in all of them, with one exception, and in many of the schools of that one.

The early legislation of Connecticut is gimilar to, when not identical
with, that of Massachusetts,
From the summary of the aystem of public instruction in Connecticut at

the opening of the eighteenth century, made by Dr. Henry Barnard, notice
the following :— ]

“ It is an obligation on every parent and guardian of children ‘not to
suffer so much barbarism in any of their families as to have a single child
or apprentice unable to read the Holy Word of God and the good law of
the colony,” and also ¢ to bring them up to some lawful calling or employ-
ment,’ under a penalty for each offenss.”

New York.

The great metropolis of the Empire State has a positive law concerning
Bible reading in public schools, It stands as follows :—

Rule for Bible Reading in Schools in the City of New York,
[All schools to be opened by reading the Bible.]

“Src, 134. All the schools of this city under the jurisdiction of the board
of education shall be opened with reading & portion of the Holy Serip-
tures without note or comment.”

Further instructions relating to this subject in the city are 1~

“Se . 1062, No school shall be entitled to or receive any portion of the
school moneys in which the religious doctrines or tenets of any part:qula.r
Christian or other religious sect shall be taught, inculcated, or practiced,
or in which any \mﬁi or booka containing compositions favorable or
prejudicial to the particular doctrines or tenets of any particular Christian
or other religious sect shall be used, or which shall teach the doctrines or
tenets of any other religious sect, or which shall refuse to permit the visits
and examinations provided for in this chapter. But nothing herein con-
tained shall authorize the board of education to exclude the Holy Serip-
tures, without note or comment, or any selections therefrom, from any of
the schools provided for by this chayter ; but it shall not be competent for
the said board of education to decide what version, if any, of the Holy
Scriptures, without note or comment, shall be used in any of the schools :
Provided, That nothing herein contained shall be so_construed as to violate
the righta of conscience as secured by the Constitution of thia State and of
the United States.”

6348, . 2r 2
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The' rule¢ for Brooklyn, which she bas observed with no record to the
contrary since her schoolw were established, is as follows ;—

“ Part IT1, Sectiom 5. —(At the opening of sehonl) A portion of the
Holy Scriptures shal be read aloud by one of the teachers in each depart-
went without note or comment.”

Returns from 94 school officers, residing in 48 of the 59 countics of New
York, are received. About one half of them as school commissioners speak
for a section of a county each. Fifty-three of these report Bible reading
a3 an opening exercice in all of their schools. Two others think the
custom is nniversal, it being the express wish of the superintendents to
have the Bible read. Twelve others report that the Bible is read in nearly
all or in a very large per cent. of theirschools, and the statement is generally
made that the custom is as old as the schools. Three report written or
unwritten local rules prohibiting Bible reading, Nine others report ne
Bible reading. In these schools, with two exceptions, it iu stated that the
Bible was formerly read in them. Three state that the Bille is read less
than formerly, while two report that the custom seems to be growing, s
larger per cent. of teachers in the counties reading the Bible than formerly.
In the rest the Bible is read to some extent. As teachera do pot u.sun]f;
report concerning this custom, data are not so easily obtained nor so

iable as on some less important subjects. The reports show unmis-
takably that New York in its public schoois is s Bible-reading Htate.

The early records- of New York afford many proofs that its tendencies
were not. very different from those of its more eastern sisters, The
following facts and statements are found in Morris’s “ History of the
Character of our Civil Institutions” :— - )

“ The first emigrants (to New York) were those who had fled from the
severity of religious persecution in the seventeenth century in the French-
Belgic provinces, and came with a faith tried in a fiery furnace. .

“%’he East India Company, formed in 1821, stipulated that *where
emigrants went forth under their anspices and that of the States-General
of Holland, it should be their duty to send out a schoolmaster, being a
pious member of the church,” whose office it was to instruct the children
and preside in their religious meetings o the Sabbath and other days,
leading in the devotions, and reading a sermon, until the regular ministry
should be established over them. : ‘

“ The first settlers of New Rachelle and West Chenter countien were said
to have such regard for the sanctity of the Sabhbath that they would take
up their march of foot Saturday noon for public wornhlgl 20 miles away,
engage in the services, remain until after midnight, and then take up their
homeward way, relieving the monotony and wearinese of the journey with
the singing of hymna. ) .

* An order for:lhe opening and closing exercises of a school at Long
Island, adopted October 8, 1682, contains the following :—

¢ ART. 2. When school opens one of the children shall read the morning
prayer a8 it stands in the catechism, and close with the prayer before
dinner, and in the afternoon the rame. The evening school shall begin
with the Lord’s Prayer, and close by singing & psalm.

“In a letter written on the 1ith of August, 1628, by Rev. Jonas
Michaéllug, the first minister of the Dutch Reformed Church in the
United States, there is found the following statement :—

“¢We must have no other object than the glory of God in building up
His kingdom and the ealvation of many souls. As to the natives of this
country, 1 find them entirely savage and wild, proficient i all wickednesn,
who serve nobody but the devil. Let us, then, leave the parénts in their
condirion, and begin with the children who are still young, and place them
under the instruction of some experienced and godly schoolmaster, where
they may be tanght especially in the fundamentals of our Cliristian

religion.’

“The constitution of the State as formed in 1777, aad also as reformed
in 1821, contains the followinz :—~ L :

**This convention doth further, in the name aod by the authority of
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the good people of this State, ordain, determine, and declare that the free
exercise and enjoyillent of religions profession and worship, without dis-
crimination or preference, shall forever .hereafter be allowed within this
State to all mankind : Prowided, That the liberty of conscience hereby
granted shall not be so construed as to excuse acts of licentivnshess or
Justify practices inconsistent with the peace or safety of the State.”

“In 1838 the Legislature of New York by a vote neatrly unanimona
declared that— ‘ ‘ e

“¢In all countries some kind of religion or other has existed in all agee,
No people on the face of the globe are without a prevailing national
religion. Magistrates have sought in many countries to strengthen civil
government by an alliance with some particnlar religion, and an intolerant
exclusion of all others. But those who have wielded this formidable
})ower have rendered it a rival instead of an auxjliary to the. public wel-
fare—a fetter instead of a. protection to the rights of conscience. With us
it is wisely ordered that no one religion shall be established by law, but
that all persons shall be left free in their choice and in_their mode of wor-
ship, Still, this 13 @ Christian nation. - Ninety-nine hundredths, of not a
lurger proportion of our whole population believe in the general doctrines of
the Christian religion. Our government depends for its being on the
virtue of the people—on that virtue that has its foundation in the morality
of the Christian religion ; and that religion is the common and prevailing
faith of the people. There are, it is true, exceptions to this- belief ; but
general laws are not made for excepted cases. -There are to be found, here
and there, the world over, individuals who entertain opinions hostile to the
common sense of mankind on subjects of honesty, humanity, and decency ;
but it would be a kind of republicanism with which we are not a.cqqa.mted
in this country which would require the great mass of mankind fo yield to
and be governed by this few. .

“*It is quite unnecessary to enter into a detailed review- of all'the
evidences that Christianity 18 the common creed of this nation. We know
it, n.:i;d’ we feel it, as we know and feel any other unquestioned and admitted
truth, '

New JERSEY.

’

¢ 7. Baxter, supelljnteudent of public instruction, Trenton, N. J.,
writes :— ‘ . : .

“Many boards require the Bible to be read. A few do not. It is read
in nearly all of the schools, and has been as far back as I can remember.

Bancroft writes :— .

“The people (of New Jersey) rejoiced under the reign of God, tonfident
that he would beantify the meek with salvation, , ”The_ motto on the
provincial seal was, ¢ Righteousness exalteth a nation. ]

With this early record it is not surprising to learn that the following
rule is to be found in the school lawa of the State of New Jersey, 1885,
page 45, section 123 :— S R ) .

“ Tt shall not be lawful for any teacher, tiustae, or trustees to introduce
into or have performed in any school receiving its proportion of the public
money any religious service, ceremony, or forms whatsovever, excepd reading
the Bible and repeating the Lord's Prayer.” - S :

3 ersey Citj haa the following rule :—
“The principals of the several departments shall open their schools each
morning by reading s portion of the Scriptures, without note ar comment,

From 21 reports received, 19 state that the Bible is read in all the schools.
Of this numbe{hm cities have special laws requiring Bible reading. On,e
report states that if is read in nearly all, and the other that onlythe Lord’s
Prayerisused. . S S
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The rule for the Hoboken schools is :—

Rule LVIL,

% BEc. B1. The opening exercises of each department shall consist of the
reading of a chapter out of the Bible (no comments to be made) and repeat-
ing the Lord’s a.ger. During the above exercises the doors shall be kept
closed and good order shall be observed.”

Rule LVIIL
“Sec. 82. The opening exercises shall close at 9.16 a.m.”

The Passaic rule is :

“ At the opening of the morning session each day they shall read, or
cause to be reatf, without comment, a selection from the Bible. This
(Ie)xercise may be accompanied by singing a hymn and repeating the Lord's

rayer.”

In Long Branch City achools are opened with Bible reading and chanting
the Lord’s Prayer. -

PENNSYLVANIA.

The Book of School Laws and Decisions for the State of Pennsylvania
contains the following decisions, page 146, Nos. 114 and 115:—

“114. The Scriptures come under the head of text-books, and they
should not be omitted from the list.

“115. Sectarian worksand all books of controversial or immoral tendency
should be excluded. The common school is no place for controversy or
the implanting of the habit of it either on religious or political subjects,
much for books or lectures of questionable morality.”

* In the report of the Superintendent of the State for the school year
ending June 3, 1895, the total number of schoola in the State is 18,019,
The pumber in which the Bible is read is 15,780, or more than 87} per cent.

Pennsylvania, taking advantage of this principle for the ngn of the
schnols, presents accurate reports upon the subject. Other States may
;m_aﬁ}y give this itom a place in their reports in the interest of character

uilding. )

The rule for Bible reading in the schools of Philadelphia is as follows :—
" & At the opening of each session of the schools at least ten verses of the

Hible shall be read, without note or comment, to the pupils by the

- Ennclpai, ot, in his or her absence, by one of the assistants. A suitable

ymn may also be sung.”

. Ofthe 50 r:tports recently received from ciz and county superintendents
in the State of Pennsylvania, 41 state that the Bible is read in ali their
schools, one in all bat the primary, four that it is read in many of them,
and five that it is not read at all.

These reports show also that Bible reading has been & eustom from time
immemorial in most of the schools. Only two state that it has never been
read in them. Few report it as a4 modern custom three, five, ten, fifteen,
twenty, and twenty-five years oid. Many schools have special rules
mmrmg the readinz ; some, the unwritten law of Christian commuaity ;

ers, custom, pablic sentiment, inclination of teachers, ete.

Maine, with her supreme court decision ; Mw?clgmtm with ber
model State law ; Rhode Island, with her wat:hfolness for the momality
and virtue of teachers and pupils ; New York, with her law forbidding
the exclusion of the Seriptures ; Pennsylvania, with her requirement that

. Bible reading should be reported by all teachers—these, and all the other
States of the North Atlantic Division, are in accord with the great jurist,
Rufas Choate, who declared :—

“We would have the Bible read not ounly for its authoritative revelations
-snd its commands and exactions, obligatory yesterday, to-day, and forever,
but for its English, for its literature, for its pathos, for its dim imagery,
its sayings of cousolation and wisdom and uyniversal trgth,” - -
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SOUTH ATLANTIC DIVISION,
DELAWARE, .

‘wrli:[tg;l.. C. C. Tindal, State superintendent of schools, Dover, Del,
“I think I am safe in saying that Bible reading at opening of school is
well-nigh or quite universal in Delaware schools.”

(A 10{:3.1 spirit of confidence in Bible principles as essential to good
citizenship has led her to honor the Scriptures from her earliest colonisa-
tion. One qualification to be possessed by every officer of the State,
required by her first Constitution, was belief in the inspiration of the
Holy Seriptures. :

M ARYLAND.

The Superintendent of Schools, Baltimore, Md., writes as follows :—

“The Bible is read daily in our schools ; the Lord's Prayer isalso recited.
1 1‘1‘1close a copy of the rule which bas been in foree for over thirty years :

* Each achool, either collectively or in classes, shall be opened by the
reading of a chapter or part of a chapter in the Holy Bible and the use of
the Lord’s Prayer. The Dousy version may be used separately by those
pupils who prefer it.”

The Bible has been read in all the schools in the city of Frederick for
twlfnt]y years or more. Westminster has no Bible reading in her public
achools,

Tae District or COLUMBIA.

On the subject of Bible reading and moral instruction the city of
‘Washington has the following rule : —

“32. They (teachers) shall prictice such discipline in their schools as
would be exercised by a kind and judicious lmrent in the family—always
firm and vigilant, but prudent. They rhall endeavour on all proper
occasions tn inculeate in their pupils trathfuluess, self-control, temperance,
frugality, industry, obedience to parents, reverence for the aged, forbear-
ance toward the weak, respect for the rights of others, politeness to all,
kindness to animals, desire for knowledge, and obedience to the laws of
God ; but no teacher shall exercise any sectarian influence in the schools,

“The opening exercises in every school shall consist of reading by the
teacher, without note or comment, a portion of the Bible, repeating the
:i:)rd’s lflra.xer at the option of the teacher, and appropriate singing by

e pupils.” .

VIRGINTA.

The following words of George Washington fittingly introduce the
report received from his native State :—

“Of all the dispositions and habits which lead to political prosperity,
religion and morality are indispensable supports, - In vain would that man
claim the tribute of patriotism who shall labor to subvert these great pillars
of human happiness, these firmest props of the duties of men and citizens.
The mere politician, equally with the pious man, ought to respect and to
cherish them. A volume could not trace all their connection with public
and private felicity. Let it sim IK be asked, Where is the security for
property, for reputation, for life, ifp the sense of religious obligation desert
the oaths which are the instruments of investigation in courts of justice ?
And let us with caution indulge the supposition that morality can be
mointained without religion. Whatever may be conceded to the influence
of refined education on minds of peculiar structure, reason and experience
both forbid us to expect that national morality can prevail in exclusion of
religious principle. It is substantially trye that virtue or morality isa
pecessary spring of popylar government,” - ' i
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Hon. Jobn E. Massey, State superintendent of public instruction,
Richmond, Va., writes that he believes the Bible to be read in nearly all the
Virginia schools ; that this has been the custom since their organization.

Hichmond reports the Bible as read in sall her achools since their
establishment. Manchester and Roanoke report fully observed rules
requiring Bible reading. The rule in Roanoke specifies reading some

rtion of Scripture, the singing of a suitable hymn, and repeating tbe
E))rd’s Prayer. No exposition allowed.

The Bible is read in all the schools of Staunton also. Two others report
the custom as general, but not universal o

Perhaps the position of superintendent of schools in Virginia can not be
more correctly expressed than by Bushrod Rust, Superintendent of Schools,
Roanoke, Va. Mr. Rust writes :—

“1 am strongly o;gmaed to settini aside the dear old Bible as it stands
for all the books in Christendom. * % [ believe in lmving the entire
work at hand, and in reading such selectiona as would ‘establish our youth
in habits of truth, purity, uprightness, unselfishn and goodnesa.” [
believe in being absolutely nonsectarian in and around our schools, and at
the same time ] would have all onr teachers be godly men and women,
exemplifying ail the Tﬁoes of the Christian character in their daily lives
before the pupils. This would tend to the building of high character and
good citizenship.”

WesT VIRGINIA,

The secretary of the State department of free schocls reports that the
Bible has been read in part of tﬁ schools of the Btate sinee 1863, There
is no State law on the subject of Bible reading in the public schools of
West Virginia, but on Apnl 6, 1898, her Bupreme Court decided that such
reading should not be excluded. Thirteen reports have been recently
received, four from her cities. In two of these 1t is stated that the Bible
i8 read in all of the schools every day. In the othertwo it is read at option
of teachers, and has been since the organization of the schools. Of the
eight connty superintendents, four report Bible reading in all the schools
of the county, excepting the bigh school in one county. Of the other four,
one re the Bible as read in 25 per cent. of the schools, saying that
formerly teachers had done ve lit}‘,}:se along that line, but at present the
interest is increasing. A second, that the custom, although having been
practiced for 25 or 30 years, is at present discontinged, The third states
that it is read at the oi)tion of the teacher; that for twelve years it waa
read in all the schools under a requirement made when the free-school
system was organized,

Norrs CaroLpea.

Hon. John C. Scarborough, State snperintendent of public instruction,
Raleigh, N.C., writes -—

“In-our town and city graded schools, supported by local taxes asa
supplement to the fund reguiarly apportioned 1o the town or city, the Bible
is generally read either in epening or at some other time, generally, how-
ever, at opening, the superintendent or principal in charge offering a short
prayer or repeating the Lord’s Prayer in concert with other teachers and
pupila * * ¥ There is no rule about it, except as the custom of
reading the book makes it a rule.”

Superintendent Scarborongh states further ;— -

“The question of reading the Bible in the public schools of North
Carolina has never been mooted or discussed in the Btate. Many publie
school teachers read it, and have it read, sometimes as a part of' a short
exercize at opening, sometimes 88 a reading leseon selected by the teacher,
the whole school, or so many as can read, reading alternate verses or
passages, It depends entirely on the mclination of tga teacher in charge.”

012 eozaty examina: weitsy that th= Bible is read in abont 59 psr et
of thaachla. Tastthyen itom b been growing fo° 30 y:ama. Avothyw
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that the Bible is more generally read now than at any former time. The
remaining five, from whom special reports are received, state that the
Bible is read in all their schools. :

SoUTH CAROLINA.

Hon. W. D. Mayfield, State superintendent of schools, Columbia, 8.C.,

writes :— o
“'Fhere is no law for or against reading from the Bible in our schools.

Such teachers gs desire to do 8o read from it as they may choose.” -

Twelve officers report Bible reading under their jurisdiction. Nine of
these state that 1t is read in all of their schools, It been read in the
schools of Charleston, the chief city of the State, for the last thirty-five

ears. Of the remaining five, two county superintendents state that the
%ible is not generally read. A third, that the custom is quite common,
but not universal, as it should be, and the fourth states that it has been
generally read, but not regularly, for the last thirty-five years. The fifth
that it is read in part of the schools.

Thomas S. Grimké, the South Carolina statesman and philosopher, wrote
of the harmony of our civil institutions with the Bible as follows :—

*“If ever a political scheme resembled the divine %;wemment it is ours,
where each exists for the whole and the whole for each.”

GEORGIA.

Hon. (3, R. Glenn, State school commissioner, Atlanta, Ga., writes :—

“ Under our public school laws the Bible cannot bt excluded from our
schools. The teacher is left to use the Bible as she may see fit. I am glad
to say thata great many of our teachers open the school with some sort of
religious exercises, sometimes reading from the Bible,”

The Bible is read in large numbera of the public schools as far back as
reniembrance reaches. Of the 12 reports received from Georgia, six state
that the Bible is read in all the schools, and the other six state that it is
read in part of them,

FLoRriDA.

Hop. William N. Sheats, State superintendent of public instruction,
Tallahassee, Fla., writes :—

“ No data gublished in regard to Bille reading in the schools. Thereis
no law prohibiting it, and most Christian teachers read short lessons from
the Bible, and open their schools with prayer daily.”

Of four reports received from other achool officers, one states that Bible
reading in all the schools has always been the custom under a school
rule requiring it. A second reports reading of Bible in the county schools.
The other two state that while Bible ing may not be universal the
practice is, and has been, generally observed in all their schools since
organization, The rule for Bible reading adopted by the Board of
Instruction for Oaceola Countly is as follows :—

“Sec. XL (p. 10). The reading of the Bible and short devotiona
exercises of a non-nectarian character at the opening of the school are
hereby encournged. Also the reading occasionally of the Declaration of
Rights as set forth by the constitution of the State of Florida and the
Constitution of the United States,”

The South Atlantic Division has Bible reading generslly in jts achools
The largest citiea observe the rule in alj their schmli d
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SOUTH CENTRAL DIVISION.
KeNTUCKY,

There is nothing in the law of Kentucky to enjoin or forbid the reading
of the Bible in schools. The teaching of infidel or sectarian doctrine is
forbidden.

Fourteen replies from coun]té‘y and citﬁ superintendents in this State give
the following information : Kight of them report the Bible as read in all
the schools under their supervision, the custom having been obwerved for
twenty-five, thirty, or more years—ever since the orgamization of the
schools. In one of them it has been the custom for three years only; in
another two years. Two of these achools have rules requiring Bible read-
ing. In others it is optional. Lonisville, Kentucky’s largest city, has the
Bible read in every school, There is & rule requiring such reading. Four
others report that the Bible is read in part of the schools. Two report no
Bible reading, the superintendent of one of which expresses deep regret
that such is the fact.

TENNESSER.

This State sends two reports, one of which assures us of Bible reading in
all the schools since their organization. The superintendent writes :

“ Should the Bible be removed from our schools I would not superintend
or instruct in them. The Bible is our rock of public safety.”

The other superintendent reports Bible reading in part of the schools,
and states that a rule will be made this summer requiring it of all teachers.

ALABAMA,

Five reports aredeceived from Alabama. Three of them, including nne
from the capital of the State, report that Bible reading has been the
custom in their schools since organization. The fourth has no data on the
subject. The fifth states that Bible reading is not customary,

Mississrper,

The constitution of this State requires that the free enjoyment of all
religious sentiments shall be held sacred,

_*“The rights hereby secured shall not be construed to justify acts of licen-
tiousness injurious to morals or dangerous to the peace and safety of the
gtabe,"or to exclude the Holy Bible from use in any public school of this

tate, '

Of the two reports received, one states that the Lord’s Prayer is ueed ;
another that the Bible is read occasionally, and that vigorous efforta will
be made to have “ Readings from tHe Bible ™* introd this fall

Lovisiaxa.

The constitution of Louisiana has several sections forbidding the com-
nection of schools with any sectarian enterprises. The one report receiverd
from that State informs ns that there s no local rle on the subject of
Bible reading, and that the Bible has not been read during the Jast six
years. From this report the custom of the schools of the State cannet be
ascertained.

TExAs.

Hon. J. M. Carlisle, State snperintendent of public instruction, Ansti
Tex., writes that the state department has not collected any n[m:]'

* A book of selections from the Bible, pared gader the auspices of the
Chicago Woman's Educationsal Unjon. P“ - .
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stlaglsigics onmthis subject. He regrets his inability to aid in the preparation
™ re

. Seven local reports have been received. In Houston the Bible is read
in all the schools under a law requiring such an exercise. One reports
some Bible reading, but no system or regularity. Another states that the
Bible is read in the third and fourth grades in course of ethical reading
The fourth writes that it is read regularly mornings in high schools, and
has been since they were organized. The remaining three report no Bible
reading. Two have no rule on the subject, and one of them has a pro-
hibitery regulation.

ARKANSIAS,

In the bill of rights of the State of Arkansas, amended in 1868, she
directs her general assembly to * * * “encourage achools, because
‘religion, morality, and knowledge’ are ‘essential to good Eovemment,”'
ete. The constitution of the State (1874) maintains free schools, because
*“intelligence and virtue are the safeguards of liberty.” Hon. Junius
Jordan, State superintendent of pablic instruction, Little Rock, Ark,,
writes that the State constitution has no rule on the subject of Bible
reading ; that the custom has been observed in Y:.rt of the free schools for
twenty-ﬁveor more years—ever since such schools were organized. Three
other reports received state that the schools have no rule on the subject ;
that the Bible is read in part of them at option of the teacher,

NORTH CENTRAL DIVISION.
Oxnro,

The concluding sentence of the seventh section of the bill of rights in
the present constitution of the State of Ohio is nearly identical with the
article concerning schools in the ordinance of 1787, and by the general
custom of Bible reading throughont the State this is indicated as the book
from which the religion and morality required by the State is to be found.

Reports are received from 53 counties and cities in Ohio. Thirty-one of
. these state that the Bible is read in every school (29 of them report the
custom as obzerved for many years, ever since the establishment of the
schools, and for so long a time that “the memory of man runneth not to
the contrary).” In one instance it is reported as 'havinlg been observed ten
or fifteen years. One reports a rule on the subject. Three report an wvn-
written law favouring Bible reading. The request of the superintendent
operates as law in another locality. Of the remaining 22, two have insuffi-
clent data, but believe that the Bible has been read for at least five years
in all the schools. Another states that teachers are uested to read .
portions of the Bible regularly, and that most of them do. Four more
state that most of the schools have Bible reading. Two more report read-
ing in part of the rooms. Four others say that the Bible is not generally
read in the schools under their care. Two report the reading only of the
selections from the Bible found in their school readers. Two report very
little, if any, Bible reading, and three report none.

One superintendent writes :— .

“ All our schools, from the first primary through the high school, have
the Bible read, and & short prayer, or the Lord’s Prayer repeated, accom-

nied by some appropriate song. We _tho_ronghly believe in it, and we
now that it has a good influence on our children.’

INDIANA

Indiana has the following law on the subject (1865, p, 3, approved and in
force March 6, 1865) :— . .

“4193. Bible.—The Bible shall not be excluded from the public schools
of the State. (167.)”
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_The following note is of interest in this connection :—

“Note.—The Bible, withont note or commenti 18 inatalled in the commonm

schools of Indiana. Its continuance asa moral class book in these nurseries

of her future citizens will as surely mark the period of her prosperity and

grace the zenith of her glory as ita exclusion would prove the precurmor of
er decline, the herald of her shame.—(Mills, superintendent.)”

Reports received from 31 county and 26 city superintendents of achonlt
are as follows :—Seven county and 11 city superintendents report that the
Bible is read in all their schools, Twenty-four other school ofticers re
that it is read in nearly all their schools. Three report no Bible reading.
All the others report Bible res}ding at the option of teacher. Rix of the
city boards have rules concerning Bible reading, one of which we quote.

Greensbury Bule.

“Sec. 8. Opening of the schools.—The school shall be opened in the
morning with readxf of the Bible and prayer or singing, but the first shall
in no case be omitted.”

Several superintendents of schools in Indjana are wing the book
“Readings from the Bible,” and like it very much. '

TrLiNoOI8.

Hon. Samuel L. Inglis, State superintendent of public instruction,
Springfield, Ill., writes :— N

“The constitution of the State neither requirea nor forbids the reading
of the Bible.”

Of the 71 reports received from Illinois city and munt{ public school
superintendents, seven report Bible reading regularly in ail their schools.
Four more state in nearly all. Twenty-eight others write that it is read
in part of their schools at the teachers option. Twelve report no Bible
reading. A few have written rules requiring Bible reading. Others
observe an unwritten law, based on custom or the will of the taacher.

On the general subject of Bible reading one superintendent writes : —

“ All of our public schools have been opened daily with devotional
exercises, and nearly all of our teachers’ meetings have been opened with
prayer.”

Another :—

“Teachers are requested to open morning sessions with appropriate
songs, the reading of a Bible selection, and prayer. They are to make no
comments in these or other achool exercises of a sectarian character, but
reverence for God and respect for holy things must be inculeated and
enforced m every echool.”

MicHIGAN.

Of the 42 reports received from eounty and city snpeiintendents in
Michigan, 17 report the Bible read in all their schools ; five more report it
as read in nearly all or guite generally ; 11 more as read in_part of the
schools ; nine report that the Bible is not read at present, but in three
of these it was former y read. The custom of Bible reading in Michigan
dates back to the organiztion of the schools. .

l.?eil:mit has adopted “Readings from the Bible” for use in her public
schoola.

In December, 1898, the Supreme Court of Michigan rendered a decision
favorable to Bible reading in the public schools, _

, WiscoNspy,
Hon. J, Q- Emery, Btate superintendent of public schools, Madijson,
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Wis.,'in 2 circular letter dated April, 1896, to superintendents of schools,
and town and distriet clerks, states— ' :

“The Supreme Court has decided that sectarian instruction, within the
meaning of the constitution, is instruction in religious doetrines which are
believed in by some religious seets and rejected by others.”

Fifty-three reports have been received from eity and county superin-
tendents. All indicate a loyal observance of the construction placed upon
the decision of the Supreme Court. A careful reading of tlinis decizion
seems to show that the judges make an exception to the general rule of
excluding the Bible, which would permit the use of some book of suitable
Seripture selections. The passage referred to is found on page 17, section
5, in the pamphlet containing the decision of the Supreme Court of
Wisconsin concerning the distriet board of school district No. 8 of the city

.of Edgerton. It is as follows :— .

“* Furthermore, there is much in the Bible which can not be justly
characterized as sectarian.  Thers can be no valid objection to the use of
such matter in the secular Instruction of the pupils, Much of it hus great
historical and literary value, which mav be thus utilized without violatinﬁ
the constitutional prohibition. It may also be used to inculeate goc
morals—that is, our duties to each other—which may and ought to bo
inculcated by the district schools, No more complete code of morals
exists than is contained in the New Testament, whick reaffirms and
emphasizes the moral obligations laid down in the Ten Commandments.
Concerning the fundamental principles of moral ethics, the religions sects
do not disagree.” ‘ : ‘

The following sentiment wes prepared for thé use of the Wiscohsin
szhool in their patriotic exercises in May, 1896 :— C

“The best citizen, the best patriot, the best son of his country is he
who gives the best manhood to his country. He is the man who writes
upon his nature the Ten Commandments and the Nine Beatitudes.”

MINNESOTA.

Hon. W. W. Pendergast, State Sl).l.pel‘.i!-ltendent.of pﬁblic iﬁstm&t{on; St
Paul, Minn,, writes :— : : :

“ I have to some extent examined the book entitled ‘ Readings from the
Bille, and think the selections have been made. with' the greatest of care
. and the best of judgment.” . : C .

Three reports concerning Bible readings have been received from the
Minnesota superintendents, in one of which it is said that the Bible is read
in part of the schools, and two which report no reading. L :

'I‘:ﬂe ci]tly olt; Minneapolis has adopted “ Readings from. the Bible” for use
n her schools. ‘ ’ . ‘

Towa.

The school law of Iowa.states (sec. 1764, p. 57) :—

“The Bible shall not be excluded from ‘any school or institition in this
Btate, nor shall any pupil be required to read it contvary to the wishes of
his parent or guardian.’ ' -

Hon. Henry Sabin, superintendent of public instruction, Des Moines,
Iowa, writes ©— o : T ‘ -

“The great fault in the education of to-day is undoubtedly the tendency
to crowd the intellect and to neglect nearly everything which tends toward
moral training, I think the selections are most judiciously chosen, and
that the book is well ada.gbed to carry out the praiseworthy design. I
cannot see how it carl be objectionable to anyone who has the welfare of
the children at heart.” :

Twenty reports from county and city suﬂerintendenté have been mfived.
Seven report the Bible-read daily im all their schools ; one states that it is
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read in the high and grammar school grades ; three that it is read in nearly
all of the schools ; six report regular reading in part of them ; one reporta
the Bible read at irregular intervals ; two report no Bible reading ; three
boards report special rules on the auf;ject as follows :—

“ North Des Moines,—A recognition of the divine character of God and
of the accountability of man is expected of all the teachers, particularly in
the brief opening exercises of each day ; but all matters of & sectarian or
partisan character shall be excluded from the schools,”

“ Fort Dodge.—Opening exercises shall be held in all the departmentss
and may consist of Bible reading without note or comsuent, prayer, musie,
or other appropriate exercise, at the option of the teacler.”

[Oskaloosa School Manual, p. 48, secs. 80 and 52.)

“8Ec. 50. They [teachers] shall open the morning session in each school
with reading from the Bible, followed by prayer or appropriate singing,
at the option of the teacher.”

“Sgo. b2. Sectarian influence.—Teachers shall not exercise any sectarian
influence in school; but they shall endeavor at all proper fimes to
impress upon the minds of their pupils correct principles of morality and
virtue, a sacred regard for truth, habits of sobriety and industry, leve for
God and man.” -

In addition to the cities whose rules are quoted above, replies were
received from Sioux City, Burlington, Muscatinef Ottumwa, ﬁiamh&lltown,
and others. These show that the custom of Bible reading extends back to
the organization of the schools.

One county superintendent writes :—

“We find in the Bible beautiful literature, excellent teachings, and the
foundation of our discipline,” :

Missount,

Hon. John B. Kirk, State superintendent of schools, 8t. Louis, Mo.,
writes \—

“There is nothinﬁ in the Schocl law of this State with reference to Bible
reading in the public schools. The matter is left entirely to the board of
directors of each district to settle according to the wishes of the
commumty.”

Twenty-six reports from city and county superintepdente acquaint us
with the following facta : Bix reEort Bible readil:xeg in all their schools : one
reports it in most of them ; one has no data ; 11 report Bible reading in
part of their schools ; seven report no Bible reading. Returns show that
the Bible has been read in many localities since the organization of the
schools. Others state that the custom is growing, and that the Bible is
read more now than ever before ; four state that the Bible has pever lLeen
read in their schools.

One superintendent writes :—

“Your enterprise deserves the greatest encouragewent from educators,
I have received and examined carefully the book *Readings frum the
Bible,’ and think such a book should be in every school course as a sup-
plementary reader. Every boy and girl should know it well.”

Another states that :—

“Each schoolroom acknowledges God in some wa every morning.
* * % Character building is an important feature with ua”

NortE Daxora.

Hon. Emma F. Bates, State superintendsnt of public instruction,
Bismarck, N. Dak, sends the following from the revised code of 1896,
section 754 —

“The Bible ahall not be deemed a sectarian book. It shall not be
excluded from any public school. It may, at the option of the teacher, be
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read in school without sectarian comment, not to exceed ten minutes daily
No pupil shall be required to read it, nor to be present in the schoolroom
during the reading thereof, contrary to the wishes of his parents, guardian,
or other person having him in charge. Moral instruction, tending to
impress upon the minds of the pupils the importance of truthfulness,
temperance, purity, public spirit, patriotism, and respect for honest
labor, obedience to parents, and due deference to old age shall be given
by each teacher in the publie schools.”

One superintendent reports Bible reading in part of the schools..

The legislative provision for the establishment and maintenance of
schools is founded upon the fact of the necessity of a high degree of
intelligence, patriotism, integrity, and morality on the part of every voter
in a government by the people.

The superintengent understands that in order to secure the highest
educational results in children, parents must be in intelligent co-operation
with all efforts to improve the pupils. Hence, June 28, 1896, was desig-
nated as parents’ day, to be observed throughout the State.

“ The exercises upon that day consisted of gelect songs, recitations, essays,
dialogues bearing upon home i'ife, its beauties and duties, the child in the
home, the mother, the father, the family. * * * The home is the unit
of government, and for the perpetuity of holy home life, and for the right
education of the children of those homes our nation was established and
our public-school system is maintained.”

SoutH DaAgora.

Hon. GeorEe N, Parker, deputy superintendent of public ‘instruction
Pierre, 8. Dak., writes :— \

“ We send you a copy of the school law of 1891, on page 44 of which you
will find all the law we have upon thereading of the Bible in the public
schools * * * We haveexamined the publication (‘ Readings from the
Bible ) you mention, and we are much pleased with it.”

[South Dakota School Luw, p. 44, sec. 18.]

“No sectarian doctrine shall be taught or inculeated in any of the
schools of the corporation, but the Bible, without sectarian comment, may
be read therein.” '

Thirteen reports are received from city and county superintendents of
South Dakota : five report that the Bible is read in ali the schools and
ei{%l_t that it is read in part of them. The State law is the only rule on the
subject, *

NEBRASKA,

Hore. H. R. Corbitt, State superintendent of schools, Lincoln, Nebr,
WFites j—

“The State of Nebraska has by its laws and the regulations of the
department of education always encouraged moral culture in its public
educational system. The Bible is generally read in our schools, I have,
however, no carefully compiled data showing the exact extent or nature of
the efforts in tbis direction. . .

“] have examined the book entitled ‘Readings from the Bible,” and
regard it us one of the most important educational publications of recent
times. It will certainly facilitate the introduction of Scripture reading
into many schouls where such exercises have heretofors been impossible.”

From the 28 reports reccived from city and county superintendents,
13 state that the Bible is read io all the schools ; two more bave not com-
plete data, but believe it to be read in most of their schools. Generally
speaking, writes one, the Bible is read throughout the county. One
states tﬁat it is read in nearly all of the schools, eight report Bible readin
in iart of them-—in some counties-more in some less. e Bible has helﬁ
an honored place in the educational system of Nebraska since the organiza-
tion of their schools,
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Une superintendent of schools answers the questions in regard to Bible
reading in the negative, She writes :—

. “I read these questions sloud to our teachers in attendance at the
institute, and I think if you ask us the same questions next year I can
answer yes.”

Another apeaks of introducing “ Bible Readings ” into his school during
the coming year.

Another writes —

. “I have examined ‘Readings from the Bible’ with much care and
interest in view of the discussion now going on along this lis e, and I inunt
certainly say that it seems to me the work undertaken and presented in
this little volume has been admirably done.”

KaxNsas,

Hon. E. Stanley, State superintendent of public instruction, Topeka,
Kans,, writes :— :

“We have but little law bearing on the subject of Bible or moral
instruction in the common schools of the State. * * * [ like your
little book, * Readings from the Bible, selected for schools, very much
think the selections are very well chosen,” .

Thirty-four reports from county and city superintendents on the subject
of Bible reading have been received. Seven state that the Bible is read in
the opening exercises of all their schools, another thinks this is done, two
more report Bible reading in most of the schools, and two report such
reading in many. Seven report Bible reading in part of their schools, and
five report it as not being read. The custom of Bible reading has been
genemro since the schools were organized. Three superintendents report
school laws on the subject. Others say custom is the law in their localities.

THE WESTERN DIVISION.
MonTaNa

Hon. E. A. Steere, State superintendent of public instmetion, Helena,
Mont., states that there is no rule in the eonstitation of Montana eon-
cerning the Bible ; that it is read in a few of the schoole. He expresses
his approbation of “ Readings from the Bibie” as follows: “ I am highly
pleased with its contents.”

A report from a local superintendent in Montana states that the Bible
is not read in his schools. ’ -

WyoMiNg.

Hon. Estelle Reele, State superintendent of public instruction, Cheyenne,
Wyo., writes :—

-“There is no provision whatever in the Wyoming school laws relative to
the matter Bibre reading}, it being left entirely to local school boards, or
in almost ail cases to the individual teachera * * #* T have examined
the enpy of * Readings from the Bible’ sent me and like it very mach.”

Eizht reports from county and city superintendents are received. One
states that the Bible is read in all achools ; another that some teachers read
it regularly ; a third that it is occasionally read ; one expresses sorrow
that the custom is not universal ; one statea that in the primary
portions of the Bible are learned and repeated : another reports no Bible
reading at present, but writes that it was formerly read ; two report no
Bible reading.

Hon. A. J. Peavey, State superin t of public instruction, Denver
Colo., writes :— - :

“ Have examined the ‘ Bible Readings’ and consider it very valuable.
We have no statistics abont Bible reading.”



Bihle Reading in the Public Schools of the United States. 593

Twenty-four reports from city and county superintendents have been
received. Four of these state that the Bible is read in all their schools ;
11 report reading in part of the schools ; nine report no reading. One of
these superintendents expects to put * Readings from the Bible ” into all
the schools of .his county this coming year. Another suggests the use of
1t for supplementary reading. One writes as follows :—

“T am in happy accord with the movement, and hope to see Bible
reading practised for morning exercises in all our schools of this county
I shall take pleasure in directing the attention of the institute to this very
important subject.”

UTtan.

Hon. John R. Park, State superintendent of public instruction, Salt
Lake City, Utah, writes :—

“ While morality is tanght and inculcated in all of the publie schools of
this State, the Bible is not read in any of them. The belief seems to be
quite widespread here that moral teaching in the public schools should be
wholly nonsectarian, and many believe it to be impossible to introduce.the
Bible into the schools without at the samne time removing one of the
strongest safeguards against sectarianism.”

Eight reports from city and county superintendents verify the informa-
tion enntained in Mr, Park’s letter. One of them states that the Bible hed
been read at option of teacher for twenty years, until 1896, Another that
it had been read for thirty-eight yeurs, ending in 1885.

NEvaDa.

Hon, H. C. Cutting, State superintendent of public instruetion, Carson
City, Nev., writes :—

“ Although there is not one school in the State where the Bible is read,
efforts at moral training are made in all.”

Two reports received from local superintendents are in harmony with
that of the State superintendent, -

IpaHO.

Hon. C. A. Forseman, State superintendent of public instruction, Boise
City, Idaho, writes ;— ‘

“ Our school law prohibits any reading of the Bible, or at least that is -
the recognised construction.”

Eight county superintendents verify the report of their chief.

WASHINGTON,

Hon. C. W. Bean, State superintendeut of public instruction, Olympia,
Whash., forwards a copy of the Attorney-General’s opinion regarding the
reading of the Bible in the public schools of the State, dated September
19, 1891, Four reports from county superintendents are received. Each
states that the Bible is not read being under ban of Attorney-General's
ruling. Two state that it was read in their schools previous to 1891. Oune
writes :—

“ T believe the day will come when the Bible may be read and tanght.”

OREGON.

Hon. G. M. Irwin, State superintendent of public instruction, Salem,
Oreg., writes that the Bible is not generally read in the schools of the
State. ‘Ten reports are received from county superintendents ; four state
that there is no Bible reading in their counties ; the others say that it is
read in a few schools in ¢ach of theft counties, There is no rule in Oregon
srohibiting the reading of the Bible, and in eome schools it is reqorted to

ave heen read for forty-eight years.

6348, ) 2 U
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CALIFORNIA,

Hon. Samuel T. Black, State superintendent of ll;ublic instruction,
Sacramento, Cal,, refers the questions relating to Bible reading in the
schools to the county superintendents of his State. Twenty-six replies to
these questions have been received ; 19 of these report no Bible reading ;
six understand section B8 of Article 1X. of the constitution 1879 to
opposed to such reading ; seven report Bible reading in part of the schools ;
one writes that it is read for its literary value, stating that many of its
stories are required to be told and read in course of study.

One superintendent writes as follows :—

“I am much pleased that something is being done in this direction. 1
have read the notices that have a.p;mred, from time to time, in the L.apers
with reference to the preparation of a book of extracts from the Bible, I
shall surely try to have it introduced into our schools,”

Superintendents o lic schools reporting in the summer of 1898 Bille
pert readia{gr?fall, in part, or tn none of their schools.

Buperintendenta reporting
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Reports of State superintendents are not included above, Superinten-
dents having “ no data” are not counted. Three-fourths of superintendents
report Bible reading in part or all of the schools under their supervision,
The re;:a itulated laws of nine States concerning Bible reading in schools
are ag follows :—

. Massachusetts.—The school committee shall require the daily reading
in the public schools of some portion of the Bible, without written note or
oral comment, ete.”

“ Pensylvania, Decision No, 114—The Scriptures come under the head
of text-books, and they should not be omitted from the list.”

“ New Jersey.—It shall not be lawful for a.n{l teacher, trustee, or trustees
to introduce into or have performed in any school receiving its proportion
of the public money, any religious service, ceremony, or forms whatsoover,
except reading the Bible and repeating the Lord's Prayer.” :

_ “ Georgia.—The county board of education shall prescribe from time to
time what text-books and books of reference shall be used in the common
schools of the county ; provided the Bible shall not be excluded from the
common or public schools of the State.”

% Mississippt.—The constitution of this State requires that the free
enjoyment of all religious sentiments shall be held sacred. *The rights
hereby secured shall not be construed to justify acts of licentiousness
injurious to morals or dangerous to the peace and safetf of the State, or to
exclude the Holy Bible from use in any public achool of this State,’”

th“ énmdiam.—The Bible shall not be excluded from the public schools of
e -”

# Jowa.—The Bible shall not be excluded from any school or institution
of this State, nor shall any pupil be required to read it contrary to the
wishes of his parent or guardian.”

% Xorth Dakota.—The Bible shall not be deemed a sectarian book, It
shall not be excluded from any public achool, etc.”

“ South Dakota.—No sectarian doctrine shall be taugl_)t or inculeated in
sny of the schools of the corporation; but the Bible, without any
sectarian comment, may be read therein.” )

634 2
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APPENDIX C.

HarvarD UN1vERSITY. —OPPORTUNITIES PROVIDED FOR RELIGIOUS
WorsH1p, INsTRUCTION, AND FELLOWSHIP.®

—_——ea . B a

' 1. THE UNIVERSITY CHAPEL.

Francis Greenwood Peabody, D.D., Plummer Professor of Christian
Morals,

William Jewett Tucker, D.D,, LL.D.

Charles Cuthbert Hall, D.D. erei
Endicott Peabody, LL.M., S.T.B. Preachers to the Unsvernity for
Paul Revere Frothingham, A M., 8.T.B, € year b

Robert Macdonald, A M., S.T.B.

msTsheré have also served on this Board of Preachers since ita foundation in

Edward Everett Hale, D.D. J. Estlin Carpenter, A M.
Alexander MeKenzie, D.D. E. Winchester Donald, D.D.
Theodore C. Williams, BD. Samuel MeC. Crothers, D.D.
George A. Gordon, D.D. Simon J. McPherson, D.D,
Phillips Brooks, D.D. John Heyl Vineent,nb.D.
William Lawrence, D.D. Samuel D. McConnell, D.D.
Brooke Herford, D.D. Philip 8. Moxom, D.D.
Henry Van Dyke, D.D. William Wallace Fenn, S.T.B.
Lman Abbott, D.D. : Harria, D.D.

Charles C. Everett, D.D. George Hodges, D.D).
Washington Gladden, D.D, William DeWitt Hyde, D.ID,
Leighton Parks, D.D. William H. P. Faunce, D.D.

On May 10, 1888, a vote was passed by the President and Fellows “ that
five %'mhem to the University be annually appointed by the President
and Fellows, with the concurrence of the Board of (Overseers, who,
in conjunction with the Plummer Professor of Christian Morals, shail
arrange and conduct the religious services of the University,” The Beoard

" . of Overseers concurred in this vote on May 12, 1886, and in 1892 it was

incorporated in the Statutes of the University. On June 14, 1884, on the
ananimeus recommendation of the Preachers and the Plummer Profesor,
the President and Fellows voted i “ That the Statufe No. 13, eoncerning
religions exercizes, be amended by striking out the clause *at which the
attendance of the students i3 required’”; and on June 16 the Board of
Overseers concarred in this vote. Attendanece at the relitious services of
the University was thus, by the advice of those who conduct these services,
made wholly voluntary. L.
Under this voluntary system religion is now regarded in the University,
not as a part of College discipline and_compulsion, but as s privilege a
opportunity. The Preachers to the University represent varions Christian
communions and various parts of the eountry. member of the staff
conducts daily morning prayer for a term of three weeks in the first half-
year, and a second term of three weeks in the second hali-year, and each
preaches on four Sunday eveni The Preacher conducting moming
rayers ia in attendance for some hours every moming, during his term of
uty, at the Preacher's Room, for the express purpowe of meeting such
students as desire to eonsuit him. Thaon, for six wecks of the year each
Preacher is a College Pastor, and sets at the disposal of students more of

* Pamphlet issued by Harvard University, July, 1900,
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his time than most ministers find possible to give to such service in their
own parishes. These personal intimacies of the Preachers Room are
regarded by the Preachers as among the most important part of their
service, n Thursday afternoons, from November till y, Vesper
Services are held in the University Chapel, with a brief address from one
of the Preachers, and with music by the College Choir, a full male chorus
of 25 sopranos and alios, and 16 tenors and basses. The Uni ersity service
on Sunday is held in the evening, with the intention of encoura,ginﬁ
students to associate themselves in the morning with the life of a Paris
church. Seats are provided for students at the expense of the College in
the neighbouring churches of Cambridge as follows : —

First Church (Unitarian).

Christ Church (Protestant E]iuiscopal).

First Church (Congregational).

Old Cambridge Baptist Church.

Epworth Methodist Episcopal Church.

St. Paul's Church (Catholic).

On one-thizd of the Sunday evenings of the year the University service
is conducted by other preschers of various communions through invitation
of the Board of Preachers. The following preachers thus conducted
services during the year 1809-1900 :(—

Rev. Pres. W. H. P. Faunce, D.D,, of Providence, R.L
Rev. Charles H. Eaton, D.D,, of New York, N.Y.
Rev. Edward Everett Hale, f).D., of Boston.

Rev, Frederick Palmer, of Andover, Mass.

Rev. Charles William Stubbs, D.D., of Ely, England.
Rev. E. Winchester Donald, D,D., of Boston.

Rev. Washington Gladden, D.D., of Columbus, O.
Rabbi Dr. Emil G. Hirsch, of icaﬁo, 1L,

Rev. M. D. Babecock, D.D., of New York, N.Y,
Bisho&ann Hey! Vincent, D.D., of Topekﬁ Kans.
Rev. W, 1. Rainsferd, D.1)., of New York, N.Y.

Hev. Charles Hargrove, M.A., of Leeds, England.
Rev. Newman Smyth,eb.D., of New Haven, Conn.

The report of the President of the University for the year 1885-96 sums
up the result of ten years of voluntary Chapel as follows :—

“It is now ten years since the introduction of the present method of
promoting the religious interests of the University and conducting its
chapel services. The system adopted in 1886 had two principal features:
firat, the employment every year of five ministers, who in conjunction with
the Plammer Professor conduct morning prayers from Monday to Saturday
inclusive, an evening service on every Sunday in term time, and an
afternoon service on Thursdays from November till April ; and secondly,
the offer of the scrvices of one of these six ministers every c.fa,v in the wee
to all stadents of the University for consultation on the ethical or religious
topic which is interesting them. Both these branches of the ministers’
work have succeeded in a high d The services on Sunday evenings
and Thursday afternoons are largely attended ; and morning prayers at
quarter before nine o'clock are attended in a satisfactory way, although by
varying numbers and never by a large proportion of the total y of
students in Cambridge. An attendance of two hundred at morning
prayers is considered good ; and in very bad weather, especially on Monday
mornings, the attendance occasionally descends to sixty or seventy persona,
All the services now held in Appleton Chapel are strictly devotional in
methed and in spirit. No one attends any of them exc:}mt from the con-
viction that it is good for him to be there. It is perfectly understood
among both Faculty and students that no record is kept of attendance at
the Chapel, and that no gain of any sort can result from attendance e:cept
the satisfaction of areligious need. The congregation is a shifting one from
morning to morning, and from week to week, —although, of course, sme
students and some officers go to Chapel habitually. In ten years tha lhas
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been no sign of diminishing interest in the Chapel exercises, but, on the
eontrary, there has been manifested a growing interest.

“In seeking the reasons for the success of this purely uptional method
1 a community of young men at a time of life which, on the whole, is not
in common estimation religiously inclined, the frst cause which comes to
mind is the quality of the preachers themselves who in successive years
have had charge of the work. These ministers have been, and need to be,
more than usually capable as preachers. They need to be simple, direct,
and manly, but also full of religious enthusiasm and of intellectual resource.
The variety of preachers i3 one of the advantages of the method. The

reachers have come from various denominations and localities ; and they
ve been men of varied professional training and experience, A rule
observed at all Chapel exercises, and thounght to be one cause of their
success, is the complete exclusion from the Chapel of all matters irrelevant
to the occasion, like University notices, or the introduction of distinguished
visitors, Again, » ume limit is strictly observed at all services. Moming
Ers.yers occupy fourteen minutes in all, and the vesper service from thirty-
ve to forty minutes ; and the congregation ean count on the observance of
these limits. The consnltation hours of the preachers successively on duty
serve to interest them in many young men and many young men in the
preachers ; and on the part of the atudents this interest is manifested by
going to Chapel exercises and carrying thetr friends thither.”

Parents and advisers of young men coming to the University are urged
to counsel them to take part in its religious life. Under the voluntary
system now accepted in Harvard Univeruity, the further developinent of
such interests must proceed chiefly from the influence of the students’
homes ; and all who are in sympathy with such an undertaking are
requested to co-oll)era.t.e with the Preachers to the University, -+

he Board of Preachers will be glad to have their attention called to an
cases of special need where they may be useful, or to_any better methoc
of serving the moral and religious interests of the University. (leneral
correspondence should be addressed to the Plummer Professor, though any
Preacher will gladly consider such questions as may be more appropriately
addressed to him.

Pastorn of churches and teachers of schools are especially requested to
make known to the Board of Preachers their young friends or pupils who
may need help, or who are likely to be of help in the work with which the

Preachers are charged.

2. PHILLIPS BROOKS HOUSE.

The House erected as a Memorial of Phillips Brooks was dedicated on
Janunary 23, 1900, and provides an important reinforcement of the religious
life of the Um_versity. Phillips Brooks Honse was originally designed to
extend and unite many scattered undertakings of religion and phitanthropy
in the University. It was to represent, as the first ap for such a
building stated, *one more step in the comprehensive plan of religious
work of which the establishment of the Board of Preachers waa the first
sbeug." No memorial, however, of the generous-minded Fhillire Brooks
could be designed to separate religion from daily life. Thillips Brooks
House is a centre for the social and charitable activities of the Universit
as well as for religions meetingn, & kind of Parish House ennnected wit
the administration of the College Chapel. The tablet which is to stand
in its vestibule will accurately deseribe its purpose :—

THI3 HOUSE IS DEDICATED TO
PIETY, CHARITY, PHILANTHROPY,
IN GRATEFUL MEMORY OF
PHILLIPS BROOKS.

The second and a part of the third floor of the House are expressly
arranged for the work of the varions Religious Societies. On the third floor



Religious Worship, Instruction dnd Fellowsth 599

18 a large meeting room, named in memory of the beloved Professor Andrew
P, Peabody, Peabody Hall ; a part of the first floor is assigned to the charities
directed by students ; a study is provided for students who desire a quieter
resort E,ha..n the crowded read_mg—rooms of the Library ; and the “ Brooks
Parlor” is a.rra.ngd as g dignified place for receptions and meetings.
Phillips Brooks House recognises the imevitable differences of religious
affiliation, and makes room for all such associations under one roof, and in
close relation with the practical generosity and social fellowship of the
University, It is mtanged, from time to time, to unite these religious
forces in general meetings, representing the whole religious life of -the
University, and conducted by a fepresentative Student Committee. The
first of these meetings was held in Peabody Hall in March 1900, and
addressed by the Rev. W. I. Rainsford, D.D., of New York. The uses to
which Phillips Brooks House has already been put may be indicated by the
following table, compiled for the first month of its general occupation :—

APpPROXIMATE UsE or PriLLirs Brooks House pURING MaArcH, 1900.

Avera Total
Meotings. | 4¢rendance. | Attendanco.

Brooks Parlor,opendaily - - - - | l5days 31 465
Study, open daily - - - - - -1 27 15 405
Y. M. C. A. : Reading Room, open daily - 27 50 1,350
Y. M. C. A.: BibleClass - - - - 9 14 131
Y. M. C. A, : Devotional Service - - . 4 30 122
St. Pauls Society : Evening Prayers - - 12 9 108
St. Paul’s Society : Devotional Service- - 4 22 88
Catholic Club - - - - - - - 2 51 103
Religious Union - - - = e . 2 18 37
Btudent Volunteer Committee ; office-hours - 3
Harvard Engineering Society - - 1 60 80
Ladies’ Faculty Teas - - - - - 5 105 525
Canadian Clu N L 1 69 69
Noble Lectures - - - - - - 4 287 1,070
Comera Club - . - - L 1 18 18
Exeter Club - - - - - - - 1 256 25
Semitic Conference- . - =« - - 1 70 70
Memorial Society - - - - . - 1 20 20
Administrative Committee . - . - 2 5 10
Cooference on Boye’ Clubs - - - - 2 28 57
Total meetings - - - - - - 55 45 2,513
Daily use of House- - - - - -| 27days 175 4733

3. THE RELIGIOUS SOCIETIES.

Four Religious Societies are in active operation in the University and
invite to their fellowship young men of w:de'lf different convictions, In
one or another of the organisationz any student of the University with
religious interests should find sympathy and companionship. The special
methods and activities of these societies are aa follows :—

Tur Youxa MEN'S CHRISTIAN ASSOCIATION.
(BOCIETY 0F CHRISTIAN BRETHREN. FOUNDED 1802.) _

The purpose of this Association is to unite such students of the University
as are connected with evangelical Churches in Christian fellowship and in
active Christian work. It attempts to cultivate both character and
servico,—a Christian standard of personal life and a practical service of
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the modern world. The Association occupies ennvenient rooms in 1hillips
Brooks House, excellently equipped by the kindness of friends with bonks
and periodicals. The Reading Room of the Association is known as the
Shepard Room, in memory of Ralph Hamilton Shepard of the Class of
1893, who at his death in 1894 bequeathed] $5,000, for “ Christian work at
Harvard.,” A tablet in the vestibule of Phillips Brooks House is to bear
the name of this young uate and to describe him as * studions, modest,
devout.” The family of Ralph Shepard propose to supply the rooms of the
Association with worthy furnishings as a further memorial, and have added
to the general fund which bears his name the sum of 810,000,

The various departments of the work of the Aasociation are as follows ;—

Devotional meetings are held every Wednesday evening at 6.45, for
three-quarters of an hour. All of these meetings are open to all members
of the University, who are cordially invited to attend. In the Bible Study
Department four courses have been offered during the year 1899-1000 ;—

I. Studies in the Life of Christ. Dr. A. C. Garrett {(Instructor),
II. Studies in the Acts and Epistles. W. M. Crane, 1002

III. Studies in the Old Testament Characters. Geo. L. Paine, 06 at
present in Cambridge Theological School),

IV. The Qospel by John. Geo, S. Budd, 1 Gr.

Over fifty men have enrolled in these courses.

The City Mission Department sends a dozen or more men every Sunday
afternoon to teach in the Beacon Hill Chinese Sunday School, Members
of the Association conduct religious meetings each Tuesday evening
throughout the year at the Boston Industrial Home, About twenty men are
engaged in connection with the T-wharf Reading Room which the Associa-
tion conducts for the fishermen of Boston. Members of the Association
serve in the Boston Settlements, in the Boston and Cambridge churches,
and in boys’ clubs and missions, In the year 1900-01, in addition to its
present work, the Association will conduct a Boys’ Club in East Cambridge
and do fnen(ily visiting under the direction o; the Cambridge Associated
Charities. The Association contributes to the support of a Harvard
graduate, a missionary in India.

At the beginning of the Oo]legei;year the Amsociation endeavours to be of
service to incoming students, For this purpose handbooks containing
detailed information about the religious societies, and the athletic, literary
and social interests of the student body, are sent during the summer to
members of the incoming Freshman class,

The rooms of the.Association in Phillips Brooks Honse are the head-
quarters of an information bureau and reception committee, which assists
many new-stadents in finding lodgings and employment and aids them in
the selection of their courses. On the first Friday of the year a reception
is offered to new students,

taTlm ﬁssociation employs a General Secretary who has supervision of
18 Wor

Tre St Pave’s Sociery.
(FOUNYED 1861.)

The St. Paul’s Socie}t:y was founded in 1861 bzeundergraduam connected
with the Protestant Episcopal church, with the object of interexting all
who in any way have any athinity with that church and who feel the need
of association under that influence. .

The objects of the Society are thus stated in the Constitution :—*To
bring the EEI&OM students of the University into acrjuaintance with each
other ; to atford them opportunities of aniting in wuruijip agrecably to the
spirit and formas of their church, of giving each other counset and support
in the performance of Christian duties, anf of undertaking missionary work,
and maintaining a Library to give them convenient access to religious
literature. Any member of the Fniversity who has been buptized and who
attends the Protestant Episcopal Charch shall be eligible for membership.”
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The Society now occupies attractive rooms in Phillips Brooks House
which through the aid of graduates have been fitted up in a way consistent
with the' purpose for which the Society was founded. 'The Society holds
weekly devotional meetings on Wednesday at 7 pm. With the exception
of the monthly business meetings a clergyman or prominent layman is
oresent and speaks, In Lent the Right Reverendp Leighton Coleman,

ishop of Delaware, preached a sermon in Christ Church under the
auspices of the St. Paul's Society. Kvening prayer has been read daily in
Advent and Lent by one of the members of the Society and in Holy Week
morning service was conducted by the Rev. Wm. B. King, Rector of Christ
Church, Cambridge, in the Society’s rooms. Besides the religious work
the members of the Society_have charge of the Boys’ Club at the Church
of the Ascension under the direction of Rev. Edward L. Atkinson. On one
evening in the week they entertain over one hundred boys. Many of the
men teach in Sunday Schools in the neighbourhcod, and others have under-
taken charity work in connection with the Student Volunteer Committec.
There is also a Harvard Chapter of the Brotherhood of St. Andrew com-
posed of St. Paul's Society members. .

The Society endeavors to make all Churchmen of fhe University feel
that they are welcome. The Society is also anxious to receive the names of
Churchmen entering the University. Such names should be sent to the
Secretary, Phillips Brooks House, and will receive cordial attention.

Harvarp ReLicrous UnrioN. N

The purpose of this Society is “ to unite men of various views and faiths
in a wmutual interchange of religious thought and s common search for
truth ; to develop and impress the idea of the value of the religious element
in character and action, and thus to increase in its members that ethical
enthusiusm and purpose which is the result alike of intellectual breadth
and moral earnestness.”

The Union meets every other Monday evening at 7.30, in its rooms in
Phillips Brooks House. ‘These rooms, through the kindness of friends, have
been attractively arranged, and offer opportunities for rea.dian and writing
as well as for generaig meetings. All members of the University are
welcomed, The organisation embraces men of many differing communions,
and encourages plan and straightforward discussion.

Among the speakers who have given addresses during the year 1899-1000
are the following :—

Professor Peabody and President Tucker, * Moral Leadership.”
Rev. Paul Revere Frothingham, “ Martinean.”

Col. T. W. Higginzon, * Reminiscences of the Transcendentalists,
Professor C. Fl‘g orton, * leligion and the Creeds.”

Rev. 8. M. Crothers, * Rteligious Teaching of Wordsworth’s Poetry.”
Rev. Robert MacDounald, “ Training of the Moral Leader.”

. Tue Carronic CLUB.

In the winter of 1892-93 a_ Comniittee of Catholic Students from the
various departments of the University met and unanimously agreed that
some sort of union among the Catholics of Harvard was desirable.
Accordingly in May, 1893, the Harvard Catholic Club was organised. The
membership is open to all Catholics in Harvard University. The purpose
of the Catholic Club is twofold : First, to promote the religious interests
of the Catholic students of Harvard, to assist in every way possible Catholic
young men who propose coming to ﬁarvnrt_i, and to receive them upon their
adl:lﬁssion. Secondly, to quicken the spirit of Christianity among the
gtudents.

The Club occupies a large and well-equipped room in Phillips Brooks
House, maintains thers a small library of Catholic books and periodicals,
and holds both private conferences directed by some representative of
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Catholic opinion, and public meetings in the interest of the whole Uni-
versity, addressed by distinguished clergymen and laymen. Among the
public mneetings held during the year 1899-1900 were the following :~-

A lecture on “Dry rot in Literature,” an explanation of the influence on
modern literature of three philosophical errors, agnosticism. naturalism
and pessimism, by RevaJ. T. Smith, of New York. A lecture on Christian
Economics by Rev. Francis Ryan, of Toronto,

MEETING oF FRIENDS.

A meeting of the Society of Friends 1s held every Wednesday evening at
8 o'clock in a private house, 102, Avon Hill Street. Students who are
members of the Society or are interested in it are invited to attend.

4. AUXILIARY ORGANISATIONS.
CoMMITTEE ON THE RECEPTION OF STUDENTS.

This Committee, appointed by the Faculty of Arts and Sciences, aids
new students in the selection of rooms and the choice of places where they
may obtain table board, as well as in all other matters connected with the
first steps of their life in Cambridge. The members of this Committes will
be glad to meet new comers on the days of entrance examinations both in
June and in September, at their office in Sever Hall, or at room No. 1
Wadsworth House. The Committee also arranges a general meeting of
welcome on the first Monday of the term, at which new students are

ted by the President of the University and by other persons representing
% College and civil life. During the winter months, under the direction
of this Committee, a series of * Faculty Teas” is f];iven by ladies connected
with the Faculty in Phillips Brooks House, at which oflicers and students
are informally received and made known to each other. It is proposed by
the Committee, during the year 1900-01, to offer a courne of lectures
describing the social, physical and historical environment of the University.
A large auxiliary committee of students amsists in many of these
;;tfldertakings and endeavours to give cordiality and naturalness to College

ife. .

Tre STUDENT VoLUNTEER COMMITTEE.

During the year 1894-95 the charitable work undertaken by students of
the University was thoroughly organized. This undertaking was begun by
a movement of the united religious societica. Omn October 19, 144, a
meeting was held in Sanders Theatre, at which President Elint presnfed,
and the Presidents of the Catholic Club, the St. Paul's Society, the
Christian Association, the Oxford Club, and the Religious Union, all
pledﬁ the sup of their socicties to the mew enterprise. Catholics
and Protestants, Unitarians and Evanlgelimls stood on a common platiorm
in a common humane enterprise. It was a practical religicus union
among College men, which, as President Eliot said in his o;)ening worda,
“is probably without parailel in the history of education.” The under-
ta.kmF is in the hands of a student committee, together with an Advisory

of fessors, grad and other perwons prominent in charity
work. Mr??‘ha.rlm . Birtweli, Secretary of the Boston Children’s Aid
Mdociety, was at the beginning chosen Director, and has ever since served in
that capacity. During the year 1898-1900 Mr. Birtwell was prevented by
illness from service, and his place was taken by Mr. Robert A. Wi
Head of the South End House in Boston, who has directed the affairs
the Committee with generosity and wisdom. . .

By vote of the Trostees of the beguest of Miss Belinda L. Randall of
Boston, in 1808, $15,000 was given to the President and Fellows of Harvard
College “ for the rement and maintenance among the studenta of
the University of practical education and training in philanthroyic service ;
£10,000 of this sum to be applied to the construction of the Phillips Brooks
House, to ensure in that building suitable accommodations for the charitable
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work of the organization known as the Student Volunteer Committee, so
long as said organization shall retain the approval of the President and
Fellows, or in case this work should be given up, for kindred work at the
discretion of said President and Fellows, and $5,000 to be held and invested
hy said President and Fellows of Harvard College as a permanent fund to
be known as the John W. and Belinda L. Randall Fund, its inceme only
to be applied to the maintenance or in the interest of said philanthropic
activity on the part of the students of the University, or in case this should
be given uE, to be applied by said President and Fellows to kindred pur-
poses,” The Student Volunteer Committee is thus assured of a suitable
equipment for its activities, and of a permanent character for ita work.
. __The Director holds office hours in Phillips Brooks House on Tuesday and
Friday mornings. Here he consults with men—both as individuals and as
groups—taking into account the student’s tastes, his intended business or
profession, and the time at hijs disposal, and he advises {from time to time
those who are actually at work. Tﬁoﬁ?the office is a kind of clearing-house
of Xhila.nthropy, receiving al!:plica.tions from young men who wish to serve,
and receiving on the other hand applications from charitable institutions,
and then adjusting the work to the man and the man to the work.
Students have served 2s volunteer ‘visitors in poor families in connection
with the Associated Charities of Boston and the Associated Charities of
Cambridge. For the Children’s Aid Society men have superintended “ Home
Libraries,” Boys’ Clubs in Boston and Cambridge have been carried on by
students in connection with Emmanuel House, the Epworth League Hous
5t. Stephen’s House, and the North End Union. Men have been suppli
a8 teachers in various clubs and societies, and served in groups concerned
with Christian missions. Volunteers have visited hospitaf-:o 'wice & year
conferences are held of men actively engaged in charity work. In the Fall
and Spring the Committee has regularly made collections of discarded
clothing from the students of the g':liversity. Ezcursions are conducted
to institutions where students have had an opportunity to observe methods
of charity administration. At the beginning of the year a census, a3 com-
prehensive as possible, is taken in the College of those students who desire
to undertake some kind of volunteer charity work. The number of men
actually working under the direction of the Committee cannot be precisely
reckoned. It was estimated, however, in the College year 1897-98 that
besides the large number of undergraduates who contribute to the suppert
of the Committee, at least one student in every eight of those resident in
Cambridge was actively engaged in some form of religious, educational or
philanthropic service. .

Tue ProspEct UNioN.

The_Prospect Union, a workingman's college in Cambridgeport, about
one mile from the University, was organized in 1891. Its aim is to bring
into friendly and mutually heipful contact the workinﬂnen of Cambridge-

rt and vicinity, and the students and professors of Harvard University.

‘he work of the ITnion consists chiefly in evening lectures and classes;
the classes being tanght by students from the Universitr. The courses o
study cover a wide range of subjects, from the most elementary English
branches to French and German, History, Political Economy, the natural
sciences, and Mathematics. The members of these classes are workingmen
of many vationalities and occupations, of all shades of religious belief—
Jew and Christian, Catholic and Protestant—and of every variety of
political and economic opinion, The lectures are given at the weckly
meetings of the Union, often by members of the University faculty. After
o lecture there is always an opportunity, which is freely improved by the
workingmen, for questions and general discussion. Instructors and students
of the University serve as teachers of classes, as lecturers, as officers and
committee men.

The Union has a two-fold usefulness. On the one hand any working-
man living in or near Cambridge may, b improving the opportunities the
Union offers, acquire such knowledge and mental discipline as the eircum-
stances of his lot have before made impossible to him. He may become a
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happier and more useful member of society. With natural, friendly, self-
respecting contact with young men from the University, workinginen lose
the prejudices which ignorance and isolation inake inevitable to them. On
the other hand, the student-teachers find that by the teaching they theni-
selves are taught. They get almost more than they give. They come to
realise the debt of obligation the educated man owen to those lens fuvored
than himself. The Prospect Union is an educational, not a charitable
institution. Each workingman member pays three dollars a year, or
twenty-five cents a month. Bulleting descri ir(xig its work are iwsued by
the Union from time to time., It occupies the old City Hall in Cambridge-
port, and in June, 1895, acquired this excellent and ample building as 1ts
owWn property.

Tre Social UNIoN.

The Social Union aims to do for Old Cambridge what the Prospect
Union does for Cambridgeport. Its advantages moreover are offered to
working-women as well as men. The Association building, at 42 Brattle
Street, is a centre of growing activity. The Union owns an excellent
library and reading room, and has organized boys’ clubs, women's clubs,
dancing and dressmaking classes, an educational department, and provides
social entertainments in Brattle Hall. Of the 500 members of the Union
some 200 are registered in the Educational Department, the fifty classes of
which are conducted by Harvard students. The courses and the conditions
of the work are in general similar to those at the Prospect Union,

PUBLIC LECTURES AND ADDRESSES ON SUBJECTS
TOUCHING RELIGION.

During the year 18991900 there have been given many public Jectures
and addresses on subjects touching religion. Among these may be named

the foliowing :—

The Ingersoll Lecture on the Immortality of Man, by Professor Royce

The Dudleian Lecture on Pope Leo X111, by Professor Toy.

An address before the Graduate Club, by Rev. 8. M. Crothers, D.D.

A University meeting in recognition of the dedication of Phillips Brooks
House and in memory of Bishop Brooks; addresses President Kliot,
Bishop Lawrence, Rev. C. C. Hall, D.D., Rev. C. A. Gordon, Rev. Endicott
Peahody, Professor Peabody. .. . .

A lecture in aid of the Prospect Union, on Liberty and Equality, by Mr
W. D. Howells.

An address before the Social Psychology Club, on the College Settlement
in Boston, by Robert A. Wooda, . .

A lecture on the Talmud, by Dr. Emil G. Hirsch. L

The Wiiliam Belden Noble Lectures, being six lectures on “ Ethics in
relation to the neighboring Sciences,” by Profesor Palmer. o

An address before the Harvard Christian Association on City Mission
Work ; its needs and opportunities, by A. 5. Pease. . )

Four lectures on the Teaching of Jesus in it relation to Social Qnestions,
by Professor Peabody. . .

Two meetings in the interests of Foreign Miseions, by the Harvard

A lecture in aid of the Radeliffe Scholarship Fund, on the Battle with
the Slums, by Mr. Jacob A. Riis i

A Memorial Service to commemorate the sons of Harvard who fell in the

vil War.

CiA Conference of the Divinity School each Wednesday ; and a service
with preaching in the Divinity Chapel each Friday evening throughout the
yoar.
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COURSES OF STUDY CONNECTED WITH RELIGION,

Among the many regular courses of instruction in the University which
deal with subjects closely connected with religion mmay be mentioned the
following. Courses of a specialised or professional character are not men-
tioned. The various Announcements issued by the University give all
details of days and hours,

OLDp TrsTAMENT,
[Cousult the Programme of the Bemitic Department.)

Babylonian-Assyrian History.—Contact of the Babylonians and Assyrians -
with the peOIiles of the Mediterranean coasts and islands.—Diffusion
of the Babylonian-Assyrian culture through the medium of the
Pheenicians. Professor Lyon, -

History of Israel, political and socinl, till the death of Herod the Great.
Professor Lyon.

History of pre-Christian Hebrew Literature. Professor Toy. .

History of the Hebrew Religion, with comparison of other Semitic

. religions. Professor Toy. . )

History of the Bagdad Califate.—Mohammedanism in’ t and India.~-
Mohammedan Law.—The Crusades.—Lectures on the Literature.—
The Korin. Professor Toy. '

New TESTAMENT.
[Consult the Programme of the Divinity 8chool.)

New Testament Times.-—The political, social, moral, and religious condition
of the world when Christ appeared. Professor Thayer.

New Testament Introduction.—The origin, contents, and history of the
New Testament writings, together with the formation of the Canon,
Professor Thayer.

Outline lectures on theological encyclopzdia and literature ; the character-
istics of the New Testament Greek ; the Septuagint ; textual eriticisms;
study of the Gospels. Asst. Professor Ropes, .

The Tes,chiugRof Jesus as contained in the Synoptic Gospels, Asst.
Professor Ropes. .

The Synoptic (iospels, with gpecial reference to the Synoptic Problem.
Asst. Professor Ropes.

The Gospel and Epistles of John, Professor Thayer.

The Apostolic Age. Study of the Acts of the Apostles. Asst. Professor

opes,

Outline lectures on the life of Paul ; Study of the four Great Epistles.
Profesasor Thayer.

The Minor Pauline Epistles. Asst. Professor Ropes.

The Pastoral Epistles. Asst. Professor Ropes,

The Epistles to the Hebrews. Professor Thayer.

The Catholic Epistles. Asst. Professor Ropes.

The Apocalyptie literature, with special study of the Revelation of Johu,
Asst., Professor Ropes.

Biblical Interpretation.—Its history, methods, principles, snd their appli-
cation in the study of difficult and debated New Testament passages.

. Professor Thayer.

Biblical Theology of the New Testanent, centring upon the doctrines of sin
and redemption, Professor Thayer.

History of the English Bible, with detailed study of the Revised New
Testament. Professor Thayer.

Modern Lives of Christ. Professor Thayer,

Biblical Geography and Archmology. Professor Thayer.

Selections from the Septuagint, with sg:glal reference to the use made of
the Old Testament in the New. fessor Thayer,

Selections from Greek and Latin writers of special interest to students of
the New Testament. Professor Thayer,
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Crurcr History.

The Church of the First Six Centuries. Asst. Professor Platner.

The Medieval Church.—Formation of national churches in the Germanic
states ; establishment of ths medimval papacy and its development
to be the controlling forez in Europeun affairs ; the Holy Homan
Empire. Professor Emerton.

The Era of the Reformation in Europe from the rise of Ftalian Humanixm
. to the close of the Council of Trent, 1350-1563. Professor Emerton.
History of Christian thought, considered in its relation to the preva.ilinﬁ
philosophy of each period from the earliest time to the cighteent

century. Professor Emerton.

Symbolics. Asst. Professor Platner.

History of the Church since the Reformation. Asat. Professor Platner,

Selected topics from the Canon Law with reference also to the principles
of Protestant Church Law. Professor Emerton.

PHILOSOPHY.

General Introduction to Philosophy : Pirst half-year: Peychology, Professor
Miinsterberg. —Second half-year : Logic, Profemsor Royce.—Jevons,
Lessons in Logic; James, Paychology (briefer course). Professors
Miinsterberg and Royce, assisted by Dr, Rand,

Outlines of the History of Philosophy. Ancient and Modern.—Weber,
:Ii-gs;]tg‘ry of European Philosophy. Professor Palmer, assisted by Dr.

Ethies.—The Theory of Morals, considered constructively. Profemor

Palmer. _

The Ethies of the Social Questions.—The problems of Poor-relief, the
Family, Temperance, and various phases of the Labour Question,
iDn tlIx‘e l‘;ght of ethical theory, ?‘mfmr Peabody, assited by

r. Rand.

The Paychological Elements of Religious Faith., Professor Everett.

Theism and(ttgle Special Contents of Christian Faith. Professor Everett.

Aesthetics. The g'eh?]osophy of Art, with a8 survey of Aesthetic Theories.
Asst. Professor Santayana.

Metaphysics.—The funda.menmr;groblems of Theoretical Philkosophy. —

lism and Idealism. — Freedom, Teleology, and Theism, — Ienssen,
Outlines of Metaphysics.—Bradley, Appearance and Reality. Professor

Royee.

The Cogmparative Study of Religion—Studies in the Comparative History
of Religions, particularly the Vedie Religion, the Hindu Philosophies,
Buddhism, Mazdaism, and the Chinese Religions., Professor Everett.

ThePP]Jj.losophy of Kant.—Kant’s Critique Pare Reason. Professor

SEMINARY COURSES,

Metaphysical Semipary.—Subject for the year : The Problems of Leogie,
Sptufhs'les of various fundamental eonceptions of Philosophy and of
Science. Professor Royce.

Ethical Seminary.--Subject for the year : The Ethics of Idealism, The
Id,:;'elopment of German Ethics in Kant, Fichte, and Hegel. Professor

mer.

Sociological Semimary.—Subject for the year: The Christian Doctrine of
the Social Order. Professor Peabody. .

Studies in Aristotle’s Metaphysica. Asst. Professor Santayana.

Semi in the Philosophy of Religion—Subject for the year : Kant and
the ﬁitchlian& Professor Everett. y
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Oreer Covurses,
{Consalt the Announcement of Courses of Inatruction provided by the Faculty of Artsand Scfences |

Vedic Sanskrit.—Introduction to the language and literature of the Vedas.
_—Hymns of the Atharva-Veda. Professor Lanman,

Pali—Jataka stories,—The Buddha-legend. Professor Lanman. .
Pali, — The Sacred Books of Buddhism, — Readings from the Majjhima
Nikiya and from Buddaghosa’s Way of Purity. Professor Lanman,

The Talmud. Professor Toy.
PlatoG O(OI:iep_ublic).—-Aristotle (Ethics, Books L-IV. and X.). Professor

win.

The Life of the Ancient Athenians, described and illustrated by the aid of
the Literature and of the Monuments. Professor White.

The Private Life of the Romans.—Study of ancient representations. Pro-
fessor Greenough.

Roman Stoicism in the First Century. Asst. Professor C. P. Parker.

Religion and Worship of the Greeks. Asst. Professor C. H. Moore.

Religion and Worship of the Romans. Asst. Professor C. H. Moore,

English Literature.—The English Bible. Mr. Gardiner. .

German Literature and Art in the Thirteenth and Fourteenth Centuries.—
The Mystic Movement.—Meister Eckhart ; Suso; Tauler.—First Climax
of Religious Sculpture.—The Marienlegenden, Professor Francke.

German Literature and Art in the Fifteenth Century.—The Religious
Drama and its relation to Religious Painting from the Van Eycks to
Diirer. Professor Francke, -
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APPENDIX D.

PeESIDENY Nicnoras Murray Burikr, (Corumpia UNIVERsITY,
New York CiTy), oN RELIGIOUS INSTRUCTION AND IT3
ReraTioN 10 EDUCATION.*

a) We may approach the analysis of our civilisation, or spiritual
environment, from many different points of view, and perhaps more than
one classification of the resulta of that analysis may he l!l{‘.'l])fﬂ]. The
classification which I suggest * ¥* * iy a fivefold one. It separates
civilisation into man’s science, his literature, his art, his institutional life,
and his religious beliefs. Into one or another of thes: divisions may be
Exlt each of the results of human aspiration and of human achievement.

ucation must include knowledge of each of the five elements named, as
well as insight into them all and sympathy with them all, To omit any
one of them is to cripple education and to make its results at best but

i A man may be highly instructed and trained in acience alone,
or in literature, or in art, or in human institutions—man’s ethical an
political relationships—or in religion, but such a man is not highly
educated. He is not educated, strictly speaking, at all, for one or more
of the aspects of civilisation are shut ont from his view, or are appre-
hended imperfectly only and without true insight.

If this analysis 18 correct, and I think it ia, then religious training is s
necessary factor in education and nmst be given the time, the attentiom,
and the serious, eontinued treatment whicf‘ it deserves. That religious
training is not at the present time given a place by the side of the stud
of science, literature, art, or of human institutions, is well rwogmzu{'
How has this come about? How are the integrity and completeness of
education to be restored 1

The separation of religions training from education as a whole is the
ontgrowth of Protestantism and of democracy. A people united in pro-
ressing a religion which is ethnic or racial, or a nation giving adhesion to
a single or to one ecclesiastical organisation, always unite religions
training with the other elements of education and meet no embarrassment
or difficulty in 8o doing. During the undisputed dominance of the Roman
Catholic Charch in E education not only included religious training
as a matter of coarse, but it was almost wholly confined to religious
training Theology was the main interest of the Middle A%' the
theological interest caused religions training to permeate and sn inate
whatever instruction waa given in other subjectsa. Music was tanght that
the church services might be well rendered. Arithmetic and astronomy
were most useful in fixing the church festivals and the calendar, With
tize advent of the Profestant Reformnation all this was changed. Religion
was still strennously insisted upon as a subject of study, but the other
subjects of instroction became increasingly independent of it and were
5radually accorded a larger share of time and attention for themselves

one.

Protestantism,  however, would not by itself have bmufht about the
se:ularisation of the achool as it exista to-day in France and in the United
Stutes, Democracy and the conviction that the support and control of
education by the state is a duty in order that the state and its citizenn '"oif
be safeguarded, have necessarily forced the secularisation of the school.
U'nder the influence of the Protestant Reformation and that of the modern

* Extracted :—{a) from the Educational Review (New York), Der., 15899,
and () from the Educational Review (New York), Juns, 1901,
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scientific spirit, men broke away from adherence to a single creed or to a
single ecclesiastical organisation, and forined diverse sects, gronps, parties,
or churches, differing in many details from each other—the differences, I
regret to add, being far more weightily emphasised than the more
numerous and more important points of agreement. When the state-
supported school came into existence, this state of religions diversity found
expression in dissatisfaction with the teaching, under state auspices, of any
one form of religious belief. The first step toward the removalp of this dis-
eatisfaction was to reduce religious teaching to the lowest possible terms ;
and these were found in the reading of the Bible, the recitation of the
Lo d's Prayer, and the singing of a devotional hymn at the opening of the
daily school exercise. But even this gave rise to complaint. Discussions
arose as to whether a single version of the Bible must be used in these
readings, or whether any version, chosen by the reader, might be read.
A still more extreme view insisted that the Bible itself was a sectarian
book, and that the non-Christian portion of the community, no matter
how small numerically, were subjected to violation of their liberties and
their rights, when any portion of the public funds was used to present
Christian doctrine to school children, even in this merely incidental way.
The view that the state-supported schools must refrain absolutely from
exerting any religious infinence, however small, is one which has found
wide favour among the American people. It has led to more or less
eweeping provisions in State constitutions and in_statutes against secta-
rian 1nstruction of any kind at public expense. A judicial decision on this
subject of great interest and of far-reaching importance is that rendered in
1890 by the Supreme Court of Wisconsin, in the case of the State ez r#l.
Weiss and others vs. the District Board of School District No. 6.of the
city of Edgerton.* In this case the essential question at bar was whether
or not the reading of the Bible, in King James’ version, in the public
schools was sectarian instruction, and as such fell within the scope of the
‘constitutional and statutory Erohibitions of such instruction. TIn an
elaborate and careful opinion the court held that reading from the Bible in
the schools, although unaccompanied by any comment on the part of the
teacher, is * instruction” ; that since the Bible contains numerous doctrinal
passages, upon some of which the peculiar creed of almost every religious
sect iz based, and since such passages may reasonably be understood to
inculeate the doctrines predicated upon them, the reading of the Bible is
also © sectarian instruction” ; that, therefore, the use of the Bible as a
text-book in the public schools and the stated reading thereof in such
schools, without restriction, “ has a tendency to inculeate mectarian ideas
and falls within the prohibition of the constitution and the statutes of
‘Wisconsin, . . .

In this decision there are some very interesting observations on the
general question of religious training and the place of the Bible in
education. The court says, for example: “The priceless truths of the
Bible are best taught to our youth in the church, the Sabbath and parochial
schools, the social religious meetings, and above all, in the home circle.
There those truths may be explained and enforced, the spiritual welfare
of the child guarded and protected, and his spiritual nature directed and
cultivated, in accordance with the dictates of the parental conscience.”
Judge Orton, in a supplementary opinion, adds : “[The schools] are called
by tﬁaose who wish to have not only religion, but their own religion, taugh
therein ‘Godless schools” They are Godless, and the educational depart-
ment of the government is Godless, in the same sense that the executive,
legislative, and administrative departments are Godless. So long as ou
Constitution remains as it is, no one’s religion can be taught in our commo

schools.”
The Suprem
definite express

e Court of Wisconsin has in this decision given forcible,
ion to the view held by the large majority of American
citizens, and has clothed that view with the authority of law. It is in this
sense and for substantially the reasons adduced in the decision which
1 have quoted, that the American public achool is secular and that it can

T * Wisconsin Supreme Cour Reports, 76: 177-221.
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give and does give attention to four of the five elements of civilisation
which I have named—science, literature, art and institutional life—but
none to the fifth element—religion. * * * . L.
My argument thus far has aimed to make it clear that religious training
is an integral part of education, that in this country the Rtate achool does
not and cannot include religious training in its program, that it must
therefore be provided by other agencies and on as high a plane of efficiency
as is rea.cheg by instruction in other subjects, and that moral and civic
training is no possible substitute for religious teaching. The agencies at
hand for religious teaching are the family and the church, and, in particular,
the special school, the Sunday-school, maintained by the church for the

puﬂoues of religious training. ..
e Sunday-school is in this way brought into a position of ogrmt
responsibility and importance, for it is, in fact, a necessary part of the
whole educational machinery of our time. It must, therefore, be made
fully conscious of the tﬂ)rinciplas on which its work rests and of the
methods best suited to the attainment of its ends, o
. The Sunday-school must, first of all, understand fully the organization,
aims, snd methods of the public schools ; for it is their ally. It must
ake into consideration the progress of the instruction there given in
secular subjects, and must correlate its own religious instruction with this.
It mnst study the facis of child life and development, and it must base its
methods upon the actual needs and capacities of childhood. It must
organize its work economically and scientifically, and it must demand of gits
teachers special and continuoms preparation for their work. It must
lize that it is first and above all an educationa! institution and pot a
ﬁ:)selyuzing one, and that the inherent force of the truth which it teaches
far greater than any attempted bending of that truth to special ends.
Yt ma- +ease to be merely a part of the missionary work of the parish, and
become a .-»1 factor in the educational work of the community. It
youst give more time to ita work, and the traditional division of time on
Sunday will have to be gradually readjusted in order to make a serious
Sundziy-sehool session possible, A Saturday session may also be planned
for, It must recogmize that ordinarily no single parish or congregation can
make proper provision for the religious training of all the young people
under its care, The very largest parishes and congregations may be able to
maintain a fully-equi Sunday-acnool for children from five to eighteen,
but the smaller parishes and congregations in towns and cities must leam
to combine for their common good. Each parish or eomgregation may
readily and ought always to maintain a Sunday-school of elementary Enu.le,
but several adjoining parishes or congregations must combine in order to
organize and support a proper course of religions instruction for children of
secondary school age and beyond, ssy from thirteen to eighteen years. In
a whole city, nnless it be New York or Chicago or Pkiladelphia, one, or at
most two, training classes for Sunday-school teachers whould be suilicient.
Furthermore, Sunday-school teachers, like all other teachers, shonld be
paid. They should be selected becanse of eompetence and training ;
they should be led to look upon their work not as philant Er, not even
as missionary work, but as something which is larger than either because
it includes both, namely, education. The several Christian bodies, as long
a8 they remain distinet, will naturally maintain their own separate Sunda‘v
school systems ; but within any given branch of the Christian church, be
it Protestant Episcopal, Presbyterian, Methodist, or other, all of the
g:mmplas usi stated can be applied. Sunday schools a0 organized eould
given the same systemafli:xi)rofemional supervision that is provided for
the secnlar achools. Each y of Christians in a given community eould
have its own Sunday-school hoard avd ite own Sunday-aschool superinten-
dent and staff of assistants. Between some Christian bodies actual
co-operation in Sunday-school instruction oucht to be possible. For the
B;oper organization and conduct of this religious instruction there must
a parkh or eon itional apprﬂriation, or better far, an endowment
fund, to bear the legitimate cost of religious teaching and its systematic
profeasiopal snpervision.
The Sunday-echool course of study must be looked after. It is at
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present—TI say it with all respect—too exclusively pious. Religion is much
more important in civilization and in life than the Sunday-school now
teaches. It is more real. It touches other interests at more points. The
course of study of the future ‘must reveal these facts and illustrate
them. It must be carefully graded and adjusted to the capacity of the
child. It must reach out beyond the Bible and the catechism. It musé
make use of biography, of history, of geography, of literature and of art
to give both breadth and depth and Vita.liiy to the truths it teaches and
enforces. It must comprehend and reveal the fact that the spiritual life
is not apart from the natural life and in antagonism to it, but that the
spirit inter-penetrates all life and that all life is of the spirit. The
problem, then, is not religion and education, but religion 7 education.

This, it may be said, is a radical program, a counsel of perfection.
Perhaps so. If so, it will provide something to work toward. It will at
least bring religious teaching under the influence of those principles and
methods which have of late years so vitalized all secular teac%xing. It will
give to it modern instruments, text-books, and illustrative matertal.

Before dismissing these suggestions as impracticable, because in part
unfamiliar, it is well to face the alternative. It is that religious knowled‘gﬁi
and with reliﬁious knowledge a good deal else which is worth saving,
go out of the life of the next geueration. What appears important enough
to the elder generation to be sysbematicallllfﬂ organized, conscientiously
studied, and paid for in o terrestrial circulating medium, will deepl
impress itself upon the Xounger. What iz put off with a hurried an
unsystematic hour on Sunday will not long seem very much worth while.

Already the effects of the present policy are being seen. To the average
college student the first book of Milton's Paradise Lost is an enigma. The
tiplyhets. the allusions, even many of the proper names, are unfamiliar.
This is due to ignorance of the Bible, It is necessary nowadays to know
something about Christianity as well as to be a Christian. The study of -
history and of geography in connection with the spread and development
of Chﬁstia.nit}' 18 fascinating. The study of biography in connection with
the people of Israel and Old TFestament history generally, may be made to
put-plenty of life into much that is now dead facts to be memorized. For
older pupils the study of church history, and of the part played by
religious beliefs and religious differences in the history of European
dynasties, politics, and literature will make it plain how moving a force
religion is and has been in the development of civilisation. Such pupils,
too, are able to appreciate the Bible as literature if it be put before
them from that point of view. It is too often treated as a treasury of
texts only, and not as living literature which stands, as literature, by the
side of the world’s greatest achievements in poetry and in prose. .

The heart is the ultimate aim of all religious appeals. But the heart is
most casily reached by informing the intellect and by fushioning the will.
Knowledge and conduct react on the feelings, and the feelings, the neart
(s0 to speak), are educated and refined through them. This fact will never
be lost sight of by any competent religious teacher, and his purpose will
never be to amass in his pupils knowledge about religion alone, but to use
such knowledge to direct, elevate, and refine the religions feelings and to
guide and form conduct into character. .

It is along such lines as these that the development of the Sunday school
from a phase of parish mission work into an educational institution of co-
ordinate rank with the secularized schoo!, must take place. There are
nutnerous local problems to be solved, no (ioubt,, and not a few practical
difficultios to be overcome, but if the ideal be once firml “f'msped and the
purpose to reach it be formed, the result cannot be donbtful,

(L) In the United States * * ¥ ¥ . public education is unrestricted
and universal, and wholly secular. It can never be made otherwise.
Here, therefore, the problem * * * * may be stated thus, Shall the
state aid with its funds schools other than the present public schools—
schools, that is, maintained primarily for the purposs of including a
specific type of religious teaching in the curriculum? A single line giving
power to the of education to appropriate public money to private

6348, ' : 2x2
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schools recently found its way, though plainly unconstitutional, into the
revised charter of New York City, and such a storm of protest waa raised
that it was taken out again in a burry. There is little reason to doubt that
a similar proposal in any other State would have a similar reception. But—
and this is the point which ia so often overlooked—the question of religious
instruction in education remains unsolved.

Nui is the sitnation helped by redu~ing religion to a type of ethics, as
some propose. Religion is not only faith, but dogma ; not only conduct,
but worship ; and to identify it with ethics is not to simplify the matter
any, but rather to complicate it by adding a new variety of religion which
maust be provided for. _ .

From our point of view, only two lines of action are at all possible : (1)
to take the view held by many Roman Catholics and Lutherans, that the
school itself must be religions, not secular, and that religions schools shonld
be state-aided ; and (2} to take the view that education transcends the
school, and so while the school may remain secular, its work must be
supplemented, if education is to be complete, by religious instruction to be

iven by other educational agencies, notably the family and the Church.

e alternative is to destroy the completeness of education by omitting
religion altogether.

Of the two possible lines of action named the latter is, in our view, the
preferable one. It recogmises the function and also the limitaticms of the
school, and provides for the active interest and co-operation of two other
supremely important educational factors, the family and the Church

ucation is, of course, & unitary process, but it is no less unity because
several agencies co-operate in it. The former view runs counter to some of
the deepest-seated convictions of the American people, and also mistakes,
it seems to the proper educational function of the schonl. It is for
these reasons that we do not believe that this view can prevail or that it
onght to prevail. It must be said, however, that it gains sympathy in
some quarters from the fact that Protestant cburches are as a rule
shockingly lacking iu_any appreciation of their educational responsibility,
and aiso, apparently, in any capacity to rise to it.




613

Volume 1 of Special Reports (1896-7), contains the

1.
2,
3.
4.

o,

following Papers :—
Public Elementary Edueation in Enﬁland and Wales, 1870-1895.
Messrs. M. E. Sadler and J. V. Edwards.
English Students in Foreign Training Colleges,
. By Miss L. Manley, Miss Williame, and Mr. H. L. Withers.

Brush Work in an Elementary School {with illustrations).

By Mr. Seth Coward, - . .
The A. B. C. of Drawing : an inquiry into the principles underlying ele-

mentary instruction in D, awing (with illuscrations).
By Mr. Ebenezer Cooke.

. Domestic Economy Teacbing iu England.

By Mrs. Pilluw.

. Technical Education for Gixls,

By Miss A. J. Cooper.

7. The Secondary Day School attached to the Battersea Polytechnie, London,

10.
1L
12
i3.

14,

15.

an experiment in the co-education of bogs and girls.
By Mr. Si(lnelylﬂ. ells,
The History of the Irish System of Elementary Education.
By Mr. M. E. Sadler.

. The National System of Eduncation in Ireland. .

By the late Right Hon. C. T. Redington, D.L.
Recent Legi=lation on Elementary Education in Belgium.
By ¥essrs, M. E. Sadler and R. L. Morant.
The Housewifery Schools and Classes of Belgium.
By Misa K. S. Block and Miss L. Brackenbury.
The French System of Higher Primary Schools,
By Mr. R. L. Morant.
The Realschulen in Berlin and their bearing on Modern Secondary and
Commercial Education.
By Mr. M. E. Sadler,
The Ober-Realschnlen of Prussia, with special reference to the Ober-Real-
scbule at Charlot tenburg.
By Mr. M. E. Sadler,
The Prussian Elementary School Code.
Translated by Mr. A. E, Twentyman.

. The Continuation Schools in Saxony.

Mr. F. H. Dale.

. The Schwol Jc.mrney iu Germany.

By Mise C. 1. Dodd,

. The Teaching of the Mother Tongue in Germany.

By Mr. F. H. Dale.

. Holiday Courses in France and Germany for Instraction in Modern

Langnages.

By Messrs, F. 8. Marvin and R. L. Moract.
Recent Educational Progress in Denmark (with maps).

By Mr. J. 8. Thornton.
Education in Egypt.

By Mr. P. A. Barnett,
The Education of Girls and Women in Spain.

By Sefior Don Fernando de Arteags.

. The National Bureau of Education of the United States.

By Mr. R. L. Morant,

. The Histury of tbe Manitoba School System and the Issues of the Recent

Cnnt.roveng.
By Mr. R. L. Morant.

, Arrangements for the Adniisiion of Women to the Chief Universities in

the British Empire and in Fureign Countries.
By Mr. M. E. Sadler, with the help of Mr. J. W. Longedon.

3 Appeéldix piving a list of the ohief official papers bearing on Education in

reat Britain and Ireland.
Prepared by Mr. M. E, Sadler,

This volume (Cd. B447) can be obtalned efther Girectly or through any bookseller, from
EYRE AXD SPOL{ISWOODE, Easr HARD NG STHAET, FLEXT STREET, E.C. ; or
OLIVER & BOYD, EDINBUAGH | of
E. PONBONEY, 116, G tA¥TON STREKT, DUBLIN.

Prics 3~, 4d. ; Post free 3z, 10d,

[Out of Print. New Edition ir cont>m lativn.]




614

Volume 2 of Special Reports contains the following
Papers:—

1. The Welsh Intermediate Education Act, 1889 : Its Qrigin and Working.
Contributed by the Charity Commissioners for England and Wales,
The London Pol‘irbechnic Institutes (with illustrations),
By Mr. Sidney Webb.
- The London School of Economics and Political Science.
By Mr. W. A. 8. Hewins, ]
Thé Curriculum of a Girls' School.
25 Mrs. Bryant, Miss Burstall and Miss Aitken.
Physical Edacation st the Sheflield High School for Girls.
By Mrs. Woodhouse,
Games and Athleties in Secondary Schools for Girls (with illustrations)
: By Miss P. Lawrence.
The Organisation of Games out of School for the children attending FPublic
"Elemen Schools,
clz Mr. George Sharples,
Physical Education under the Scheol Board for Lonudon (with illastrations).
By Mr. Thomas Chesterton.
9. Physical Edncation for Girls and Infants under the London 8chool Board
(with illustrations).
By the late Mra. Ely Dallas,
10. Physical Treining in Birmingham Board Schools (with illustrations).
125 Mr. Samuel Bots.
Physic

N e om s @

11. Training woder the Leeds School Board,
By Mr. R. E. Thomea.

12. The School Gardens at the Boscombe British Hchool (with illustrations).
By Mr. T. G. Rooper.

13. Tluasc (iloml:ection between the Pablic Library and the Public Elementary

ool.
By Mr. John J. Ogle.
14, The Educational Musenm of the Teachers’ Gaild.
' By Mr. John L. Myres.
15. The Haslemere Educational Museam {with plans).
By Dr. Jonathan Hutchinson, F.R.8.
16. School lﬂfa in Latin and Greek,
By Mr. J. ff. Baker-Penoyre.
17. The Study of Education.
By Mr. J. J. Findlay.
The Training of Secondary Teachers and Educational Ideals.
By Mr. F. J. K. Hendy.
The Heuristic Method of Teaching.
By Dr. Henry Armstrong, F.R.8
Statistics, &ec., of FElementary Education in England and Wales,
1833-1870.
By Messra. M. E. Sadler and J. W. Edwards.
2), List of Publications on Educational Subjects issued by the c¢hief Loea
Educational Authorities in England and Wales.
Prepared by Miss M. 8. Beard.

rancaises.
By Monsiear Louis Liard.
The French Universities {a translation of No. 22).
By Mr. J. W. Longedon.
The Position of Teachers in the State Secondary Schools for Boys in

rance.
By Mr. F. B. Kirkman. -

The French Leaving Certificate—Centifieat d’Etndes Primaircs,
By Sir Joshua Fitch.

The Teaching of Modern Languages in Belgium and Holland.
By Miss J. D. Mon exy.

School Hygiene in B rs
By Mins J. D. Montgomery.

g B 8

BR RREP

3

This volume (Cd. B04T) can be obtained, either direetly or through any Bookseller, froms
EYKE Axp SPOTTISWOGDE, Easy HARKIANG BTRERT, FLENY STREXY, E.C.; OF
OLIVEK & BOYD, Evspraad ; of
E PONSONBY, 114 Grarros Staxxy, IUBUS.

Price 6a. 2d.; Pust frec 0e. 8d.
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Volume 3 of Special -Reports contains the following

papers i—

The National Organisation of Education in Switzerland,
By Mr. B. L. Moraat.

Problems in Prussian Secondary Education for Boys, wit-lk :p;cia.l :
reference to similar questions in England. ;

By Mr, M. E. Sadler.

¢ The Curricula and Programmes of Work for Higher Schools in Prussiz,
Translated by Mr. W. G. Lipscomb,

The Higher Schools of the Grand Duchy of Baden.
By Mr, H, E. D. Hammeond,

Sttiiml}fgen auf dem Gebiet des Schul- und Bildungswesens in Deutsch-
an, . . ,
Von Professor Dr. W. Rein in Jena.

Tenillencies in the Educational Systems of Germany. (Translation of
0. 8.)

By Mr. F. H, Dale.

The Teaching of Modern Languages in Frankfurt /M and distriet.
By Mr. Fabian Ware.

The Teaching of Modern Languages in Germany.
By Miass Mary Brebner.

The Teaching of Foreign Languages.
By Professor Dr. Emil Hansknecht.

The Teacher of Modern Languages in Prussmn Secondary Schools for
Boys. His education and professional training,

By Mr. Fabian Ware.

Higher Commercial Education in Antwerp, Leipzig, Paris and Havre,
By Mr. M. E. Sadler.

The Present Position of Manual Instiuction in Germany,
By Dr. Otto W, Beyer. (Translated by Mr. A. E. Twentyman,)

The Secondary Schoels of Sweden.
By Dr. Otto Gallander,

Elementary Education in the Grand Duchy of ¥inland.
By the Baron Dr. Yrji-Koekinen,

e

This volume (Cd. $988) can be cbtained, either directly or through any Bookuller, fiom
EYRE AND SPOTTISWOODE, Bawr HARDING STEXET, FLEET STEEET, B.C.; or
QLIVER & BOYD EDINBURGH; or
) mHSOhB!, 116, GRAFTOM snxu. DoBLIM,

Prics %, 8d. : Fost Jreo Se. G,
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Voluxié 4 of Special Reports contains the following
o papers :—

A, DoMINION OF CANADA—

1. Ontario, The System of Edueation in.
- Prepared from officinl documents supplied by the Education

. .Depa.rtment of Ontario.

2. Quebee, The System of Education in the Provinee of.
: Prepared from official documenta by Mr. R, Balfonr,

3. Nova Beotia, The System of Education in.
’ By Mr. A. H. MacKay, Superintendent of Education, Nova

Bcutis.

4. New Brunawick, The System of Education in.
By Professor J. Brittain, Instructor in the Provincial Normal

Schoel, Fredericton, New Brunswick.

5. Manitoba, The System of Edneation in.
Prepared from official documents by Mr. A. E. Twentyman.

6. North-West Territories, The System of Education in the,
Prepared frem oflicial documents Ly Mr. K. Balfour.

5. British Columbis, The System of Edacation in. -
Preparcd from olticial dccuments by Ar. R, Baliour.

8. Prince Edward Island, The System of Education in.
By Mr. D. J. Macleod, Chief Superintendent of Edacation, Prince

Edward Ialand.

9. Memorandum on Agricultwal Education in Canada.
By Dr. W. Sgunders, Director of Duminion Experimental Farms,

10. Note on the Macdonald Manual Training Fand for the develi p.uent of
mannal and practical instruction in primary schools in Canadu.
By Mr. M. E. Sadler.

B. NEWFOUNDLAND— '

Newfoundland, The System of Education in.
L By the Rev. Canon W. Pilot, D.D., D.C.L., Superiatendent of
Chareh of England Schools in Newfoundland.
II. By the Bev. G. 8. Milligan, M.A., LL.D., Soperintendent of
Methodist Schools in Newfoondland.

C. Wgst INDIFS—

I. Jamaica, The System of Education in.
L'urt I. with Appendices. .
B{I the Hon T. Capper, Saperistending Inspector of Schools,
amaica.

Part I1.
Prepared from official documen’s by Mr. M. E. Sadler.

Jritsh Guiana, The System of Edueati » in.
By Mr, W. Blair, Cluel inspector of Schools, British Guiana,

The Teaching of Agiicultare in E]emcntary and Higher Schools in the

Wesnt Indies
Compiled frum official documenis Ly Mr. 3L E. Sadler.

Tubs volume (Od. 416) can be obtafned, either directly or through any bookseller, from
L-KE a3p SPUTTISWoULE, BASY HARDIXG BTREEEZ. FLERY STREET, RC. or
OLIVER & BOYD, EVispuRsH ; or
P. PONSBONEY, 116, GALAPION STREEY, DUSLIN,

Drice 43, 8d. ; Post free 5s. 24.
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Volume 5 of Special Reports contains the following
' papers:— .

A. AFRiCA—

1. Cape Colony, The History and Present State of Education in.
Part 1., Sections 1-74. .
By Mr. G. B. Muir, B.A., of the Department of Public Efgcation,
Cape Town. . - ‘
" Pari L, Sections 75 to end, Part II. and Part IT1.
Prepared from official documents by Mr. ML E. Sadler.

2. Natal, The System of Education in, .
By Mr. R. Russell, Superintendent of Education, Natal.

B. COMMONWEALTIL OF AUSTRALIA—

1. New South Wales, The System of Education in.
Pre from official docnments supplied by the Department of
Public Instraction for New South Wales.

2, Victoria, The System of Education in, .
By The Hon. A. J. Peacock, late Minister of Public Instruction,
Victorin. .
3. Queensland, The System of Education in.
By Mr. J. G. Anderson, M.A., Under Secretary for Pallic
Instnuction, Queensland, ' :

4. ‘Tasmanin, The System of Education in.
Prepared from official documents by Mr. A. E. Twentyman.

5. South Aw-tralia, The System of Education in.
' By Mrw C. L. Whitham, Member of the Board of Inspectors of
Schoeols, South Australia, ‘

8. Western Australia, The Systemn of Eduneation in.
© By l:lr. Cyril Jackson, Inspector General of Schools, Western.
Australio.

C, NEw ZEALAND—

New Zealand, The Sy-tem of Edueation in. .
P.epared by Mr. M. E. Sadler, from official docaments snpplied
by the Department of Education for New Zealand,

D. Cevion— _
Ceylon, The Sy-tem of Educntion in.

By Mr, J. B. Cull, late Director of Public Instruction, and Mr. A.
Vaa Cuylenburg, [nspector of Schools, Ceylon,

E. MaLty -

Malta, The System of Education in.
By Mr. N. Taglinferro, Director of Eduention, Malta.

1hir volume (Cd. 417) can be obtalued. either directly or through any Fookselier, 'rom
EVILE a¥D BFOTLLIWOIUs, Ea:® Hirping STuREY, FLEXT STauky, B OF
OLIVER & BOYD, EDIRBURAN ; o '
K. PONsUSBY 116, UKAFTON STREET, DUBLIY

Price 45, Ocd, 3 Posl free Vs Gl
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Volume 6 of Special Reports contains the following
papers ;—
1. Introduction.
By Mr. C. C. Cotterill,

2, The Masters of & Preparatory School.
By Mr. C, C. Cotterill
3. Preparatory School Eqnipment.
By Mr. Frank Ritchie.
4. The Time-table of Work in Preparatory Schools.
By Mr. H. Frampton Stallard.
5. The Preparatory School Curriculum.
By Mr. G. Gidley Robinson.
6. Th;: Plﬁo:dof the Preparatory School for Boys in Becondary Education in
ngland.

By Mr. M. E. Sadler.
7. En&m Scholarships at Public Schools, and their Inflnence on Preparatory
5.

By the Rev. the Honourable Canon E. Lyttelton,

8. Examinations for Entrance Scholarships at the Pablic Schools. Their
Character and Effect.on the Eduncational Work of Preparatory Schools,

By Mr. C. C. Lynam.

9. The Teaching of Latin and Greek in Preparatory Schools,
By the Rev. C. Eccles Williams, D.D.

10. The Teaching of the Mother-Tongue in Preparatury Schools.
By Mr. H. C. Tillard.

L. The Teaching of History in Preparatory Schools.
By Mr. A. M. Carteis.

12. The Tesaching of Geography in Preparatory Schools.
By the Rev. F. R. Burrowa.

13. The Teaching of Modern Languages in Preparatory Schools,
By Messrs. E. P. Arnold and Fabian Ware. '

14. The Teaching of Mathematics in Preparatory Schools.
By the late Mr. C. G. Allam.

15, Natural Science in Preparatory Schools.
By Mr. Archer Vassall

18. The Teaching of Drawing in Preparatory Schools.
By Mr. James T. Watta.

17. Art Teaching in Preparatory Schools.
By Mr. W. Egerton Hine.

18. The School Workshop.
By Mr. B D. Mansfield.

19. Mrsio in Preparatory Schoola.
By the Rev, W, Earle, with an Appendix by r. W. W. Cheriton.

20. Singing in Preparatory Schaols.
By Mr. Leonard C. Vonables.
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21. Gardening, s Role in Preparatory School Llfe
By Mr. A. C. Bartholomew.

22. Heslth and Physical Training in Preparatory Schoola,
By the Rev. C. T. Wickham,

23, Gamesin Preparatory Schools.
By Mr. A. J. C. Dowding.

24. The Employment of Leisnre Howrs in Boys' Boarding Schools,
" By Mr. Arthur Rowntree. ‘
25, Prepamatory School Libraries,
By Mr. W. Dounglas,

26. A Day in a Boy's Life at a Preparatory Sckool,
By Mnr. P. 8. Dealtry.

27. School Management in Preps.mtory Schools,
ﬁhe Rev. J. H. Wilkinson, with an Appendix by Mr, A. J. G,
wding.
28. Economics of Preparatory Schools.
By the Rev. C. Black.

29. Preparation for the Preparatory School.
By Mr. E. D. Mansfield.

30. Preparatory Boye Schools under Lady Principals,
By Mr. C. D. Olive. .

31. The Preparatory Department at Public Schools.
By Mr. A. T. Martin.

32, The Preparatory Department at a Public School
By Mr. T. H. Mason, ’

23. The Relations between Public and Preparatory Schools,
By the Rev, Herbert Bull.

34. The Preparatory School Product.
By the Rev. H. A. James, D.D.

35. The Preparatory School Product.
By the Rev. the Honourable Canon E, Lyttelton. .

36. The Preparatory School Product.
By Dr. Hely Hutchinson Almond.

87. The Preparatory School Product.
By Mr. Arthur C. Benson.

38. The Home Training of Children.
By Mrs, Franklin,
39. Thgc rosainibi.lity of Co-education in English Preparatory and other Secondary
L tli:N
By Mr. J. H. Badley.
40. Notes on a Preparatory School for Girls,
41, Appendix,
btained,
L O o mmmammf -

ER & HBOYD, EDINBURGH ; or
B mNSONBY 116, GRAFTON snm DUBLIN.

Price 2. 3}d.; Pout free, 25 Thd,
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Volume 7 of 8pecial Reports contains the following
Papers:—

L. The Rural Schools of North-West France. 3
By Mr. Cloudesley Brereton, M. A., L. ds Lettres,

2. Rural Education in France.
By Mr. John C. Medd, M. A,

This volume (Cd. 834)%an be obtained, ejither directly or throngh any Eookseller, from
EYRE AND BPOTYISWOODE, Espy HARDING BTREEY, FLEET BTRERY, E.C. ; OF
OLIVER & BOYD, EDINBUROH ; or
EB. PONSONBY, 116, GRAPTON BTREK?, DUBLIN.

Price 1s. 4d.; Post free 1s. 8d.

The Board of Education issued in 1900:—

Leport on Technical and Commercial Education in East Prussia, Polaml,
Galicia, Silesia, and Bohemia.
By Mr. James Baker, F.R.G.8.

This vclume {Cd. 417) can be nhiained, either directly cr through sny Bonkseller, Yrom
EYLE AND B20TTISWOODE, Biosr HaRDING STRiRY, FLEKT STREEY, K.(. ; of
' OLIYER & BOYD, EpiNsURaH; or
K. PONSONBY, 116, GRAFION #TRELT, DUBLIY.

Price 8d.; Post free, #d,

Tssued by the Board of Education in 1902:—

Education in the Netherlands, S;Fplement to ¥ol. 8 (nee page 621"
By Mr. John C. Medd, M. A. .

‘This volume (0. 1157) can te obtained, either Afrectly or throngh sny Pooksclers from
EXRE & BPOT1I3W OUDE, East HakpiNg STREEY, FLERY STRERT, EC ; o0
O1TVER & BOYw, ElNuBuBGH ; or
E. PONSONBY, 118, GRAFTON LTYREEY, DCELIN.

Prire Zx. 6d. ; Post free 2+ 1id.



621

Volume 8 of Special Reports contains the following
‘ papers:— o '
L

1. The New Law for the Secondary Schools in Norway. -
. By Dr. Kand, Mag Otto Anderssen.
2. Education in Norway in the year 1800,
A short summary reprinted from “ Norway.” (Official Publication
for the Paris Exhibition, 1900,)
Edueation in Sweden.
Summarised translation of ** Enseignement et Culture Intellectuelle
en Sudde” issued in connection with the Paris Exhibition, 1900, by
. the Swedish Government. -
Note on Children’s Workshops in Sweden,
By Mr. J. G. Legge, and Mr. M. E. Sadler,
The Nobel Foundation and the Nobel Prizes.
By Mr. P. J. 'Harbo!;.
The Tralning and Status of Primary and Secondary Teachers in Switzerland,
By Dr. Alexander Morgan.
The Main Features of the School System of Ziirich.
., By Dr. H. J. Spenser and ﬁ A. J. Pressland,
The Ecolea Maternelles of Paris. :
By Miss Mary S. Beard.
The Simplification of French Syntax. Decrce of the French Minister for
Public Instruction, Febroary 28, 1901
Translation prepared by Mr. W, G, Lipscomb.
10. Primary Education in the Netherlands.
By Mr. R. Balfour.
11. Primary and Secondary Inatruetion in Portugal. :
Translated and abridged from publications issned in connection with
the Parie Exhibition of lﬂOO%y the Portugunese Government.
12. Technical lnstruetion in Portugal, -
Translated and abridged from publications issued in connection
with the Paris Exhibition of 1900 by the Portuguese Government.
13. Hungarian Education.
+ By Miss C. L. Dodd.
14. Public Instrgetion in Servia.
Summarised translation of * Notice sur Pinstruction pablique en
Serbie,” published on the occasion of the Paris Exhibition, 1900, by
the Ministry of Public Instruction in the Kingdom of Servia.
15 Commercial Education in Japan, :
By Mr. Zensaku Sano

o

® e ok

=

L

18, The Study of Arithmetic in Klementary Schools.
B o an Topnds T ammages in Secondary Day Schools,
7. A suggestion as s Lan n Secondary Day School
: by Mr. Sr%. Hart.

B . \
18, Newer Jet,hods in the teaching of Latin.
B{ Dr. E. A, Sennenschein,
10. Three School Journeys in_Yorkshire, o
2). The School Journey (London to Caterham, etc.) made by the Students at
the Westminster ’l‘mininEaCollege, 1879-1900.
By Mr. Joseph N, Cowham.
21. A plea for s great Xgrienlbuml School.
By Mr. James Mortimer. . o
22. The Education, earninge and social condition of Boys engaged in Streel
rading in Manchester,
By Mr. E. T. Campagnac and Mr. C. E. B. Russell. .
IIL

3. Sketch of the History of Educational Work in the late Sonth Afncf
Republic.
y Mr. John Robinson,
24. The Education of Asiatios. .
By Mr. R. J. Wilkinson.

This volume (Cd. 835) can be obtained, either directly or through any boohﬁller )

RYRE 4Nb BFUTTISWOODE, Bast HARDING BTREET, FLEET STRNNET,
OLIVER & BOYD, EDINBURGH ; or
E. PONSONBY, 116, GRAPTON STREKET, DUBLIN.
Price 33, 2d, ; Post fre 3s id

» i
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Volume 9 of Special Reports contains the following
papers :i—

1. The Unrest in Secondary Eduneation in Germany and elsewhare.
By Mr. M. E. Sadler.

2. Note on the Revised Curricnla and Programmes of Work for Higher
Schools for Boys in Prussis, 1900,

By Mr. A. E. Twentyman.

3. Ligher Schools for Girls in Germany ; An Introduclory Sketch.
By Miss Mary A. Lyster.

4. Thé Smaller Pablic Elemevtary Schools of Prussia and Saxony, with Nutes
«n the Training and Position of Teacherr.

By Mr. E. M. Field.

5. Nute on impending Changes in the Px.-oiemionnl Training of Elem ntary
School Teachers in Prussia.

By Mr. A. E. Twentyman.

6. School Gardens in Germany. -
By Mr. T. G. Rooper.

7. Impressions of Some Aspects of the Work in Primary and Other £chool,
in Rkineland, ete. -

By Mr. R. E. Hughes and Mr. W. A. Beanland

8. The Continuation Schools in Berlin.

By Gehsimregieran, t Professor Dr. FPertrum (Translated |
Hr.yA. E. 'I'w:ftl;yma.s.m 4

9. Note nn the Earlier History of the Technical High Schools in Gerany.
By Mr. A. E. Twentyman.

10. Receut Developmenta in Higher Commercial Education in Germauoy.
By Mr. M. E. Sadler.

- 11. On the Measnrement of Mental Fatigne in Germany.
By Mr. C. C. Th. Parez.

12, Hepori of the Congress on the Education of Feeble-minded Childr. n, held
at Angsbarg, April 10-12, 1901,

By Mr. A. Eiehbolz.

13. Op she Education of Neglected Children in Germany.
By Dr. Fritz Rathenan.

This ¥al (C&Mmhdnalnedeﬁhadinﬂlynrthrmhmhm&xﬂw.lm—
EYRE 455 APOTTISWOODE, East Hakping STanet, FLEST BTREEY, E.C. ; o
. LS OLIVER & BOYD, EpINBURGH ; Of
E. PONBONRBY, 118, GRATYON wTREEY DUBLIN.

= Prices. 5d; Post free 3.
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Volume 10 of Special Reports (published simultanecusly
with Volume 11) contains the following papers:—

1. The Study of American Education. Its interest and Importance to
English Readers. . _ .

By Sir Joshna G. Fiteh,

2. Moral Education in Americai_S+hools. With special reference to the
formation of Character and to ins... ~ton in the duties of C:txzenshlp

By Mr H. Thiselton Mark.

3. The Consututlon of the City School Systems of the United Statc...
By Mr. A L. Bowley. :

4. Summary Awount. of the Report of the Edueational Commission of the
City of Chicago, 1898,

By Mr. A. L. Bowley.

5 The Puablie School System of Chicago.
By Dr. E. B. Andrews, revised and completed by Mr. A. L. Bowley.

6. The Public Sehool System of the City of New York.
* By Mr. A. L. Bowley.

7. The Public School System of Boston.
By Mr. A. L. Bowley.

8. The Public Scheol System of St. Louis, Missouri
By Mr. A.’L. Bowley.

9. The Public School System of Philadelphia.
By Mr, Edward Brooks.

10. A Sketch of the (levelopment and present condition of the System of Edu-
cation in the State of Minnesota, with an Appeudix dealing with
Minneapolis and St. Panl.

By Professor D. L. Kiehle,

1l. Note on Bchool Attendance in the Pablic Schools of the United Statee.
By Mr. A. E. Twentyman.

12 Some Points of Educational Interest in the Schools of the United States..
By Mies Alice Ravenhill.

13. The Training of Teachers in the United States of America.
By Mi« M. E. Findlay.

14. Teachers Collega of Columbis University {New York).
By Dr. James E, Russell.

15. * Nature Study ” in the Ubited States.
By Mr. R. Hedger Wallace.

L4 3

This volume (Cd. 837} can be obta.lnEll either directly or through any booksl
EYRE AND smi [TdWOODE, Easr HARDING BTREET, PLEET STREET

OLIVER & BOYD, EDINBURGH ; o i

E. PONBONBY, 116, GRAFION Brn.m. DUsLIN.

Price 25, 3d. ; post free 2+, 8d.
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The following Reports from Volumes 2, 3, 4, § and
9 of Special Reports on Educational Subjects
have been issued as- Beprints:—

8pecial Reporta on Intermediate Education in Wales and the Orga.nmtinn
%ducatlon in Bwitzerland.
(Nos. 1in Vols. 2 and 3 respectively.}  Price ls. 1d. ; post free, s, 34d.

 Bpeoial Reports on Modern Lan age Teaching, -
pee {No. 26 in Yol. 2 and Nos. 7, , 10 in \2)1. 3.) Prico 6§d. ; post fres, 8i4.

8pecial Reports on Secondary Ednea.tmn in Pruasig,

{Noa. 2and 3in Vol 3} ~ Price 4. ; post free, 1s. 33d,
Special I{eport on Becondary Schools in Baden. . o
) {No. 4in Vol. 3.) - ) Price 54d. ; post free, 7d
-Specm.l Reports on Education in France. '
+ (Nos. 22,23, 24, 25 in Vol, 2.) Price 4d, ; post free, 54d.
Special Re on the Heuristic Method of Teachin,
pon(No 19 in Vol. 2.) . xg Price 8d. ; post free, 4d.

Special Report on the Connection bntween the Public Library and bhe
a7 Public Element School,
{No:131in Yol. 2.) . Priee 2id ; post free, 33d.
Bpecial Report on the System of Education in Ontario.
(No. A 1in Vol 4.) . Priee 84. ; post froe, 104d.
Bpecial Report on the System of Education in the Province of Quebee.
{No. A2in Vol. 4) Price 8. ; post free, 104~
Bpecial Reports on the Systems of Educationin Nova Seotia, New Brunswick,
Prince Edward Island and Newfoundlaad,
- {Noe. A 3, 4, 8 and No. Bin Vol. 4.} Price 8d. ; post free, 104d, -
Special Reporta om the Systems' of Education in Mumw Nort) “mt, -
Teg'notonm and Bntr{?l Colombia. . ba., "
{Nos. A 3,6, 7in Vol 4.) : Price 8d."; poatfree,’lid_.,‘»'
Bpecial Reports on the Syu&emﬂ of Ednmtwn in the West Indies, and in British "

(Noa.Cl 2,3n Vol. 4) " Price 8d. ; post free, 11d.
Bpecial Reporte on the Systems of Ednmhnn in Cape Colony and Natal.
(Noa, A 1,2in Vol. 5.) Price 8d. ; post free, 113d.
Bpecial Report on the Bystem of Edueatmm New Sonth Waiel.
oBlmV‘Iﬂ.ﬁ) . Price 84, ; post free, 84d.
Special Rsport.ant.hes of Edmmnanwtom
{No. B2in Vol 5.) Price 8d. ; post free, 104,
Special Report on the System of Ednmtmn in Queensland.
(1\0.13311:\1{:1 5y).- Price Bd., ; post free, 8d.
Special Report; on the System of Fducation in Tasmania. -
. {No. Bd-m\roal.ﬁ) Price 2d. ; po-tfree,nd
Special Report on the System of Edueation in South Anatralia.
- (No. B& in Vol. & Price 8d. ; pmfm,sgd.
,Spemnl Report ontheSystemof Education in Western Australia,
e (No.BﬁmVolﬁ) Price 8d. ; post free, 94d.
"aela.l Report on the § of Education in New Zealand.
(No.Cin VoL 5.) . Price 8d. ; post free, 103d,
1 Ref ontheSyswmofEdcablonm lon,
p::Dde.&.) ¥ Cey - Price 8. ; post free, 9d.
& wt on the 8 n of Edumuan in Malta,
M;M(m Ein Yol. 8.} . Price 8d. 7 pout free, 9d.
"¢t on School bardennm(zemmny -
v io. 6 in Vol. 8.} . N Price 3d: ; post free, 4d.
VTR OODE, Baet Hshoinn Sromer Voroe v e

OLIVEE & BOYD, nbl“rmu or
{ k. "ONSONBY, 118, GRarion bTEST, DAL,




