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INTRODUCTION.

, Faxrly early in life 1 came in contact with the dif-
ficulties of education through a foreign medium. The only
language 1 could speak and understand at the time, was
"“Afrikaans” or South African Dutch. Following the
custom of the time, our. governess taught us through- thg
medium of English., In order to give us a little' practice in
conversation we were allowed to speak only English
during the lunch interval. One day 1 asked whether the
people in England always had ta speak English, and when
the answer was given in the affirmative, | expressed my
sincere sympathy with them, for I found one and a half
hours of it already so extremely trying.

Little did | think at the time that this very question
of education through the other tongue would some day
interest me so much that [ should want to make; a special
study of it. Under Dr. R. W. Wilcocks (Stellenbosch,
S.A.) | investigated “‘the vylhe of Afrikaans as Medium
of Instruction in South Africa,” and then at Oxzford, under
the supervision of Dr. M. W. Keatinge, 1 investigated
. another aspect of the same subject.

Not until [ bégan the study of the subject did I know
how general this language problem was. We meet with
it all over the world; in the British Empire it ia found in
Wales and to some extent in Scotland and Ireland, in
India with its numerous vernaculars, in Canada and in
South Africa; we find it in Belgium, and; in a minor
degree, in Switzerland. On the borders of Germany it
caused continuous trouble, namely in Alsace Lorrame. in
Poland, in Hungary, and in Czecko-Slovakia; the United
States with its large alien xmmlgrant population, is not
altogether free from it.

I have had exceptional opportunmes for studymg this
subject. In South Africa, | commenced studying this
"subject during a transition period, when the effects of the
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change were just becoming apparent. Formerly instruc-
tion had been given through the medium of English, with
Dutch (Netherlandish) as second language. But this
system proved ‘unsatisfactory, so Afrikaans (S.A. Dutch)
feplaced Netherlandish, and the Mothertongue of the
student became the medium. of ‘instruction, while the other
lahiguage was studied as a subject. The natives are now
allowed to make use of their own language as medium
urifil the end of the fourth year, but after that it has to be
superseded by eflther Engllsh or Afrikaans as medium,
and is re]egated to. the position of a second language.

© Just recently T have paid a visit-to North Wales and
to Befgmm and had an opportunity of discussing the
subject with men who had studied it, and had practical
experienice of bilingual difficulties. [ also personally
visited ‘a number of schools.

I have, in addition, had most of mi own educahon
through medium of the other tongue—and have taught
for a term it a school where the mother-language had
already éuperseded the other 48 meédium. =
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THE LANGUAGE MED!UM QUESTION.
CHAPTER .
The Nature of Language and of Thought.

Before proceeding to a discussion of the language.
medium-question, we should first like to state shortly the
nature of language and of thought, and of the relation
between the two. -

I. Language.—L.anguage plays such an important_
part in our everyday life, and has done so as long as we
can remember, that we find it difficult to imagine that
there was once a time in our very eatly youth, when we
did not know a language and had to learn jt. This pro-
cess of acquiring the use of language took place so
unconsciously, so gradually, that we were scarcely aware
of it. It was never forced upon our-attention, It is only
when we commence to learn a foreign language and try
to use it as a medium of expression, that we become
aware of the fact that language is not inborn, but has to
be acquired. True, we inherit a ready-made language
from our ancestors; it is not necessary for us to invent
one. All we have to do is to make it our own so that
we can use it, '

Having accomplished this, we find we have become
heirs to a much larger inheritance than merely language.
Language acts as the key ‘to this inheritance, which con-
sists of a large amount of tradition, handed down to us
by our ancestors, and consisting of knowledge, supersti-
tions, customs, institutions and so forth. Baldwin points
out in his “‘Social and Ethical Interpretations’ that *‘the
child does not have to explore the relations of things for
himself; this his ancestors have done for him, and their
discoveries have been embodied in language. Then he
comes upon the scene with hereditary capacity for speech,
and the tendency, also hereditary, to imitate. - So of
course hefalls into the speech of his social elders and so
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finds . himself, before  he knows it, and without any
necessity. for understanding it, right in the midst of a most
intricate network of ‘social re‘atlons}ups, directly available
to him by the use of words picked up by pleasant and
playful imitation,”’

We can how make an inventory of the child’s inherit-.
ahce ‘He mbents y

A1) A capacity for lang‘uage this is inborn and hence
does - ‘ot need to be acquired. We notice that this
‘capacity is for language in general, and not for a partxcular
language.

(2). A particular language. This is not inbom; it is a
social inheritance. and has to be acquired,. mainly through
the process of imitation..

(3) A system of social relationships, embodxed in lang--
uage and preserved ‘and communicated by. means of it;
this gives'us our knowledge, our be‘hefs and superstxhons.
our ‘custofris ‘and our mstltutlons

When we. speak. of a capacxty for language, we mean
‘more: than the ability to use a welldeveloped organ’ " of
speech. ln very many animals for instance thej monkey,
the parrot ‘and so on,, the development of the organ of
speech has .gone far enough to enable them to clothe
thoughts in words, if the thought were there to clothe.”
(Wundt). The capacity for language therefore -depends
on the capacity for comis¢ious thinking. It is an instru-
ment - for the conveyance of thought, and, as we shall
see later, largely for thought :itself,

By language we! usually understand the spoken (vocal)
‘and the written (graphic) forms. - There are other forms
=of language such- as gesture- language, and “‘deaf and
‘dumb”’ language, ‘but we, are concemed ‘mainly with the
first-two. The spoken form dlrectly represents or sym-
Jbolises our thoughts, while the written form represents
the spoken form and hence indirectly the thoughts. The
'Vocal language: is an -arbitrary system, because there is
no’ inherent' connectlon between the words and the
thoughts or ldeas, except in-rare instances, for example

cuckoo or “‘bow:wow,” where we name an animal by



the sound it makées. There. is usually a much closer con-
nection between the signs of gesture language and the
ideas they represent; for instance, when we wish a person
to leave the room, we point to the door.”

Our ‘ancestors have, unconsciously, adopted the
word-language - system, and this has proved extremely
efficient and economical. It is well adapted to our ever-
increasing wants; we can always combine sounds in dif-
ferent ways to form new words. Our organ of speech
also proves itself ‘well-adapted for this kind of work, for
its use interferes but little: with our other labours. We
can often work and talk at the same time; this we should
find much more difficult if our hands were made the
organ of speech, as would be the case in gesture
language.

As’ we mentioned above, the connection between
the words and the ideas they. represent, is “entirely
arbitrary; consaquently different ‘people use different
words for the same ideas, for instance **dog,”'*’chien,”
“hund,” "‘hond.” The consequence is that we have a
great number of languages, such-as English, French, Ger-
man, Dutch, Chinese and” Japanese. = The connection
between the spoken and the written fdrms is also arbitrary,
‘hence there are different graphic symbols for the same
'sounds, and therefore .different alphabets, such as the
Roman, the Greek, and the Chinese alphabets.

‘With regard to the third kind of. mhentance. the
system of social relanonshlps. we-can be very brief. We
notice that the social tradition, which is handed down
from father to son, is continutlly changing and growing
in bulk, and is becomijng more and more complex 13
changes with the increase in knowledge and with the
change of conditions under which we live. Much of it
is common to all humanity, while much is peculiar to
individual nations and even to particular groups within
that nation. It is: preserved and oommumcated by
means of language,
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ll.—ThOﬂgh‘t. -

In consciousness we have sensations, perceptions,
images and ideas. There is a minimum of ‘mental activity
in a pure sensation. Sensations, according to Dewey,
- are stimuli to action, mental and physical, “‘they - are
signals to redirections of action.”” They have a two-fold
function. They act as initiators of action. They also
provide the raw material for the mind to work upon;
throiigh ‘them the mind 'is brought into relation with the
external ‘world. As soon as the mind has begun to act
on a sensation, we'get a perception. In this case the
mind performs a synthesis; past knowledge is brought into
relation with the present sensation. As Sandiford points
out, “‘perception is the apperceptivé or synthetic activity
of mind, whereby the data of sensation take on the forms
of repiesentation in space and time.”’ For instance, when
perceiving a smooth round-stone, we combine our present
‘visual sensation (of a brown or grey patch) with revived
* wvisual, tactual and kinaesthetic (muscular} sensations. In
‘perception, ‘then, the mmd has a certain active. function
to perform, :

" Thus far .animals have been able to keep pace with
They also have sensations .and perceptions. But
they seem to be incapable of having -conscious 1mages
An image or representahon is a reproductlon ‘in an
altered form, of the original percept.’ “We must not be
led into: the error of thinking that a memory image is a
complete pxctonal ‘copy of a sense percept. It does, no
doubt, serve to call up a kind of pictorial substitute for
the ongma] ;sense-presentation, “‘Yet our images are as
‘a rule much Jess. complete and distinct than our percepts”’
(Sully). ™It is more like the ghost of a percept.’ T (T
-evident that' to reproduce an image requires a certain
‘amount of activity of the mind. An ‘image need not
‘necessanly be' visual, although it usually is, but can”be
audntory. tactual, motor; and so forth.
. " An image, though less clear,: deflmte. and stcady
g than & sensation, or percept, yet stands out fairly clearly
in cqpscmusness,.,_vand.‘can bé kept comparatwely stable.
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Finally we come to the idea or meaning, which is
represented by a word. What, for instance, is in my
mind when | think of the word *'dog,”” when I fix my
attention on ‘‘dog” for a few seconds? If we introspect
we at first find very little more than just the word in
consciousness, but attached to this word is its meaning
which is made up of various images and associations,
based on past experience. These associations rise up
towards the level of consciousness, and influence it,
although they do not actually become conscious, They
tend to become conscious if we fix qur attention for some
little time on the word. Then we get glimpses of large
dogs and small dogs, bulldogs, St. Bernards, and fox-
terriers; of dogs running, standihg or lying down; of dogs
barking or howling, of dogs fighting or playing and so
forth. In addition we might have feelings of affection
or dislike towards them. All these images, feelings, etc.
are the result of past experience. If we compare them
with our single, stable image, we notice how extremely
transitory and fragmentary they are. Some of them flash
into consciousness rather clearly, others less clearly, and
some just fail to reach consciousness, but with a little
encouragement and perseverance, could easily be made
to do so. Usually we pass very quickly from one word
or idea to the next, so that very few of the associations
reach clear consciousness; but the whole group of cor-
related images are in potential conscious existence, and
make themselves felt in consciousness as the meaning;
they constitute the idea or meaning; they all aid “‘in
making up the main account.”

Each ‘meaning-group is associated with a number of
other groups; in the mind there are no watertight com-
partments. For instance, when we think of dog, and the
image of a dog which is barking comes into consciousness,
this may suggest a person coming in at the gate, and this
in turn may suggest visitors, and so a number of associa-
tions are called up.

. Unless we are merely daydreaming (engaging in pur-
poseless thinking) we inhibit those associations that lead
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us from our subject. In the above case, if the subject
of our thought, is “’dogs,”” we shall'inhibit all associations
of visitors and so- forth that may tend to arise, and shall
group all the associations around the central idea of dog.

- We' now- begin to see the real nature of thought
proper. We distinguish .three elements, namely (i) a
want: we want to have some difficulty cleared up, for
instance, we want to know more -abqut ‘‘dog.” This
want we can-identify with Dewey’s ’‘state of perplexity,
hesitation, doubt,” 1) for these imply a want. (2) A~
process of reproduction of associated images. (3) A pro-
cess of selection in accordance with our want and with
previous experience. We test the associations to see if
they agree with previous knowledge, and to see whether
they tend towards the satisfaction of our want. In
psycho-analysis we find many striking examples of the
activity of this selective process, but mostly in connection
with undersirable associations, which are prevented from
coming .into conscxousness Psycho-analysts refer to this
activity as the “‘censor.’’

The -process of- reproduction of assocxated images -and
of selection, corresponds ta. Dewey's **act of search or in-
vestigation directed. towards bringing to light further facts
which serve to cotroborate or to nullify the suggested ’
belief.”

* Suppose someone commences a.sentence by saYmg :
“The dog...... * then all the associations that constihite
the idea or meanmg of dog tend to rise towards conscious-
ness; they are potentxally ‘present in consciousness. He
continues “.........of my neighbour.” .This 1mmed1ately
inhjbits a number of the cuggestecl assocxatxons. and tends
to ¢all up others. He praceeds *......... has been killed."”
This “still further limits' the ,possible images connected
with ““dog,” but it adds others connected with the idea
of ‘killing 'Here the mind is active in selecting those
associations which suit the circumstances, and in rejecting
those wh:ch do not. Sometimes none of these associations
4-7-————‘-——

l)How we Think~—Dewey.
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rise into clear consciousness, but yet they make their
presence felt. When reading quickly only the words seem
to" enter consciousness; but each word is accompanied by
the meaning—the whole group of correlated associations
are potentially present. _
Now consider the case of a person reading a story;
suppose he is halfway through. A mass of associations
has already been formed in -connection with the **dramatis
personae.”’ These associations include feelings of all
kinds. A want has been created; thé person or persons,
to whom we have taken a special liking are in difficulties;
we know something is going to happen; we desire and
‘expect that in some way they will extricate themselves;
we are anxious to know in what way this will happen. As
we read further new ideas are introduced and suggested;
we ‘test these ideas to see if they agree with the group of
‘correlated associations connected with the persons. If the
writer says anything that contradicts some of his former
statements, the story is spoiled. The mass of past associa-
tions is present in the unconscious, but their presence is
felt in consciousness. The new ideas have ta conform to
them. ‘
Let us now take an example of reflective thought,
which some people hold to be the only real kind of
thought. A man is offered two situations, and has to
choose between them. He will first- find out as much
about them as possible. A want has arisen, a state of
perplexity. He wants to compare the relative prospects.
Suppose the one offer is that of a post as manager of a
business concerr m the Argentme, the other that of a
post in the local bank. He will commence to think about
the work in Argentine; all sorts of associations will be
suggested, thoughts about the school in which he studied
the geography of South .America, of the master ‘who
“taught him, of the conditions there as described in books
he has read, and so forth. But he will soon suppress the
irrelevant associations that tend to akise into. conscious*
ness. The mind selects only those which throw some
light on the problem in hand. He will think-of his finan-
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cial prospects in ‘Argentine, and compare them with those
heré; he will think of the pleasant climate there; he will
think of the pleasure of seeing a new country and new
places. he will think of the relatives and friends he would
have to léave if he went. In this way he will contrast
'the two alternatives. The associations that arise into
consciousness are selected in accordance with the want.
' Only ,one idea at a time is in the focus of consciousness;
but the others in the margin of consciousness or in the
fore-conscious influence our decision. They all add to
our present state of mind; they all help to decide our
final decision. We are beginning to recognise more and
miore how little of ‘our mental life is covered by the term
consciousness. [t is' only the top of the iceberg that
appears above the water. Most of our mental activity
takes place in the *‘fore-conscious” or ‘‘unconscious’
reglons. ‘most of the iceberg is under water. This fact
18 clearly demonstrated in books on psycho-analysis.

It is hardly necessary: to' point out how associations
are formed, what part is played by instincts, by feelings.
by contiguity in space and time, and by similarity, In
the reproduction of these associations, factors like recency,
frequency and 1ntens1ty in their formation are important;

" also the dominant jnterest and general trend of thought
at- the .moment.

, CHAP 1.
The Pa‘rt Playeu' by Language in Tﬁought
‘ It will now: be ‘easy for us to state what part is played
in t}xought by sense-impressions, percepts, stable images
‘and words. . When we have a sensation, say of a patch
.of ‘brown, assocxatmns arise in connection with it. Past
sensekxmpressmns ‘of touch, sight, and so forth, combine
‘with the present sensation, which acts as a nucleus for
t;hern .and we say that what we see is a smooth round,
brown stone.
" We now" havé the sense-impression plus its meaning,
: and we call the result a ‘percept. This in turn forms a
" centre for further associations. The perception of the old
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house in which we used to live suggests a number of
memories and feelings, which may. come into conscious-
ness or may be merely unconscnously present, but yet
affect the perception.

Both the sensation and the perception depend on out-
side stimuli; while these continue the same, the sense-
impression and the percept will also remain .practically
the same. Consequently the percept forms a convenient
nucleus for a number of associations. As long as we keep
our attention on the object we are perceiving we can
have all kinds of thoughts about it. .

Very often, however, the object is not there to per-
ceive. What are we going to do now? [t is heré that
we prove ourselves more capable than animals. We are
able to recall an object mentally, to have a more or less
definite stable mental image. Now ‘we must draw a
distinction between the concrete, clear and practically
stable image, and the group of fragmentary, transitory,
and vague images that help to form the idea or meaning.
These images sometimes do not rise into clear conscious-
ness at all, but make their presence felt there just the
same. The stable a.nd concrete image, which Stout calls
the '‘significant image" is usually one -of the images that
constitute the idea, but it has been selected and stabilised
and is made to represent the whole idea. It is concrete,
hence can be kept more or less clearly in consciousness.
It forms a sort of “handle,” just as the percept does, by
which the whole idea is grasped and held. This “*siginifi-
cant image’’ does not keep absolutely definite, but if we
want to concentrate our attention on the idea, we con-
stantly recall it into clear consciousness. It forms a nucleus
around which the cluster of images and emotions which
make up the idea, can group themselves and so enable
us to crystallise our thought- »

- When a number of ideas are brought into relation,
we often find in'consciousness only thesé stable images
passing by in quick succession. But each is unconsciously
accompanied by the ‘associated group that gives each
image its meaning. . Stout states this distinction between

L. Med. b.
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image and- idea as follows: *'The image is no more:
1dent1caf with the idea than sensatian is identical with

perception. The image is only one constituent of the
idea; the other and more important constituent is the
meaning which the image convéys. [f I think about the
Duke of Wellington, the image present to my conscious-
ness may be only the shadowy outline of an aquiline
pose. But this is, of course, not my idea of the Duke of
Wellington. My idea depends on the cumulative result

of many complex mental processes, such as. the reading -

- of Napiér's Peninsular War, etc. If I had been thinking
of someone else with an aquiline nose, my mental attitude
" would have been very ‘different, though [ might have had
the same image. The meéaning varies with the train of
thought in which the image occurs,’ 1) ,
- It'is now that we come to -the function of words in
thought. Words serve the samé purpose in our thinking
‘process a!s sense-impressions, percepts, and. stable images,
with this difference that they are not naturally éonnected
with the idea; ‘they are not suggested by the objects them-
selves, but are arbitrarily associated’ with the ideas. The
ward synthesises with the idea, ‘becomes part of it. It
is the nucleus around which the fragmentary images and
feelings cluster. ““The name, being a sensuous fact,
affords a ,conven{iént sense-basis for association with the
mental creation called a concept, in order that the latter
may be reta'ihed in memory and recalled. The name is,
0 'to speak, a “handle” for the thought. - Other kinds of
imagery—visual images in particular may sometimes and
Wlth some persons, serve as handles for thought- but the
-verbal image would seem to be the most useful kind of
handle.”” 2) =~ .

f the word . language is used for the signs or symbols
that are employed in the process, of thinking, then we
‘must include much more than mere]y words in it; then
we must also include sense-impressions, percepts, and

1y Manual . of Psychology—Stout—Bk. IV Chap. 1.
2} Elements of Psychology (Mellone & Drummond.)
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stable images. As Dewey says: “‘gestures, pictures,
monuments, visual images, finger movements—anything
consciously employed as a sign is, logically, language,
Thought deals not with bare things, but with their mean-
ings, their suggestions; and meanings, in order to be
apprehended, must be embodied in sensible and particular
existences they must be anchored by attachments to some
physical existence...... to signs and symbols.”

In the case of concrete objects, we can usually make
use of the sense-impression, the percept, the definite
image or the word to represent the idea. But an abstract
idea is much more vague and indefinite; it is very difficult
to find any image, except the verbal, to represent it.
Take for instance the idea represented by the word life.
We see life all around us, yet it is very difficult to make
one of our images (except the verbal) represent the idea;
it would prove inadequate.

Suppose we represent life by the image of an active
man. This would tend to emphasise one aspect of life.
and neglect other.aspects, such as the life exhibited in
plants, etc. It is best to-get a neutral image, like a verbal
one, which has no innate connection with the idea, and
can therefore more adequately represent the whole.
Besides we would have no intrinsic interest in the words
as we might have in the pictorial image, and hence the
meaning would not be obscured by the vivid representa-
tion. ‘“The word is,.of course, the least misleading image
to accompany the concept that we can have, because its
implications in comparison with a visual image for
example, are so few. Very imaginative people are entirely
unable to rest content with the bare word; some picture,
often of a very elaborate nature, flashes up at once to
illustrate it...... This liveliness of the visual imagination
is obviously a stumbling block in the way of abstract
thinking, for details in the image which are wholly un-
essential to the concept, may distract the attention from
those that are essential.” (Mellone & Drummond).

Word language is thus especially useful in conceptual
or abstract thinking. ‘The more abstract our thought,
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the more do we make use of words: the words alone seem
to come into-consciousness: but the meaning accompanies
them; although none of the images and associations that
constitute the meaning. appear clearly in consciousness.
It is due to, this fact that some people tend fo identify
thought with language. It is weéll known that *‘kinaes-
thetxc images (motor or movement. images) of words play
-an enormously large part in many people’s thinking; so
largely do these bulk, “that although we know that con-
ceptual thinking must underhe and determine the flow,
it sometimes seems as if introspection could detect noth-
ing in consciousness save this steady verbal procession.”
(Mellone & Drummond). . We are not therefore surprised
to find -serious dxscussmns on the questions : “‘Is thinking
‘merely the action of language mechanisms?'* This seems
to be the implication of the *“Behaviourist” point of view.
Prof. Watson, after denymg ‘this implication concludes
the discussion by saying : Thmkmg is then largely a
verbal process; occasmnally expressive movements, sub-
stitutable for word movements {gestures, attxtudes, etc)
‘enter in as part of the general stream of implicit activity.’
This view' does not éxplain ‘‘how it is that a ‘fian
may sit for an hour unable to put his thoughts into woras,
‘how we may remember the meaning of an epigram, of_
a poem, or of a phxlosophlcaf theory, and yet be utterly
'unable to recall the words in which it ‘was.expressed.”
{Mr: Pear). Nor ddes it explain * ‘James®” descnptxon of
the intensely active gap that fills consciousness when “‘we
try to recall a forgotten name.”” If is no mere gap, a sort
‘of ‘wraith of the name is‘in 1t, beckoning us in a given
_du'echon, making us’ at moments tingle with, the sense
of “our closeness, and then Iettmg us sink back without
the longed for term. If wrong names- ate proposed to us,
‘tl’us smgularly definite gap: acts lmmedlately so. as to
negate them. They do not flt into -its mould. And the
gap of oné word does not feel like the gap of another,‘
all empty.of content as ‘botk mxght seem.”
" 'Words certainly .make the. meaning much more
definite and concrete,, and we usually employ -them in
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some form or other when we think, but ‘this by no means
proves that the act of thinking and the language move-
ment are the same.

The Nommahsts again ‘maintain that there is no such
mental fact as a concept. The concept is the name and
nothing more. ' Locke says: ‘General ideas are fictions
and contrivances of the mind that carry difficulty with
them, and do not so casily offer themselves as we are
apt to imagine. For example, does it not require some
pains and skill to form the general idea of a triangle? For
it must be neither oblique nor rectangle, neither equilateral
equicrural, nor scalene; but all and none of these at
once. In fact, it is something imperfect, that cannot
exist, an idea wherein some parts of several different and
inconsistent ideas are-pat together.”” According to our
view this dxfflculty of Locke disappears at once, for:the
idea of triangle includes all the cases he mentions, as
well as the word, although they cannot all appear in clear
conscxousness at the same tlme The concept or abstract
idea is something complex; it consists- of a group of frag-
mentary images and associations. .

‘We can therefore agree with Mitchell, when he says
that “‘words are not a substituté for thought, nor for ‘the
object of thought, nor for the process of thinking; they
are a substitute for imagining (stable images). as imagin-
ing is a substitute for the use of qur senses.

In the July, 1922, number of Mind, Mr. Gregory has
a very illuminating article on the subject of the mental
imagery in thinking. He discusses the damage inflicted by
visual images on the mind and its thinking. *“Turbulent,
crowding images - stir the tmnd too violently and
shake it rather than guide "it." Images which are
simply too insistent do not stir it enough—do not
pass on in the mind freely enough because they. invite
its attention to cling to themselves.” * Hence *‘the human
mind has shown a marked .tendency to abandon the
advantage of seeing things without looking at them, con.
ferred by the power of vigorous visualisation, for the.
advantage of thinking about them conferred by feeble
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mental images which direct the mind to thought rather, than
themselves.”” It is found that uncivilised man is usually
superior fo civilised man in visualising power, and that
mental imagery in childrernt is stronger than in the case
of adults, Carveth Read in his “Dreams and Primitive
Culture” writes: ““The process of Imagination itself the
memory -and the picture-thinking of savages, seems to be
more vivid, sensuous, stable, more like perception than
our own normally is.”’ .It is generally recognised that:
“‘visual images desert the scientific mind,’”” ‘that *‘thinking.
becomes less occupied with the visual image because it
becomes more preoccupied with words.”” We can con-
sequently understand “why men like. Mr. Watson doubt
the very existence of mental imagery in thought.

How then, are the images that are associated ‘with
the ‘word and supply its meaning, prevented from coming’
into full consciousness. Mr. Gregory holds that *‘visualisa-
‘tion can be regarded as 3 tendency to mental response by
visual images which undergoes, progressively with the
evolution of ¢ivilisation and in different degrees among
‘the minds of one generation, a process of inhibitiort, The
mind has a tendency to have visual images when it thinks,
and an inhibiting mechanism: to free thought from them:*’
We have already discussed the existence .of a mental
‘activity which prevents: irrelevant. ideas and thoughts
from entering consciousness, consequently we shall have
no difficulty in accepting the existence of this inhibiting
mechanism, which after all seems to be the same thing,
and is. concemed in making the thought process more
efficient.

- Anothet question’ which is frequent]v discussed is
.whether we can think without images. ;

There are two ways of . mterpretmg thls questlon.

ﬂ)l in the sense ‘that verbal images are not really
images. - The question then becomes, ‘can we think in
“words without having any -other conscious images?  We
need ‘not go-into this question, as it follows from what
we have already ‘said, that we ‘canthinki by having only

“the verbal images in clear consciousness to represent the
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whole idea, the’ other images and associations being sub-
consciously present.

(2) The gquestion can also mean: Can we- think with-
out having any kind of images in consciousness? Can
the meaning sometimes pass through mind in thought,
without being made concrete by language of some kind
or other, without being ‘‘anchored’” by means of images.
Without going into the whole question, we can state
definitely that we entirely disagree with Dr. Watt, when
he says that "thought as such, is independent of all
mental imagery.’” We shall not, however, go so far ag to
maintain that ali thinking implies conscious imagery. It
would appear that in thinking, some ideas do not have
a representative imnage in clear consciousness, that only
some of the important ideas have a verbal or other image
in consciousness. The stream of consciousness, on- this
view is “'like a bird's hfe. it is made up of alternations
of flights and perches” (James) This is especially the
case when the thinking proceeds smoothly, but as soon
as a difficulty arises the images come into conscious
ness; then language is essential. The use -of language
makes our thought more clear and definite.. An idea.
which is not represented in consciousness, is unstable and
vague. We know from experience how much clearer an
idea becomes when we have found the word which re-
presents it, and of which we could not think at the
moment.

That our mental and moral development is almost
entirely dependent on language, is beyond dispute. As
Mellone says: “while thought .is prior to language,
thought could make no progress without embodying itself
in language. The thought would dissolve again were it
not stereotyped in a word.”™’ '

Joseph states, “‘whether anything can be carried on
without some sort of sensible signs is disputed; certainly
it cannot be carried far. The signs need not be ‘written
or spoken words; they may be gestures, or sensations of
touch, by which Helen Keller was taught to think."

The value of language for mental and moral develop-
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ment is best exemplified by comparing the intelligence
of peoplet who have learned prac tically no language with
those who have. Compare for instance the intelligence
‘and moral nature of Helen Keller and Laura Bridgman
the two blind and deaf girls, who were taught a language
through their sense of touch, with a girl like Julia Brace,
also deaf and blind, who was rot educated, was not
taught a language. Their mental images, of course would
be entxrely tactual. . Helen Keller reached a very high-
stage of cultyre, as one can see by reading her “‘Story of
my Life.” In the book on Laura Bridgman we have a
‘comparison ‘between. Laura and Julia Brace. “‘The two
met and felt each other' But what a difference between
the two! Julia is a woman' grown, ‘and unprepossessing
in her appearance, because. she is " without’ animation,’
without vivacity, w/lthout any exptession of face. She
was made’ to understand, by placing her fingers on
Laura's eyes and on her ears (by natural sign' language
thus) ‘that she was blind and deaf like herself, but her
countenance cha.nged not, she manifested little interest,
and in a momeént or two began to- withdraw from .the
«child who clung ta Ther, put around her neck a’ chain of
her own braiding and klssed her.” Vain impulse of affec-
tion! What a' contrast in their characters Laura wanted
her affectlon and sympathy, and ‘would not be satlsfxed,
‘without themy -while. Julia, - having got her preSent was
desirous of termmatmg the interview and carrying off her
possession. Such is the effect .of. education; such the‘
“Eonseouence pf evolving the moral and social nature, as.
has been done in' the case of Laura; or of exercising only
the lower propensities,. and allowing the human being to.
live as do the brutes, within himself and for himself
alone. The kind and good people who have chatge of
Julia Brace seem to"do for her all they can do, but this
is little' for they have ‘no medns of commumcattng with
"her,”* Commenting on Julia Brace, Dr. Howe says:
*There is about her i inexpressive face, and her -attitude
and demeanour, a certain passivity -denotirig habitual in-
attention to external objects, which is'a very “unfavourable
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sympton and which contrasts strongly with the appear-
ance of Laura Bridgman and Oliver Caswell; they are
always on the alert: their spirits seem to be striving to
get abroad, to go out, and to examine the relations of
extemal things; while Juha s is content to sit within, and
receive impressions made upon the surface of her body.
When left alone she loses consciousness, and lies flat
upon her face, sleeping or dozing for hours together.

Dr. Howe saw what the value of language was for
these people and the great object was to teach them
language, for upon that depended their mental develop-
ment. He states that ''she (Laura B.) has now.become
so well-acquainted with language that she can comprehend
and use all the parts of speech, and although her vocabul-
ary is still very small, it is so perfectly familiar, as to be
to her exactly what speech is to’ others.—-—the vehicle for
thought."’

Bilingudlism and Polylingualism.

It often takes some time before a child sees that an
arbitrary sign or symbol can be substituted for the natural
one. This is exemplified in the case of Laura Bridgman
and Helen Keller. Dr. Howe writes that after weeks of
patient teachmg it suadenly seemed to dawn on her. 1
could almost fix upon the moment when this truth dawned
upon her, and spread its light to her countenance.” Helen
Keller suddenly realised this fact one.day when the water
was trickling over her hand and Miss Sullivan spelt the
word “‘water”” into her hand. After that they showed
great interest in learning this new language, which was
so much more useful than the natural sign language.

It is evident that instead of associating only one word
with "an idea, we can associate two, three or more with
it, for instance, in addition ta dog (vocal and graphic) we
can have hond, hund, chien. Hence it becomes possible
f_ot a person to become a bilingualist or .even a poly-
lingualist. -It- follows naturally that it will be easier for
us. to make use of that language which we have been in
the habit of using from the beginning, whose words have
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become more intimately connected with the ideas, ard
where we have a completer set to cofrespond to them.

What happens to the other words when we make
use of the one? Evidently they then form part of the
tdea; they are included among the transitory and frag-
mentary images, and are ready to be called up if wanted.
Hence the possibility of translation; hence also the fact
that when we cannot hit upon the right word in one lang-
uage the corresponding word i the other language tends
to arise We can then make use of this word to keep
the idea before us, while we attempt to call up the word.
This is what we always do when we begin to study a
foreign language. We first think of the words in the
mother-tongue, and then translate them. We have to be-
ware, however, of forming a mental habit of this method,
and making use of translation when we know the second
language well enough to call up the words directly.

The question now suggests itself, how is it that we
can uniformly think in one language without getting a
mixture of words from the different languages? The
answer is simple; we explain the fact by means of the
unconscious background and the selectjve activity of the
mind. The factors in our unconscious background are
(1} the subject matter. We are accustomed to treat certain
subjects through medium of say “‘Afrikaans’” (South
African Dutch), others through the medium of English.
When we discuss them, the language with which they
have become associated and in which we have acquired
certain habits of expression, tends to arise. This is, how-
ever, the least important factor

(2) the Surroundings. We all know that when in a
foreign country or when speaking to a foreigner in our
own country, the foreign language seems to come more
naturally. It is strongly associated with the country and
the people 1 find it difficult to speak English to the
people with whom | have been accustomed to speak
Afrikaans (South African Dutch) and to speak Afrikaans
to people with whom | am accustomed to speak English,
even though they can speak both languages. In some
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cases I' am in¢lined to mix. up the two languages, to jump
from one to the other. Afrikaans or English or both
have been associated with different people, a definite
background has been formed.

The chief factor, however in the unconscious back-
ground to guide the selective activity is (3) A purpose.
We decide to speak in a certain language, and select our
words accordingly. The purpose is present in the un-
conscious all the time, especially in the case of foreign
languages. The process of selection alsoc works un-
consciously.

We are thus enabled to think consecutively in one
language. It is only when difficulties present themselves,
when we cannot think of the word, that the other language
tends to make its presence felt.

The mothertongue we know best; the words have
already become very strongly associated with the mean-
ing; in fact they have become a very important element
in the idea, because they are always reproduced in
consciousness to represent the idea. - The words of the
other language have not entered so prominently into the
constitution of the idea or meaning, and hence the
selective process of the mind has to be specially active
to reproduce them. Often we are ignorant of the foreign
word for the idea, and are unaccustomed to the manner of
arrangement of the ideas and thoughts. The consequence
is, as most of us have expenienced, that when a foreign
language is spoken, we have to listen very carefully to
make out the sounds and follow the meaning. It is worse
still if we try to express our thoughts by means of this
new medium. The less familiar we are with a language
the more must we concentrate our attention on the forms
of the words or language, that is, on the medium of
expression, with the result that the subject matter can
only receive very little attention.

In the next chapter we shall go fully into this matter,
and bring in some evidence to show how our thought is
affected by use of a foreign language as medium of
expression.
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PART II. . INDIRECT RELATION,
CuapTER 1]

| How the’ Use ‘of a Fdrefgn\ Méglfunl v a/}ects Thought.

Now 'thqt‘ we know what thought is, and what part
language plays in the process of thinking, we shall pro-
ceed to examine how the use of a foreign medium in
education affects thought and mental development. We
name this second part “‘Indirect ‘Relation,” because “we
ar&é going to examine how the foreign medium affects

perception, fatigue,_interest, etc., and how through these,
it affects thought:

x. Perceptton

If we speak about. th;e perception of a word it lmphes
that we already have some associations in connection with
the word, and. that these assocmtlons are - unconsclously
present. If ‘this were not the ‘case;, we' should. merely
have a sensation of the.word. The more associations we
have ‘in connection with a word and ‘the stronger they
are, in other words, the more faxmhar we are with a
word, the easier will it be for us to recognise it.- 'The
amount of sensory stimuli necessary 'to arouse perceptlon.
becomes less and less: with tlme, or ratBer, with a better
acguaintance: “In readmg we at first percelve mmute
dlfferences betweeﬁ words and letters, but with practlce_
a mere ghostly ouﬂme of a word s sufﬁcxent to give us
the meaning.’*’]). 'We _always have to lmger a little over
an- unfaxmhar word, while we jist glance .over a familiar
one. If a slight alteration - be made in"a familiar- word,
we often’ do not- notlce it. So Pﬂlsbury found that if he
showed the. ‘word “felly’" for -a brief, interval of time,
after showmg a few wotds endmg in ly, 1t was ‘usually
read -as folly **" The -apperception mass”™ or group of
assocxahons is so. strong that it ‘makes ‘us interpret our.
scnsatxon -wrongly.

l) Chap on- Petceptxon in The Mental and Physlcal
foe of Schoel. Childrén.’ o (Sandlford) '
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“A foreign language is more slowly perceived than
one's native tongue. Cattell, experimenting on himself,
found that reading as quickly as possible, the following
times, given in thousandths of a second, were necessary
for the- perception of each word:

English ... ... ... 138
French ... ... ... 167 -
German ... ... ... 250
Italian ... ... ... 327
Latin ... ... ... ... 434 _
Greek ... ... ... 484." 1)

This, of course refers to visual perception, but the
same applies to auditory perception. When we first hear
a foreign language, we cannot distinguish any words.
*“The whole thing seems, in the words of James, toc be
just ‘one great bloaming, buzzing confusion,” out.of which
the separate words emerge only after many experiences
of them. And many observers maintain that in listening
ta a speech in the mother tongue, we do not hear the
whole of the soundssmade. We perceive vague ‘slurred’
sounds and fill in the meanings from past experiences.’'2)
When in a foreign country, we at first do not
distinguish any separate words; afterwards we know
two or three, and then it becomes easier to distinguish
and recognise. One can then often infer the mean-
ing from one or two words. In Belgium a man
explained to me in rather fluent French which turning [
had to take. When he had finished explaining,. it suddenly
occured to me that he had mentioned the words *‘deux
femmes.”” From these two words I could infer that I had
to turn where two ladies were walking, The more familiar
one is with a language and with the speaker, the easier
it is to perceive the words and follow the meaning.

How will this affect education through a foreign

1) Chap. on Assocxahon in “The Mental and Physical
foe of School Children" (Sandiford).

" 2) Chap. on “‘The Development of Language in
Children in Physical Life of School Children (Sandiford).
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‘medium, At . the beginning the child will certainly
have to pay more attention to the perception of the
words than he would if his mother tongue was used.
’Consequently less -attention can be bestowed upon the
subject matter,

What happens later? If the child continues to have
his educatlon through the other tongue, he will soon per-
ceive the words, especially the written ones, more easily
than those of his mother tongue. But would he not have
perceived the words of his mother-tongue still better if he
. had received his education through it as medium  We are
inclined to think that _he would. The difference, how-
ever, would not have been so great as one might imagine,
for we use a great many set phrases and words over and
‘over again in different connections, and it is just at inter-
vals that less common words and unknown words are
introduced; at least this is the case in the higher classes.

It is clear that our study- will be affected; we shall
have to ‘pay more attention to the words in order to per-
cexve, to recognise them; consequently less attention can
be devoted to the subject miatter. . This will affect our
reading too. We shall have to attend closely to the written
forms; the meanings will have to be neglected. ‘There
will be a tendency to read words, wlthout followmg the
meanmg .
2. Strength and. Variety of Associations.

There seéems to'be an infinite number of associations
present in the mmd Each idea, as we have seen, con-
sists of a group of associations, and ideas are again
asscciated together to form larger groups. There are two
kinds 'of ‘associations: (I} between the word and the
meaning, which it répresents} and (2) between different
‘words "and meanings. ~ The first depends very largely on
"our familiarity: with the language. " It is essential that the
'worcls which représent the ideas, shall be very strongly
associated w1th them, in fact shall be the most prominent
associations in the ideas. . Now it is evident that the words
of the mothe;—tongue are most strongly associated with
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the idea. The less acquainted we are with a language,
the weaker are the .associations. Dr. Howe explains
how Laura Bridgman, when leaming the deaf and dumb
language ‘‘laboured for -a long time under a difficulty
like that experienced by persons learning a foreign
language; she had to make an effort to recall the sign
with which she was to associate an idea; but now the
association is not only spontaneous and immediate, but,
as with others, apparently necessary.”” 1) We find that
the associations of the ideas.with the words are stronger
in the mother-tongue, even if the other tongue was used
as medium. In South Africa | performed a few reaction
time experiments on Afrikaans-speaking University sty-
dents, who had practically all their education through the
medium of English, but have mainly used Afrikaans for
all purposes outside the school.

The time taken ‘to ‘respond to the stimulus depends
(1) On the perception of the word, used as stimulus, (2)
on its association with its meaning (3) on their associaton
with another word and its meaning; (4) on the expression
of this word. '

Reaction Time Experiment. 1 made two kinds of
tests : .

(a) Opposites test: I give a word, and the subject

has to give ifs opposite, e.g.
high..... low

strong.--...weak etc:

(b) Fourth proportional : | give three words and the
smbject then has 'to give a fourth, which stands in the
same relation to the third, as the second does to the first.

e.g. grass: green: snow: white. '
sword : ‘steel : boots: leather.

Then I measure the reaction time, that is, the time

. 1} Laura Bri_dgmaﬁ (Maud Howe & Florence Howe
Hall). - '



32

that elapses between the giving of the word, and the
answering thereof.

" In‘each case I used about 15 Enghsh and 15 Afrikaans
words., To make sure that the words of one language
were of the same standard as those of another, I'some-
times used their translations. I chose no technical words,
‘only those that would be used in ordinary conversation.

The results: were as follows :— :

Averatggnreeactlon 1 - Mistakes 9% " No Aﬁngr %
) Subject. Afrikaans Enghéh.,A;Erikaans English. |Afrikaans| English,
~ . A 2 hd . b -
1 113 sec.' 151 8ec.| 0 9 40% | 0% 20
2 :1:12 169 2'0/6 60 2'0% 0 *
3 103 140 0 20 40 82
i (14 |rol 0" o |- 38 42
5 1060 ~]119 0 0 O 83
6 120 126 - 36 83 71 125
7 118 125 4 0 42 115
8 {102 49, 0 o 87 38
9 1'37 144 42 80 0 120

In the case of persons 1,2, 3, 5, 6, 7, 9 who are all
' Afnkaans speaking but have had their education through
‘the medium of Enghsh we have shorter reaction times,
less mistakes, and fewer wordq unanswered when Afri-
g kaans; is used. Number8 is an exception, and number 4
usually speaks English at home and lives in English sur-
‘roundings, and thus also’ thinks more quickly "in his
mother-tongue. ,
The test also proves how quxckly one goes from one
language to the other, usually from the other tongue to
the ‘mother-tongue,- ‘when the right word does not suggest‘
xtself at once, for instance “‘mak’’ Afrikaans for -* tame
was thought of as the opposite of “wild,” *“fluks” (in-
.dustrious) as the Opposlte of ‘lazy,” and * ‘stadig”” (slow)
‘as- the opposite’ of “‘quick,” while in ‘the case of the}
Englxsh speakmg‘ subject “’koud”’ {cold) suggested‘ ‘coat.’
‘One often notxces the weakness of associations, when
~a foreign' language is the medxum, by the wrong use of
words.. (a) Sometimes the idea is definite and clear, but
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the word which should express it, is unfamiliar, and then
a similar word is very often used. So, for .instance, a
little child in Wales wrote ‘‘outmanured” for “‘out-
manouvered,”” while another, reciting ‘‘“The Village
Schoolmaster,’’ said that ‘‘e’en though vanished, he could
argue still.”” (b) At other times the .word is there, but
the meaning attached to it is vague and indefinite, or
quite unknown. So one little child. on being questioned
why he was so late, answered *‘] am dead on the road.”’l)
His little sister, who was present, supported this state-
ment. When questioned in Welsh, it was discovered
that he had felt ill along the road. The meaning, attached
to the word ‘'dead” included much more than it should
have done. In one class an extract was read from a
newspaper about an alligator at the Zoo. The following
sentence occurred : “‘the cold froze his ardour.” Nearly
all the children concluded that “‘ardour’” was some part
of the body. (c) sometimes it may bappen that both the
idea and the word are known, but they are not associated
together very strorgly; the word is not yet a prominent
association in the idea.. Very often we cannot think of
the right word to express our idea; another word is sug-
gested, but it does not satisfy us; it does not exactly
represent the idea. One day, trying to think of a certain
word, | was unable to do so. The word ““protagonist’
suggested itself,. but it was not the exact word for which
I was looking. Afterwards somebody used the word
“exponent,” and | at once recognised it as the right
word. ‘

An examiner of Training College students in South
Africa told me that on marking certaitr papers, he was
led to suspect that some of the candidates had not ex-
pressed exactly what they meant. They were Afrikaans
speaking students and had written through the medium
of English. On questioning them in the ‘‘viva voce™
examination, his suspicion was confirmed. In their h_ufry

1) Evidence of Mr. B. G. Evans before the Royal
Commission on Education {1886-1887).
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they could not always find the right words, and so had
to express- their tboﬁghts in language that more or less
suggested the meaning. We notice at once what a strong
motive this fact is for learning things by heart, in other
words for “‘parrot work.™

We find these phenomena in the use of our mother
language as well, but in the use of the second language
they are far more frequen/t. -

It is evident from the experiment and the above
examples that we think more quickly and easily in the
mother tongue, even though much time and effort was
spent on mastering the other. Mr. Barrow says that in
India “‘quite a large proportion even of those who have
spent six years at colleges, still express themselves with
great difficulty in English, and often commit gross gram-
matical blunders.” 1) Hence thought, which is so largely
dependent 6n language will be adversely affected, and
the child’s mtﬂllectual development will proceed ‘more
slowly.

3. Interest and Attention.

Interest and attention are usually so closely connected
that we shall treat tfmem together. The one is usually
accompanied by the other. The _more we are interested
in anything, the more _closely we attend to it.. “But
the same cannot be said of the converse of this proposi-
tion—that attention is always accompanied by interest,
nor is it universally true that the greater the attention,
the greater the interest.”” 2) ‘Altention to a subject, how-
ever, will usually cause us to become interested in it.
Standiford holds that ‘*permanent interests are only.
developed under the stress of voluntary attention.’ 3)

1) Medium of Instruction in “The Report of Calcutta
Univ. Commission (1917-1919).
2) Elements of Psychology (Mellone & Drummond).
* 3)The Mental and Physical Life of School Children
(Sandiford) Chap. xiii.
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In interest the feeling element predominates. *‘In-
terest is a feeling of pleasurable (or painful) excitement. 1)
Attention again is predominantly conative; Stout main-
tains that ‘attention is the essential form of all mental
activity.”’ 2) It is selective activity; it ‘‘serves to make
a sensation (or any psychical phenomenon) a prominent
and for the moment a supreme element in the stream of
consciousness. 3) When, for instance, we pass a shop
window, am image of the whole falls on our eye; some-
thing special attracts our attention; this alone is brought
into clear consciousness, into the focus of consciousness.
The other objects mainly add their share to the total
impression. If we attend to a thing, we thereby bring it
clearly into consciousness, keep it there, and are thus
enabled to familiarise ourselves with it. ‘

The value of interest and attention for the teacher
is obvious. *’No part of the mental mechanism is thus of.
more practical interest 'to the teacher than the process of
attention.”” 1) “‘It has been 1ecognised for many years
that the guestion of interest is one that is of great import-
ance for the teacher......children will work well at things
that interest them, and very badly at things that have no
interest.”’ 3) : '

Interest and attention depend very largely on already
existing groups of associations. If we can tack a new idea
on to a strong group of associations its survival value is
immensely increased; we also tend to notice only those
things which are connected with strong associations. For
instance, if a farmer, a botanist'and a geologist pass over
the same ground they will notice- totally different things.
The farmer will say that the fields are excellent for graz-
ing or ploughing purposes, the botanist’ will examine
various kinds of weeds and plants, and perhaps call our
attention to some very insignificant looking plant—a plant
which is new to him, but of special interest because he

1) Teacher's Handbook of Psychalogy. (Sully).
2) Manual of Psychology (Stout)
3) Psycho-analysis in the Class Room. (Green).
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can connect it with ‘the large group of associations. The
geologist -will hardly notice the plants; he will look at
the kind of stones, the formation of the mountain, and so
on. '

‘When a child comes to school, we should try and
make use of. thé interests and associations that have al-
ready been formed. He alfeady has a number of language
associations, and a store of kuowledge obtained through
this language and associated with it. The natural method
would be to make use of these associations and interests,
and not 6 start at once with a new language and new
subject ‘matter. This fact has given us such maxims as
“proceed from the known to the unkdown' and “it is
wrong to teach the unknown through the medium of that
which is equally unknown.” Beginners should at first
practise on material that is familiar to them, For example,
when a Polish boy is learning to read or to write his
letters, he should not be taught to do so from a hook
written in, Latm, Greek or Arablc, but from one written
in his own language, that he may understand what he
is doing.”” 1)

How does the use of a foreign medium affect the
process of thinking? It'is evident that when we are un-
familiar with the medium of expression and to some
extent of thought, we shall have to pay special attention
to language, and hence less to the subject matter. We
¢onstantly meet with language dxffncu]t:es, have to attend
to them: very carefully until the difficulty is overcome,
thén we can resume our ‘train of thought. Qur thought
will consequently be rather disconnected and our interest
will tend to flag, for -it largely depends on our being
able to attend uninterruptédly to. the subject matter.

Similarly if ‘we read or hsten to something which is
‘bemg efxpressed through a forelgn medium, we have to
attend ‘very carefully in order (1) to perceive the words
7(2) to associate then' meanings with them and (3) to follow

{_ 3

l)'nié Great Didactic: of Ctsmenius '(Keatir;ge).
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the meaning of the whole. This is made difficult by a
different order of the words, and also by the fact that
some unknown words occur, and we have to attempt to
infer their meaning from the rest of the sentence. The
result is that we are unable to follow the whole argument,
much less to examine and criticise it.

Practical experience bears out this fact; teachers and
inspectors have emphasised its great importance. The
Toronto education department, however, thinks other-
wise, namely ‘‘that the interest in the involved medium
and the necessity of paying attention more strictly to the
forms of an alien language tend to fix ideas in the child’s
mind with a special vivacity which is absent when ideas
are communicated in the mothertongue. These con-
siderations make up largely for any supposed handicap.”
I am not over confident that any special interest attaches
to a foreign language, when that is used as medium.
While the argument that when we have to attend closely
to the language forms, the subject matter will be better
remembered, seems illogical. [t is evident that the more
attention we bestow on the language forms the less can
we bestow on the subject matter. The attention has to
“‘oscillate” between the language and the subject matter,
instead of being focussed mainly on the latter.

As we mentioned above, experience tends to support
our view. So Mr. Loram writes; ‘“The serious elimina-
tion of pupils from native schools and the high percentage
of failures in the departmental examinations are largely
due to the insistence upon English as the medium. Pupils
who fail at the Inspector’s examination are naturally in-
clined to leave school, while even those wha survive
become ‘tired,’ of a curriculum which, because of its
reference to foreign things in a language imperfectly
understood, makes no appeal to them.” 1)

In a questionnaire, which 1 sent to various teachers
who have had practical experience of bilingual educa-

1) The Education of the SOuth African Native (C. T.
‘Loram). g
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tion difficulties, | asked the quéstion “‘How does a foreign
médium ‘affect ‘interest and attention "’

(1) Of the teachers in South *Africa 40. answered that
the children showéd more interest 'when the mother-
language was the medium; a few had no experience of
the matter, but no one maintained that they were more
interested when the other tongue' was the mednum I
would just like to quote a few typlca] answers,

'“They certainly are more interested they follow the
ideas more easily, and are then better able to assnmx]ate
them to their past experience.’

*It is certain that they show more Interest. Speak
English or Netherlandish, and Ahe merely stares at you,
Speak Afrikaans and his' eyes sparkle like those of a
snake; he smiles and sits upnght You clearly see the
interest when you use Afrikaans, by the nimber of ques-
tions that are put to you. They all want to take part in
the lesson by telling their own experiences, with the
result that you often have to cry ‘halt]’ and tell them
that we can sing together but cannot all speak -at the
same time."’

“*Naturally. For instarice, to take History through
the médlum of Eng]xsh—say in St. Vl—-—ls almost a hope-
less. task -

. ““Mother-language explanation is more, natural and
therefore more comprehensﬂ:le and interesting.”

I may | add that my ‘own experience supports this
view. 1 gave mathematics to an Afrikaans speaking class
through the medium of Enghsh If I insisted on. Eoglish,
Jthe childtren usually remained quiet; while if I allowed
them.to expresd themselves in Afrikaans using the English
technical ‘names, they askea all sorts of questions, and
.answered most freely They would for- instance say

Meneer ek kan my ‘figure’ ‘nie reg kry nie; moet dit nie
ot ngbt angled triangle’ wees nie?”’ and so on. By
being able to take more active part ‘in the lesson, they
natura]]y ex}ublted nore intereét too, and were ‘all atten-
tion." -

(2) The maJorty of tbe teachers in Wa]es who answered
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my gquestionnaire agreed that interest and attention were
more easily sustained when the mother-language was the
medium.  Some, however, did not quite agree with this,
and held that it depended largely on the teaching. So
one man writes: “In the hands of a competent teacher it
should rather improve than diminish both, for children
have a natural and healthy ambmon for acquiring new
grounds.”

If the second language was the only ““new ground™
with which the child came in contact, and which he had
to cover, there might be some truth in the statement.
But if the child is introduced to any new subject matter,
and if he can be made to take an intelligent interest in
that work, which is not included under the heading of
‘Second language study,” then he will not want to be
bothered with the inevitable language difficulties of a
foreign medium. He will then want to satisfy his curiosity
as quickly as possible and will become impatient when
language difficulties interfere. If the problem or subject
matter is not straightforward, but requires a lot of atten-
tion and thought, .and if, in addition to this we have
serious difficulty with our medium of communication,
and, in fact, of thought itself, and so have to withdraw
some of our attention to overcome the language dif-
ficulties, we may find the task too difficult, and so give
it up in despair. And this is what often does happen,
with the result that the children are led to do parrot work..
They cannot follow the thread of the nrgument in the
other tongue medium without great effort, so they give it
up, and try to learn it off by heart, without thoroughly
understanding 1t.

Some of the teachers told me that they often started
to give a lesson, say on Geography, in English. After a
time they would notice that the attention was beginning
to flag. If they then changed over to Welsh as medium,
a sigh of relief seemed to go round. There would be
renewed interest and attention. This fact | noticed my-
self. In one class two little English girls seemed to. be
far brighter and more interested than the others. Suddenly
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the medium was changed. - Then most of the others
seemeéd to wake up, and show a lively interest.

(3) From India we get the same evidence: ‘A lesson
appeals more to the head and heart of a boy, and, thus
becomes more effective when it is conveyed through a
medium in .which the boy is fitted, by tradition and
environment, to express his own thoughts, otherwise
education becomes parrot-like craniming rather than in-
telligent understanding.”” | (Datta). “It becomes very.
profitable and interesting if lectures are delivered in the
vernacular rather than in English.” 1} (Das Gupta).

(4 Mr. Mennekens (Belgium) writes “*That the
students of average ability, who form the large majority,
are better able to manipulate (verwerken) the subject
matter and to take an intelligent interest in their lessons,
when the subject matter is presented to them in their
own language, and they have no need first of all to’
-struggle with the word, which must open the way towards
knowledge.’” 2)

If we wish to-get the children to take a keen interest
in the subject matter, and not merer in the language
forms, and if we want them to attend closely, we shall
evxdently gain much by employmg the children’s home-
language as the medium of instruction. The mother-
tongue is certainly a valuable aid towards maintaining
interest and atltention, even though it 1is by no means
the only condition.

4. Fatigue 4
| We saw that conation plays a very important part in
thmEmg. especxally in constructive thinking. There is &

selective’ activity which largely regulates what will come
into consciousness. A number of associations arise, and

1) The Medium. of Instruction—Calcutta Univ. Re-
port. (1917-1919),
" 2) Nota betreffende Het Onderwys in de Tweede
Taal in de Lager&Scholen te S. J. Molenbeek. (Menne-
kens). -
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this activity determines which will come. into conscious-
ness, or rather which shall not come into consciousness.
Fatigue is probably caused by this selective activity.
The process of attention is essentially one of conation, of
selective activity. It is thus closely connected with fatigue.
In fact, by measuring *‘a childs power of attention both
in a short and in a more prolonged effort, as attending
to a series of syllabic sounds,”” one can form ** a rough
clue to differences of brain energy,”” 1) that is, of mental
endurance. Concentrated attention results in fatigue, and
fatigue makes any duration of prolonged concentrated
attention impossible. The less interesting the subject
matter is, the greater is the.effort required to keep on
attending to it, and to prevent more interesting associa-
tions from coming into consciousness. If then, as we
proved before, the use of a foreign medium adversely
affects interest and attention, it will more easily cause
fatigue to set in.

In- using a foreign medium, we noticed that we had
to pay careful attention to the medium as well as to the
subject matter. There is a continual *‘oscillation” or
alternation of attention between the two. This requires
a great deal of concentration, of selective activity in con-
nection with some end which we have in view, and this,
as is evident, requires much mental effort, and leads to.
fatigue. '‘The fitful alternation of attentiveness and in-
attentiveness (that is attention to something else) may
continue until fatigue and tedium cause the task to be
abandoned.” 2)

Everyone ‘who has done any hard thmkmg. knows what
the effects of fatigue are and how it makes our thinking
much less effective. As soon as fatigue sets in, a child’s
mind begins to wander: he is unable to concentrate his
attentiont on the subject in hand. In effective concentrated
attention we keep the end ih view; but as soon as we
are. fatigued. we cannot select in accordance with the
. 1) Teacher’s Handbook of Psychology (Sully)

2) Manual of Psychology (Stout).
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end but attend to anything that comes into our mind; we
have large]y lost our ability to guide our. thought. *'In
states of extreme fatigue the mind loses the power of
concentration on a distant end, and attention returns to
each single act as it is carried out. We must all be
familiar with the condition in which, after hard and fatigu-
ing work, we suddenly become conscious of every move-
ment we make, the pressure of our feet on the ground,
the turning of a door handle, the noise of the fire, and
sa on. The séquence of acts no longer matters, nor even
in many cases their nature.”’1

Fatigue tests have proved that when fatigued, our

thinking is much less effective. We ‘are more liable to.

make errors, while we tend to work much more slowly. Z)
Also otr ability to memorise is adversely affected.

But besides these immediate effects, there is a much
more serious one, namely that on health. A headache
is usually the first effect; but if not careful, we may end
by having® a nervous breakdown “Nervous breakdown
is now known to occur as the result of too long and
severe an application to mental work, more particularly
under the artificial stimulus of our examination, system."’3)
We must be. specxally careful not to continue overstrain-
ing children *‘during the periods of more rapid growth,”3)
for then ‘the progress of physical growth as a whole is
fiable to be obstructed.”” 3) As a rule children do not
take their studies so seriouisly that these results follow;
but there are cases in which they 'study too hard and.
overstrain themselves, and it is much easier to do so when
their instruction, is given through the medium of a language
with which they" are not very familiar, .Practxca] experience
strongly supports our views.

. 1) The New Psychology and its Relation to Life
(Tansley)
?) Expenmental Psychology and Educanon (Valen-
tine). See Fatigue p. 153.
3) Teacher’s Handbook. of Psychology (Sully)
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_, (1) In answer to my question whether children were
less fatigued when the mother tongue was the medium.
I received a number of answers from South Africa. The
result was as follows: 38 held that fatigue was greater;
a few held that they had no experience of the question,
and one answered in the negative.

The following answers are interesting.

“If you teach a child through the medium of some
other language than that in which he is accustomed to be
taught, then his brain has a double work to perfform. He
must perceive or understand what is given, and translate
into the language with which he is more familiar. Per-
sonally | have often done it as a student. In Philosphy
there were certain terms which 1 understood better in
Dutch, and to understand clearly what I read, 1 always
translated those terms when | came across them. That
this kind of thing must be more fatiguing; is self evident.
Similarly it must be Wery fatiguing for the child before he
has become so familiar with a language that he can follow
it without translation. This is proved by the fact that an
. English child always shines in a mixed class in which
English is the medium."”

*“*Certainly, because when a foreign language is used
as medium, the children cannot give their whole atten-
tion to the subject that is being treated, as they must
continually pay attention to the language.'

“Yes, especially in scientific subjects. Things are
understood more easily and more thoroughly, and there
is no necessity always to learn by heart notes that are
not clearly understood. With the mother-tongue as medium
they can reason, because they understand the words they

use.

"(2) In Wales I asked the question whether the use of
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the second language uxidul‘yAfat-iguéd the children. Opinion
wag aboiut equally divided. In several schools it was held:
that if English was used as the sole medium, it might be
fatiguing, but Welsh- was also used, and thus prevented
undue fatigu'e. A skilful an'angement of the time-table
also prevented fatxgue from ‘setting in. So one teacher
held that *if used right through; it would be fatiguing.
l'n this school, however, this does not happen, because if
fatigue sets in and attention- begms to wander, the teacher
drops into Welsh.”

In Wales | ap'plie&' one or two fatigue tests. The
class was first divided into two equal sections of about
equél' mierit; the one 'section had to write in English, the
other.in Welsh. Then | gave them two or three subjects,
and they had to write on each of them. Before they
started, however, 1 lc;:t them cancel letters, for say 2
minutes. | had prepared typed sheets of capital letters,
andlet them cancel two at a timé, say all ;he‘K's and T’s.
After about an hout's essay writing, they again bad to
cancel letters for about the same time. As concentrated
attention -is reqmred for this kind of work, fatigue easily
shows itself by slower work and more errors, We naturally
expect them to cancel more qmckly the second time due
to-the practice they have had in it; But this is a constant
factor. The only variable factor is the one of fatigue. So
if the one section shows less increase in the number of
letters cancelled, that Jsectlon has evidently been more
fatigued.



45

- The result of the test was as follom t—
Fatigue Test. (T' ime | hr. for E.ssay)

1. At Brynsiencyn. l Welsh Essay.
English Essay. =~ - ! No. of letters .
No. of letters cancelled. cancelled.  Std.
Before | After '

b3 % Bejzo;'e Az{‘ier

30 32 : 24 24 IV
Total - 57 | 6l 85| 50
Increase 7.0% R § N 4

24| 4 29 | 4

43 48 30 | 40

36 36 2t | 23V

24 26
Total 127 | 152 70 ] 106
Increase 19.79 ‘ 51.4%
1. At Bethesda. ,

25 | 28 | 20 24

20 25 26 32 Vil

15 | 16

25 , 23

29 24
Total 4 | 16 6 | 56
Increase 1.7% 21.7%
SumTotal 298 329 ' J6l 212
lncrease 104 x 3l 6

These experiments are too few to afford absolute
proof; but at least they seem to point in the direc-
tion we anticipated, namely that those who wrote
in their home-language would be less fatigued, and con--
sequently would show more improvement in cancellation.
At Llanfair P.G. 1 did the same experiment, but it proved
a failure. | started too late, about } hr. before time; the
children were having an afternoon party just after school.
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and were in fear of being late. Consequently they wrote
very little. The result is as we would expect, namcly
about the same increase, 30.4% for those who wrote in’
English and 31.46%. for those who wrote in Welsh. )

The time was too short and the work too little to-
cause any "appreciable fatigue.

(3) India.

The following are some of the views from India.])
If the vermnacular becomeés the medium, *‘the strain upon
‘the student will be “less severe, and he 'may be able to
* make better progress both in regard to the .command of
English and in regard to real knowledge of the other
'subjects of" instruction.”

*If, in addition, boys are compelled toexpresé them-
selves in a language which, at their age, they can only
;mperfecﬂy‘ learn, a stupendous waste- of energy is in-
evitable in the attempt to get the right expression. The
result is-dissipation of energy; and what should have been
utilised in - assxmllatmg 1deas, is spent in plckmg up the
form.”

For an Oriental *‘the English langnage is very difficult
to acquire.........and this involves an enormous and un-
'neqessary strain on'the faculties of the leamners.”

**Great injustice has so long been done to our students,
thexr valuable time most unnecessary. lost, their brains
and physxcal systems “unwisely and cruelly taxed, and in
many cases, altogether ruined, by makmg English the
‘medium.”

We can qmte Well imagine the dlfﬁcultxes of an lnchan
_with Enghsh ‘Not only .has he very little opportunity
of heating or speaking it out of doors, for there are-
relatively very few Englishmen, but the English language -
‘is so ‘entirely d:fferent ‘to " his, home 1anguage, and con-
seﬁuently ‘much more difficult to ‘master. Add to this the
fact that much of the subject matter is forexgn, is Western, -

: I)See Medxum of lnstructmn in The Calcutta Univ.®
‘Commission (1917:-1919)." »
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and consequently is difficult to follow and makes little
appeal to them, and we are not surprised at-the above
views, .

(4) Poland.

This fatigue element is also verSr strongly emphasied
by the Secretary of Education in Poland.

Before the war Poland was divided into three divisions,
namely German Poland, Russian Poland -and Austrian
Poland. In German Poland the Polish language was
excluded from teaching in the schools, and even its use
in the playground was not permitted. In Russian Poland
the Russian language was the only medium, of instruction,
the Polish language being however, taught as an optional
subject. From '1904 Polish could be used as medium
during the first year of the elementary school. Im Austrian
Poland there was no difficulty; Polish. was the medxum
of instruction.

“The pedagogical outcome of this system was
evidently the worst imaginable. The years the child
spends in the lower classes of the elementary school are
of the utmost importance for his whole future intellectual
development. In this period of Jlife the child should be
taught with much greater care than in any other, to ob-
serve, to draw conclusions from his observations and
generally to think. This is an extremely complicated
problem......Now it is obvious that the instruction in a
foreign language in the elementary school makes the
problem still more complicated and difficult, almost hope-
less. and bears with. it two results, ‘one of which is, that

“the child is greatly overstrained in the age when any
overstrain is of a fatal influenze upon his physical as well
as psychical abilities......The higher classes of the Society
of other parts of Poland endeavoured as far as possible,
to organise in secret a private education for their children
in order to avoid the bad consequences of the neglecting
of the mothertongue in the primary schools\ In the
secondary schools in Russian as’ well as in German Poland
the youth organised secret societies for self-education,
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where all work for. development of mmd and charactet
of the child was concentrated. - The result of this state of
things was the overstrain of the child, the abolishment of
any' influence of the teacher upon the pupils and the
hatred against the school. A great many pupils left the
school with the nerves, overstrained and Jack of energy.”

O‘verstrain'does often take place, but it is not as
common as one might be led to imagine; as some teachers
mentioned, a judiciously arranged time-table, good
methods of teaching, and some use of the mother tongue
at times tend to lessen it. But besides these, there is
another factor, which often safeguards the child from
over-fatigue. It is found that very often, as soon as a
child becomes fatigued, his attention begins to wander
and this gives him a rest. Of course he pays for it by
not being able to follow the lesson, ard so is at last
unable jo keep up with the work, because he has not been
able to follow what preceded it: So we find that either
-his health suffers or his education, or both;

5, Expression of Thought.

It is very important that we should be able to express
ouri thoughts as.clearly and freely as possible. It not only
prevents misunderstanding, but if -we are able to take
‘part freely in’ discussions, conversations, etc., our thoughts
arel cleared up, ideas ‘are suggested, and we take a real
hvmg interest in the matter, mental activity is stimulated.
The result is a. development of our mental and moral life.

The child must therefore be encouraged to take part in
conversation, to ask questions in class and _to answer
freely “The more chancé a child has to express him-
self and to exercise his conversational powers, the more
efficient will he become in-expression.’” 1} James holds
that there is “'no impression without expression' and that
“the most -durable impressions are those on account of
whiéh "'we' speak or act, or'else are inwardly convulsed,”2)

I)ngulstlc Development and Education (O’ Shea)
2) Talks to Teachers (William James).,
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in other words language reactions are very important in
making impressions effective.

How is the use of a foreign medium going to effect
expression? Most of us have at some time or other tried
to express ourselves in a foreign tongue. ‘‘Let an adult
attempt to express himself upon any familiar subject in
a foreign tongue of which he is not thoroughly master,
and he will show some such confusion and inhibition as
does the child who is just beginning his work in composi-
tion.” 1) (O'Shea). If the second language becomes the
medium it is usually not altogether a foreign language,
but children will certainly express themselves much less
freely in it. And this is only natural; we saw in our dis-
cussion on associations that the words and expressions
of the second language were not strongly associated with
the ideas; hence it would require a great deal more effort
to select them, to bring them into consciousness; in some
cases it would be impossible and we would have to
employ a less suitable word or phrase.

It follows also that if we show less interest in the-
subject matter and attend less closely to it, we shall be
less inclined to ask questions or take part in any discus-
sion,

We either express ourselves orally or by means of
writing. We shall now try to support our views by means
of evidence and for this purpose will separate the oral
from the written expression. There is a great amount of
difference between the two, for in writing 'down our
thoughts we always have more time. Consequently when
using a foreign medium, we usually find expression by
means of writing more easy than oral expression. "

A.. Oral Expression.
(1) South Africa.

Although in my questionnaire I had asked no specific
question in connection with this pomt. yet many teachers
have mentioned it in answer to a question in which |
asked them to give any additional information they may
think of. They mentioned the fact that when the home
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language is used, the relation between the cl'uld and the
teacher is much’'moare natural, much more free; and con-
sequently the, chlld is less afraid to ask- questions or to
answer them. *'At once there is an understanding be-
tween the teacher and the child; this causes the work to
become more interesting.”

*It is much easier for the teacher to educate, i.e. to
bring out what is in.the child, when the mother tongue
is used. The child can clearly put his thoughts into
words, and is not afraid to say what he knows about the
subject. ‘The child is less reserved. And besides, the
child’'s vocabulary is much richer—and every teacher
knows what that means.’

*“The children much more freely disclose their dif
ficulties and thereby make asssistance possible—and this
is probably the key to the process of intelligently 2ssimilat-
ing knowledge. For fear of making too many language
mistakes, the child remains silent -when a foreign medmm
is made use of.”

“The use of Afrikaans (the mother tongue) does not
only make it possible for us to.reach the intellect of the
child much more easily, but it makes the classes much
more lively. Questlons are asked more freely, and thoughts
expressed.” :

“As rega.rds Afnkaa.ns, the .progress made seems
almost abnormai{ The children now read more naturally,
and speak: with much more pleasure, and with less
reserve.’’ ‘ , ,

“All reserve disappears,"and without the least fear
the. chxld expresses his thoughts.”” .

“It is often .a treat to see how the faces of the
“children change, when the teacher goes over from English
to. Afrikaans. They are then keen to answer, and all
‘live and enjoy.’ _

While teaching in South Africa, this fact especnally
struck me. The children would start asking me questions
abouit the lesson in Afrkaans; if | then told them to ask
in English, because, they needed more practice in that,
and ‘would ‘be examined through that medium, they im-
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mediately became quiet, or almost so. The class became
altogether irresponsive.

2. Wales. '
Opinion on this subject is divided, some maintaining
that the use of a foreign language makes no difference,
others hold that it decidedly does so. What I have noticed
in going about is that they answer fairly freely in English,
when the subject taught is English, and the subject matter
is simple. Especially the few brighter children will then
answer with a fair amount of confidence. But when the
subject is not English, and the subject matter itself is
important and requires more thought, there is then less
freedom to ask and answer questions, and one gets
practically nothing from the child of average ability or
less than average ability. In fact I have known cases
where children preferred to say ‘I don’t know,” when they
did know, just because they were afraid to answer. |
could usually notice more liveliness when a change was

made from the second language to the mother tongue.

(3) India. 1)

“The teachers and taught prefer to speak in Bengali
in and out of school and, consequenetly. students cannot
speak with fluency and cannot express their ideas in cor-
rect and grammatical English.'”

One of two things happen—either the Bengali has not
the English vocabulary to express his thoughts, and
has to limit their expression to his limited vocabulary,
which gives us no idea of the thoughts in his mind; or we
have a man with a strong gift of expréssion and a copious
English vocabulary who expresses his Bengali soul in
English words—the choice of words, the grammatical
structure is all beyond reproach—but we immediately feel
—this is not English—no Englishman or woman woula
say that—and the thing offends us...--We are suppressing
the expression of a Bengali soul.”

1) See Medium of Instruction in CalcuttarUniv. Re;
port. )
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(4) Belgium,

“No, the children do not readily ask and answe:
questions. - They are forced to express their feelings and
thoughts in‘a foreign language, and thus hesitate (aarze-
len) more, with questions and answers. There is less
mterest; it no longer affects them.”

The system, that builds up only with French in the
third and fo_urth grades, may give results in general Educa-
tion .with good students, but leaves them helpless whén
they have to talk on learned topics in their own language.
They fail in words and expressions. It is well-known .that
‘much of the knowledge gained in schools is entirely lost
after a few years,” 1) for they never can discuss them
with their own people in their own language, because
that has been neglected.

(5) America.

The United States have had a little exprerience of
foreign language teaching as a result of the large number
of foreign immigrants. A foreign child will perhaps come
to school. He ‘'thinks in his native language and is
utterly confounded at the mysteries attending the per-
formance of the simplest tasks of the American school-
room. Is'it any wonder that the non-English child sits
day after day in some schools refusing to make a sound?"’
How must the child be made to take ‘an active interest in
the work, and to get rid of its *‘self-consciousness, which
is the greatest obstacle, which the teacher of the non-
English child has to overcome?” 2} Let us see what the
home-language can do. Gilman relates how the reserve
of a little French speaking girl is overcome. *‘My direct-
ress of clubs speaks—as. she herself says—miserable
French, “but at the first sound of something at least
approaching what the child seems to think is French, two
'démcing eyes and a most contagious smile give evidence

I

l) Nota Betreffende Het Onderwijs in de Tweecle
T;ial in de Lagere Scholen te S. J. Molenbeek. ~
.2} The First School Days of t}'e Non-Enghsh Child
(Maybell Bush) '



53

of comprehension.”” 1) According to Miss Jardine 1) the
ideal teacher for foreign children is *‘the man or woman
who speaks the language of the pupils and has had the
ambition and perseverancé to master English to the point
of being able to teach it......Between the teacher who
speaks the native language and the pupil, there is no
barrier of language.'’

We see then that with the help of the home language
the reserve between the teacher and the child is to some
extent broken down, and the child will not be so afraid
to answer. If the home language is also the medium
of instruction, the child will take a more active interest
in the work, because he will be able to ask and answer
questions with greater ease, and by so doing will be able
to follow what is done, with greater intelligence.

B. Now let us come to the second kind of expression
namely written expression.

Essay writing is always considered to be one of the
most important subjects in the school, not merely because
of the language instruction, but also because it trains the
child to organise his thoughts and to express them clearly.
By comparing essays written through medium of the
second language with those written in the mother tongue,
we shall be able to see how the use of a foreign medium
affects the expression of thought, and, in fact, thought
itself. Seeing that the child cannot give his full attention
to the subject-matter, when he is not very familiar with
the language, but has to give it alternately to the one and
then to the other, we naturally expect the subject-matter
to be less well-organised, less logical and somewhat con-
fused. And this we find to be actually the case. One
can see the flow of ideas is retarded, and their expression
less natural. The difficulties of the language prevent the
child from entering fully into the spirit of the essay, and
the essays are usually very commonplace.

, 1) Education of the Immigrant—U.S. " Bureau of
Education Bulletin No. 51.
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In a former experiment, we saw that the use of a
foreign medium in essay writing, caused more fatigue.
We shall now see how it affects freedom of ‘expression.

(1Y South Africa.

A Junior Matriculation Class was divided into 4 sec-
tions A, B, C and D. The first subject for the essay was
“Drought’ (Droogte) Sections A and B wrate in English,
section C in Netherlandish and D in Afrikaans (S. A.
Dutch) ‘The next day the essay was on “the choice of
a Proﬁesswn, " séctions. C and D wrote in English, A in
Netherlandish and B.in Afrikaans.

The puplls had ‘received practmally all their educa-
tion through the medium 'of English, while’ Netherlandish
had been a subject of study. Just a few lessons had been
given in Afrikaans, and practically no essays had as yet
been written in it. Afrikaans was, however, the home
language and the language of the playground. English
was often heard outside as weli as inside, the school, and
‘one sometimes had to use it in conversation. Nether-
landisk,” though closely related to Afrikaans, ydt'diffgrs
from it in construction, form of words, and to some extent
in vocabulary. It is seldom, if ever, heard spoken out-
sxde the school. In fact, practically the only time it is
heard is in the Netherlandish Iesson, and eyen then Afri-
kaans or English is. sometimes’ used by the teacher.
Netherlandish therefore, sounds very unnatural; it is
assoclatad only with book leammg, and, therefore it ap-
pears . pedanhc and shlted when spoken. By comparing
the Jengths of the essays, the number of words used, we
get some indication as to the relative number of ideas
expresseci and consequently how thought is affected by
the. use of different mediums. I allowed them a fairly
long time for the essay, so that most of them could easily
finish-it. ‘Afticles I did not count. There were 4 English
speakmg students, one. German’ speakmg student and
mneteen Afrikaans speakmg students,
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The average number of words used, were as follows:

s ‘Nether- Afrt- 4 .. Nether-  Afri-
English landish  kaans Englisn Llandish kaans
Dronght De Die Profes- Het Die

Droogie| Droogte| sion | Beroep | Beroep

™

1. Afnkaans-spoakmg
stodents ... 251 192 288 -| 264 205 241

2. English-speakin, ' ‘
st%ndent:)e ...g .l 0304 ) 222 1804

3. German-speaking 3
students ... . 175 297

This shows (1) that Afrikaans-speaking students write
English and Afrikaans with about the same facility, in
spite of the fact that they have had a great deal more
practice in English. They find it more difficult to write
Netherlandish; this is because they have had much less
practice in it than in English, they never hear it as a
living language and as it is similar to Afrikaans, they
have to guard very carefully against using Afrikaans words
or expressions,

(2) The English-speaking -students naturally find
English the easiest, then Netherlandish, which they have
studied, and lastly Afrikaans, which they have only
heard outside.

(3) The German speakmg student would be more at
home in English which he has studied and used as a
medium, while Afrikaans he has only heard in the play-
ground.

‘ The essays prove how weak are some of the associa-
tions between the ideas and words and how vague the
meaning of some of the words used. One gets phrases
like “‘a profession for which a child is not based'® (for
“‘suited”’); *‘an expert in ‘science and other ‘motives’
{matters) connected with it."" And so forth. One also
notices a process of translation, either conscious or un-
conscious. “lf the drought is during (afr. duw) for along
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time, men must seek other pastors {pastures) for their
sheep.” An English-speaking student again -writes ‘‘alles
hang op (Eng. depends on) wat soort van (Eng. what’
sort of) kind }hy is.” *‘Op die ander hand'” (Eng. on the

other hand) and so on.

Mr. Wyatt, an English-speaking South African, in-
vestigated the vocabularies of unilingual and bilingual
childrén in South Africa and comes to the following con-

clusion: *“Such children (Afrikaans-speaking) show a
retardation of more than a year as regards range of -
English vocabulary, and since they are being (were)
“ educated through the English medium, they are consider-
ably handicapped, and their general development must
suffer accordingly. They never catch up to the English-
speaking children.’’ 1)

In answer to a question about essays in my question-
naire, | received among others, the following teplies. "1
may just add that there is a general agreement about the
superiority of the mother-tongue essays.

*Yes, the great difference is that in St. 6 and 7 a child
_can write an essay without mistakes, whereas it ‘was
impossible with Netherlandish as medium. ~The Afri-
kaans-speaking child was helpless in the lower school

between English and Netherlandish.""

“With Afrikaans as Medium there ‘was certainly a
perceptible improvement as regards expression of thought.

“Yes, there is much more freedom' and originality.
It appears as if there are many more ideas about a sub-
ject when Afrnkaans is used as medium. A child who
writes a very uninteresting essay in English or Nether-
landish, can be very amusing and interesting in an Afri-
" kaans essay.”

*I have tested the matter in a teachers’ training class,

1) Unpublished thesis of Mr. Wyatt (Transvaal) on the ,
Vocabularies of ‘Uni- and bilingual students in South
Africa.
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and find that the students are far more original than in
English or Netherlandish.™”

*The mother-language is much better and it can be
clearly seen that when the child writes in the second
language, he yet thinks in his mother-tongue.*”

1 have also a number of essays written by Natives,
which clearly illustrate some of the foreign language
difficulties, notably that of words with very indefinite
meaning; or no meaning. Very often too the style is
stilted and unnatural; the words are English but the
idiom, the phraseology, is not English. A few quotations
from essays written by Natives may illustrate my points.

“It was a bright summer day when the sun shown
from the east and how brilliancy it locked. Friends had
prepared very fine presents for me and one greatest
friend of mine presented me with a book written in my
own mother-tongue and which contained fails of our old
grandfathers......early in the morning on a happy summer
day. the day of joyful end splendedly well at 7.30 am.”’

"'l was greatly welcomed by my relatives even though
they knew me not. {Book style)......We spent a nice time
reading some of the most interesting books of literature,
due to the effect that we had no sports to withdraw some
of our reading time in it."”

““The ‘Fair Players’ at last gave a sound victory to
the ‘Union Jacks." (two teams).

**We were ordered to take our sits when after 5 mins.
she (the train) proceded......one of their best players and
I took in single-court the last set. The man was so good
that he led by two laugh games.”

“A hen keeps its little ones from getting cold, and
from a dangerous thing which befalls on them. We use
its eggs for making cakes and puddings and for eating it.""

Even some of the native teachers are not always clear
in their expressions, one can .at once see that the writer
is not an Englishman. The following are some sentences
that occur in a letter written by a native teac}xer to the
Prmapal

“l must admit. that although 1 take ‘the lxberty to
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write to you as [ bave previously mentioned it to you, I
am deeply sensible of the kindness you have always
extended to me. [ have been hesitating.to unfold to you
the subject matter of this letter for a considerable time,
but now | can hold it no Jonger. (The last phrase shows
the influence of Afrikaans). With due ¢ourtesy 1 am sub-
mitting this case to you, Miss......, as a boy would to a
father "

Thesé few quotations' are quite sufficient to illustrate
the kind of mistakes that are made when a foreign
'medium is used: There are a number of essays in which
. very few mistakes occur, ‘but one can usually notice that
they. were not written by an Englishman.

' The essays were mostly from Standards 6 and 7. The
ages of the pupils range from about 14 to 28, they speak
at home either -Zulu, Sixésa, Secnana, Sesuto, Swazi,
Afrikaans or English.  Some of them have had all their
education through medium of ‘the other tongue, others
have had part of it tbrough mediurn of the home language.
There are also three European students in the class; they
are the youngest members. When one compares their
essays. with some of the others, one is struck by the
natural style in which their essays are written.

(2) Wales. -

‘The answers to my questionnaire on this point were
more or less in agreement. They stated that essays
“written in the:second’ language, were somewhat unnatural
and stilted in style. and also less 1magmat1ve and ongmal
Some hold that it *'is difficult to account for it,"" others
hold that it is largely due to the fact that the English used

“based on-literary models," and is not so often em-
‘ ployed for conversational purposes. " The unnatural style
s also attributed to the dlffxculty of expression, and
‘lack of imagination and originality to the fact that the
“attention capnot be kept_on\ the subject matter, but must
also be focussed on the language when difficulties arise.
Even. expression in Welsh is not always quite natural,

| becauser the spoken Welsh"is not' quite the same as the
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written Welsh. Hence the children have to guard against
colloquialism. The essays of Welsh children hear out
what we have already said about the use of a foreign
medium in essays. Many of these mistakes would be
made by English children too, for they do not always
know the exact meanings of the words they use. But
among Welsh children these mistakes will be more’ com-
mon.

Very often they know the word and its meaning
more or less, but yse it in the wrong place, or use the
wrong form. We get sentences like:

**Which one of them you choice.”

“A man which is setting there, is a weel expreaus
man.” )

*The people payment to the shop merchant.”

*They do not rare much sheep here.”

*‘One of the lacks- of the neighboorhood is that there
is no train.” 4 )

“The unnatural style is shown in sentences such as
*‘the game we play now most is kicking ball.”™

*In summer we play the cricket game.™

“The life of the people is farming, and some shops
here.”

We could point out many more such errors, but these
are enough to illustrate our point, they are fairly typical.

(3) India.

A few quotations will show how difficult it is to
acquire a foreign langudge so well, that you can express
yourself quite freely and naturally. -

*The papers of M.A. candidates shew that quite a
large proportion even of those who"have spent six years
at Colleges still express themselves with great difficulty in
English, and often commit gross grammatical blunders.”

*““There is a close connection between language and
idea, and if one has to spend one'’s energy in getting over
the peculiarities of phrases and idioms the idea is sure to
be missed.. Again if a student has not a full command
of the vocabulary his ideas are sure to be ill-expressed.
Examiner after examiner has complained that Indian
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students distort ideas in expressing them, that- they are
too ‘bombastic, that they use words without grasping their
exact significance, and, as a result of these blemishes
their composition is deemed to be worthless.”

*Indian students think generally in théir own
vernaculats and translate their thoughts into English in
their examination papers. An intelligent examiner can
very easily detect this struggle for utterance in' most
papers. A good piece of composition is generally a
reminiscence of other. people’s writing—the professor's or
the annotator’s. 1) ,

(4) Belgium. From Belgium we get the same. answer

They doi not always understand the words they use, *‘and’

afterwards only words remain in their memories, without
thoughts; hence there is no question of logical thought."’
The essays are less natural and original, but ‘‘one must

not forget ‘that everyone thinks and feels in hxs own
language.”

It is thus perfectly clear that expression through a-

foreign' medium, both ofally .and written, is more difficult
and fatiguing; this affects our thought, which is conse-
‘quently of a lower standard. "

The reason for this fact is not far to seek;.it is simply
due to our unfamiliarity with the language .(its vocabulary,
construction etc.); this causes us to take our attention from
the subject matter, to attend carefully to the language,
andiso on. This alternation of attention;is very fatiguing.
If we merely had to express ourselves for one period dur-
ing the day in a foreign language, it would not affect us
much, but when we have to get all our instruction
through its medium, matters are more serious. We can-

not do our work so well, and, not being able to express

‘ourselyes cléarly, we cannot do justice to ourselves.
Note: The mfluence .of one language on another.

An mterestmg side-line for study would be the in-

fluenice of one. language on another. In learning our
motber—tongma we ha.ve formed “certain linguistic habits.

1) Calcutta ‘Univ. Report.

. -
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So -when we wish to acquire ‘‘the habit of linguistic ex-
pression in a foreign tongue, our constant difficulty is
the deep seated linguistic habits already acquired in our
own. The learner is beset at every turn with the tempta-
tion to follow the path of least yesistance and substitute
for the speech-sounds, intonation, stress, word-order, con-
struction, idioms, etc., of the foreign language those of the
language with which he is already familiar. The leaming
of a foreign language is a continual struggle to overcome
such tendencies, a contipual effort to forrn new habits
of speech, and this involves a very considerable exercise
of will power by the learner over himself.”” 1)

Very often, though we use the words of the foreign
language the style and idiomatic expressions betray our
home language. Mr. Baron (Flanders) says: “‘our authors
only write a French Flemish. They think in Flemish and
when writing in French, theykeep the ideas, the forms,
the expressions to which they are accustomed. They
never succeed in permeating themselves with the genius
of the French_language.’* 2) .

This influence of one language on another is obvious
to anyone who hears a foreigner speak his language. A
Hollander finds it extremely difficult to pronounce the
English “'th,”” while the Englishman finds it practically
impossible to pronounce the Dutch *'g’* sound. A Welsh-
man's accent is different too; he pronounces the ‘o™ in
no, more like “o™ in not, and usually stresses the last
syllable, e.g. é!owly, methed.

The spelling of the home-language influences that of
the other. Welsh for instance, is spelt phonetically,
and certain letters represent different sounds to those
represented by the same English letters, e.g. *f" is
pronounced Jike the English V' and so forth. In a

1) Theory and Practice of Language Teacfﬁng (E. C.
Kittson). "

2) The Language Question in Belgium—A. vén de
Perre. :
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number of essays ‘‘travelling” was spelt as “trafling,"*
“‘servants’’ as “‘servans.”’ ' .
The Welsh idiom is noticeable in expressions like *‘he
lives 14 miles far from another man,’” also in *'l was living
14 miles far from' another white man,” *‘she pulled off
“her trafling dtess " instead 6f ‘‘took it off'’; ‘"It is cold
this moming™’ becomes *‘cold is it this mommg. " and it
is raining becomes ‘‘raining is it?"’ '

Prof. Archer holds that when a Welshman learns
English, the intonation is invariably carried over, pronoun-
ciation as regards vowel values, and a few other points;
construction, word-order, very little, idiom in certain cases
" which are not numerous, but are such as occur rather
often in conversation.”

In South Africa we, are always warned against using
"South Africanisms,” when writing English, or *‘Anglic-
isms” when writing Afrikaans; for instance the Afrikaans

self is nsed only for emphasxs. so we are inclined to
say "'l hurt me.” 1) It is impossible, even were it desir-
‘able, to safeguard a language- from being permanently
"affected by such influences. So English bears traces of
Latin -and French; Afrikaans 2) of English, Malay Port-
ugese; French and Kaffir, as well as of Netherlandish.

Dr. C. T. Loram shows how the ‘vocabulary of the
. home language affects the meanings of the words of the
foreign 'language. ‘*Concepts are being continually built
up with the help of experiences which | have expressed
tlu'ough the mediumof language. Hence my concepts
are dependent on Ianguage and have thus been formed
and are still being formed by the language 1 speak.
‘Examples from the Native work :

Y6 A Stnke " To strike is-in Zu]u ‘ukushiya” i.e.
to lnt When Natives are called upon . to strike, ie. tc

|) See'Cliap On "South Africanisms’” in Jutas Univ.
English Course (M. H. Jackson).
- 2} See Article on *‘Ons Geselstaal” (Von Wielligh) in
'fDle Hulsgpnoot (Jan: 1921). :



63

cease work, they, accordingly to Professor Jackson of the
S.A. Native College actually strike i.e. ukushiya.

(i) A Native assistant. writes to me complaining that
she does all the work while the head teacher merely “‘eats
the kingdom' (A literal translation of a native idiom
which means having a good time).

(i11) Unkulunkulu (the great great one} has been used
by some of the missionaries to express God, Unkulunkulu,
however, is the mythical semi-divine ancestor of the
Zulus, so that a wrong or confused concept has been
obtained. Examples could be cited from church terms.

(ii1i) The Zulu language 15 deficient in abstract terms
and consequenﬂy in abstract ideas, hence the extreme
difficulty of getting them to realise (practice) truthfulness,
dignity of labour, et¢.”” B

When one gets two totally unlike languages, it is
more difficult to learn to understand the second language.
But once it has been learnt, there is less chance of con-
fusing the two. Though English and Netherlandish are
not totally -unlike, they are far more so than Netherlandish
and Afrikaans, which are very closely related. Hence it
is far easier to mix up Afrikaans and Netherlandish, than
to confuse Netherlandish (or Afrikaans) with, English.

*‘We are naturally inclined to assume that the nearer
the foreign language is to our own, the easier it is. A
Spaniard soon learns to understand Portuguese,” a Dane
Swedish and so forth......But this very likeness is often a
source of confusion. It is a help to the beginner who
merely wants to understand the allied language, and is
contented with a.rough knowledge; but it is a hindrance
to any thorough knowledge, because of the constant
cross-associations that are sure to present themselves.
E.g. German “‘werden” equivalent to Dutch *‘worden”
and Dutch “werd™ to German ‘‘ward.” The resemblance
between German and Dutch. is less than that between
such a group c¢f languages as Danish, Norwegian and
Swedish,” which cause great confusion. ‘‘Differences
of vocabulary are an even greater snare than differences
of grammatical structure, because they cannot be brought
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under definite rules, c.g. ‘a French man who ‘'demands

" permission’” does not mean to imply the slightest imper-
‘ativeness.”” Hence the covnclusioh that *'in learning a
remote, unconnected language......the beginning is much
more difficult and of course, it takes a much longer time
to understand the language. But when the initial dif-
ficulties have been once overcome, it is-easier to get a
minutely accurate knowledge of the language, because
the learner is less disturbed by cross-associations.” 1}

One of the questions in language teaching, i is how to

. avoid this confusion, this influence of the one language

~on the other. It is one of the chief arguments always
quoted ‘in support of the diréct method of teaching foreign
languages. ' '

6. Rote Learning.

““Habit is not confined to bodily actions. There are
also habits ‘of thought and of will---...A good instance of
‘the habit of thought is that of the makmg of puns. There
are some persdns who continually make puns- slmply
because they have fallen into the habit of doing so.” 2)
*All our life, so far as it has definite form, is but a. mass
of habits-——practical, emotxonal and intellectual—system-
atxcally organized for our weal or woe, and bearing us
irresistibly towards our destiny, whatever the latter may
be.”” 3) It is very important that right habits should be
formed, ‘habits “‘organized for our ‘‘weal” and not for
our “‘woe.” The- teacher's prime concern'should be to
ingrain into the pupil that assortment. of habits that shall
be most useful to him throughout life.” 4)

‘We easily form the habit ¢f léaming in a certain way;
we must beware of getting into the habit of learning
everything by rote, of merely memorising without fully
understanding what it is that we have Jearnt by heart. "

It is evident .that the use of a fore:gn medium with

HA Practlcal Study of Languages by Henry Sweet.
2) Manual of Psychology (Stout)
3) Talks to Teachers (James).-

' 4) Talks to' Teachers (James).
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its difficulties of expression, with its numbers of unknown
words, with the “difficulty of having to attend carefully
ta the language as well as to the meaning and with the
consequent fatigue, will tempt us to learn many of the
things that we do not clearly understand, by heart. Unless
we do this, we cannot express what we know, we cannot
do justice to ourselves, with the result that we may have
to stay in the same class for another year. It very often
proves a far easier task to learn a number of the sentences
off by heart, than to have to follow the reasoning and
find out what the words really mean. We then learn
words without meanings.

Does the use of a foreign medium really tend to foster
this bad mental habit in practice? What do the people
say who have had experience?

(1) South Africa.

“In places where English, just as Netherlandish, ‘is
practically a dead language, there—it is evident—the
medium is foreign and .the children cannot, especially at
the beginning, make much progress. The second-language
medium encourages parrot work in the schools.”

*“To secure good thinking, which is the primary object
of intellectual education, the meaning of the thing to be
thought about, in other words, the comprehension of the
language used—is indispensible. If we ask young native
children to do thinking about facts so novel to them as
those of European civilisation; and in a tongue so foreign
as English, we are asking for the impossible,. and if we
attempt to insist, as we do under our present system, we
receive words insteads -of thoughts. The defects of
verbalism and parrot-like memorising so frequently com-
mented upon by the inspectors are chiefly due to the too
early insistence upon English as the medium. As Mr.
Sargent points out, the facts of modern European civilisa-
tion, just as those of religion, are too novel and foreign
to the Native to be capable of presentation through a
forexgn tongue ) :

1) The Educatmn of the South African Native (Loram)
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4

(2) Wales. ,

In answer to my questionnaire it was said that the
foréign medium tended to encourage rote-learning, but
"thar this could largely be avoided by good teaching.

It was also held that the effect of using a foreign
‘medium from the. beginning js to “train the memory, not
the intelligence. English words are learned, but they
convey no meaning.”’ [)

*The. knowledge which the Welsh children acqmre
of the English language is to a large extent a mechanical
exercise of memory rather than of intelligence, and they
easily forget it.’” 1)

(3) India.

*In the schools and colleges the students are taught
English 'so imperfectly that they are driven to all sorts
of uneducational contrivances in ordér to pass examina-
txons,, partrcularly to cram up books and memorise pass-

ages.” 2) '
“In subjects ‘other than hterature, taught through a
forexgn medium, students learn more words than things,
the grip of facts bemg lessened by the. slavery to ill-under-
stood words,’ "3} .
R ¢ taught one boy logic in the Vermacular (Bengah)
and another in English.. I noticed that while the one tried
to grasp the idéa the other 'was more attentive to the
words used.. The one learnt and the-other got by heart.”2)

4 Ce a:nadd

; "The best results are obtained when the medxum of
instruction. is m the begmmng the mother-tongue. The-
chief axgument in favour of this procedure is that other-

1) Bilingual Teaching in. Welsh Elementary Schools—
Réyﬂl‘.Commi_ssibn on Education (1886-7). :
- 2} Caleutta VReview {1919).
: 3) Medrum Instructlon in Calcutta Univ. Report (1917-
19) .
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wise the English words leamed become mere parrot
phrases, conveying no meaning to the child’s mind.” 1).
While it'is essential that our memory should be
trained for we can do no thinking unless we already have -
a stock of ideas, we must also guard against laying too
much stress on memory, especially verbal memory. *‘lt
is a matter of common testimony’ that when the whole
stress of education is laid on exercising the memory, the
effect is apt to .be hurtful to these higher powers of
thought; **beaucoup de memoire, peu de jugement.”” 2)
When a foreign medium is used, there is a strong
tendency towards rote-learning. Unless special precau-
tions are taken to counteract this tendency, we may be
led to form habits of verbal memorising; these bad habits
may even persist when we do not use a foreign medium.
We may have formed the habit of avoiding real hard

thinking by memorising the passages we do not clearly
understand.

7. The Relatiop'"between the School and. the Home.

From the very beginning our home has become
associated with a certain Janguage; and not only our home,
but all our experiences. Our playmates speak the same
language, we find it serves our purpose everywhere, But
when we come to school, we find that ane of the chief
objects of study is another language; that this language
is placed before our home language,—and that after a
while it supersedes our home language as medium of
instruction. The child now finds that he has to use in
school a languiage which he does not require outside it;
there his mother-tongue is sufficient for all purposes of
intercourse. As this is as yet the child's chief motive for
learning language, he finds little. use for a foreign tongue,
and has no enthusiasm for it.

Different asociations are now connected with these
two languages. The home language is associated with

* 1) The Language lssue in'Canada (O. D. Skelton).-
2) Teachers Handbook of Psychology (Sully).
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all the child's ordinary‘cxperiencés. and a certain feeling‘
tone is connected with it; the foreign tongue becomes
associated only with school work. The result is that the
school becomes something unnatural, something that has
no connection with ordinary life. What at home the
child calls a “koppie en piering,”" and ‘‘graaf,” he now
has to call **cup and saucer”” and ‘‘spade.”

Add to this the fact that the foreign language is very
often connected with experiences, etc., of which the child
has no knowledge. Can a description of South African
farm life have the same meaning for a Londoner, as it
has for, a South African? Can an Indian with his Eastern
religion, modes of life and so forth, fully understand the ‘
books that treat of Western life? Will it be any easier
for the Indian if he has to read about Western life in a
language with which he is unfamiliar, which he under-
stands but imperfectly? Will the school seem to a little
Indian boy to be at all connected with ordinary life, if
he there reads a story of people dressed in some guaint
fashion, if he reads about our winter sports, our Derby-
races, our cricket test matches, and that in a language
wl'uch is foreign to him? :

A certain feeling tone becomes associated with ther
home language. So many of our experiences are con-
nected with it. We notice this affective element more -
than ever when we are in a foreign country, and suddenly
hear the home language spoken. At once we become
different beings, as-it were. The sound of our home
language has called up ways of thinking, feelings, disposi-
tions and other associations connected -with it.

Very often the -child knows that the teacher is using
a language in school, which he does not as a rule use
outside it. Consequently the teacher is unnatural and the
school has, for the child, no relation to outside and home
life. and experience.

"This fact has been - emphaslsed by a pumber of
people.
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) South Africa.

**When the mother-language is used, there is at once
a feeling of trust between teacher and child.” ‘**Where
Afrikaans is used as medium, the child progresses much
more quickly. There is a connection between the home
and the school; what is called a ‘kettle,” a ‘bucket’ or a
‘horse ‘at home, is called the same in school, and the
child can thus use the knowledge he already possesses,
and the teacher at once has a foundation on which to
bwld. It is no longer, as before, when the child felt as
if the school was something apart, where he had to com-
mence from the beginning.""

Education through a foreign medium * makes teach-
ing unnatural and hence dry and uninteresting."’

(2) Wales.
Most of the Welsh teachers hold that since Welsh is

the medium of instruction for the first few years, and even
after that is still largely used, this unnaturalness is not
much felt. Most of them agree, however, that if English
were the sole ' medium, as it was formerly, it 'would have
that effect. That it did have that effect is testified by
men who were invited to give their opinions before the
**Royal Commission on Education” in 1886-7.

Mr. Evans says 'l am ashamed to this day that I, as
a schoolmaster, did what was at one time an universal
custom, and caned my boys for using in my hearing their
mother-tongue, the tongue in which all their heart’s asso-
ciations were bound up, the language of their homes, of
their parents religion, of their own sympathies and in-
telligence......The School is assocxated with English, the
home with Welsh."*

(3) India.

Mr. Madge strongiy advocates the use of the Indian
vernaculars, and points out the evils of the foreign
education, “which besrs no relation to the facts of the
child’s ordinary experience.’’ and thus makes the school
life unnatural. He points out that the root of the evil
is ** the foreign nature’ of the education, "‘and its power
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of alienating impiessionable young minds from their
natural entourage.’’ 1)

4 Belgium. |

In answer to my questioni whether the use of a foreign
medium made the school-life unnatural and less attractive,
I received the followmg answer: "‘of course—what else
can one expect, especially characters with personahty feel .
the restraint when they try to- express their thoughts and
feelmgs, because they always feel more and think better
in their own language.” Mr. Williams who had studied
the bilingual question in Belgium held *‘that there can be
no real development when the. child is cut .off from the
institutions of his environment by genymg him the use
of his own language in school.”’ 2)

(5) USA.

. The Americans, in teaching English to their alien
immigrants, have had to cope with the same difficulties.
“'Between the teacher who speaks the native tongue and
the pupil;- there is no barrier of language......A teacher
who speaks the_langdage of cur pupils is able to draw
from the native literature stories, poeis, proverbs, and
songs which in translation the student will be over;oyed
to recognise as oid friends.” 3) )

The trend of modern education is to make the school
life as natural ‘as possible, to give the -children every
opportunity of freely expressing themselves in their work.
Restraints are bemg\ banished from the classroom. It is
‘clear from what has been 'said that the use of a foreign
medium acts as a powerful restraint on the children; it
Jprevents ‘them from expressing themselves with perfect

1) Report of Commissioners on Education (lndxa)

2) Mother-tongue ‘and Other-tongue (Williams).

3) Education of ‘the lmm:grant (U S. Bureau of Educ.
1913). ’
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freedom, if at all. The children, being under restraint,
do not feel their natural selves; in fact the whole school
atmosphere is unnatural. It is only when they get into
the play-ground or go home, that the restraint passes
away, and they express themselves naturally in their words
and actions.

(8) Dr. Adler’s Theory of the Inferiority Complex.

The psychoanalytic method of studying the mind has
added a great deal to our knowledge of psychology.
Dr. Adler’s theory of individual Psychology has proved
of great practical importance in the treatment of
patients suffering from nervous diseases, -and has also
proved valuable in offering very satisfactory explanations
for various other psychological phenomena. His theory
is that in everyone there is a will to power, a desire to shine
in some direction or other; but at the same time people
can easily become discouraged, 'and develop an “‘infer-
iority complex.”” The higher a person’s ambition is, the
greater is the nsk that he will become discouraged and so
suffer from an inferiority complex. Dr. Adler holds
that practically all nervous diseases, as well as many
eccentricities, illadaptations to, environment and so -forth,
can be explained on the theory of the inferiority complex.
He has treated, with a fair amount of success, children
who have made themselves absolutely obnoxious in class,
and who have appeared exceptionally obstinate and in-
capable of deriviig any benefit from the school. (See
“Internationale Zeitschrift fiir Individual Psychologie, Mai
1924"——"Ein Beitrag zur Erziehung Nervéser Kinder in
der Schule.”)

It is hardly necessary to ask how we are going to
apply this fact to our foreign language medium problem.
It is self evident that a person who is taught through the
medium of a foreign language, in which he finds it difficult
to follow the teaching and to express himself, will become
discouragéd, and feel himself inferior to others, who can
express themselves in theit home language. Many of us,
who have found ourselves in the company of people
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talking & language ‘with which we are not.quite. familiar,
have experienced this feeling of discouragement. . We
cannot, for instance, see the point in a joke; if we do,
we cannot tell ‘a similax joke which we happen to know,
or make a hopeless mess of it in the attempt. This kind
of thing is all very well, when it happens’ occasxona]ly,
but when it happens continufjusly we become dis-
couraged, and consequently .unresponsive; .our interest
flags; we, are looked upon as dull and stupid; our ambi-
tion dies a natural death, or continues to smoulder in the
unconscious, and so leads to trouble..

(9) The $pread of Culture.

In ‘our_modern state- of society, where the rights of
mdxvxduals are recognised, where everyone has some say
in the government of his country, everyone also has the
right to education and culture. It is necessary that this
culture should spread even to the lowest classes.

This. culture is spread by means of 'language, both
graphi¢ and oral.

L. Written Language. It is difficult to estimate exactly
what part bopks play in spreading culture among the
people but-everyone knows that books and newspapers
have a tremendous influence. They conserve thought and
transmit- it ‘in -all directions.

ow what has this to do with the use of a forelgn
medium? Let us see.

If we want peoble to read, we must get them
interested in books; they must love readmg. and more
than that they must form a habit 6f reading. This habit
can be commenced when we are quite young. Children's
love for readmg will depend on three things, namely (1
on the personal factor, on themselves, (2) on the subject
matter and (3) on how it is-presented. It is with part of.
the third element that we have to do, namely w1th the
1anguage in which it is represented. )

Tt is evident that- children will en]oy a story much
more if the language causes very few, or na difficulties,
if they can attend closely to the story and enter into the
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very spirit of it. And this they cannot do, when the
language presents difficulties; when they cannot so easily
follow what is written. :

In a former paragraph we showed how the use of a
foreign medium tended to make the school and work seem
unnatural, unconnected with outside and home experience.
We have noticed too that if we read early English, or early
Dutch, it makes things appear less real. The less real a
thing is, the less do we enter into the spirit of it. The
use of our home language, of the language by means of
which we address our parents, our brothers and sisters,
and our friends, the language which we use in the ex-
periences that are most real ta us; this will add a note
of reality to what we read, and we shall enjoy it ever so
much more., This applies not only to children, but alse
to adults; but for children it is more important, for
it is then that a love of books must be instilled, and not
a hatred, and it is then that the formahon of the habit
of reading must be begun.

One can notice.the difference at once when one hears
a child read. His intonation when he reads his home
language shows that he understands what he reads, that
the words have a meaning for him. He does not merely
read words, but words accompanied by meaning. An
Inspector in South Africa says that when the home
language is used, a ‘‘natural consequence will be that the -
monotonous intonation in the reading of Netherlandish,
that we have so often found in the lower grades, will dis-
appear. If teachers are asked about this, they usually
explain it as due to the fact that the ch\ldren read a book-
language which they do'not speak.” 1} -

“What is very noticeable, is the ease with which
children read Afrikaans. For instance, in Standard V they
prepare an English reading lesson at home. They read
it over time and again at home, and even then they do
not read it as well as they would something in Afrikaans

1) Report of Education (Transvaal) {1918).
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from ‘Die Huisgenoot’ or ‘De Burger.' 2) One of my
teachers told me that her little brother, who is not yet at
school, reads through the stories 3) in the. ‘Huisgenoot.’

He finds it amusing to do so, but in Netherlandish, he .can
hardly get through ten lines. And then people still
wonder, and scratch their heads and suck their fingers,
because the Afrikaans-speaking child does not seem to
care very much for reading.”” when he is taught through
a foreign medium. ,

Several other teachers have mentioned how children.
enjoy stories written in their home language, in Afrikaans.
One advantage English has-over a language like Afrikaans
is the great variety of books to suit ail ages and all
temperaments. Consequently, when children have learned
some English, they often get English books which supply
more fascinating subject matter, and this counterbalances
the factor of the foreign medium to some extent.

In Wales there is some difference of opinion concern:
ing the preference. . A few say that English books are
preferred; especially when children have passed thé initial
stages,‘ but iost of themn add that this is probably due to

*the abundance of appropnate books for’ childrenr in
English.”” As some one said : “‘strange to say, the children
prefer to read English books- from St. I up. The reason
may be that the Welsh books are not se imaginative, or
in'short, so \suxted to the ages-as the English books, more-
over, there is a great difference between written Welsh,
and spoken Welsh.”” This last factor of course interferes
with the naturalness of Welsh books.

From 'Bélgium | received the answer that the children
prefer to read in their mother tongue, for then they feel.”

- The use of language thus plays a -part, and a very
important one, in making reading an attractive past-time,
“and consequently in the formation of the habit of reading.
Now that the workmg classes also have more leisure time,

‘2) An Afrik'aans périodical and an' Afrikaans News
'paper '
3) Probably those in the Clnldren s Column
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and books are extremely cheap, it is very important that
they should be taught to use part of this time for reading
purposes. If this can be done, we shall have made some
advance towards the spread of culture. Not only must
we use the home language as the initial medium, because
the foreign medium acts as a hindrance, but also because
its use can often act as a positive stimulus. By getting
people to take a pride in their language and ‘their liter-
ature, we can do much to foster the love and habit of
reading. This is being done successfully in South Africa
and this is being done successfu]]y in Wales at the present
time. '

Many people will read Afrikaans or Welsh books
because they are written in Afrikaans.or Welsh and have
been written by Afrikanders and Welshmen; many people
will go tq an Afrikaans or Welsh play or concert because
the work produced is Afrikaans or Welsh. The same
holds good for Belgium and other countries.

The use. of the home language in writing books has
also been known to make them more valuable, to raise
their standard of excellence. Macaulay has affirmed this,
has perhaps overstated it a little, when he said, *Frederick
had not the full command of any language......Even had
he possessed the poetic faculty......the want of language
would have prevented him from being a great poet. No
ncble work of imagination, as far as we recollect, was
ever composed by any man, except in a dialect which
he had learned without remembering how and when, and
which he had spoken with perfect ease before he had
ever analysed its structure.” This statement has proved
true in South Africa. It is only since Afrikaans has be-
come .a literary language, that works of literary merit
have been produced there. This has largely been the
result- of the feeling of pride in their language, their
country, and their nationality, as well as of the fact that
they express themselves with greater ease, naturalness,
and feeling, in their own language. The same fact has
been met with in all countries having similar dxfflcultles,
in Wales, Belgium and so forth.
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il. The Spoken Language.

- Culture is largely spread by formal and informal dis-
cussion. It requires no eminent psychoiogist to see that
the apostles. acted wisely when at the Pentecost, they
addressed the various peoples in their various vernaculars.
By so doingthey reached the hearts of these people.

The Church of South Africa has at last learned the |
same truth and is beginning to use Afrikaans instead of
Netherlandish in the pulpit.

Informal discussion. plays a great -part in clearing up
.one’s ideas, ahd .in formulating one's thoughts. By dis-
cussion we spread qur 1dea.s amang our family and friends,
and théy hand it on further. ' In this way ideas and
thoughts penetrate through society. In this way t}\e student
can spread some of the learning that he has obtained
at_school or in the University. The man who reads and
attends lectures can discuss’ what he has read or heard,
with friends and acquaintances. These hand over the ideas
to their acquaintances .again, and .so cultu:e penetrates
thiough society, :

The advantage. of having our education through the
mother-tongue and of reading in ‘our home language,
and assxmxlatmg our knowledge by its means, is that we
shall be better able to discuss the subjects at home, and’
shall be more tempted to do so. We are tben familiar
with the technical words and phrases in co.nnectxon with
the subject, and can use them in discussion ‘when we use
iour home language.

Mr. Meénnekens (Belglum) has come to the conclusion
‘that ‘'the system which builds only with French in the
third and fourth grades, can, with good students, give
results with tegard tq their general education, but leaves
these students. helpless when they have to speak in their
own language ‘on the knowledge they have acquired..
They lack words and expressions. . It-is a: wellknown fact
that after a few years a large portion of the knowledge,
gamed in school has disappeared. This , knowledge
seams to have taken less ‘root, because many of the
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children are taken up in surroundings, where they hear
mostly Flemish, and the French words, for .which they
have no equivalent in their own, lénguage, drift about in
their memories ,without any real meaning being attached
to them.” 1)

We at once see the effects of this.. They are: (I) no
further. development of the acquited knowledge through
discussion. (2) The acquired knowledge, never being
made use of, tends to disappear. (3) The knowledge is
not spread among the people. o

Charles. Candel (a. Walloon) once said: ‘'Civilization
is being propagated by the same means which serve as
vehicles for thought, viz. amongst others, by speech and
reading. But es it is easy to understand, these two centres
of light remain without effect, or nearly so, every time
the written language, the language of the government,
business, and the higher class of society is not the.language
of the people. It remains, in this case, stationary in its
development; there is between the people and the com-
maners of civilizatiogn—an insurmountable bamier, a whole
language which they will never léarn. To them conversa-
tion and reading are closed doors, and, instead of occupy-
-ing their leisure moments with matters which tend ta
~adorn the heart 'and the mind, and to enlarge their circle
of knowledge, they are miserably left to themselves and
condemned to cultivate eternally the stock of vices and
virtues once ‘acquired.”” 2)

"So that, ‘'besides profiting very little by the enlighten-
ment of his. time to perfect his mind and increase his
knowledge, he (who was educated in a foreign medium)
- virtuies once acquired.”” 2)

Some Indians -hold that the use of a foreign medium
causes a class distinction, namely between the educated
class, who are able to speak about the subjects they have

" 1) Nota Betreffende Het Onderwijs in de Tweede
Taal in de Lagere Scholen te sint-jans-Molenbeek.

+ 2) The Language Questlon in Belgium—A. van de
Perre.’
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learned in the language in which they have learned it,
and the masses, who cannot do so. Consequently the
culture does not spread from the educated class to the
masses. S0 Mr. Sinha says. ““The present system of in-
structing and conducting examination in English has a
far reaching effect. Besides stunting the national language
and literature it is gradually creating a wide gulf between
the mass and the educated class. This conducting and
controlling of education on a foreign model, this ignoring
of the Indian spirit and cult, is dwarfing the national
thoughts and aspirations and is_forcing upon the plastic
mind of youth a sense of their own inferiority.”” 1)

Mr. Vachaspati holds that *‘the command of a foreign
language like English is a great impediment in the way of
the student’s obtaining higher education, and that is-one
of the main reasona why, even after the lapse of so many
years, western civilisation is confined to such a limited
class, and has not spread amongst the people as it should
be expected, with the result that the great_mass of t'he
people as yet belong to the old order and are ignorant of
the scientific methods and 1mprovements in all depart-
ments of life.”” 1) B

The use of a foreign medium in education thus
evidently tends to check the spread of culture, both in
the case of the individual himself and in the case of
society as a whole,

Before cOncludmg this chapter, we can just shortly
state what we have proved at such great length. Our
education we get wholly or mainly through the medium
of language, usually th= home language. Sometimes
another language is substituted for the Mother-tongue as.
medium. . This procedure, though justified in some cases,
is yet obviously accompanied by serious drawbacks. The
words of the foreign medium have less meaning for us,
and the construction of’ the sentences differ from what
we are used to; in other words, the language is unfamiliar.-

1) The Medxum ‘of Instruction in Report of the Cal-
cutta Univ. Commiission (1917-1919).
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We therefore have to work more slowly, pay careful atten-
tion to the language, with the inevitable result that we
continually have to withdraw our attention from the sub-
ject matter; hence our thought is not so effective.

We are furthermore severely handicapped by not
being able to express our thoughts clearly and fluently.
This leads to rote learning, and hinders the spread of
culture through society. The foreign medium makes our
school-life seem unnatural, unconnected with the life out-
side it, the life which is most real to us, and which 1s
associated with the home language. . The school conse-
quently becomes less attractive; in fact some children are
led to detest going to school.

There are of course a number of factors which tend
to make education a success or a failure; language is
merely oné of these factors, but a very important one:
and in this case, the cnly one with which we are con-
cerned. We have: proved that the use of a- foreign
language as medium has a detrimental effeet on our im-
mediate thought, as well as on our mental development
as a whole. '

We shall later on see that there are cases in which
it is essential that a foreign medium should be used in
education. We shall then shortly discuss the best methods
to be followed so as to minimise the detrimental effects
due to the foreign medium.

CHAPTER IV.
Motives for Making a Foreign Language the Medium.

Various reasons have been put forward for making
a foreign language the medium of instruction. We can
class them under the follawing heads :—
{l) Political.
" (2) Economical.
(3) Social.
(4 Educational.
* (1) Political. Of these the political is the commonest.
The conquering nation wants the conquered nation to



lose' its separate identity. and merge into its nationality.
This it believes, can ‘only be accomplished by substitut-
ing its language for that of the conquered.  This was the
policy of Germany w;th regard to Alsace-Lorraine and
Poland; it was the poiicy of Russia with regard to Poland;
it was the policy of Lord Charles Somerset in South Africa
in 1822 and it was the policy of Lord Kitchener in South
Africa at the time of the Boer War. In fact it was the
policy usually followed by the congueror with regard to
the conquered. It has led to strife-and trouble, and yet,
:strange 1o say, it'has seldom sucéeeded; in all the above
instances it has failed.

‘When' a nation is' composed of two sections, eaeh
speaking ‘a different language, then we get the same kind
of policy. * The more powerfil section usually tries to.
impose its language on the less. powerful group, '‘for the
sake of unity.” The two sections - usua]ly be]ong to dif-
ferent ethical groups, and it is 'held that separate
languages are a barrier to complete unification. Conse-
quently the less powerful group is forcibiy called upon
to give up its language, with all the tradition etc., of
which it is the bearer, and so. lose its separate identity
and get merged into -the more powerful section. This
policy sometimes succeeds when the smaller section are
few in numbeér, but usually fails. It sucqeeded in South.
Africa, with regard to the French Huguenots. . “The order
was received from Holland that their language had to be
put an ‘end to (‘‘moet gemortificeerd WOrden.") " This
‘was doné with sé much success that at present their
hatnes alone betray them French descent; it succeeds in
Anmerica with regard to its ‘alien immigrant populahon
But it has. failed in Belgmm and in Wales. " :

The ‘politicians of the conquered nations and of the
weaker sections have also recognised the political value
of language. ~ They always fight for the rights of their
language. This has been done by the Flemish leaders
‘and is still being done; it is also ‘being done in South
‘Africa by the Dutch Section; it is being done ‘in Wales
vand in French Canada, In rre]and they are going- a ‘step
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further; they are tryihg to revive Erse, which had nearly
disappeared.

Evidently great lmportance has been attached to
language with regard to its influence on nationality. It
will be interesting for us to examine in what way it is
connected with nationality, and how the substitution of
another language would affect the nationality, and hence
the thought of a nation. X

The first question is whether language as such, its
form, its sounds, apart from its associations, has any in-~
fluence on nationality. Would the Africander people
have been different if their forefathers in the Netherlands
had spoken an entirely different language? Then evidently |
the Africander people would have spoken a different
language too; but it would have been connected with
their traditions and with their modes of living, as it is
now; it would also have been evolved in the same way,
to satisfy the needs of the same people. Evidently the
Africander nation would have been much the same, if
not entirely so.

The anly difference language as such can ‘have, is
that it may be more cumbersome in its form, and hence
less suitable for literary use. In this way it could to some
extent affect the literature and hence the culture of a
nation,

The case, however, would be quite different if we sub-
stituted for our mother-tongue a language of some other
nationality, some language, which has been evolved by
another nation in accordance with its wants, and is. the
bearer of its tradition and history.

If we know what a language’s function is with regard
to a nationality, then we may perhaps mfer. what its dis-
placement might entail.

(i) The most obvious function of language with regard
to nationality is to mark off one group unit from another
or to indentify the members .ot the same group. In this
respect it is similar to geographical boundaries. Mac-
Dougall in his “Group Mind™ points out that “‘the
development of the group spint consists in two essential



82:

processes, namely the acquisition of knowledge of the
group, and the formation of some, sentiment of, attach-
ment to'the group as such.”” And for this, he says “it is
essential that the group shall be appre‘h;enaed or conceived
as such by its members. Therefore the group spirit is
favoured by whatever tends to define the group, to mark
it off distinctly from other groups; by geographical bound-
aries; by peculiarities of skin-colour or of physical type,
of language, of accent, of dress, custom or habit, common
to members of the group, that is to say; by homogeneity
and distinctiveness of type within the group.” k

'Language forms a barrier between members of dif-
ferent groups; it keeps them apart; it lp’revénts them from
fully understanding one another; it also prevents intimate
social intercourse and intermarriage to a .certain extent.
Some ‘people may call this a disadvantage; we shall not
proceed to argue the point. Language. as a barrier, how-
ever, proves very useful too. It tends to strengthen the
individuality of nationalities; it prevents sameness,
development in exactly the same directions; as such it
furthers wvariety; it adds to the richness of the world.
Modern society lays great stress on the mdw:duahty of
the individual; the newer methods of teaching emphasise
the fact that the individualities must not be cramped.
Why should this not be so in the case of nationalities?
It is evident from this that if we try to substitute another
language with. all its accompariments, - ‘the expression of
‘the soul of another nation, we are trying to destroy an in-
dividuality, we are trying to ‘make it -a part of another
individuality.

Not only does language act as a_barrier, but it forms
-a bond of sympathy, .2 common language is: something
all-the individuals. of a nation have in common; it is one
of their common interests, . A strong sentiment alwa.ys
accompanies ‘the mother tongue, it is the language “'in
which all our heart’s associations are bound -up, it is the
language of our homes,, of our parents’ religion, of our
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sympathies and intelligence.’’ 1} As such it is accompanied
by a strong sentiment, there 1s at once a sympathy be-
tween people speaking the same language; this sympathy
is especially noticeable when one is in a foreign country,
and one suddenly hears one's home language spaken.

This sympathy is noticeable between nationalities
too. It is well known that the French-speaking section
of Belgium is in sympathy with France; while the Flemish-
speaking section is more in sympathy with Holland. So
a Walloon has held that “the efforts of our Government
must tend to destroy the Flemish Language in order thus
to pave the way for the amalgamation of Belgium with
France, our great mother country.”” 2) This policy of
suppressing Flemish has been followed quite a long time.
but without success.

Mr. Gilchrist has noticed the same sympathy. between
England and America. ‘“That language is not a universal
test is shown by the use of English in America and Eng-
land. However much the jealousies of these twoi nations
may have been ohkservable in the past, the existence of
a common language is bound to make an international
rapprochement between these countries more easy than
would be possible were there no common medium of
expression. War, whether civil or intemnational, between
people speakmg the same language has always been un-
savoury.’

A common language therefore makes for unity; this
is one of the arguments in India for keeping English as
the official language of all India, and for using it in educa-
tion. India has no common language of its own; there
are a ' multiplicity of Vernaculars.’"3) If English were sed
throughout the whole of India, it would be a unifying

1) See *“Bilingual teaching in Welsh Elementary
Schools’’—Royal Commission in Education (1886-7).

2) Flanders Right and Claims for Autonomy (Flemish
Committee).

- 3) Indian Nationality (lechnst) in Ca]cutta Review
(1919).
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factor. This, however, could be accomplished without
making English the medium of education. The verna-
culars could be the media, while Enghsh could be studied
as a second language throughout.

If a nationality consists of two sections, each speak-
ing a different language, there is always a strife; no
complete unity is formed. To try suddenly to destroy
the language of the one section with all its accompani-
ments, usually proves: unpossxble and is besides unfair
and disastrous to the one section. The only way out of the
difficulty seems to be the policy followed in Sonth Africa,
that of making the whole nation bilingual. In this way
two languages and two cultures become, the common pro-
perty of both sections.

Language ‘defines a group, marks it off from.other
group units; it is something all the individuals of a
nation have in common; hence thein pride in it, their love
for it; it practically becomes part of their very beings.
And if one takes it away from them, substituting another,
one deprives them of one of their most precious posses-
sions, and gives them something in return which they
cannot value nearly the same. Pride in a language has
in more than one case proved a strong incentive’ to action,
to deeds. It gives rise to great literature; and is usually
accompanied by greatness in other respects, in art, in
commerce, and in other departments. It acts partly as
cause and partly as effect. We saw this process take
place in Holland dunng the 17th Century; in. Wales, South
Africa and even in India more recently. If we substitute
a languég'e for which they can have no feeling, we remove
this incentive to do great thmgs we check *‘the develop—
ment of the group spint.” :

If individuals have rights t}xen surely md1vxdual
groups can be said to have rights too. One of these
rights is that of langiage; no.cne has a right forcxbly to
deprive them of that, with all it means for them.

(2) We have already trespassed on our next point, on
the second function-of a language for the nationality.
Language is part of the social mhentance of a nation, and
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is the vehicle, the bearer of much more; of a nation’s
peculiarities, history and tradition. It is as such thatk a
language plays a great role in nationality.

Every nation has an 1nd1v1dualxty. it has certain
peculiarities, certain modes of 'living, certain habits of
thought, and certain ideals and interests. It has built up
its language in accordance with its wants. Its language
therefore expresses these peculiarities, these customs,
these habits of thought, these interests and ideals as no
other language, formed to suit another nation’s wantg,
can possibly do. So, for instance, we find Afrikaans rich
in idioms and sayings that refer to farm life, and to the
ox-waggon 1) which played such a great part in their lives.
So a man who takes the lead, ‘‘neem die voortou’*; some-
one who leaves ‘‘laat vat” and so forth. Take also the
English language of to-day; it abounds in expressions
connected with sport; “he did it off his own bat'’; “he
put his money on the wrong horse,” ‘It isn't cricket,’” or
“playing the game.” In America again the English
language has been_ developing upon lines in accordance
with the peculiar valuations of the American. To him
success, especially financially, is the great obsession. So
he continually *‘calculates,” *‘figures,” out things; he
“‘guesses” or ‘‘reckons.” It is unnecessary for us to
multiply examples; it is perfectly clear that language has
closely adapted.itself to the racial genius of the race, to
the peculiar construction it gives to its environment, its
occupations. The inference is that this adaptation, be-
coming a social heritage, is not easily replaced by another
language, that much of the spontaneity of thought and
humour, much of the comprehension of surroundings will
be lost if we were suddenly to substitute another langauge
for our own.

‘As we said before, language embodies the lnstory,
the literature 2nd the tradition of a nation. It therefore.
stands for all a nation has achieved; it is connected with

- 1) For a list see *Die Huisgenoot™ Oct. 1919 and
Sept. 1920.
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- all the race’s past experience; as such it is associated with
everything the rdce holds dear; with its, customs, and
_institutions. The mother-language is above all the vehicle-

~ of traditions; it carries from one generation to the next
all that affects the" group; the wisdom of the past and the

Liopes of the future. *‘It reveals the-national soul, the

colléctive mind to us in all the stages of its development.

By its very existence it keeps alive the flame of national

being and hands from generation to generation the torch.

. which is made t up of the memories of its st/:ffenng. glories

.and aspirations, Fletcher of Saltoun saw profoundly into
the workings of men's minds .and the means whereby
they are influenced when he exclaimed ‘let me make the
peop]es songs and | care not who makes their laws."

* For a law is at best a clumsy embodiment of the popular
will, and at worst .an outrage upon it, but great literature
‘is an emanation, a projection of the social soul, revealing
its profundities to itself. And it'is by litefature, rather
than by any other means that the men of one generation
stamp the impress of their personalmes on the generations
that succeed them. Literary tradition is one of .the most
powerful of the forces working for the maintenance of
national tradition.’ ') If we study the history of a nation
we find acorrelation between literature .and the national

‘life., The decadence of a literature is usually a sure.sign
of national lifelessness and -deterioration, while national
greatness is accompanied by literary greatness. 'National

' greatness, inspires great hterature, which is- an expression

of that national greatness, while t}ns expression stimulates

greatness ih a nation, it is a spur to greatness.

No idea or ideal can become é‘powerful force, unless
it 1s taken up emotnonally "unless it is accompanied by
sentiment. Now it is evident: that the Titerature, the
lustory, the tradition of another nation is accompamed
. by very little sentiment for us. Itis only when we can
say it is.oar national llterature, our history- and our tradi-
;mn that it is accompamed by this sentiment, this spur to

I)Nahonahty ‘and . xts Problems. S Herbert (p. 47).



87

further greatness. Instead therefore of substituting another
language, with its foreign associations, its foreign literature
and foreign tradition, we should awake pride in our own,
and so awaken the national consciousness to greater
activity. . :

In India a very common argument for the .use of
English as medium of education, is that by that means
Western culture will be introduced. That would probably
be the best procedure if Western culture had to be sub-
stituted for Eastern culture, a process which would prove
impossible. . But if the object is merely to fuse Western
culture with Eastern culture, to haye the Eastern culture
modified by Western culture, surely the best procedure
would then be to use the vernacular as medium, which
is a much sounder pedagogical procedure, and study
English as a second language. Books can also be trans-
lated, for it is the Western ideas that have to be in-
troduced. In this way the process would be much more
gradual, and therefore more beneficial. There have been
such cultural changes, unaccompanied by any change of
language. Boas holds that on the whole *‘cases of per-
manence of type and language and change of culture are
much more numerous. As a matter of fact ,the whole
historical development of Europe from prehistoric times
on, is one endless series of examples of this’ process,
which seems to be much easier, since assimilation of
cultures occurs everywhere without actual bloodmixture,
as an effect of imitation.” 1)

We have seen that the national language is the trans-
mitter of the folklore, the religion, the tradition of a race.
To replace this transmitter with all that it conveys, is a
dangerous procedure. - It leads to instability of the social
group. The old traditions, customs, etc., have been re-
placed; the new have as yet no strength, no moral sanc-
tion, for they are not part of our tradition. Hence dis-
integration results. if there is to be any innovation it
must be every gradual. **Violent disturbance in the life

1) Boas. *“The Mind of Primitive Man."
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of a society cannot but profoundly affect the coherence
of the social structure.”” 1) A gradual change may result
in the enrichment of a culture, while a rapid one destroys.
“The rapid dissemination of Eurcpeans over the whole
world destrgyed all beginnings which had arisen in various
reglons, cut short the growth. of the existing independent
germs without regard to the mental aptitude. "2) The
decadence of the Bushmen is a case in point.  *‘Degrada-
tion usually consists in this, that the tribal institutions
break , down. Theé individual is brought too soon to ‘an
absolite. freedom Jfrom traditional restraint. " He has no
inner guide to .replace the traditional influence of
custom.” 3} It is evident that none but the mother-tongie
can effectively transmit all that js included in folklore and
any tampering with it will break down first the continuity
of tradition, and then; all the restraints that have secured
the solidarity of the ‘group, This solidarity is ms1sted upon
by many writers. 4) as. absolutely essential for the further
progress of the group.

v - /

If the: adoptmn of a language were to be a very slow
unconscious process, it would be Jess ha&mful But ‘when
it is. sudden and forced, it is absolutely ruinous, even in
the case of hlghly cwxhsec] groups, In this case, however,
the process of substxtutlon ig Very dlffxcult to accomplish.
It has nat been. successful for .instance in Belgium, but
yet the attempt has done’ great harm. The 'use of a foreign
medium- in education there, ‘has tendec[ to check ‘the
cultural deveIOpment of the Flemish for a time, until they
were “again stirred to take - -a pride in their language and
tradition. ‘The' effect' of substituting a language. would
‘mean ‘the’ loss of pride; of self-confidence in ‘the people
whose language-and tradition are treated as inferior; and
very: often has resulted i in their subservience to the othets.

l)C‘.,-Hill.' “‘Heredity and Selection in Sociology.’”

2) Boas.. *‘The Mind of Primitive. Man.**’

3) Granger . “*Historical Socwlogy. '

) See Chqiterron Hil Herechty, Se]ectlon in' Sociol-
ogy,"and MacDougall * ‘Group Mind.”
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This fact has created a number of well known sayings.
such as “’De taal is gansch 't volk’™* (The language is the
nation altogether), *'Die geen taal heeft is geen land weert,
Waar geen taal leeft is geen volk.”” (Gezelle) also *‘Die
taal van die veroweraar is, in die mond van die verowerde,
die taal van slawe.” (The language of the conqueror is
in the mouth of the coriquered, the language of slaves).

Language then has its great value for a nation through
what it conveys, and through its associations. Besides
being a badge of our nationality, it is part of our social
inheritance, and conveys the social inheritance of the
nation from one generation to the next; consequently it
is associated with everything we do or have, with our
customs, our institutions, our knowledge and our ideals,
le provides a ctrong sentiment, by being connected with
all our experiences, and being something which the nation
has in common. If we treat this language as inferior, if
we suddenly substitute another language for it with
ancther tradition, which has little value for those to whom
we give it, we destroy much and give very little in return.
We cause loss of confidence and pride; we cause in-
stability. In the case of individuals emigrating to a foreign
country, we substitute a language which has been evolved
to suit those new conditions and those institutions, for one
that would be less adequate there; and we substitute it
to an individual who adopts the ideals of the nation; but
in the case of a whole social group, which cannot vol-
untarily accept the ideals, etc., of the other race, this is
impossible. If any substitution takes place the process
must be very gradual, so that the language has time to
adapt itself to the people, and the people to the language,
and so that the language has had time to become con-
nected with some experience of the race. In that case
the substitution will be less harmful, and, in the case of a
totally inferior race, may finally result in much good.

Il. Economical. The economical argument need not
detain us very long. It is used by individuals in countries
where the home language is rnot a world language like
English, German or French, and where one of these
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languages is also largely in use. It was held in Wales,
in South Africa and even to some extent in Belgium that
Welsh, that Afrikaans, and that Flemish were not essential
to commercial prosperity and social advance; that English
in the two former places and French in the latter were all
important for material prosperity. Consequently people
wanted their children to learn English or French, and
thought that this could be accomplished most successfully
if these languages became the media of instruction.
Economical pressure was sometimes even used as a
political weapon. “‘The sole language of the Belgians
should be French. In order to obtain this it is necessary
that all civil and military employments should be entrusted
to Walloons and natives of Luxemburg; in this manner
the Flemings, temporarily deprived of the advantages
connected with such employments, will be forced to
learn French and thus the Teutomc element in Belgium
will ke gradually destroyed’” 1} (Rogier). Even such
inducements cannot force a whole nation to learn a foreign
language, to make it the home language, although it may
succeed in a few individual cases

In this case a language becomes associated with the
idea of economic success, and people think that if they
can make that language the natural medium of expression
of their thoughts, they will succeed. The language then
becomes the end of education. It matters not whether
the child is retarded mentally and morally, whether his
school life 1s made unbearable, so long as he learns the
language. Even then it is doubtful whether he does learn
the language so much better that this procedure is worth
while, that it “pays.”’

Ul. Social. The social motive is met with in the
case of people going to a foreign country. They find
that they need the foreign language in their social rela-
tions with the people arcund them. The stimulus to

1}Flander’s Right and Claim for Autonomy—F lemish
Committee. :
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learn: the Janguage is so great, .and the facilities to do it
so many, that they usually leam it fairly quickly.

“When two languages are used in a country, one-is
often supposed to bring cértain social advantages with it;
the man who is able to speak it, is supposed ta be
educated; it gives him a higher sécial standing. People
are often ashamed to acknowledge that the other language
is really their mother-tongue, and sometimes do not. even
wish to acknowledge that they know it. This is ‘especially
the case where the ruling section speaks a certain
language, and the ruled another; this motive was met with
in England when the language of the court was. French;
iz 'was met with in Belgium, in South Africa and, I believe,
in Wales. Fortunately it has been counteracted. The
Flemings, the Afrikaans speaking South Africans, and
the Welsh have begun to take a pride in their language,
their literature and tradition snd their nationality. The
effect of this motive 6n a group is evident. A sense of
inferiority is connected with the use of the language.
Hence people who use it are looked upon ‘as inferior, as
less educated, as lower in the social scale. They notice
that their language is despired, and with it their literature
and their tradition. They themselves begin to despise it.
The result is that instead of being spurred to action by
a pride in their language, their hterature. their tradition
end their natxonahty. they lose their self-respect, their
self-confidence and their ambition. The only way they
can overcome this handicap, this disability, is to adopt
the language of the other race, their language and their
tradition, if that is possible; they must forget that their
parents spoke this language, which they are repudiating;
that it was the languagé they first learned; they must for-
get that they are fellowmembers of the race that still
speaks it, that still values. the assoaatxons with which it
is connected.

This fact often leads to dlsruptxon in the home; the
children who learn the new language, are ashamed of
their parents, who have not had the 'opportunity of doing
so. They become disrespectful; they are ashamed to
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introduce their new friends to their people. This seems
unnatural, but it has been known to occur. It tends to
break up the" ﬁome altogether.

When a national revival takes place, one sees. the
difference at once; people again take a pride in their
language, their literature, - their tradition, and their
nationality. One sees new life and new ambition. They
regain their confidence and self-respect. Aurtificiality dis-
appears; they become their natural selves again; they aré
trie to. themselves and their fellowmen. A knowledge
.of the other language is no longer the sole aim of educa-
tion; it is subordinated to the wider aim of mental and
~moral development, to the aim .of self-realization.

IV. Educational.: We get several arguments that we
.«can class as educational. ‘

(1)1t is held by some that education through a foreign
medium, with the mother-tongue as a subject of instruc-
tion, provides an excellent mental training; it requires
\‘more effort-and more voluntary attention. :

It is evident that if the curriculum is well:planned,
and the teaching good, the subject matter ought to provide
“enough’ material for mental effort_and concentration; any
ad’diﬁ,onal difficulties, such as those caused by the use

_of a foreign' médium, will only tend to retard thought,
and overstrain the child. In order to be able to think we
must assimilate, we must have something to think about,
.we must have 1deas. The use of ‘a foreign medium makes
thé assimilatior of ideas take place more slowly.

Bnlmghahsm is of 'some use to the linguist. It means
that he has two. languages to start with. The more
languages one krows; ‘the more easxly does one get to
know others. 'ﬂus i) due to similarities in the languages,
and also. to mental habits that are formed.

" If we know two. Ianguages we have more control over
‘ ;he. laryngeal muscles. Hence we shall be able to pick

up the pronounciation more easily.
' Bxlmguahsm helps the linguist in: that it gives him an
v ms;_g_‘ht into the nature of language: By being able to
‘compare two languages, ‘our-_attention is involuntarily
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drawn to certain pecularities, to certain differences and
similarities in languages.

By knowing two languages we have access to the
literature of two countries; any one who goes in for higher
education will find out how essential it is to know two or
three languages. It often helps us to a knowledge of a
subject which we would not get by the help of only one
language. This is a benefit which does not affect the
ordinary man much; it really only affects the small per-
centage who go in for higher education.

If bilingualism does bring these advantages with 1,
that does not yet imply that we have to be. educated
through a foreign medium. We would become bilingual
by making the foreign language a very important subject
in our curriculum, but retaining' the home language as the
medium. That would eliminate all the drawbacks of a
foreign medium.

Bilingualism as such does not seem to provide any
special mental gymnastic, which develops the mind as a
whole. If that weré so we would expect to find that the
bilingual countries produced the greatest men, intellectually
and otherwise. But this does not happen. In fact the
country which produced some of the greatest thinkers the
world has ever had, were unilingual. In Ancient Greece
the children did not learn through a foreign medium, they
did not even know a foreign language.

(2) From India we very often hear the same argument
that English must be used as a medium, because the
introduction of a Western culture requires a Westemn
language. A Western language will of course be best
suited as a vehicle of Western culture, because the two
have always been closely connected. But Western ideas
can gradually be introduced into the East without also
introducing a Western language. A few terms may be
coined or taken over when the other language cannot
supply them. Many Eastern ideas have been introduced
into the West; our religion, for instance, comes from the
East. - But we did not have to adopt an Eastern language
with the ideas, even though our language was deficient”
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at the time. By gradually introducing such ideas, we can
‘modify our language accordingly. It grows in accordance
with wants, 4 .

~ If India desires Western ideas to be introduced there,

‘this .does not imply that the whole of India must study
through ‘the medium of a ‘Western language. It simply
means thata Western lahguage must be learnt as a second
language, and that some- lndlans must come to the West
to imbibe some of the ideas. Through reading Western,
books, and through contact with the West, these few
. Indians will act -as .intermediaries between West and
East.- They will bring about an exchange of ideas, an
“exchange which will be to the advantage of both. And
this can be done without causing the whole of India to
get their education through a foreign medium.

“(3) Now we come to the only argument that can some-
times be considered a-valid excuse for the introduction of
a . foreign medium; namely the argument that some
languages are inadequate as media for higher education.
It is sometimes difficult to judge. In Belgium Flemish
[or Dutch) of course is quite adequate. In Wales the
general opinion is that Welsh is not adequate for higher
education; it is fairly developed. as far as literature and
song are concerned. But with regard to science, philosophy
and so forth it is sadly wanting in terms and expressions.
Consequently it is held that if we wish to go in for higher
education; we must adopt English as our medium.

Afrikaans (S. African Dutch) we consider to be a very
smtable ‘medium of education, even of higher education.
It is a highly developed language as far as its form is con-
cerned, for it was not conserved by writing for quite a
number of years. It is therefore an easy language to
learn, As yet, it has not a very large literature, but this
is growing. It makes use-of the Dutcb literature. The -
defncxency in words:does not hinder.at, all; there is always
the parent language, Netherlandish, from which words
and phrases can be adopted, thb the necessary changes.

' But what about the native languages" Are they suit-
able? Are they adequate? Some people think they are.
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Mr. Loram, though he strongly believes .in education
through the mother-tongue, yet thinks that the Bantu
languages ‘“‘have served their purpose. They are not
capable of expressing the ideas which the new European
civilisation has brought to thé country. They are hope-
lessly clumsy and inadequate -on the mathemahcal and
scientific sides...... It is certainly cumbersome to have to
express 555 by *amakuly, amahland, anamashumi, amash-
lanu anesihlanu,” while it is not possible to. express in
Zulu large numbers, such as hundred thousand, or low
fractions.”” 1) Hence Mr. Loram holds, and we agree
with him, that for higher education either Afrikaans or
English must be substituted for the native language as
medium of instruction. :

' It is thus practically only in-two cases that we are
justified in making a foreign language the medxum of. in-
struction. g .

() When we settle in a foreign country, we must
adopt the language as well as the country.

(1I) When our language is unsuitable for higher educa-
tion; we must afterwards make another language the
medium of instruction.

When deciding to make a. forelgn language the
medium of instruction we ‘must be careful how we do-it,
and why we do it. We must not fall into the error of
making a knowledge of the foreign language the end of
education instead of only a means. Many people have
made this error. The Department of Education {Toronto)
for instance, wrote: to me that they introduced the foreign
language as medium right from the beginning, for
**children who begin the study of a foreign language before
they have acquired the framework of their own languag;-.
use the foreign language, with almost the same facility as
their own,” but, we may add, not as well as they would
have known their mother-tongue, had the knowledge of
that been added to by edhcaiion. They now know neither

l) The Educahon of the South Afncan Native (C. T:
Loram).
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language as well as they ought to; while the mental and
moral development of the child has also been retarded.
The sole aim was to instil ‘a knowledge of the second
language, In the same spirit Ahsanullah (India) advises
‘that English should be the medium in the University and
partly in the school because *‘the displacement of English
as a medium of examination will have a serious effect
on the study of English. To teach English quickly it
should be made a medium of mental -exchange and a
vehicle of thought conveyance. Students should think in
English; speak in English, write in English.”" 1) A know-

ledge of English is here the sole consideration.

. Inspector Van Schalkwyk (S. Africa) says: ‘‘Many
people ‘in South Africa still have the idea that the Afri-
kaahs speaking chlldren must learn through the medium
.of English, for then they learn to speak English. This
‘is very often still the standard by which they judge, and
which implies that the subject is not of paramount im-
portance, but the medium. In other words, the subject
serves the medium, instead of the medium the subject.

(Die vak dien die medium in plaas van de medium die
,Vak);." ‘

Even then'it is still a debatable question whether they

- do really learn the second language much better by using
it as a medium, The Welsh Society *“for the Utilisation
of Welsh® held that Welsh should be utilised in the

study of English. Mr. Mennskens (Brussels) holds that

one must first lay the framework of one’s own language,

before one can get the best results in the study of the

“second., Hls views are shared by teachers who have had
- experience, who have tried both methods. It is evident
that a working knowledge ‘of another language can be

-"obtamed by studymg it merely as a) subject of instruction.

The second language should not replace the mother-
tongue without very good reasons: that means that it can

: l) Medlum of Instructxbn Calcutta Univ. Report.
(1917.19). -
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practically never replace the home language, unless tha
proves to be inadequate for higher education.

It remains for us shortly to disciiss how we are t«
proceed in case of such an extremity; in other words wha

. procedure we must follow in replacing the mother-tongue.

CHAPTER V. -

Method of R‘epf&q‘ing the Mother-Tongue as Medium—
and Conclusion.

We have seen how the use of a foreign medium in
education affects thought and mental development—it
affects thought adversely; it retards mental development.
We are not surprised therefore to hear from various places
that education through a foreign medium has been a
failure. Mr. Wanderwollen declares that “his opinion
was founded on experience. This had driven him to the
conclusion that the atteript to teach the sciences and the
arts through the other-tongue, was doomed to failure.
The teaching of all subjects suffered because French was
the medium of instructian. This-was particularly disastrous
in teaching morals and the things of the spirit, which can
only be taken with profit and placed on a firm basis by
the use of the home language. The ‘Government had
instructed him to draw up-a report...His main thesis was
that teaching had suffered through the displacing of the
mother-tongue by French, even ‘though it had .been done
with the consent and at ‘the request of parents, who
recognised the social and commercial value of the French
language.” 1)

Mr. Williams referring to Wales, says “‘neither is
there any need o state a case against the futility of banish-
ing Welsh as the initial medium in the schools in. fairly
monoglot Welsh districts, for bitter experience has in
times past supported the canons. of teaching method in
the view that there can be no real development when

-the child is cut off from the institutions of his environment

1) Mother-tongue and Otb'er-"tongue——Williarhs:
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by denying him the use of his own language in school.” 1)

" Mr. Barrow (India) holds that *‘whatever conclusion
might be .come ta as regards the detail, the great point
to be insisted on, it seems to me, is' that the present
system, by which all instruction after the elementary stage
is given through the medium of an alien tongue, has
failed hopelessly.” 2)

We found, however, that in some cases the home
language was madequate to act as medium for higher
education. In this case it must evidently be replaced by
another language. ‘We then have to make the best of a
bad job; we have to see how this displacement can be
accomplished with the least possible harm. This is a very
important paedagogical .problem, especially in countries
like 5. Africa, where it is encumbent on the whites to
pass on their civilisation to the Natives, whose languages
were formed in accordance with their few needs, and
are thus inadequate for the new requirements. This sub-
ject offers a very fruitful field of research for experimental
psychology and paedagegy. Much can evidently be done
-to_minimise the dlsadvantages of foreign medium educa-
tion, and to make it as successful as possible, Without
havirig made a very thorough investigation into. this
‘problem, we should like to offer a few suggestions.

The first question that arises is: .
'qu cant we best study the second language?

We thus come to the question of foreign language
study with this slight difference, that here we have to
learn the foreign language as sooh and as thoroughly as
-possible, so that in a few years it can replace the mother-
tongue as medium. We shall ‘thus not ask at what age a
child can most profitably. begin the study of the second
language, but how soon can ix/c ‘begin to study it w1t]10ut
causing harm to the rest of his education,

1) MTther-\tdngiie and Othei'-'to';lgue-——Wdhams
“ 2) The Medium of Instruction—in the Calcutta Univ,
Commission Report (1917-19),
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Some people hold that one must first give the verna-
cular time to get set. "‘lt is a psychological impossibility
to pass through the apprenticeship stage of learning foreign
languages at the age when the vernacular is setting with-
out crippling it.”" 1) This, however, does not seem to be
a necessary consequence, unless the foreign language is
too soon made the medium, or too much emphasis is
laid on the study of the second language. There are
many children who are bilingual practically from the time
they commence speaking. It very often happens that
the children speak one language in the home, and another
ir the play-ground. In South Africa it frequently happens
that the parents speak English (or Afrikaans) while the
servants speak Zulu. So that the “child who is looked
after by a Zulu servant girl, soon speaks both languages;

.often too the father is English and.the mother Dutch or
vice versa, ‘and the child hears both languages in the
home. The fact that the child uses two languages from
the beginning means that he gets less practice in either,
so that he knows neither language quite as well. But on~
the whole, it seems to have no detrimental effect on his
mental development, nor does it tend to cAuse any serious
confusion between the use of the languages. He can use
either language which the surroundings suggest gnd the
circumstances require. ‘ '

If the second language is taught in the right way, it
can be commenced quite early. A short oral lesson could
be given each day in the second year of the infant class,
but it should not be studied as a written language until
some time later, say the last term in Standard ! or the
first in Standard 1. . ) )

In Wales the study of the second language is usually
commenced in the ‘Infant School, either from the very be-
ginning with children of about four years, or in the second
year. It ig found that no confusion is caused, if it is only
taught orally at first. One advantage of beginning early’
is that the child will get a more correct pronounciation. -

1) Adoles\cence--by Stanley Hall.
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Older people form habits of prénouncing and they find
it ‘extremely dlfflcu]t ta form new habits. With small
children this is not the case, “the younger the child, the
more perfect its imitation of the foreign language *' 1)

Miss Jones holds that language study depends largely
on the senses, and ‘‘according to Madame Montessori
‘the education of the senses precedes that. of superior
intellectual ability; and the child, between 3 and 7 is in
the formative period.”’ 1) For the Jittle ones the teaching
must- be concrete. Language must therefore be taught™
“in the order of Things, Ideas, Words and not Words W1th

eithex abstract or po meaning.’’ 2)

It is sometimes held that the purely direct method
will give the best results. The translation method, which
was used in the study of Latin and Greek, proved a
failure, and would even be less successful in the study
of a modern language. When translation alone is used,
the language ‘appears to be a dead language, something
unnatural; hence very little interest will be taken in it.
We shall never learn to think in the language, or fo ex-.
press our thdu'ghts in it, for we. shall have formed the
habit of translating everything. It is very important that
we should hear a language used as a living language, and
that we should _attempt to express ourselves, orally ‘and
graphically, by means of it. :

The direct method i is much more sound psychologi-’
-cally. It represents the 'lang‘uage as-a living oney it requires
expression through its means. .One thus gets practice in
it and forms habits of expression by means of it. Besides
other advantages, it also gives-a good training in- logical'
inference. The meaning is represented m various ways,
and one often’ has fo mfer Jt

When one represents an chject, or a picture of an
obJect ‘the matter is simple enough. Very many actions
can-also be eas:ly‘represented. for instance "'I-walk, S

1) A Practical Stqdy of Latj.»vgu‘ages——H’any Sweet.
2) Memotandum by Miss Longfiéd Jones (Wales).
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run’’, 'l write’” -and so on. But there are cases when
it is not so casy to make clear the meaning; in fact, some-
times it is -practically impossible. It is then that we must
" not prove to be the 'slaves of a method, but must give
the equivalents in our'own language. There is absolutely
no harm in it. 'We can always use our mother tongue
for ‘explanatory purposes, when the meanings are not
clear in the other tongue. Many adults have had occasion
to study a foreign language, and_they know how much
time: can sometimes be saved by getting the equivalents
in their own language. ' But we must not be too eager to
fall back on the home language for we ‘must try to create
a second language atmosphere in the English lesson, and
the children must not be made too dependent on the
mother-tongue for expression in the second-language
lesson. They must there feel the necessity of expressing
themselves in the second language, and so unconsciously
have that purpose in mind, - We saw in part | that the
surroundings (the atmosphere) and the purpose were two
factors, which made it possible for us to speak conse-
cutively in one language.

It is found ‘that children are very fond of telling
stories, of expressing themeselves; this interest in story-
telling 1) increases unitil ‘the: child is about 13 or 14 years
old, and ‘then decreases. When a child is expressing
‘himself, we must not stop him at each little mistake, but
‘must at first only correct the more serious ones. This
interest in telling stories, or experiences, we must exploit
to ‘the utmost, for, as Mr. O’Shea points out **The more
chance a child has to express himself and to exercise his
conversahonal powers, the more efficient will he become
in expression.” 2)

-'When the ¢hild has‘learned to read and" write in his
mother-tongue, he soor'leams to do it in the other-tongue
too, even if that ba not’ phonetic. And when a child can
read, we must encourage him to read 'httle stories and
books.

zSee ‘Adolescnce—by Stanley +Hall.
2) Linguistic Development and Education (O'Shea).
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In the higher classes translation is not without value;
it brings out the differences between the constructions
-and ex_;_iiession‘s of the two languages, and so is very use. .
“ful in language study. As Mr. Mennekens points out
*_“In every case it is necessary to arrange language-study
in such a way, that besides the ‘use of the direct method,
there will also be a practical system of- -comparison, where-
by each language supports the other and the morpholom-
cal dxfference, between the two clearly comes out,” 1

In studymg the second Ianguage we should therefore

begin with a little oral conversation in . the infant class,
-and, after the children-are able to read and write in the
vernacular, we should commence the reading and writing
--of ‘the second language. The best method is a com-
- promise of the direct method; the direct method ‘as far as
‘possxble, ‘while the second language is used sometxmea
for giving equivalents and for exp]anatory pu.rposes

This method of foreign language study does not apply
equally in the case of adults, especially educated adults.
They have. rat]mer neglected the dcvelopment. of their
acoustic senslbahty and memory.. They have become
more and more dependent on their visual sensations and -
visual ‘memory, They have to a certain extent lost the
capacity- for accurate imitation of sounds, and in addition
- have become ‘more reserved, selfconscxous, and over-
"~ sensitive, so that they became: afraid of makmg glaring
mxstakes, Many adults, who have had to live in a foreign
country for some time, have been struck \ay the fact that
itheir children have picked up the fore:gn Janguage much
more easily and quickly than they-have, and that without
" any special effort, The adult has formed certain language
habits, ‘and cannot easily adapt himself to other language
. habits and forms, If he wants to: study. a foreign language,
he will- have to apply quite_a différent ‘method, a method
which is based more especxally on visual se'nsatloha and

1) Nota Betrcffencfe het Onderwys in c]e tweede taal .

-¥] ef Mennekens.
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visual memories. He will have to read much, study the
forms of the language, and note how they differ from his
home language. His study will be based chiefly” on
* books, while the direct -method will merely supplement
it. Personal experience has taught_ me that after months
spent in a foreign country, '1 could understand the
language quite well, because 1 had read it a great deal,
and had heard it continuously. But I could not speak xt
correctly, because | had paid too little attention to the
grammar. My attention had first to be drawn to the fact
that in German “in"" was sometimes followed by the
accusative and sometimes by the dative, before 1 cou]d
put the correct endings on to the words.

The adult has to apply more conscious effort in the
study of a foreign language, while the child learns it by
playful imitation.

The next question that arises is how should the re-
‘placement take place; should it be sudden, or should it
be gradual, should it take place soon or late?

About the first part of the question there can be very
little difference of opinion. Evidently the right way is to
make the change gradual, to change over imperceptibly
from the one medium to the other. This, 1 think, is the
tendency that is being shown in the various countries
which are faced with this problem, for instance in Wales.

The second language could then be introduced as
medium fairly early, say in the 2nd ‘or at the beginning
of the 3rd year, when we could commence with one sub-
ject, for instance Arithmetic. Of course the children
‘would previously have been prepared for this in the Eng-
lish lessons, where they would have learned to count in
English, and have learned some of the terms that would
be used. Then the teacher would sometimes use these
terms in the srithmetic lesson, but would still use the
mother-tongue for explanations. We would advise the
local Geography and History to be taken through medium
of the mother-tongue, to make it more natural, but when
we commence with the history and geography of other



‘countries, we could gradually commence to use the second
1a.hguage as medxum

"In the case of subjects which are not required. for
‘higher education, we need not change to the foreign
medium - at - all,  especially such subjects as religion and
mioral teaching. - These subjects ‘are so closely connected
with ‘the home and the language that it would be harmful
1o give them through the foreign medium, Besides our
aim is' to 'mttoduce the foreign. medmm so as to be able
to Prowde higher education'through its means. Dr. Loram
writes 'l ‘am go. convinced of the folly of attempting to
teach through the medium of the foreign tongue that |
make 1ise ‘of Zulu as the medium up to Standard IV, and
in some subjects, e.g. Scripture, Hygiene am arranging
‘to extend vernacular instruction up to Standard V1."

It would: take us about 4 or 5 years to change from
one medium to the other, in the subjects in which we
have to change. The change would be complete when
they have passed . Standard VI, that is when they are
about twelve or thifteen years old. The mother-tongue
‘must «0f course be continued as a ‘subject ‘of instruction,
sand can still be usexd when necessary for explanatory
pquOSes

~:By ‘making ° the replacement gradual in this way, we
ténd ‘to lessen the factor of unnaturalness. . The school is
quite natural at ‘the ‘beginning, -and “since 'the change is
almost’ 1mpercept1ble, they do not tend to .regard it after-
wards as very. unnatural. -

, It also diminishes wordiness, the result of learning
wotds mthout knonng the meanings, and’ rote-learning.
By learning ‘the ‘second language before they wuse it, and
Heing thus able” to follow -the work ithéir interest and
attention 'suffer less. .

*The direct method mstead of : the translation method
tends' to ‘obviate ‘the ‘influence of -one language on ‘the
other.fthe tonfusmn 'between the two. -Of -course there
is -sometimes uncoriscious translatwn both . of ‘words .and
'expressnons. ‘but:this willbe 'less ‘when .the -direct" method
is ‘used,
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We are thus able to obvide to some extent the de-
fects of a foreign medium; it will always be detrimental,
but the problem is to make it as little detrimental as
possitle. : :
This brings us to the end of our subject. We have
seen what language is, what thought is, and how the
arbitrary system of signs and symbols can represent our
thought, in fact, have become essential as vehicles of
thought, have become essential for the development and
transmission of thought. We have seen that there are a
number of arbitrary systems each different from the other,
each adopted by different grcup units, and developed
according to their peculiat needs and wants. Each
generation inherits the language from the former genera-
tion, and not only the language, but a whole social system
of relationships. The function of the language is the
transmission of the achieved 1esults of past generations,
of the store of traditions, ideas and habits accumulated in
the past. It represents in the social plane what the germ
plasm does in the physical, for it carries from generation
to generation the social heritage of the group, with this
difference that all accretions, all additions and assimila-
tions from other cultures, all adaptations to environment
are transmitted for future use. For each group and for
each member of that group, the language has a number
of associations; a strong feeling is generated with regard
to it, is associated with it. And this feeling can be made
to act as a stimplus. as a spur to activity, to achievement.

We saw how the displacement of the national
language affected the group, and how groups naturally
resented any interference with their language.

We also saw how the substitution of a foreign language
for our home language affected the individual, how it
tended to instability, and how the use of a foreign medium
in school affected his mental development and thought—
that it caused inattention, lack of interest, fatigue, un-
naturalness, and that it prevented the spread of culture
to the less educated class. '

In some cases, namely those of inadequate languages.
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we sawi that we had to make use of a foreign medium,
that the advantages attached to it outweighed the dis-
advantages, especially if the replacement. was done in
the rlght way. The second language must first be taught
by a compromise of the direct method, must gradually and
almost imperceptibly’ replace the mother-tongue as
meduim. This study has shown us in what way words
are connected with ideas; it has shown us how thought
is affected by the use of a foreign medium; it has thrown
some light on the relation between language and thought.
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